
Board of Education Regular Meeting

Monday, July 11, 2022 5:00 PM 

Gothenburg High School Media Center
1322 Avenue I
Gothenburg, NE 69138

 

The mission of Gothenburg Public Schools is to prepare all students to become lifelong learners 
within a positive and innovative learning environment.

 

Attendance Taken at 6:05 PM:

 

 

1. Call to Order & Pledge of Allegiance

 

2. Approve the Agenda

 

3. Recognition of Visitors

 

3.1. Public Participation

 

Present Board Members: Other Present: 
Seth Ryker

Allison Jonas

James Widdifield

Mary Meisinger

Michael Teahon, Superintendent

Kay Streeter, Business Manager

Ellen Mortenson -- Times

Jay Holmes

Tyler Herman 



4. Action Items

 

4.1. Consent Agenda

 

4.2. Personnel

 

4.2.1. Consider resignation of certificated staff.

 

4.2.2. Consider approval of contract(s) for certificated staff.

 

4.3. Set substitute salaries for the 2022-2023 school year.

 

4.4. Discuss and consider dismissing school at 2:30 P.M. on Friday, September 23rd.

 

4.5. Consider approval of an amendment to the negotiated agreement that would allow 
for a stipend to be paid to teachers teaching college credit classes.

 

4.6. Discuss and consider approval of membership with NRCSA for the 2022-2023 
school year.

 

4.7. Discuss and consider approval of the purchase and installation of vape detectors.

 

4.8. Discuss and consider approval of an amendment to the existing Memorandum of 
Understanding (The Impact Center) dated October 2021.

 

5. Policy & Procedure



 

5.1. Discuss and consider approval of the required 2021-2022 policy updates.

 

5.2. First Reading of Policy 5026: Extracurricular Drug Testing Program.

 

5.3. First reading of Policy 6037: Selection and Review of Library Materials.

 

5.4. First reading of Policy 4064: Transporting Students in Employee Vehicles.

 

5.5. Annual Review Parental and Family Engagement Policy

 

5.6. Discuss and consider approval of the 2022-2023 Student Handbook.

 

5.7. First Reading of the 2022-2023 Activity Handbook

 

5.8. First Reading of the 2022-2023 Staff Handbook

 

5.9. Discuss and consider approval of teacher and administrator evaluation documents.

 

6. Informational Items

 

6.1. Review new and updated laws that impact daily operations.

 

7. Reports

 



7.1. Board of Education Reports

 

7.2. Administrative Reports

 

8. Executive (Closed) Session

 

9. Next Meeting

 

10. Adjournment

 



For the best experience, open this PDF portfolio in
 
Acrobat X or Adobe Reader X, or later.
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http://www.adobe.com/go/reader
































































































































Article 4 PERSONNEL Policy No. 4112

1

Personnel - Certificated Employees

Release from Contract

Certificated employees who wish to be released from their contract shall submit a written request
for release to the Board of Education. The written request shall include a resignation.

The action on a release from contract received after April 15th each year shall be discretionary
with the Board. The earlier the request for release is submitted, the greater will be the likelihood
of the release being granted. Requests for release received by the Superintendent after June 1st

will ordinarily not be granted.  Releases may be made subject to the conditions, including
liquidated damages, payment of costs of securing a replacement, and the condition that a suitable
replacement be secured.

There will be no penalty for release from the contract, though the certificated employee and the
Board may negotiate and agree upon the terms of the release.

Where a certificated employee leaves employment without receiving an approved release, the
Superintendent is authorized to file a complaint with the Nebraska Professional Practices
Commission. The Board also reserves the right to seek damages against any certificated
employee as a result of breach of contract.

Legal Reference: Neb. Statute § 79-819; § 79-820; §79-821; § 79-817 et seq.
NDE Rule 27

Date of Adoption: April 9, 2007



Article 4 PERSONNEL Policy No. 4100

Page 1 of  1

Personnel - Certificated Employees

Qualifications for Appointment as Teacher

To be eligible for appointment as a teacher, an applicant must have a minimum of a Bachelor's
Degree from an accredited or approved college or university and have a current teaching
certificate from the State of Nebraska, Department of Education (or provide satisfactory
evidence that these requirements will be in place prior to commencement of duties), and such
other certification or license as may be required by law.

Legal Reference:  79-801 et. seq.

Date of Adoption: April 9, 2007



STATE LEGISLATIVE ADVOCACY 
NRCSA is active in representing rural public 
schools in the Unicameral.  The Executive 
Director is the main spokesperson for NRCSA, 
but is also represented by the lobbying firm 
of Nowka and Edwards.  NRCSA’s Legislative 
Committee includes 20 Superintendents 
from member schools and helps to direct the 
legislative efforts of the organization.

RURAL ADVOCACY
NRCSA is the only organization that speaks 
solely on behalf of public rural schools in the 
State of Nebraska.  Other groups do a great job 
of representing their members, but at times 
cannot take a stand as they represent both 
very large and smaller districts.  NRCSA is not 
necessarily tied down along those lines.

SUPERINTENDENT SEARCHES
NRCSA’s Superintendent Search Service is 
conducted by veteran Superintendents whose 
professional lives were involved in rural education 
in Nebraska.  The service is available to all 
Nebraska school districts, with member districts 
paying a lower rate than non-member districts.  
A professional cost effective proposal and fee 
structure is available upon request.

PLANNING WORKSHOPS         
The NRCSA Planning Support Service is an 
elective service that assists districts in planning 
and goal-setting.  The service is conducted by 
veteran Superintendents whose professional 
lives were involved in rural education in 
Nebraska.

NATIONAL ADVOCACY
NRCSA is a member of the National Rural 
Education Advocacy Consortium (NREAC), 
which represents the interests of rural public 
schools in national forums where education 
issues are decided.

LEGISLATIVE FORUM                  
During each legislative session NRCSA offers a 
forum for Board members and administrators.  
The forum provides the opportunity to hear 
from Senators as to what is happening in the 
Unicameral, as well as to provide input to 
Senators.  The forum is held in Lincoln.

COMMUNICATIONS                 
NRCSA provides regular updates from the 
Executive Director to member schools.  A more 
in-depth update is provided to all members 
just prior to monthly Board of Education 
meetings.   The NRCSA web-page is www.nrcsa.
net.   NRCSA also has a social media presence 
on Twitter (@NRCSA1980) and on Facebook 
(www.facebook.com/nrcsahome). 

SPRING CONFERENCE                    
NRCSA offers an annual conference in Kearney 
in March.  The conference targets issues and 
interests of rural schools.  An opportunity 
is created to network with other rural 
school districts and to interact directly with 
policymakers and NRCSA leaders.

GARY FISHER FINE ARTS 
SCHOLARSHIPS                                     
NRCSA awards two $2,000 scholarships to high 
school seniors from NRCSA-member schools who 
are entering college with the plan to major in a 
fine arts field.

DISTRICT MEETINGS                           
Each fall NRCSA conducts a meeting in each of 
the six membership districts.  These meetings 
provide an opportunity for rural schools to 
connect with NRCSA leadership on a face-to-
face basis.

US BANK ONE CARD PROGRAM  
NRCSA has partnered with US Bank to provide 
this unique purchase card program for school 
districts.  Individual school districts decide 
which staff members receive purchase cards.  
The district has control over where purchases 
can be made and for what amounts.  This can 
be especially helpful when sending sponsors out 
with student groups. 

NRCSA AWARDS                               
NRCSA annually recognizes individuals who are 
outstanding at serving member districts.  At the 
Spring Conference each year NRCSA recognizes 
an Outstanding Elementary Teacher, Secondary 
Teacher, Classified Staff Member, ESU Staff 
Member, Music Teacher, Principal, Board of 
Education Member, and Superintendent/ESU 
Administrator.

NRCSA EXECUTIVE BOARD              
The 10-member Executive Board provides 
leadership and direction for the organization.  
Each of the six NRCSA districts is represented 
by at least one Superintendent from a district 
within the district. 

NRCSA SCHOLARSHIPS
NRCSA annually awards 14 $2,000 scholarships 
to high school seniors from NRCSA-member 
schools who are entering college with the goal 
of becoming school teachers.

EXCESS EQUIPMENT CLEARINGHOUSE              
A free service to member districts and ESUs is 
the opportunity to post items for sale to all other 
members.  Items such as vehicles, scoreboards, 
weight equiqment, and text books have been 
posted on behalf of members. 

NEBRASKANS UNITED                     
NRCSA is a strong member of this group 
which includes most education and ag-related 
organizations in the State.  The purpose is 
to work to provide property tax relief, as well 
as to protect and promote funding to public 
education.

CORONAVIRUS ISSUES 
Over 100 NRCSA member Superintendents 
and ESU Administrators worked together to 
produce NRCSA’s Reopening Document to help 
districts develop their own plans for reopening 
school in the fall.  Over 70 rural educators 
worked together to develop Remote Learning 
Assistance sites for teachers and administrators.

LEADERSHIP OPPORTUNITIES         
Each year there are over 70 leadership positions 
on the Executive Committee or other NRCSA 
committees that provide opportunities for 
member Superintendents.

EDUCATION ASSOCIATIONS 
COALITION 
NRCSA is an active member of this group that 
is comprised of all of the major education 
associations in the state.  The purpose of the 
group is to work together on legislative issues 
facing public education.

NATIONAL RURAL EDUCATION 
ASSOCIATION
NRCSA is a strong member of the NREA.  The 
NREA provides leadership on issues facing 
rural education on the national level.  Dr. Jon 
Habben, former NRCSA Executive Director of 
NRCSA, has served as the President of NREA 
the past two years.

RURAL TEACHER SHORTAGE
NRCSA has started a Rural Teacher Committee 
that was established to find ways to address 
the shortage of teachers in rural schools. 
Twelve member Superintendents work with 
representatives from Chadron State College, 
Wayne State College, and Peru State College in 
this work.

--YOUR ANNUAL MEMBERSHIP PROVIDES SUPPORT FOR --
Nebraska Rural Community Schools Association

“QUALITY RURAL SCHOOLS”
Nebraska Rural Community Schools Association 455 S. 11th St, Suite B, Lincoln, NE 68508

@NRCSA1980 www.facebook.com/nrcsahome



 Date:  _______________________________  Teacher Name:  __________________________________________________________ 

 Subject:  ____________________________  Administrator:  ___________________________________________________________ 



 Advanced  - The teacher  purposefully  demonstrates  current  and comprehensive  knowledge of  highly  effective educational  practices by 
 incorporating  innovative  strategies as well as taking  on both  formal and informal  leadership roles. (Exceeds  District Standards) 

 Proficient  - The teacher  consistently  demonstrates  knowledge of effective educational practices by incorporating strategies as well as contributing 
 to the professional community or  attempting  to take  on leadership roles. (Meets District Standards) 

 Progressing  - The teacher demonstrates  limited  knowledge  of effective educational practices and/or  inconsistently  incorporates strategies.  The 
 teacher  attempts  to contribute to the professional  community on an  initial  level. (Showing Progress  Toward District Standards) 

 Unsatisfactory  - The teacher  fails  to demonstrate  knowledge of effective educational practices and  has not attempted  to incorporate basic 
 strategies.  The teacher  seldomly  attempts to contribute  to the professional community and shows  little or  no  desire to do so. (Does Not Meet 
 District Standards) 

 Gothenburg Public Schools - Teacher Evaluation 
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 Legend 
 Icon  Four Critical Questions of the PLC Process 

 ●  What do we want our students to know and be able to do?  (curriculum) 
 ●  What should each student know and be able to do as a result of each unit, grade level, or department course? 
 ●  Essential standards and targets are identified. 
 ●  The curriculum is unpacked into learning targets. 
 ●  Targets are written in kid-friendly terms or “I can” statements. 

 ●  How will we determine what our students know or can do?  (assessment) 
 ●  Common formative assessments aligned with the essential standards and targets are created or agreed upon. 
 ●  Data are analyzed to inform student and adult learning. 
 ●  Students track their own progress. 

 ●  What will we do if our students don't know it?  (instruction) 
 ●  Time is scheduled during the school day to provide skill-specific intervention. 
 ●  Students are given multiple opportunities for success. 
 ●  During this time, no new instruction takes place in the classroom. 

 Icon  Marzano’s Essential  Instructional Strategies 

 Communicating Learning Goals and Feedback (DQ1) -  The teacher sets and communicates clear 
 targets, has a method for determining if those targets have been met, and celebrates those successes with 
 students. 

 Engaging Students (DQ5) -  The teacher uses a variety  of strategies to increase the degree in which 
 students are inquisitive, interested, or inspired. 

 Helping Students Interact with New Knowledge (DQ2) -  The teacher guides students in actively 
 processing new information in order to retain it by designing instruction that allows students to construct 
 knowledge through their interactions. 

 ●  What will we do if our students do know it?  (instruction) 
 ●  Opportunities are scheduled for extending the curriculum beyond whole group instruction. 
 ●  Tier 2, Flex Time, or “No New Instruction” Days 
 ●  No new instruction takes place during extension activities. 

 Gothenburg Public Schools - Teacher Evaluation 
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 (1)  EFFECTIVE PRACTICE:  Foundational Knowledge  The teacher demonstrates a comprehensive knowledge of content, pedagogy, 
 students, and standards needed to provide each student with effective opportunities for learning, development, and achievement. 

 Overall Performance: 

 Performance Level  Foundational Knowledge 

 ❑  Advanced  The teacher demonstrates a  current  and comprehensive  knowledge of content, pedagogy, students, and standards 
 needed to provide each student with effective opportunities for learning, development,  and  achievement. 

 ❏  Proficient  The teacher demonstrates a  comprehensive  knowledge  of content, pedagogy, students,  and  standards needed  to 
 provide each student with effective opportunities for learning, development, and achievement. 

 ❏  Progressing  The teacher demonstrates a  limited  knowledge of content, pedagogy, students  or  standards needed to provide each 
 student with effective opportunities for learning, development, and achievement. 

 ❏  Unsatisfactory  The teacher demonstrates a  lack  of knowledge of content,  pedagogy, students,  or  standards needed to provide  each 
 student with effective opportunity for learning, development, and achievement. 

 Narrative Comments: 

 Gothenburg Public Schools - Teacher Evaluation 
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 Subcategories for Foundational Knowledge: 

 Performance Level  Content 

 ❑  Advanced  Demonstrates  current and comprehensive  knowledge of  his or her discipline’s content and the components of an 
 effective curriculum. 

 ❏  Proficient  Demonstrates a  strong  knowledge of his/her discipline’s  content and the components of an effective curriculum. 

 ❏  Progressing  Demonstrates a  limited  knowledge of his/her discipline’s  content and the components of an effective curriculum. 

 ❏  Unsatisfactory  Demonstrates a  lack  of knowledge of his/her discipline’s  content, and the components of an effective curriculum. 

 Narrative Comments: 

 Performance Level  Standards 

 ❑  Advanced  Demonstrates a  thorough  understanding  , and serves  as a leader  for development and/or implementation  of local, 
 state, and national standards. 

 ❏  Proficient  Demonstrates a  fundamental  understanding of local,  state, and national standards. 

 ❏  Progressing  Demonstrates a  limited  understanding of local, state,  and national standards. 

 ❏  Unsatisfactory  Demonstrates a  lack  of understanding of local, state,  and national standards. 

 Narrative Comments: 

 Gothenburg Public Schools - Teacher Evaluation 
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 Subcategories for Foundational Knowledge (continued): 

 Performance Level  Social and Emotional 

 ❑  Advanced  Has a  comprehensive  understanding of the intellectual,  social, emotional, and physical development of students and 
 the effect of cultural and societal influences to  positively impact  student learning. 

 ❏  Proficient  Has a  strong  understanding of the intellectual, social,  emotional, and physical development of students and 
 understands  the effect of cultural and societal influences  on student learning. 

 ❏  Progressing  Is  familiar  with the intellectual, social, emotional,  and physical development of students and show  limited  knowledge of 
 cultural and societal influences on learning. 

 ❏  Unsatisfactory  Is  unfamiliar  with the intellectual, social, emotional,  and physical development of students and a  lack  of  knowledge of 
 cultural and societal influences on learning. 

 Narrative Comments: 

 Performance Level  Equal Access 

 ❑  Advanced  Consistently  demonstrates responsibility for providing  effective opportunities for each student’s learning, development, 
 and achievement. 

 ❏  Proficient  Regularly  demonstrates responsibility for providing  effective opportunities for student learning, development, and 
 achievement. 

 ❏  Progressing  Understands  the importance of providing effective  opportunities for student learning, development, and achievement, 
 but  has not consistently demonstrated  the ability  to do so. 

 ❏  Unsatisfactory  Does not recognize nor demonstrate  the importance  and responsibility for providing effective opportunities for student 
 learning, development, and achievement. 

 Narrative Comments: 

 Gothenburg Public Schools - Teacher Evaluation 
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 (2)  EFFECTIVE PRACTICE:  Planning and Preparation  The  teacher integrates knowledge of content, pedagogy, students, and standards 
 with the established curriculum to set high expectations and develop rigorous instruction for each student that supports the growth of 
 student learning, development, and achievement. 

 Overall Performance: 

 Performance Level  Planning & Preparation 

 ❑  Advanced  The teacher  purposefully  and consistently integrates  a  comprehensive  knowledge of content, pedagogy, students, 
 and standards with the established curriculum to develop units, lessons, and other learning experiences that support the 
 growth of  individual  student learning, development,  and achievement. 

 ❏  Proficient  The teacher  consistently  integrates  knowledge of content,  pedagogy, students, and standards with the established 
 curriculum to  develop  coherent and rigorous units,  lessons, and activities that support the growth of student learning, 
 development, and achievement. 

 ❏  Progressing  The teacher demonstrates a  basic  knowledge of content,  pedagogy, students, and curriculum standards, but  fails to 
 integrate  coherent and rigorous units, lessons, and  activities. 

 ❏  Unsatisfactory  The teacher displays a very  limited  knowledge of content,  pedagogy, students, or curriculum standards, and/or  fails to 
 develop  coherent and rigorous units, lessons, and  learning activities. 

 Narrative Comments: 
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 Subcategories for Planning and Preparation: 

 Performance Level  Unit Development  Possible Evidence 

 ❑  Advanced  Consistently develops  innovative  and  coherent units, lessons, and activities 
 using a variety of appropriate research-based strategies and resources, including technology. 

 Lesson plans show: 

 ❏  preplanned 
 engagement 
 strategies 

 ❏  Proficient  Consistently  develops  rigorous  and coherent units,  lessons, and activities using a variety of 
 appropriate research-based strategies and resources, including technology. 

 ❏  Progressing  Attempts  to develop  coherent  units, lessons, and activities  using a variety of appropriate 
 research-based strategies and resources, including technology. 

 ❏  Unsatisfactory  Fails  to develop coherent units, lessons, and activities. 

 Narrative Comments: 

 Performance Level  Differentiation  Possible Evidence 

 ❑  Advanced  Consistently designs and adapts instruction  in an  exceptional manner  based on student’s prior 
 knowledge, abilities, student progress, assessment results, circumstances, and interests. 

 Lesson plans show: 

 ❏  connection to prior 
 knowledge 

 ❏  small groups 
 ❏  student surveys 

 ❏  Proficient  Consistently  designs, and adapts instruction based  on student’s prior knowledge, abilities, 
 progress, assessment results, circumstances, and interests. 

 ❏  Progressing  Attempts  to design and adapt instruction based on  student’s prior knowledge, abilities, 
 progress, assessment results, circumstances, and interests. 

 ❏  Unsatisfactory  Fails  to design and adapt instruction based on student  prior knowledge, abilities, progress, 
 assessment results, circumstances, and interests. 

 Narrative Comments: 
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 Subcategories for Planning and Preparation (continued): 

 Performance Level  Teaching Strategies  Possible Evidence 

 ❑  Advanced  Consistently plans a variety of  innovative,  research-based  teaching strategies to engage, 
 challenge, and meet the needs of individual students. 

 Lesson plans show: 

 ❏  using academic 
 games 

 ❏  physical 
 movement 

 ❏  maintaining a 
 lively pace 

 ❏  identifying critical 
 content 

 ❏  organizing 
 students to 
 Interact with new 
 content 

 ❏  previewing new 
 content 

 ❏  chunking content 
 Into “digestible 
 bites” 

 Helping Students: 
 ❏  process new 

 content 
 ❏  elaborate on new 

 content 
 ❏  record and 

 represent 
 knowledge 

 ❏  reflect on learning 

 ❏  Proficient  Consistently  plans a variety of appropriate, research-based  teaching strategies to engage, 
 challenge, and meet the needs of individual students. 

 ❏  Progressing  Attempts  to plan appropriate, research-based teaching  strategies to engage, challenge, and 
 meet the needs of individual students, or may show inconsistent results. 

 ❏  Unsatisfactory  Fails  to plan for research-based teaching strategies  that engage, challenge, and meet the 
 needs of individual students 

 Narrative Comments: 
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 (3)  EFFECTIVE PRACTICE:  The Learning Environment  The  teacher creates and maintains a learning environment that fosters positive 
 relationships and promotes active student engagement in learning, development, and achievement. 

 Overall Performance: 

 Performance Level  The Learning Environment 

 ❑  Advanced  The teacher creates and maintains an  exceptional  learning  environment that fosters positive relationships and promotes 
 active student engagement in learning, development, and achievement. 

 ❏  Proficient  The teacher creates and maintains an  effective  learning  environment that fosters positive relationships and promotes 
 active student engagement in learning, development, and achievement. 

 ❏  Progressing  The teacher  strives  to create and maintain a learning  environment that fosters positive relationships and promotes active 
 student engagement in learning, development, and achievement. 

 ❏  Unsatisfactory  The teacher  fails  to create and/or maintain an effective  or engaging learning environment. 

 Narrative Comments: 
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 Subcategories for The Learning Environment: 

 Performance Level  Routines and Procedures  Possible Evidence 

 ❑  Advanced  Consistently establishes and maintains  highly  effective  routines, procedures, and clear 
 standards of conduct ensuring an engaging learning environment for  individual  students. 

 ❏  actively engages 
 students in 
 self-regulation 

 ❏  classroom 
 meetings 

 ❏  reminders of rules 
 and procedures 

 ❏  cues or signals 

 ❏  Proficient  Consistently  establishes and maintains effective routines,  procedures, and clear standards of 
 conduct  ensuring  an engaging learning environment  for students. 

 ❏  Progressing  Attempts  to establish routines, procedures, and standards  of conduct, which promotes, but 
 does not ensure, an engaging learning environment for each student. 

 ❏  Unsatisfactory  Fails  to establish routines, procedures, and standards  of conduct, resulting in an ineffective 
 learning environment for students. 

 Narrative Comments: 

 Performance Level  High Expectations  Possible Evidence 

 ❑  Advanced  Advocates  for the school/district in establishing  high expectations for student learning, 
 development, and achievement. 

 ❏  rigorous learning 
 goals 

 ❏  tracking student 
 knowledge 

 ❏  celebrating 
 success 

 ❏  challenging DOK 

 ❏  Proficient  Consistently  establishes high expectations for learning,  development, and achievement. 

 ❏  Progressing  Attempts  to establish high expectations for learning,  development, and achievement. 

 ❏  Unsatisfactory  Fails  to establish high expectations for learning,  development, and achievement. 

 Narrative Comments: 
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 Subcategories for The Learning Environment (continued): 

 Performance Level  Positive Behavioral Supports 

 ❑  Advanced  Purposefully interacts with students,  families, and  the community  in ways that cultivate self-motivation  and values 
 diversity. 

 ❏  Proficient  Purposefully  interacts with students in ways that  cultivate self-motivation and value diversity. 

 ❏  Progressing  Attempts  to interact with students in ways that cultivate  self-motivation and value diversity. 

 ❏  Unsatisfactory  Fails  to interact with students in ways that cultivate  self-motivation or value diversity. 

 Narrative Comments: 

 Performance Level  Student Learning Community 

 ❑  Advanced  Intentionally promotes a strong and active  collaborative  learning community built on a climate of mutual respect, trust, 
 openness, and support that extends to the larger school community which values student, family, neighborhood, and 
 community experiences. 

 ❏  Proficient  Consistently  establishes and maintains a collaborative  learning community built on a climate of mutual respect, trust, 
 openness, and support that extends to the larger school community. 

 ❏  Progressing  Strives  to develop a collaborative learning community  built on a climate of mutual respect, trust, openness, and support, 
 but with moderate success. 

 ❏  Unsatisfactory  Has not attempted  to develop a collaborative learning  community built on a climate of mutual respect, trust, openness, 
 and support. 

 Narrative Comments: 
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 (4)  EFFECTIVE PRACTICE:  Instructional Strategies 
 The teacher uses effective instructional strategies to ensure growth in student achievement. 

 Overall Performance: 

 Performance Level  Instructional Strategies 

 ❑  Advanced  The teacher consistently uses  highly  effective instructional  strategies that result in continuous growth in learning for 
 each student. 

 ❏  Proficient  The teacher  consistently  uses effective instructional  strategies to ensure growth in student achievement. 

 ❏  Progressing  The teacher  strives  to use effective instructional  strategies to ensure growth in student achievement. 

 ❏  Unsatisfactory  The teacher  fails  to use effective instructional strategies  and growth in student achievement is  below  expectations. 

 Narrative Comments: 

 Subcategories for Instructional Strategies: 

 Performance Level  Learning Goals 

 ❑  Advanced  Consistently provides  rigorous and measurable  learning  goals. 

 ❏  Proficient  Consistently  provides developmentally appropriate  and  measurable  learning goals. 

 ❏  Progressing  Attempts  to provide developmentally appropriate learning  goals. 

 ❏  Unsatisfactory  Fails  to provide developmentally appropriate learning  goals. 

 Narrative Comments: 
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 Subcategories for Instructional Strategies (continued): 

 Performance Level  Student Engagement  Possible Evidence 

 ❑  Advanced  Continuously engages students by using  innovative  activities, assignments, groupings, 
 structure, pacing, technologies, and a variety of instructional techniques such as direct 
 instruction, inquiry, and discussion as appropriate for individual student achievement. 

 ❏  maintaining a lively 
 pace 

 ❏  demonstrating 
 intensity and 
 enthusiasm 

 ❏  friendly controversy 
 ❏  academic games 
 ❏  physical movement 
 ❏  presenting unusual 

 or intriguing 
 information 

 ❏  identifying critical 
 content 

 ❏  organizing students 
 to interact with new 
 content 

 ❏  previewing new 
 content 

 ❏  chunking content 
 into “digestible 
 bites” 

 ❏  process new 
 content 

 ❏  elaborate on new 
 content 

 ❏  record and 
 represent 
 knowledge 

 ❏  reflect on learning 

 ❏  Proficient  Continuously  engages students by using varied activities,  assignments, groupings, structure, 
 pacing, technologies, and a variety of instructional techniques such as direct instruction, 
 inquiry, and discussion as appropriate for individual student achievement. 

 ❏  Progressing  Attempts  to engage students by using varied activities,  assignments, groupings, structure, 
 pacing, technology, and a variety of instructional techniques such as direct instruction, inquiry, 
 and discussion as appropriate for individual student achievement. 

 ❏  Unsatisfactory  Minimally  engages students due to limited or incorrect  use of activities, assignments, 
 groupings, structure, pacing, technology, and a variety of instructional techniques. 

 Narrative Comments: 
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 Performance Level  Higher Level Thinking 

 ❑  Advanced  Promotes  individual students’ skills in critical thinking,  creativity, and problem-solving. 

 ❏  Proficient  Develops  students’ skills in critical thinking, creativity,  and problem-solving. 

 ❏  Progressing  Attempts  to implement strategies to develop students’  skills in critical thinking, creativity, and problem-solving. 

 ❏  Unsatisfactory  Rarely  uses strategies to develop students’ skills  in critical thinking, creativity, and problem solving. 

 Narrative Comments: 
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 Subcategories for Instructional Strategies (continued): 

 Performance Level  Differentiation 

 ❑  Advanced  Modifies, adapts, and differentiates instructional strategies based on data analysis,  observation, and  student needs  . 

 ❏  Proficient  Modifies, adapts, and differentiates instruction  based  on data analysis  . 

 ❏  Progressing  Attempts  to modify, adapt, and differentiate instruction. 

 ❏  Unsatisfactory  Rarely  modifies, adapts, or differentiates instruction. 

 Narrative Comments: 

 Performance Level  Student Growth 

 ❑  Advanced  Ensures a  high level  of student growth and achievement. 

 ❏  Proficient  Ensures  student growth and achievement. 

 ❏  Progressing  Student growth and achievement is  limited or inconsistent  . 

 ❏  Unsatisfactory  Student growth and achievement is  significantly below  expectations  . 

 Narrative Comments: 
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 Subcategories for Instructional Strategies (continued): 

 Performance Level  Community Connections  Possible Evidence 

 ❑  Advanced  Effectively and  continuously  communicates with students  and families to promote and 
 support high expectations and/or  draws upon  community  resources to positively impact 
 student achievement. 

 ❏  presenting 
 unusual or 
 intriguing 
 information 

 ❏  guest speakers or 
 presenters 

 ❏  partnerships with 
 local businesses 

 ❏  Proficient  Effectively  communicates with students and families  to promote and support high 
 expectations and/or  draws upon  community resources  to positively impact student 
 achievement. 

 ❏  Progressing  Has  limited  communication with students and families  and/or  does not  recognize or 
 acknowledge community resources. 

 ❏  Unsatisfactory  Engages in  little or no  communication with students  and families and/or  does not  recognize 
 or acknowledge community resources. 

 Narrative Comments: 
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 (5)  EFFECTIVE PRACTICE:  Assessment  The teacher systematically  uses multiple methods of formative and summative assessment to 
 measure student progress and to inform ongoing planning, instruction, and reporting. 

 Overall Performance: 

 Performance Level  Assessment 

 ❑  Advanced  The teacher consistently and systematically  creates  and uses multiple methods of formative and summative assessment 
 to measure student progress.  The teacher  disaggregates  data for use in planning, preparing for instruction, and 
 reporting. 

 ❏  Proficient  The teacher consistently and systematically  develops  and uses multiple methods of formative and summative 
 assessment to measure student progress.  The teacher  uses  assessment results when planning, preparing  for 
 instruction, and reporting. 

 ❏  Progressing  The teacher has  limited  understanding of the various  methods of assessment, and/or the teacher uses assessment 
 inconsistently  . 

 ❏  Unsatisfactory  The teacher has  little or no  understanding of assessment  methods and uses them inconsistently or incorrectly. 
 Assessment results are  ignored or not used appropriately. 

 Narrative Comments: 
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 Subcategories for Assessment: 

 Performance Level  Assessment Development 

 ❑  Advanced  Excels  in the development and use of  highly effective  formative and summative assessments and accommodations 
 that are effective free of bias. 

 ❏  Proficient  Consistently  develops and uses a  variety  of appropriate  formative and summative assessments and accommodations 
 that are effective and free of bias. 

 ❏  Progressing  Possesses  limited  knowledge or makes limited efforts  to develop and use appropriate formative and/or summative 
 assessments.  Assessment accommodations are effective but  inconsistent  . 

 ❏  Unsatisfactory  Possess  minimal  knowledge of or  fails  to develop and  use appropriate formative and/or summative assessments. 

 Narrative Comments: 

 Performance Level  Data Analysis 

 ❑  Advanced  Uses  comprehensive data  analysis and  interpretation to inform instruction, document and report student 
 progress over time, and provide meaningful feedback to each student. 

 ❏  Proficient  Routinely  analyzes and interprets the resulting data  to inform instruction, document and report student progress over 
 time, and provide meaningful feedback to each student. 

 ❏  Progressing  Attempts  to analyze and/or interpret the resulting  data, negatively impacting his/her ability to inform instruction, 
 document and report student progress over time, and provide meaningful feedback to each student. 

 ❏  Unsatisfactory  Fails  to analyze and/or interpret the resulting data,  negatively impacting his/her ability to inform instruction, document 
 and report student progress over time, and meaningful feedback to each student. 

 Narrative Comments: 
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 Subcategories for Assessment (continued): 

 Performance Level  Student Reflection  Possible Evidence 

 ❑  Advanced  Models  highly effective  strategies that enable students  to set high expectations for personal 
 achievement, and monitor and reflect on their own work. 

 ❏  rigorous learning 
 goals 

 ❏  performance 
 scales 

 ❏  tracking student 
 progress 

 ❏  celebrating 
 success 

 ❏  Proficient  Systematically  uses strategies that enable students  to set high expectations for personal 
 achievement, and monitor and reflect on their own work. 

 ❏  Progressing  Makes  limited  use of strategies intended to enable  students to set high expectations for 
 personal achievement, and monitor and reflect on their own work. 

 ❏  Unsatisfactory  Rarely  uses strategies intended to enable students  to set high expectations for personal 
 achievement, and monitor and reflect on their own work. 

 Narrative Comments: 
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 (6)  EFFECTIVE PRACTICE:  Professionalism  The teacher acts  as an ethical and responsible member of the professional community. 

 Overall Performance: 

 Performance Level  Professionalism 

 ❑  Advanced  The teacher  serves as a role model  for ethical and  responsible behavior and serves as a leader in the professional 
 community. 

 ❏  Proficient  The teacher  consistently models  ethical and responsible  behavior as a member of the professional community. 

 ❏  Progressing  The teacher  understands  ethical and responsible behavior  but is  inconsistent  in demonstrating a high level  of 
 professional practice. 

 ❏  Unsatisfactory  The teacher  fails to act  in an ethical and/or professionally  responsible manner. 

 Narrative Comments: 

 Subcategories for Professionalism: 

 Performance Level  Policies and Procedures 

 ❑  Advanced  Adheres to and  positively influences  school policies,  procedures, and regulations. 

 ❏  Proficient  Adheres  to school policies, procedures, and regulations. 

 ❏  Progressing  Generally  adheres to school policies, procedures,  and regulations. 

 ❏  Unsatisfactory  Does not  regularly follow school policies, procedures,  or regulations. 

 Narrative Comments: 
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 Subcategories for Professionalism (continued): 

 Performance Level  Confidentiality 

 ❑  Advanced  Advocates  for  and protects the rights and confidentiality  of students and families. 

 ❏  Proficient  Protects  the rights and confidentiality of students  and families. 

 ❏  Progressing  Seeks  to protect the rights and confidentiality of  students and families, but results may be inconsistent. 

 ❏  Unsatisfactory  Actions  may compromise  the right and confidentiality  of students and families. 

 Narrative Comments: 

 Performance Level  Documentation 

 ❑  Advanced  Maintains  accurate  records, documentation, and data  and consistently uses them to meet  individual  student  needs. 

 ❏  Proficient  Maintains  accurate  records, documentation, and data. 

 ❏  Progressing  Maintains  rudimentary  records, documentation, and  data. 

 ❏  Unsatisfactory  Fails  to maintain accurate records, documentation,  and data. 

 Narrative Comments: 
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 Subcategories for Professionalism (continued): 

 Performance Level  Professional Development 

 ❑  Advanced  Actively pursues  targeted  professional development  and systematically and  thoughtfully  reflects on professional 
 practices  in order to improve  . 

 ❏  Proficient  Actively pursues  meaningful professional development  and  systematically  reflects on his/her own professional 
 practices. 

 ❏  Progressing  Participates in  required  professional development  and/or a limited amount of optional activities and  periodically 
 reflects on own professional practices. 

 ❏  Unsatisfactory  Seldom  participates in any professional development  and  rarely  reflects on professional practices. 

 Narrative Comments: 

 Performance Level  Professional Contributions 

 ❑  Advanced  Provides  leadership to and for the profession. 

 ❏  Proficient  Contributes  to and advocates for the profession. 

 ❏  Progressing  Makes  limited  contributions to the profession. 

 ❏  Unsatisfactory  Makes  very limited  contributions to the profession. 

 Narrative Comments: 
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 (7)  EFFECTIVE PRACTICE:  Collaboration  The teacher contributes  to and promotes the vision of the school and collaborates with students, 
 families, colleagues, and the larger community to share responsibility for the growth of student learning, development, and achievement. 

 Overall Performance: 

 Performance Level  Collaboration 

 ❑  Advanced  The teacher takes a  leadership role  in contributing  to and promoting the vision of the school and  continuously 
 collaborates with students, families, colleagues, and the larger community to share responsibility for the growth of 
 student learning, development, and achievement. 

 ❏  Proficient  The teacher  contributes  to and promotes the vision  of the school and collaborates with students, families, colleagues, 
 and the larger community to share responsibility for the growth of student learning, development, and achievement. 

 ❏  Progressing  The teacher  strives  to contribute to and promote the  vision of the school and to collaborate with students, families, 
 colleagues, and the larger community to share responsibility for the growth of student learning, development, and 
 achievement. 

 ❏  Unsatisfactory  The teacher  fails to contribute  to and promote the  vision of the school and  fails to recognize  his/her  responsibility to 
 collaborate with students, families, colleagues, and the larger community, and to share responsibility for the growth of 
 student learning, development, and achievement. 

 Narrative Comments: 
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 Subcategories for Collaboration: 

 Performance Level  Vision 

 ❑  Advanced  Provides leadership  for the development and implementation  of the district’s and/or school's vision, mission, and goals 
 for teaching and learning. 

 ❏  Proficient  Actively  participates in the development and implementation  of the school’s vision, mission, and goals for teaching and 
 learning. 

 ❏  Progressing  Participates  to some extent  in the development and/or  implementation of the school’s vision, mission, and goals for 
 teaching and learning. 

 ❏  Unsatisfactory  Does not  participate in the development and/or implementation  of the school’s vision, mission, and goals for teaching 
 and learning. 

 Narrative Comments: 

 Performance Level  School Improvement 

 ❑  Advanced  Takes a  leadership role  in the school improvement  process by serving as a teacher mentor  and  team leader. 

 ❏  Proficient  Contributes  to the school improvement process by serving  as a teacher mentor  and/or  team leader. 

 ❏  Progressing  Makes  limited  contribution to the school improvement  process. 

 ❏  Unsatisfactory  Makes  little or no  contribution to the school improvement  process. 

 Narrative Comments: 
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 Subcategories for Collaboration (continued): 

 Performance Level  Communication  Possible Evidence 

 ❑  Advanced  Deliberately and consistently  models  effective communication  strategies and technological 
 resources to create and sustain meaningful and collaborative relationships with students, 
 families, colleagues, and the community in order to  advance  the learning process. 

 ❏  updated grades on 
 PS 

 ❏  updated Google 
 Classroom 

 ❏  teacher website 
 ❏  parent newsletters 
 ❏  emails/phone calls 
 ❏  permission slips 
 ❏  communication 

 folder 

 ❏  Proficient  Deliberately and consistently  uses  effective communication  strategies to create meaningful and 
 collaborative relationships with students, families, colleagues, and the community in order to 
 enhance  the learning process. 

 ❏  Progressing  Sporadically  uses effective communication strategies  while working with students, families, 
 colleagues, and the community. 

 ❏  Unsatisfactory  Fails  to use effective communication strategies while  working with students, families, 
 colleagues, and the community. 

 Narrative Comments: 
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 (8)  EFFECTIVE PRACTICE:  Professional Growth Target  The  teacher utilizes the teacher evaluation document to facilitate self reflection 
 based on the eight effective practices and utilizes this information to develop a professional growth target. 

 Professional Growth Target 

 I will… 
 ● 

 Professional Growth Target - Benchmarks / Actions 

 By… 
 ● 

 ● 

 ● 

 ____________________________________  ______________  ____________________________________  ______________ 
 Administrator Signature  Date  Teacher Signature  Date 

 The teacher’s signature of this evaluation form does not necessarily imply agreement, but does indicate that he/she has read the evaluation and has 
 had an opportunity to discuss it’s contents with their supervisor.  Any rebuttal or response by the teacher is contained on the attached pages and will 
 be filed in the District office. 
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 *This section to be utilized for Special Education Case Managers only. 

 (9)  SPECIAL EDUCATION:  Specialized Instruction  The teacher  designs and facilitates a focused, goal driven, and targeted/explicit 
 instructional program addressing a deficiency in students’ academics, behavior, or education environment. 

 Overall Performance: 

 Performance Level  Specialized Instruction 

 ❑  Advanced  The teacher takes a  leadership role  in contributing  to and promoting individualized instruction and  consistently 
 collaborates with general education teachers to share responsibility for the growth of student learning, development, and 
 achievement as  evidenced by student performance data  . 

 ❏  Proficient  The teacher  contributes  to and promotes individualized  instruction and  routinely  collaborates with general  education 
 teachers to share responsibility for the growth of student learning, development, and achievement. 

 ❏  Progressing  The teacher  strives  to contribute to and promote individualized  instruction but  inconsistently  collaborates with  general 
 education teachers to share responsibility for the growth of student learning, development, and achievement. 

 ❏  Unsatisfactory  The teacher  fails  to contribute to and promote individualized  instruction and  fails to recognize  his/her responsibility  to 
 collaborate with general education teachers, and to share responsibility for the growth of student learning, development, 
 and achievement. 

 Narrative Comments: 
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 Subcategories for Special Education: 

 Performance Level  Compliance  Possible Evidence 

 ❑  Advanced  Provides leadership  for the implementation of Rule  51 Program Standards within the district 
 and  serves as a mentor  to other staff in an official  or unofficial capacity. 

 ❏  IEPs completed on time 
 ❏  Knowledge of Procedural 

 Safeguard processes 
 ❏  Utilization of Special 

 Education Handbook for 
 guidance of paperwork. 

 ❏  Knowledge of the school’s 
 responsibility for summer 
 services, support services, 
 transportation, and 
 assessment. 

 ❏  Knowledge of best 
 practice for  summer 
 services, support services, 
 transportation, and 
 assessment. 

 ❏  Proficient  Actively  participates in the implementation of Rule  51 Program Standards within the district. 

 ❏  Progressing  Strives  to implement Rule 51 Program Standards but  still requires guidance on maintaining or 
 implementing Program Standards. 

 ❏  Unsatisfactory  Does not  demonstrate an understanding of Rule 51 Program  Standards and  does not strive 
 to implement said standards. 

 Narrative Comments: 

 Performance Level  Maintaining Accurate Records 

 ❑  Advanced  The teacher writes IEPs that  rarely  require administrative  correction for compliance.  All required aspects  are 
 addressed at the meeting, recorded in meeting notes, and accurately represented in the IEP and PWN. 

 ❏  Proficient  The teacher writes IEPs that  sometimes  require administrative  correction for compliance.  Most required aspects  are 
 addressed at the meeting, recorded in meeting notes, and accurately represented in the IEP and PWN. 

 ❏  Progressing  The teacher writes IEPs that  often  require administrative  correction for compliance.  Most required aspects are 
 addressed at the meeting  but not recorded  in meeting  notes or accurately represented in the IEP and/or PWN. 

 ❏  Unsatisfactory  The teacher writes IEPs that are  not in compliance  .  Required aspects are  not addressed  or recorded in  meeting 
 notes, the IEP, or PWN. 

 Narrative Comments: 
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 Performance Level 
 Progress Monitoring 

 ❑  Advanced  Utilizes an  innovative  system to collect progress  monitoring data  specific to each student  and consistently  uses the 
 data to meet  individual  student instructional needs. 

 ❏  Proficient  Utilizes an  effective  system to collect progress monitoring  data for students and  consistently  uses the data  to meet 
 student instructional needs. 

 ❏  Progressing  Utilizes a  rudimentary  system to collect progress  monitoring data for  groups of students  and  sometimes  uses the 
 data to meet student instructional needs. 

 ❏  Unsatisfactory  Fails  to utilize a system to collect progress monitoring  data. 

 Narrative Comments: 

 Performance Level 
 Relationships 

 Possible Evidence 

 ❑  Advanced  The teacher creates and maintains  exceptional  relationships  with families and students that  ensures 
 active student engagement in learning, development of their individualized plan, and improved 
 achievement evidenced by data. 

 ❏  Gathers information from 
 families in prep for IEP. 

 ❏  Uses a variety of means to 
 gather data (i.e. phone calls, 
 questionnaire, emails) 

 ❏  Communication logs show 
 consistent and positive 
 communication. 

 ❏  Family concerns are 
 addressed and considered. 

 ❏  Parents feel like an important 
 part of the IEP team. 

 ❏  Teacher communicates 
 regularly with families. 

 ❏  Teacher incorporates 
 parentaly identified  priorities 
 outside school routines (i.e. 
 social stories) 

 ❏  Proficient  The teacher creates and maintains  good  relationships  with families and students that  promotes  active 
 student engagement in learning, development of their individualized plan, and improved achievement 
 evidenced by data. 

 ❏  Progressing  The teacher  strives  to create and maintain good relationships  with families and students that promote 
 active student engagement in learning, development of their individualized plan, and improved 
 achievement but  data does not reflect these efforts  . 

 ❏  Unsatisfactory  The teacher  fails  to create and maintain good relationships  with families and students that promote 
 active student engagement in learning, development of their individualized plan, and improved 
 achievement. 

 Narrative Comments: 
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School Psychologist 
Evaluation

Psychologist: 
Date: 

Administrator: 



Instructions 
for use Overview

The School Psychologist evaluation document has be adapted from the Danielson 
Framework for School Psychologists.  The purpose of the evaluation is to cover those 
attributes needed specifically for school psychologists to be successful.  The 
evaluation tool is broken into four domains:

Domain 1 - Planning and Preparation

Domain 2 - The Environment

Domain 3 - Delivery of Service

Domain 4 - Professional Responsibilities

It is expected that school psychologists become, at a minimum, proficient in all 
domain indicators.  A score of “beginning” indicates that the school psychologist 
does not meet district standards and a plan of improvement will be developed.

Self Evaluation

Each year, the school psychologist is to complete this document as a self-evaluation 
prior to being evaluated by an administrator.  The purpose of the self-evaluation is to 
allow for self-reflection as it pertains to the district’s expectations and to set a 
minimum of three goals based on previous evaluations or a current self-evaluation.



Summary of Strengths 
and Opportunities for Growth

Domain 1: Planning & Preparation Domain 2: The Environment

● Strengths:

○

○

● Opportunity for Growth:

○

● Strengths:

○

○

● Opportunity for Growth:

○

Domain 3: Delivery of Service Domain 4: Professional Responsibilities

● Strengths:

○

○

● Opportunity for Growth:

○

● Strengths:

○

○

● Opportunity for Growth:

○



Domain 1:  
Planning & 
Preparation

Level of Performance

Advanced Proficient Progressing Beginning

1a. Demonstrating 
knowledge and skills in using 
psychological instruments to 
evaluate students.

Psychologist uses a wide range of 
psychological instruments to evaluate 
students and knows the proper situations in 
which each should be used.

Psychologist uses 5-8 psychological 
instruments to evaluate students and 
determine accurate diagnoses.

Psychologist uses a limited number of 
psychological instruments to evaluate 
students

Psychologist demonstrates little or no 
knowledge and skill in using psychological 
instruments to evaluate students.

1b.  Demonstrating 
knowledge of child and 
adolescent development 
and psychopathology.

Psychologist demonstrates extensive 
knowledge of child and adolescent 
development and psychopathology and 
knows variations of the typical patterns.

Psychologist demonstrates thorough 
knowledge of child and adolescent 
development and psychopathology.

Psychologist demonstrates basic knowledge 
of child and adolescent development and 
psychopathology.  

Psychologist demonstrates little or no 
knowledge of child and adolescent 
development and psychopathology.

1c.  Establishing goals for the 
psychology program 
appropriate to the setting 
and the students served.

Psychologist's goals for the treatment 
program are highly appropriate to the 
situation in the school and to the age of the 
students and have been developed 
following consultations with students, 
parents, and colleagues.

Psychologist’s goals for the treatment 
program are clear and appropriate to the 
situation in the school and to the age of the 
students.

Psychologist’s goals for the treatment 
program are rudimentary and are partially 
suitable to the situation and the age of the 
students.

Psychologist has no clear goals for the 
psychology program, or they are 
inappropriate to either the situation or age 
of the students.

1d.  Demonstrating 
knowledge of state and 
federal regulations and of 
resources both within and 
beyond the school and 
district.

Psychologist’s knowledge of governmental 
regulations and of resources for students is 
extensive, including those available through 
the school or district and in the community.

Psychologist displays awareness of 
governmental regulations and of resources 
for students available through the school or 
district and some familiarity with resources 
external to the district.

Psychologist displays awareness of 
governmental regulations and of resources 
for students available through the school or 
district, but no knowledge of resources 
available more broadly.

Psychologist demonstrates little or no 
knowledge of governmental regulations of 
resources for students available through the 
school or district.

1e.  Planning the psychology 
program, integrated with the 
regular school program, to 
meet the needs of individual 
students and including 
prevention.

Psychologist’s plan is highly coherent and 
preventative and serves to support students 
individually, within the broader educational 
program.

Psychologist has developed a plan tha 
includes the important aspects of work in 
the setting.

Psychologist's plan has a guiding principle 
and includes a number of worthwhile 
activities, but some of them don’t fit with 
the broader goals.

Psychologist's plan consists of a random 
collection of unrelated activities, lacking 
coherence or an overall structure.

1f.  Developing a plan to 
evaluate the psychology 
program.

Psychologist’s evaluation plan is highly 
sophisticated, with imaginative sources of 
evidence and a clear path toward improving 
the program on an ongoing basis.

Psychologist’s plan to evaluate the program 
is organized around clear goals and the 
collection of evidence to indicate the 
degree to which the goals have been met.

Psychologist has a rudimentary plan to 
evaluate the psychology program.

Psychologist has no plan to evaluate the 
program or resists suggestions that such an 
evaluation is important.

Notes:



Domain 2:  The 
Environment

Level of Performance

Advanced Proficient Progressing Beginning

2a.  Establishing rapport 
with students.

Students seek out the psychologist, 
reflecting a high degree of comfort and 
trust in the relationship.

Psychologist’s interactions with students 
are positive and respectful; students 
appear comfortable in the testing center.

Psychologist’s interactions are a mix of 
positive and negative; the psychologist's 
efforts at developing rapport are partially 
successful.

Psychologist’s interactions with students 
are negative or inappropriate; students 
appear uncomfortable in the testing center.

2b.  Establishing a culture of 
positive mental health 
throughout the school.

The culture in the school for positive 
mental health among students and 
teachers, while guided by the psychologist, 
is maintained by both teachers and 
students.

Psychologist promotes a culture throughout 
the school for positive mental health in the 
school among students and teachers.

Psychologist’s attempts to promote a 
culture throughout the school for positive 
mental health in the school among 
students and teachers are partially 
successful.

Psychologist makes no attempt to establish 
a culture for positive mental health in the 
school as a whole, either among students 
or teachers, or between students and 
teachers.

2c.  Establishing and 
maintaining clear 
procedures for referrals.
(MTSS, SAT)

Procedures for all aspects of referral and 
testing protocols are clear to everyone and 
have been developed in consultation with 
teachers and administrators.

Procedures for referrals for meetings and 
consultations with parents and 
administrators are clear to everyone.

Psychologist has established procedures for 
the referrals, but the details are not always 
clear.

No procedures for referrals have been 
established; when teachers want to refer a 
student for special services, they are not 
sure how to go about it.

2d.  Establishing standards 
of conduct in the testing 
center.

Standards of conduct have been 
established in the testing center.  
Psychologist’s monitoring of students is 
subtle and preventive, and students engage 
in self-monitoring behavior.

Standards of conduct have been 
established in the testing center.  
Psychologist monitors student behavior 
against those standards; response to 
students in appropriate and respectful.

Standards of conduct appear to have been 
established in the testing center.  
Psychologist’s attempts to monitor and 
correct negative student behavior during an 
evaluation are partially successful.

No standards of conduct have been 
established, and psychologist disregards or 
fails to address negative student behavior 
during an evaluation.

2e.  Organizing physical 
space for testing of students 
and storage of materials.

The testing center is highly organized and is 
inviting to students.  MAterials are stored in 
a secure location and are convenient when 
needed.

Testing center is well organized; materials 
are stored in a secure location and are 
available when needed.

Materials in the testing center are stored 
securely, but the center is not completely 
well organized, and materials are difficult to 
find when needed.

The testing center is disorganized and 
poorly suited to student evaluations.  
Materials are not stored in a secure 
location and are difficult to find when 
needed.

Notes:



Domain 3:  
Delivery of 

Service

Level of Performance

Advanced Proficient Progressing Beginning

3a.  Responding to referrals; 
consulting with teachers and 
administrators.

Psychologist consults frequently with 
colleagues, contributing own insights and 
tailoring evaluations to the questions raised 
in the referral.

Psychologist consults frequently with 
colleagues, tailoring evaluations to the 
questions raised in the referral.

Psychologist consults on a sporadic basis 
with colleagues, making partially successful 
attempts to tailor evaluations to the 
questions raised in the referral.

Psychologist fails to consult with colleagues 
or to tailor evaluations to the questions 
raised in the referral.

3b.  Evaluating student 
needs in compliance with 
National Association of 
School Psychologists (NASP) 
guidelines.

Psychologist selects, from a broad 
repertoire, those assessments that are the 
most appropriate to the referral questions 
and conducts information sessions with 
colleagues to ensure that they fulling 
understand and comply with procedural 
timelines and safeguards.

Psychologist administers appropriate 
evaluation instruments to students and 
ensures that all procedures and safeguards 
are faithfully adhered to.

Psychologist attempts to administer 
appropriate evaluation instruments to 
students but does not always follow 
established timelines and safeguards.

Psychologist resists administering 
evaluations, selects instruments 
inappropriate to the situation, or does not 
follow established procedures and 
guidelines.

3c. Chairing evaluation 
team.

Psychologist assumes leadership of the 
evaluation team and takes initiative in 
assembling materials for meetings.  MDTs 
are prepared in an exemplary manner.

Psychologist assumes leadership of the 
evaluation team as a standard expectation; 
prepares detailed MDTs.

Psychologist assumes leadership of the 
evaluation team when directed to do so, 
preparing adequate MDTs.

Psychologist declines to assume leadership 
of the evaluation team.

3d.  Planning interventions 
to maximize students’ 
likelihood of success.

Psychologist develops comprehensive plans 
for students, finding ways to creatively 
meet student needs and incorporate many 
related elements.

Psychologist’s plans for students are 
suitable for them and are alighned with 
identified needs.

Psychologist’s plans for students are 
partially suitable for them or are 
sporadically aligned with identified needs.

Psychologist fails to plan interventions 
suitable for students, or interventions are 
mismatched with the finding of the 
assessment.

3e.  Maintaining contact 
with physicians and 
community mental health 
service providers.

Psychologist maintains ongoing contact with 
physicians and community mental health 
service providers and initiates contacts 
when needed.

Psychologist maintains ongoing contact with 
physicians and community mental health 
service providers.

Psychologist maintains occasional contact 
with physicians and community mental 
health service providers.

Psychologist declines to maintain contact 
with physicians and community mental 
health service providers.

3f.  Demonstrating flexibility 
and responsiveness.

Psychologist is continually seeking ways to 
improve the treatment program and makes 
changes as needed in response to student, 
parent, or teacher input.

Psychologist makes revisions in the 
treatment program when it is needed.

Psychologist makes modest changes in the 
treatment program when confronted with 
evidence of the need for change.

Psychologist adheres to the plan or 
program, in spite of evidence of its 
inadequacy.

Notes:



Domain 4:  
Professional 

Responsibilities

Level of Performance

Advanced Proficient Progressing Beginning

4a.  Reflecting on practice. Psychologist’s reflection is highly accurate 
and perceptive.  Psychologist draws on an 
extensive repertoire to suggest alternative 
strategies.

Psychologist’s reflection provides an 
accurate and objective description of 
practice.  Psychologist makes some specific 
suggestions as to how the program might 
be improved.

Psychologist’s reflection on practice is 
moderately accurate and objective.  Only 
global suggestions are made as to how the 
program might be improved.

Psychologist does not reflect on practice, or 
the reflections are inaccurate or 
self-serving.

4b. Communicating with 
families.

Psychologist secures necessary permissions 
and communicates with families in a highly 
effective manner.  Psychologist reaches out 
to families of students to enhance trust.

Psychologist communicates with families 
and secures necessary permission.

Psychologist’s communication with families 
is partially successful; permissions are 
obtained, but there are occasional 
insensitivities that do not build trust.

Psychologist fails to communicate with 
families and secure necessary permission; 
communicates in an insensitive manner.

4c. Maintaining accurate 
records.

Psychologist’s records are accurate and 
legible, well organized, and stored in a 
secure location.  They are written to be 
understandable to another qualified 
professional.

Psychologist’s records are accurate and 
legible, well organized, and stored in a 
secure location.

Psychologist’s records are accurate and 
legible, and stored in a secure location.

Psychologist’s records are in disarray; they 
may be missing, illegible, or stored in an 
insecure location.

4d.  Participating in a 
professional community.

Psychologist makes a substantial 
contribution to school and district events 
and projects and assumes leadership with 
colleagues.

Psychologist participates actively in school 
and district events and projects and 
maintains positive and productive 
relationships with colleagues.

Psychologist’s relationships with colleagues 
are cordial, and psychologist participates in 
school and district events and projects 
when specifically requested.

Psychologist’s relationships with colleagues 
are negative or self-serving, and 
psychologist avoids being involved in school 
and district events and projects.

4e.  Engaging in professional 
development.

Psychologist actively pursues professional 
development opportunities and makes a 
substantial contribution to the profession 
through such activities as offering 
workshops to colleagues.

Psychologist actively pursues appropriate 
professional development opportunities.

Psychologist's participation in professional 
development activities is limited to those 
that are convenient or required.

Psychologist does not participate in 
professional development activities, even 
when such activities are clearly needed for 
the ongoing development of skills.

4f.  Showing 
professionalism.

Psychologist can be counted on to hold the 
highest standards of honesty, integrity, and 
confidentiality and to advocate for 
students, taking a leadership role with 
colleagues.

Psychologist displays high standards of 
honesty, integrity, and confidentiality in 
interactions with colleagues, students, and 
the public, and advocates for students 
when needed.

Psychologist is honest in interactions with 
colleagues, students, and the public, plays a 
moderate advocacy role for students, and 
does not violate confidentiality.

Psychologist displays dishonesty in 
interactions with colleagues, students, and 
the public and/or  violates principles of 
confidentiality.

Notes:



Improvement
of

Professional
Practices

Goal Development

Goals are based on areas of this document or previous evaluations where you 
want to see improvement.  They will be composed of two parts: 

WHAT the goal is and the ACTION that will be taken to achieve the goal.  

I.e. I will utilize a wider range of psychological instruments to evaluate 
students. To do this I will become familiar with three additional instruments.

Goal 1)

Goal 2)

Goal 3)

Administrator Signature ______________________________________  Date: __________

Staff Signature ______________________________________________  Date: __________

The school psychologist’s signature of this appraisal form does not necessarily imply agreement, but does indicate that he/she has read the evaluation and has had 
an opportunity to discuss its contents with the supervisor.  Any rebuttal or response by the school psychologist is contained on the attached pages.
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+

+

+
+
+

Date:+______________+ Name:+____________________________+
+
Administrator:+__________________________+



Criterion 1 
 
Personal Qualities.  The certificated counselor exhibits personal qualities and values, which are 
conducive to a positive educational setting. 
 
Indicators: Minimum of 8 out of 10 to meet District Criterion. 
 
The evaluation procedure assesses the extent to which the teacher: 
 
F 1.1  Is appropriately dressed for assigned duties; is neat and clean. 
F 1.2  Is tactful. 
F 1.3  Is patient. 
F 1.4  Is tolerant and open-minded; accepts constructive criticism. 
F 1.5  Is punctual and efficient in meeting all assignments. 
F 1.6  Displays self-control in emotional situations. 
F 1.7  Displays a sense of humor. 
F 1.8  Maintains positive relations with students. 
F 1.9  Maintains positive relations with parents. 
F 1.10 Maintains positive relations with colleagues. 
F 1.11 An explanation or suggestion for improvement: 
  
  
  
Comments: 
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  

COUNSELOR EVALUATION CRITERIA

1

 



 Criterion 2: 
  
Guidance and Counseling Skill.  The certificated counselor demonstrates, in his or her performance, a 
competent level of knowledge and skill in designing and conducting guidance and counseling 
experiences. 
  
Indicators: Minimum of 3 out of 4 to meet District Criterion. 
  
The evaluation procedure assesses the extent to which the teacher: 
  
F 2.1 Identifies the learning needs of individual pupils. 
F 2.2  Evaluates pupil achievement of learning objectives. 
F 2.3  Provides in-service to teachers. 
F 2.4  Works towards the implementation and successful completing of school district goals. 
F 2.5  An explanation or suggestion for improvement: 
  
  
  
  
  
Comments: 
  
  
  

COUNSELOR EVALUATION CRITERIA
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Criterion 3: 
  
Management Competence.  The certificated counselor demonstrates, in his or her performance, a 
competent level of knowledge and skill in organizing the physical and human elements in the 
educational setting. 
  
Indicators: Minimum of 7 out of 9 to meet District Criterion. 
  
The evaluation procedure assesses the extent to which the teacher: 
  
F 3.1  Utilizes instructional materials and media appropriate to the pupil(s) needs. 
F 3.2 Organizes the physical setting so that it contributes to learning through scheduling. 
F 3.3  Utilizes community resources. 
F 3.4  Organizes individual, small group and large group experiences as appropriate to the pupil. 
F 3.5  Promotes office climate conducive to counseling and guidance. 
F 3.6  Encourages students to assume responsibilities for behavior. 
F 3.7  Secures permanent records. 
F 3.8  Determines and maintains guidance budget. 
F 3.9  Coordinates the school testing program. 
F 3.10 An explanation or suggestion for improvement: 
  
  
  
Comments: 
  
  
  
  
  

COUNSELOR EVALUATION CRITERIA
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Criterion 4: 
  
Professional Preparation and Commitment.  The certificated counselor exhibits, in his or her 
performance, evidence of having a theoretical background and knowledge of the principals and methods 
of counseling, and a commitment to education as a profession. 
  
Indicators: Minimum of 3 out of 3 to meet District Criterion. 
  
The evaluation procedure assesses the extent to which the teacher: 
  
F 4.1  Demonstrates enthusiasm and interest in counseling as reflected in the counselor’s continuing  

professional development. 
F 4.2  Keeps abreast of the new developments, ideas, and events in guidance and counseling. 
F 4.3  Demonstrates a commitment to school and professional activities (attendance at local, district,  

and state meetings, consortium activities, participation on special committees, etc.) 
F 4.4  An explanation or suggestion for improvement: 
  
  
  
Comments: 
  
  
  
  
  

COUNSELOR EVALUATION CRITERIA
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Criterion 5: 
  
Effort Toward Improvement.  The certificated counselor demonstrates an awareness of his or her 
limitations and strengths, and demonstrates continued professional growth. 
  
Indicators: Minimum of 3 out of 3 to meet District Criterion. 
  
The evaluation procedure assesses the extent to which the teacher: 
  
F 5.1  Identifies strengths, limitations, needs, etc. through continuous self-evaluation activities. 
F 5.2  Responds to recommendation (if any) included in periodic and annual personnel evaluations. 
F 5.3  Participates in activities sponsored by the district education service district, and professional  

organizations. 
F 5.4  An explanation or suggestion for improvement: 
  
  
  
Comments: 
  
  
  
  
  

COUNSELOR EVALUATION CRITERIA
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Criterion 6: 
  
The Handling of Student Discipline and Attendant Problems.  The certificated counselor 
demonstrates the ability to manage the non-instructionsl, human dynamics in the educational setting. 
  
Indicators: Minimum of 4 out of 5 to meet District Criterion. 
  
The evaluation procedure assesses the extent to which the teacher: 
  
F 6.1  Recognizes conditions which may lead to disciplinary problems. 
F 6.2  Develops appropriate strategies for preventing disciplinary problems. 
F 6.3  Responds appropriately to disciplinary problems when they do occur. 
F 6.4  Resolves discipline problems in accordance with law, school board policy, and administrative  

regulations and policies. 
F 6.5  Assists students toward self-discipline and acceptable standards of student behavior. 
F 6.6  An explanation or suggestion for improvement: 
  
  
  
Comments: 
  
  
  
  
  

COUNSELOR EVALUATION CRITERIA
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Criterion 7: 
  
Interest in Students.  The certificated counselor demonstrates an understanding of and commitment to 
each pupil, taking into account each individual’s unique background and characteristics. The certificated 
counselor demonstrates enthusiasm for or enjoyment in working with pupils. 
  
Indicators: Minimum of 4 out of 4 to meet District Criterion. 
  
The evaluation procedure assesses the extent to which the teacher: 
  
F 7.1  Enjoys the process of working with students. 
F 7.2  Recognizes the process of working with students. 
F 7.3  Seeks to maintain and increase the enthusiasm of the students for their studies. 
F 7.4  Seeks to improve students’ self-esteem. 
F 7.5  An explanation or suggestion for improvement: 
  
  
  
Comments: 
  
  
  
  
  

COUNSELOR EVALUATION CRITERIA
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Criterion 8: 
  
Professional Competence.  The certificated counselor demonstrates a depth and breadth of knowledge 
of theory and content in general education and guidance and counseling appropriate to the elementary 
and/or secondary levels. 
  
Indicators: Minimum of 2 out of 2 to meet District Criterion. 
  
The evaluation procedure assesses the extent to which the teacher: 
  
F 8.1  Demonstrates a depth of knowledge in the area of guidance and counseling. 
F 8.2  Recognizes the relationship between counseling and the total educational program. 
F 8.3  An explanation or suggestion for improvement: 
  
  
  
Comments: 
  
  
  
  
  

COUNSELOR EVALUATION CRITERIA
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Criterion 9: 
  
Counselor-Staff Relations.  The certificated counselor contributes to improved employee relationships 
by exhibiting professional behavioral qualities. 
  
Indicators: Minimum of 4 out of 5 to meet District Criterion. 
  
The evaluation procedure assesses the extent to which the teacher: 
  
F 9.1  Assumes his or her share of responsibilities. 
F 9.2  Uses discretion when speaking of school or colleagues. 
F 9.3  Observes “channels” when speaking on matters affecting the welfare of the school and staff. 
F 9.4  Shows a willingness to share ideas and techniques. 
F 9.5  Is professional in all contacts with colleagues. 
F 9.6  An explanation or suggestion for improvement: 
  
  
  
Comments: 
  
  
  
  
  

COUNSELOR EVALUATION CRITERIA
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Criterion 10: 
  
Community-School Relations.  The certificated counselor demonstrates an awareness of the 
importance of maintaining positive relations between the schools and the community they serve. 
  
Indicators: Minimum of 2 out of 2 to meet District Criterion. 
  
The evaluation procedure assesses the extent to which the teacher: 
  
F 10.1 Is professional in all contacts with students, parents, and the community. 
F 10.2 Strives to communicate his or her program and/or the total school program in a creditable  

fashion. 
F 10.3 An explanation or suggestion for improvement: 
  
  
  
Comments: 
  
  
  

COUNSELOR EVALUATION CRITERIA
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GOALS: 
  
Personal Goals.  Goals are based on areas of this document where you want to see improvement. They 
will be composed of two parts: WHAT the goals is and the ACTION that will be taken to achieve the 
goal. i.e. I will establish clearer learning objectives by posting lesson objectives at the front of the 
room and going over them with students.  
  
Please align your goal to the criteria and strand it corresponds to. 
  
Met 
F  Goal 1: 
  
  
  
  

Criterion ______ Strand ______ 
  
F  Goal 2: 
  
  
  
  

Criterion ______ Strand ______ 
  
F  Goal 3: 
  
  
  
  

Criterion ______ Strand ______ 
  
  
Comments: 
  
  
  
 

COUNSELOR EVALUATION CRITERIA
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The staff signature of this appraisal does not necessarily imply agreement, but does indicate 
that he/she has read the evaluation and has had an opportunity to discuss it's contents with the 
supervisor.  Any rebuttal or response by the teacher is contained on the attached pages.
 
Administrator Signature: __________________  Staff Signature: _____________________
Date:___________                                                   Date: _______________



 Administrator Name: 

 Superintendent:  Date: 



 Advanced  - The administrator  purposefully  demonstrates  current and comprehensive  knowledge of  highly  effective  educational practices by 
 incorporating  innovative  strategies as well as taking  on both  formal and informal  leadership roles. (Exceeds  District Standards) 

 Proficient  - The administrator  consistently  demonstrates  knowledge of  effective  educational practices by incorporating  effective  strategies as 
 well as  providing leadership  to the professional community.  (Meets District Standards) 

 Progressing  - The administrator demonstrates  limited  knowledge of effective educational practices and/or  inconsistently  incorporates effective 
 strategies.  The administrator  attempts  to contribute  to the professional community on an  initial  level.  (Showing Progress Toward District 
 Standards) 

 Unsatisfactory  - The administrator  fails  to demonstrate  knowledge of effective educational practices and  has not attempted  to incorporate basic 
 strategies.  The administrator  seldomly  attempts to  contribute to the professional community and shows  little or no  desire to do so. (Does Not 
 Meet District Standards) 

 Gothenburg Public Schools - Director of Teaching & Learning Evaluation 
 2 



 (1)  ADAPTIVE LEADERSHIP:  The administrator facilitates  the development and implementation of a shared mission utilizing objectives and 
 strategies that reflect the district's core beliefs and parameters. 

 Overall Performance: 

 Performance Level  Mission and Vision 

 ❏  Advanced  The administrator implements a  systematic and comprehensive  analysis of data and  collaborates extensively and 
 effectively  with school and community members in order  to shape a shared vision and goals that result in a high level of 
 teacher efficacy, student achievement,  and  the closing  of achievement gaps. 

 ❏  Proficient  The administrator  analyzes  data and engages  key school  and community members  in order to shape a shared  vision 
 and goals designed to result in improved teacher efficacy and student achievement. 

 ❏  Progressing  The administrator conducts a  limited analysis  of data  on current practices and outcomes and is  inconsistent  in 
 engaging school and community members in shaping a vision and goals designed to result in improved teacher efficacy 
 and student achievement. 

 ❏  Unsatisfactory  The administrator  ineffectively analyzes  data, or  fails to engage  key school and community members in  shaping a 
 vision and goals designed to result in improvement of teacher efficacy and student achievement. 

 Narrative Comments: 

 Gothenburg Public Schools - Director of Teaching & Learning Evaluation 
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 Subcategories for Adaptive Leadership: 

 Performance Level  Commitment 

 ❏  Advanced  Continually  models and reinforces commitment to the  shared vision through the use of  diverse  communication 
 strategies.  Deliberately and consistently  models  effective communication strategies and technological resources to 
 create and sustain meaningful and collaborative relationships with internal and external stakeholders. 

 ❏  Proficient  Models and reinforces  commitment to the shared vision  through communication strategies.  Deliberately and 
 consistently  uses  effective communication strategies  to create meaningful and collaborative relationships with internal 
 stakeholders. 

 ❏  Progressing  Attempts  to model and reinforce commitment to the  shared vision through the use of  limited  communication 
 strategies.  Sporadically  uses effective communication  strategies while working with stakeholders. 

 ❏  Unsatisfactory  Does not  model or reinforce commitment to the shared  vision.  Communication strategies are  ineffective  .  Fails  to use 
 effective communication strategies while working with stakeholders. 

 Narrative Comments: 

 Performance Level  Continuous Improvement 

 ❏  Advanced  The administrator leads a  systematic  continuous improvement process that results in change initiatives promoting 
 improved student achievement, enhanced student well-being, and greater district effectiveness.  There is a clear  Pk-12 
 alignment  between district/state/national indicators of quality, accreditation, and accountability. 

 ❏  Proficient  The administrator  leads  a continuous improvement process  that results in improved student performance, enhanced 
 student well-being, and greater district effectiveness.  There is  alignment  between district and state quality  indicators 
 for accreditation and accountability. 

 ❏  Progressing  The administrator leads a continuous improvement process but with  inconsistent outcomes.  Some  quality 
 indicators/accreditation standards guide district planning and practice. 

 ❏  Unsatisfactory  The administrator is  ineffective  in leading the continuous  improvement process and  fails  to develop essential 
 components of the process.  Little or no evidence  of quality indicators to guide district planning or practice. 

 Gothenburg Public Schools - Director of Teaching & Learning Evaluation 
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 Narrative Comments: 

 Performance Level  Stakeholder Feedback 

 ❏  Advanced  Demonstrates an  innovative  process to review feedback  from students, parents, and teachers.  Utilizes this 
 information to lead discussion around shared vision and goals. 

 ❏  Proficient  Demonstrates a  current and comprehensive  process to  review feedback from students, parents, and teachers. 
 Utilizes this information to lead discussion around shared vision and goals. 

 ❏  Progressing  Utilizes a  periodic  review of feedback from students,  parents,  or  teachers to lead discussion around shared  vision and 
 goals. 

 ❏  Unsatisfactory  Review of feedback is  limited. 

 Narrative Comments: 

 Gothenburg Public Schools - Director of Teaching & Learning Evaluation 
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 (2)  ORGANIZATIONAL LEADERSHIP:  The administrator fosters  and monitors district climate and culture to ensure equity and enhance the 
 academic, physical, social, and emotional growth of all students. 

 Performance Level  Professional Community 

 ❏  Advanced  The administrator builds a  highly effective and engaged  professional community within the district and  develops  the 
 professional capacity and practice of personnel by  consistently  recruiting, selecting, developing, supporting,  retaining, 
 and leading high-quality teachers and staff in accordance with the district vision and core values. 

 ❏  Proficient  The administrator  develops  a professional community  within the district and develops the professional capacity and 
 practice of personnel by recruiting, selecting, developing, supporting, retaining, and leading high-quality teachers and 
 staff in accordance with the school vision and core values. 

 ❏  Progressing  The administrator’s understanding and use of effective personnel practices is  inconsistent or ineffective  ,  and 
 improvements are needed in the functions of recruiting, hiring, retaining, developing, supporting, or leading high quality 
 teachers and support staff in accordance with the district’s vision and core values. 

 ❏  Unsatisfactory  The administrator  fails  to effectively recruit, hire,  retain, develop, support, and lead high quality teachers and support 
 staff in accordance with the district’s vision and core values.  The administrator’s personnel practices are  ineffective  . 

 Narrative Comments: 

 Gothenburg Public Schools - Director of Teaching & Learning Evaluation 
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 Subcategories for Organizational Leadership: 

 Performance Level  Climate and Culture 

 ❏  Advanced  The administrator creates and maintains an  exceptional  professional environment that fosters positive relationships and 
 promotes active building principal and teacher engagement in learning, development, and achievement.  High 
 expectations for all teachers and staff members are supported by  data-driven goals  . 

 ❏  Proficient  The administrator creates and maintains an  effective  professional environment that fosters positive relationships and 
 promotes active building principal and teacher engagement in learning, development, and achievement.  High 
 expectations are  clearly and consistently  communicated  and monitored. 

 ❏  Progressing  The administrator  strives  to create and maintain a  professional environment that fosters positive relationships and 
 promotes active building principal and teacher engagement in learning, development, and achievement.  High 
 expectations are communicated but  not monitored  .  Not all staff are aware of the high expectations. 

 ❏  Unsatisfactory  The administrator  fails  to create and/or maintain  an effective or engaging professional environment.  Little or  no 
 evidence  of high expectations for all staff.  Staff  are unclear on expectations. 

 Narrative Comments: 

 Performance Level  Collaboration 

 ❏  Advanced  The administrator  collaborates  effectively  with staff  to create and maintain a district culture that values equity of 
 educational opportunity, promotes culturally responsive practices, and enhances the academic, social, physical, and 
 emotional development of all students. 

 ❏  Proficient  The administrator  collaborates  with staff to create  and maintain a school culture that values equity of educational 
 opportunity, promotes culturally responsive practices, and enhances the academic, social, physical, and emotional 
 development of all students. 

 ❏  Progressing  The administrator collaborates with staff in an  attempt  to create and maintain a district culture that values equity of 
 educational opportunity, promotes culturally responsive practices, and enhances the academic, social, physical, and 
 emotional development of all students, but these efforts may  lack consistency  or effectiveness. 

 ❏  Unsatisfactory  The administrator  fails  to provide the leadership  to create and maintain a school culture that values equity of 
 educational opportunity, promotes culturally responsive practices, and enhances the academic, social, physical, and 
 emotional development of all students. 

 Gothenburg Public Schools - Director of Teaching & Learning Evaluation 
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 Narrative Comments: 

 Performance Level  Equity 

 ❏  Advanced  Equitable practices are  embedded  in all professional  development as part of a shared vision.  Curriculum is designed to 
 provide  equitable and challenging  learning experiences  for all students and is routinely monitored and adjusted. 
 District processes and procedures are  highlighted  by teachers, parents, and students in perceptual survey data. 

 ❏  Proficient  Professional development  emphasizes  a shared vision  of equity and equitable practices.  Curriculum is  routinely 
 developed, monitored, and adjusted.  District processes and procedures are  validated  through perceptual survey  data. 

 ❏  Progressing  Professional development  attempts  to reflect a shared  vision of equity.  Curriculum is developed, monitored, and 
 adjusted  reactively  .  District processes and procedures  are haphazard and not recognized by teachers, parents, or 
 students in perceptual survey data. 

 ❏  Unsatisfactory  Professional development  does not reflect  a shared  vision of equity.  Curriculum is  not  developed, monitored,  or 
 adjusted.  Perceptual survey  data is not used  to validate  district processes and procedures. 

 Narrative Comments: 

 Gothenburg Public Schools - Director of Teaching & Learning Evaluation 
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 (3)  INSTRUCTIONAL LEADERSHIP:  The administrator provides  leadership to ensure the implementation of a rigorous curriculum, use of 
 data-informed teaching practices, and accountability for each student’s academic success and well-being  . 

 Overall Performance: 

 Performance Level  Instructional Pedogogy 

 ❏  Advanced  Supports teachers in designing and adapting instruction  in an exceptional manner  based on the  individual  needs of 
 students utilizing formative student progress data and interim assessment results. 

 ❏  Proficient  Consistently  supports teachers in designing and adapting  instruction based on the needs of students utilizing formative 
 student progress data and interim assessment results. 

 ❏  Progressing  Attempts  to support teachers in designing and adapting  instruction based on student progress data and interim 
 assessment results. 

 ❏  Unsatisfactory  Fails  to support teachers in designing and adapting  instruction based on student progress or assessment results. 

 Narrative Comments: 

 Gothenburg Public Schools - Director of Teaching & Learning Evaluation 
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 Subcategories for Instructional Leadership: 

 Performance Level  Standards Alignment 

 ❏  Advanced  Supports teachers in developing  innovative  and coherent  units, lessons, and activities using a variety of appropriate 
 research-based strategies and resources, including technology that align with state and local standards. 

 ❏  Proficient  Supports teachers in  consistently  developing  rigorous  and coherent units, lessons, and activities using a variety of 
 appropriate research-based strategies and resources, including technology that align with state and local standards. 

 ❏  Progressing  Attempts  to support teachers in developing  coherent  units, lessons, and activities using a variety of appropriate 
 research-based strategies and resources, including technology that align with state and local standards. 

 ❏  Unsatisfactory  Fails  to support teachers in developing coherent units,  lessons, and activities that align with state and local standards. 

 Narrative Comments: 

 Performance Level  Instructional Strategies 

 ❏  Advanced  Consistently plans professional development opportunities around a variety of  innovative,  research-based teaching 
 strategies designed to engage, challenge, and meet the needs of individual students. 

 ❏  Proficient  Consistently  plans professional development opportunities  around a variety of appropriate, research-based 
 teaching strategies designed to engage, challenge, and meet the needs of individual students. 

 ❏  Progressing  Attempts  to plan professional development opportunities  around appropriate, research-based teaching strategies to 
 engage, challenge, and meet the needs of individual students, or may show inconsistent results. 

 ❏  Unsatisfactory  Fails  to plan professional development opportunities  around research-based teaching strategies that engage, 
 challenge, and meet the needs of individual students. 

 Narrative Comments: 

 Gothenburg Public Schools - Director of Teaching & Learning Evaluation 
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 Performance Level  Data Analysis 

 ❏  Advanced  Uses  comprehensive data  analysis and interpretation  to inform professional development and report progress over 
 time to provide meaningful feedback to individual teachers. 

 ❏  Proficient  Routinely  analyzes and interprets data to inform professional  development and report progress over time to provide 
 meaningful feedback to teacher teams. 

 ❏  Progressing  Attempts  to analyze and/or interpret data, negatively  impacting his/her ability to inform professional development and 
 provide meaningful feedback to teachers. 

 ❏  Unsatisfactory  Fails  to analyze and/or interpret data, negatively  impacting his/her ability to inform professional development and 
 provide meaningful feedback. 

 Narrative Comments: 

 Gothenburg Public Schools - Director of Teaching & Learning Evaluation 
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 (4)  PROFESSIONAL LEADERSHIP: The administrator manages the organization, operations, and resources of the district to provide 
 a safe, efficient, and effective learning environment for all students and staff. 

 Overall Performance: 

 Performance Level  Systems Development 

 ❏  Advanced  The administrator has a  broad and deep  understanding  of the management functions of their role and  systematically 
 undertakes them.  The administrator’s  highly effective  management of the organization, operations, and resources of 
 the district results in a learning environment that is safe, highly effective, highly efficient, and in accordance with the 
 mission, vision, and goals of the district. 

 ❏  Proficient  The administrator  has an understanding  of the management  functions of their role and  undertakes  them.  The 
 administrator’s  management  of the organization, operations,  and resources of the district results in a learning 
 environment that is safe, effective, efficient, and in accordance with the mission, vision, and goals of the district. 

 ❏  Progressing  The administrator displays a  basic  understanding of  the management functions of their role and  attempts  to undertake 
 them.  The administrator is  inconsistent  in their  management of the organization, operations, and resources of the 
 district resulting in an  inconsistent  learning environment. 

 ❏  Unsatisfactory  The administrator  does not display  an understanding  of the management functions of their role.  The administrator 
 does not manage  the organization, operations, or resources  of the district resulting in an unsafe, inefficient, or 
 ineffective learning environment. 

 Narrative Comments: 

 Gothenburg Public Schools - Director of Teaching & Learning Evaluation 
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 Subcategories for Professional Leadership: 

 Performance Level  Professional Ethics and Advocacy 

 ❏  Advanced  The administrator models an  exceptionally high level  of fairness, integrity, and professional ethics and  provides 
 leadership  to and for the profession at the local,  regional, and state level. 

 ❏  Proficient  The administrator  models  fairness, integrity, and  professional ethics and  contributes  to and advocates  for the profession 
 at the local and regional level. 

 ❏  Progressing  The administrator  usually  acts with fairness, integrity,  and professional ethics and makes  limited  contributions  to the 
 profession. 

 ❏  Unsatisfactory  The administrator  does not routinely  act with the  expected degree of fairness, integrity, or professional ethics and makes 
 very limited  contributions to the profession. 

 Narrative Comments: 

 Performance Level  Policies and Procedures 

 ❏  Advanced  Adheres to and  positively influences  district policies,  procedures, and regulations. 

 ❏  Proficient  Encourages  adherence to district policies, procedures,  and regulations. 

 ❏  Progressing  Generally  adheres to school policies, procedures,  and regulations. 

 ❏  Unsatisfactory  Does not  regularly follow school policies, procedures,  or regulations. 

 Narrative Comments: 

 Gothenburg Public Schools - Director of Teaching & Learning Evaluation 
 13 



 (5)  PROFESSIONAL GROWTH TARGET:  The administrator utilizes the evaluation document to facilitate self reflection based on the 
 leadership tenants and utilizes this information to develop a professional growth target. 

 Professional Growth Target 

 I will… 
 ● 

 Professional Growth Target - Benchmarks / Actions 

 By… 
 ● 

 ● 

 ● 

 ____________________________________  ______________  ____________________________________  ______________ 
 Superintendent’s Signature  Date  Administrator’s Signature  Date 

 The administrator’s signature of this evaluation form does not necessarily imply agreement, but does indicate that he/she has read the evaluation 
 and has had an opportunity to discuss it’s contents with their supervisor.  Any rebuttal or response by the administrator is contained on the attached 
 pages and will be filed in the District office. 

 Gothenburg Public Schools - Director of Teaching & Learning Evaluation 
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Article 8 INTERNAL BOARD POLICIES Policy No. 8151 

 
 Page 1 of  1 

 
Internal Board Policies - Organization 
 
Standing Committees 
 
It shall be the policy of Gothenburg Public Schools that the following will be the standing 
committees of the Board of Education: 
 
      1.       Negotiations Committee 

 
2.       Committee on American Civics 

 
3. Transportation/Facilities 

 
4. Finance Committee 

 
5. Policy Committee 

 
 

 
It shall further be the policy of Gothenburg Public Schools that the Superintendent shall appoint 
the members of the above committees.   
 
   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Legal Reference: Neb. Rev. Stat. § 79-724 

Neb. Rev. Stat. § 79-520 
 
 
Date of Adoption: July 15, 2019 



Administrator Report
Meeting: July Board Meeting
Date: 7/11/22
Mrs. Angie Richeson
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
Thank You to the Custodial Staff: A huge thank you to the custodial for working so hard the
last few months to get our elementary building ready for the start of Summer School, as well as
the start of the school year.  The carpets are clean, things have been wiped down and
disinfected, and we can literally see our reflection in the newly waxed floors.  We are ready for
Summer School to start on Monday, July 11th!

Strategic Plan (Strategy 3.3:  Implement innovative and effective communication
practices): Committee members include Mrs. Wiggins, Mrs. Long, Mrs. Harrison, Mrs. Moore,
Mrs. Keiser, Mr. Mroczek and Mrs. Richeson.

We are currently researching five main areas of “innovative and effective communication” at
Gothenburg Public Schools:

● District Brand - We are putting together District Brand Guidelines
● Website - We have met several times with a company called Apptegy.  We are still

asking questions and gathering information.
● Social Media - We have sent out a survey, are creating Social Media District Guidelines

and looking into the social media component (called ThrillShare) from Apptegy (website
company).

● PowerSchool - We are continuing to look into ways to encourage (and incentize?)
parents / guardians to sign up for PowerSchool.

● Elementary Marquee - We have met several times with a company called Precision
Signs and Graphics.  We are still asking questions and gathering information.

Our next step will be to share the information with the Board of Education.



 Administrator Report 
 Date:  7/11/22 
 Mr. Seth Ryker, Secondary Principal 
 ============================================================================== 

 Topics: 

 Strategic Plan update 
 Open House 
 Administrator Days 

 I.  Strategic Plan Update 

 a.  MPCC has contacted us to assure us that our Wednesday exploratory program 
 will occur as planned despite the resignation of the program coordinator. 

 b.  A Swede Foundations parent communication document is being developed and 
 plans are in place to incorporate more career planning into the Foundations 
 process. 

 II. GPS Open House 

 a.  GPS will host Open House on Monday, August 15th (5:30-8:00) 
 i.  Orientation for 7th & 9th grade students as well as students new to the 

 district. 
 ii.  Community vendors can contact the district office to request a table 
 iii.  Information will be available in both newspapers later this month 

 III. Administrator Days 

 a.  In person Administrator Days returns to Kearney July 28-30 



Administrator Report
Meeting:  July Board Meeting
Date:  7/11/2022
Mr. Marc Mroczek, Activities Director
==============================================================================

Topics:

Gym Floors
NCA Multi-Sports Clinic
Fall Activities Start Date

I.  Gym Floors
● The South gym floor was waxed the last week of May.
● The North gym floor was waxed this past week.  We did have a few boards that

were loose and needed replaced prior to the waxing.

II. NCA Multi-Sports Clinic
● The Nebraska Coaches Association Multi-Sports Clinic will be held on July

26-28, 2022, in Lincoln.
● We have 20 coaches planning to attend.  I will also be attending the conference

as well.

III. Fall Activities Start Date
● All high school fall sports can begin conditioning the week of August 1-5, 2022.
● All high school fall sports will officially start practice on August 8, 2022.



Administrative Report
July 11, 202 Board Meeting
Mrs. Tomye McKenna
Special Education Director/Assistant Elementary Principal
++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++

Topics:
I. Update on Strategy 1
II. New paraprofessional

I. Strategy 1 Update
A. Culture committee - first mission
B. Staff Back to School Celebration planned for August 3 at Jeffrey Lake
C. Culture committee reaching out to area businesses for staff prizes and

“thank you” gifts

II. New Paraprofessional
A. Jennifer Royce is returning as a paraprofessional in the elementary

school. She was part of our staff during the 20-21 school year.



 Administrator Report 

 Meeting: July Board Meeting 

 Date: 7/11/22 

 Mrs. Allison Jonas 

 School Lunch 

 The federal Government has discontinued free meals for all students.  We will return to our 

 normal pricing structure.  All families will be asked to complete the paperwork to ensure families 

 who are eligible for reduced rates can benefit from this program. 

 Brunch 

 The school will serve brunch with milk. Students who qualify for free or reduced-price 

 lunch also qualify for free or reduced-price brunch.  The school district charges students 

 $1.65 and adults $1.65 for brunch. 

 Lunch 

 Lunch for K-6 is $2.70.  Lunch for 7-12 lunch is $3.00 for students and $4.00 for adults. 

 Milk will be served and can also be purchased separately for $.50. 

 Payment for Meals 

 Students are encouraged to pay for meals several weeks in advance. 

 If a student has no funds available to pay for a meal, the student will be provided and 

 charged for a limited “courtesy meal” option, such as a plain sandwich. 

 Students who qualify for free meals will not be denied a reimbursable meal, even if they 

 have accrued a negative balance from other food purchases. 

 Summer Projects 

 The maintenance and custodial staff had had a busy summer getting the buildings and classrooms 

 ready for the first day of school.  Several classrooms have received new carpet, many tiles have 

 been repaired, the entire elementary has been cleaned and waxed, and the academic wing in the 

 JH/HS is also complete. 

 Budget Workshop 

 We will need to set a day and time for the budget workshop. 

 Administrator Days 

 Annual Administrator Days will be held on Wednesday, July 27th - Friday, July 29th in Kearney. 

 We are looking forward to some team time. 
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Bylaws of the Board - Meetings

Closed Sessions

The Board of Education may hold a closed session by the affirmative vote of a majority of its
voting members if a closed session is clearly necessary for the protection of the public interest or
for the prevention of needless injury to the reputation of an individual and if such individual has
not requested a public meeting.  Closed sessions may be held for, but shall not be limited to, such
reasons as:  (a) strategy sessions with respect to collective bargaining, real estate purchases, or
litigation; (b) discussion regarding deployment of security personnel or devices; (c) investigative
proceedings regarding allegations or misconduct; or (d) evaluation of the job performance of a
person when necessary to prevent needless injury to the reputation of a person and if such person
has not requested a public meeting; provided, however a closed meeting shall never be held for
the purpose of discussing the appointment or election of a new member to the Board of
Education.

The vote to hold a closed session shall be taken in open session.  The subject matter and the
reason necessitating the closed session shall be identified in the motion to close. The entire
motion, the vote of each member on the question of holding a closed session, and the time when
the closed session commenced and concluded shall be recorded in the minutes.  If the motion to
close passes, then the presiding officer immediately prior to the closed session shall restate on
the record the limitation of the subject matter of the closed session. The Board shall restrict its
consideration of matters during the closed portions to only those purposes set forth in the motion
to close as the reason for the closed session. The meeting shall be reconvened in open session
before any formal action may be taken.

Any member of the Board shall have the right to challenge the continuation of a closed session if
the member determines that the session has exceeded the reasons stated in the original motion to
hold a closed session.  Such challenge shall be overruled only by a majority vote of the members
of the public body.  Such challenge and its disposition shall be recorded in the minutes.

The term "closed session" as used in the policies, regulations and Bylaws of the District shall
include within its meaning any "executive session" or "executive meeting" authorized or
prescribed by said policies, regulations and Bylaws, all of said terms being interchangeable.

Legal Reference: §§84-1407 to 84-1414

Date of Adoption:  November 13, 2006
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