
Work Session 
Thursday, April 16, 2015 @ 6:00 PM Central

District Conference Room, 1515 W 8th St, Hastings, NE 68901
  
 

1. Roll Call  -  

  

2. Announcement - Jim Boeve  -  

  

3. Welcome to HEA reps and guests - Jim Boeve  -  

  

4. *Approve Hazmat Mitigation Plan Interlocal Agreement - Trent Kelly/Chip Volcek, Adams 
County Emergency Manager  -  

  

5. *Approve adoption of reading materials - Chad Dumas  -  

  

6. *Approve Tentative List of Graduates for 2015 - Chad Dumas  -  

  

7. *Approve Whole Child Project Interlocal Agreement with NASB - Craig Kautz  -  

  

8. Information on "Spotlight on Learning" - Craig Kautz  -  

  

9. Determine who is attending graduation - Craig Kautz  -  

  

10. HPS BOE Quick Facts Distribution - Craig Kautz  -  

  



11. *Tiger Athletic Hall of Fame Selection Criteria - Craig Kautz  -  

  

12. *Approve Second Reading of Revised Policy 507.02 - Student Directory Information - Craig 
Kautz  -  

  

13. *Approve long-term leave of absence request for the 2015-2016 school year - Craig Kautz  -  

  

14. *Consent agenda - Craig Kautz  -  

  

15. *Approve 2015-2016 Student Fees - Craig Kautz  -  

  

16. *Approve Universal Free Breakfast at Lincoln Elementary for 2015-2016 - Craig Kautz  -  

  

17. *Approve two change orders for Watson Elementary - Craig Kautz  -  

  

18. *Approve bid for new Senior High elevator - Craig Kautz  -  

  

19. Reminders - Jim Boeve  -  

  

20. Reports, etc., at Board Meeting  -  

  

21. Upcoming meetings - Jim Boeve  -  

  

22. Executive Session  -  

  

23. The Board of Education returned to Open Session at ______ p.m.  -  

  

24. Adjournment  -  

  



  
*Closed Session:  If, during the course of the meeting, discussion of any item on the agenda should be held in a closed meeting, the board will conduct a 
closed meeting in accordance with the Nebraska Open Meetings Law.
**Sequence of Agenda:  The sequence of agenda topics is subject to change at the discretion of the board.  Please arrive at the beginning of the meeting.
***Action Item:  The board reserves the right to take action on an item listed on the board agenda.



RESOLUTION FOR PARTICIPATION IN  
ALL-HAZARDS MITIGATION PLANNING 

UPDATE PROCESS 
 
WHEREAS, a joint All-Hazards Mitigation Plan identifies the vulnerability of public bodies to natural 
or manmade hazards and the projects that can be implemented to reduce or eliminate vulnerability and 
exposure, and 
 
WHEREAS,the Federal Emergency Management Agency (FEMA) requires that a public entity must 
have a current All-Hazards Mitigation Plan in place before they are eligible for Federal funding for 
hazard mitigation projects and mitigation efforts resulting from natural disasters, and 
 
WHEREAS, the Lower Big Blue Natural Resources District and the Little Blue Natural Resources 
District will serve as the coordinating agencies for the updating of the multi-jurisdictional All-Hazards 
Mitigation Plan for their respective districts and the nine-county area including all of Adams, Clay, 
Fillmore, Gage, Jefferson, Nuckolls, Saline, Thayer& Webster counties and all associated local 
governmental entities for which hazard mitigation planning is desirable, and  
 
WHEREAS, the Hastings Public Schools desires to participate in the multi-jurisdictional All-Hazards 
Mitigation Plan update process for the benefit of the public we serve, 
 
THEREFORE BE IT RESOLVED that the governing board of the Hastings Public Schools hereby states 
its willingness toparticipate in the proposed All-Hazards Mitigation Plan update process described above 
and will attend necessary meetings and participate in those activities necessary to complete an effective 
plan for all entities in the nine-county area. 
 
IN WITNESS THEREOF, this resolution was approved and executed on this ____day of 
______________, 2015. 

 

 By: ______________________________________ 
     BoardPresident 
 
 
 
 
 
      ATTEST: _________________________________ 
                       Secretary 



Standards Summary Report

Applies To
District: Hastings Public Schools. Standard Set: Hastings Public Schools. Subject: ENG. Grade: 3.

Standard E R L H P
 NE.LA 3.1. Reading: Students will learn and apply reading skills and strategies to comprehend
text.

     

     LA 3.1.3.HPS VOCAB I: Students will define and apply grade-level vocabulary. (I can learn
new words and use what I know about words to read.)

     

          LA 3.1.3.a.HPS Use spelling patterns: contractions,compounds, syllables (I can use what I
know about sounds and spelling patterns to understand what I read.)

     

          LA 3.1.3.b.HPS Use roots/base words to determine meaning of words (I can use roots/base
words to understand the meaning of a word.)

     

          LA 3.1.3.b2.HPS Use prefixes and suffixes: dis-, pre-, re-, un-, -y, -ly, -er,-est (I can use
prefixes and suffixes to understand the meaning of a word.)

     

          LA 3.1.3.c.HPS Apply knowledge of literary terms and vocabulary to grade level text      

          LA 3.1.5.a.HPS Determine the meaning of words through the knowledge of word structure
elements, known words, and word patterns (parts of speech: noun, pronoun, verb, adverb,
adjective) (I can use a dictionary to find the part of speech for a word.)

     

          LA 3.1.5.e.HPS Locate terms in dictionaries and glossaries to identify meaning of
vocabulary in grade level text (I can use resources to find out what words mean.)

     

     LA 3.1.4.HPS FLUENCY: Students will demonstrate oral reading fluency. (I can read smoothly
to help me understand what I am reading.)

     

          LA 3.1.4.a.HPS Listen to and read text of increasing length to increase stamina.  ( I can read
for longer periods of time.)

     

          LA 3.1.4.b.HPS Use expression/emphasis (I can read with feeling.)      

          LA 3.1.4.b2.HPS Demonstrate accurate phrasing based on punctuation (I can use punctuation
to help me read, so that it sounds like I am talking.)

     

          LA 3.1.4.b3.HPS Use appropriate volume and tone (I  can use the correct volume when I
read.)

     

          LA 3.1.4.b4.HPS Use varied pacing, pause, stress and phrasing automatically (I can read
words and phrases correctly and smoothly.)

     

     LA 3.1.5.HPS VOCAB II: Students will differentiate, analyze, and use relationships between
words to demonstrate understanding of vocabulary. (I can understand what I read by using the
skills and strategies I have learned.)

     

          LA 3.1.5.b.HPS Use context clues (I can find and use context clues to figure out the meaning
of new words.)

     

          LA 3.1.5.b2.HPS Use text features to infer the meaning of unknown words: headings,
subheadings, captions, charts, maps, illustrations, table of contents  ( I can find and use text features
to figure out the meaning of new words.)

     

          LA 3.1.5.d.HPS Identify synonyms, antonyms, and homonyms (I can identify synonyms,
antonyms and homonyms.)

     

          LA 3.1.5.d2.HPS Differentiate between multiple meaning words (I can tell which multiple
meaning word fits in a sentence.)

     

     LA 3.1.6.HPS FICTION: Students will analyze fiction text before, during and after reading. (I
can understand fiction by using skills and strategies I have learned.)

     



          LA 3.1.6.a.HPS Make inferences about author's purpose- explain, entertain, inform, persuade
and identifying authors purpose. ( I can tell if the author's purpose is to persuade, inform, entertain,
or explain.)

     

          LA 3.1.6.b/d.HPS Summarize text (different from retelling): Beginning, Middle, End and
identify story elements: character, setting, plot, point of view. (I can summarize a story using story
elements.)

     

          LA 3.1.6.g.HPS Identify genres of text: historical fiction, realistic fiction, fantasy, folk tales,
poetry, humorous fiction (I can describe different genres.)

     

          LA 3.1.6.g2.HPS Compare and contrast stories, characters, versions of story, etc. (I can tell
how two stories are alike and different.)

     

          LA 3.1.6.i/n.HPS Make inferences from the text (I can infer using what I know and
information from the text to understand what I read.)

     

          LA 3.1.6.j.HPS Recite sequence of events from text (I can retell a story in correct order.)      

          LA 3.1.6.l.HPS Build background knowledge and activate prior knowledge to make
connections: text to self, text to world, text to text (I can connect what I know to what I read to
other texts and to the world.)

     

          LA 3.1.6.m.HPS Self monitor comprehension to help understand text  (I can ask and answer
questions using information in the text, what I know and what I believe.)

     

          LA 3.1.6.n.HPS Make and confirm predictions (I can make predictions while I read.)      

          LA 3.1.6.o.HPS Respond to text: verbally, in writing, artistically (I can respond to text in
different ways.)

     

     LA 3.1.7.HPS NON-FICTION Students will analyze elements of nonfiction text before, during,
and after reading. (I can understand nonfiction by using skills and strategies that I have learned.)

     

          LA 3.1.7.f.HPS Use text features to understand print and digital text: headings, subheadings,
captions, charts, maps, illustrations, table of contents (I can apply what I know about text features
to find information and understand what I read.)

     

          LA 3.1.7.g/h.HPS Compare and contrast information from text  (I can tell how information is
alike and different.)

     

          LA 3.1.7.h.HPS Identify genres of text: biography, autobiography, textbook, reference
materials (I can describe different genres.)

     

          LA 3.1.7.h2.HPS Develop a multicultural perspective (I can use what I read to learn about
people and cultures.)

     

          LA 3.1.7.j. HPS Recite sequence of events from text (I can retell the nonfiction text in order.)      

          LA 3.1.7.k.HPS Explain purpose for reading (I can read nonfiction text to gain information.)      

          LA 3.1.7.l/m.HPS Ask questions to help understand text (I can ask and answer questions
using information in the text, what I know and what I believe.)

     

          LA 3.1.7.o/p.HPS Respond to text and media: verbally, in writing, artistically (I can respond
to what I read in different ways.)

     

     LA 3.1.8.HPS MAIN IDEA/DETAILS: Students will identify and define main idea and
supporting details to fiction and nonfiction texts. (I can retell and summerize the main idea and
details from all text.)

     

          LA 3.1.6.d.HPS Summarize Text (I can summarize a story.)      

          LA 3.1.6.e.HPS Define main idea and supporting details (I can describe what main idea and
details are in texts.)

     

          LA 3.1.8.e2.HPS Identify main idea and supporting details of a paragraph (I can identify the
main idea and supporting details of a paragraph.)

     

          LA 3.1.8.e3.HPS Identify main idea and supporting details of a story (I can identify the main
idea and details of a story.)

     

     LA 3.1.9.HPS LITERARY DEVICES: Students will identify and define literary devices. (I can
name and give examples of the literary devices that an author has used.)

     



          LA 3.1.6.c.HPS Identify Idioms, Imagery, Rhythm, Simile, Alliteration, and Onomatopoeia
(I can identify and explain how authors use literary devices.)

     

 NE.LA 3.2. Writing: Students will learn and apply writing skills and strategies to communicate.      

     LA 3.2.1.HPS WRITING PROCESS: Students will apply the writing process to publish a
grade-level appropriate piece of writing. (I can use the writing process to publish my writing.)

     

          LA 3.2.1.a.HPS Use prewriting activities to generate ideas and organize information. (I can a
graphic organizers to organize my writing.)

     

          LA 3.2.1.b. Generate a draft that develops a clear topic suited to the purpose and intended
audience and organizational pattern, including a clear introduction, body and conclusion with
appropriate transitions. ( I can write a draft with a clear beginning, middle and end.)

     

          LA 3.2.1.c. Gather and use relevant information and evidence from one or more authoritative
print and/or digital sources to support claims or theses. (I can use a source to support my writing.)

     

          LA 3.2.1.d. Compose paragraphs with grammatically correct sentences of varying length,
complexity and type. (I can write a paragraph.)

     

          LA 3.2.1.e. Revise to improve and clarify writing through self-monitoring strategies and
feedback from others. (I can monitor and improve my writing on my own and with feedback from
others.)

     

          LA 3.2.1.f. Provide oral and/or written descriptive feedback to other writers.  (I can give my
classmates feedback.)

     

          LA 3.2.1.g. Adjust writing processes to persevere in short and long-term writing tasks of
increasing length and complexity. (I can use the writing process to write more.)

     

          LA 3.2.1.h. Proofread and edit writing recursively for format and conventions of standard
English (e.g., spelling, capitalization, grammar, punctuation, syntax, semantics).

     

          LA 3.2.1.i. Display academic honesty and integrity by avoiding plagiarism and/or
overreliance on any one source and by following a standard format for citation. (I can write using
my own words.)

     

          LA 3.2.1.j. Publish a legible document in manuscript, cursive, or digital format, and apply
formatting techniques (e.g., indenting paragraphs, title). (I can write so that people can read it.)

     

     LA 3.2.2. WRITING MODES: Student will write in multiple modes for a variety of purposes
and audiences across disciplines. (I can write for a variety of purposes and audiences in different
genres.)

     

          LA 3.2.2.a. Communicate information and ideas effectively in analytic, descriptive,
informative, narrative, poetic, persuasive, and reflective modes to multiple audiences using a
variety of media and formats. (I can write in many different genres and for many purposes.)

     

          LA 3.2.2.b. Provide evidence from literary or informational text to support ideas or opinions.
(I can provide evidence to support my ideas.)

     

          LA 3.2.2.c. Conduct and publish research to answer questions or solve problems using
multiple resources to support theses. (I can use research to answer questions.)

     

          LA 3.2.2.d. Use precise word choice and domain-specific vocabulary to write in a variety of
modes. (I can use correct word choice for the type of writing that I am using.)

     

          LA 3.2.2.e. Compare various mentor texts and/or exemplars to create a similar piece. (I can
compare stories from different authors and create a writing that is similar to theirs.)

     

     LA 3.2.3.HPS GRAMMAR: Students will demonstrate a knowledge of standard English
conventions. (I can edit my writing using correct conventions.)

     

          LA 3.2.3.a.HPS Demonstrate an understanding of common/proper nouns. (I can define the
difference between common and proper nouns.)

     

          LA 3.2.3.b.HPS Understand the parts of a sentence-subject/predicate. (I can identify the
subject and predicate of a sentence.)

     

          LA 3.2.3.c.HPS Identify and use action verbs in a sentence. (I can identify and use action
verbs in a sentence.)

     



          LA 3.2.3.d.HPS Utilize adjectives in their writing. (I can use adjectives to add detail to my
writing.)

     

          LA 3.2.3.e.HPS Use a capital letter at the beginning and correct punctuation at the end of a
sentence. (I can write using correct conventions.)

     

          LA 3.2.3.f.HPS Identify types of sentences: declarative, interrogative, and exclamatory. (I
can identify the different types of sentences.)

     

 NE.LA 3.3. Speaking and Listening: Students will develop and apply speaking and listening skills
and strategies to communicate for a variety of purposes.

     

     LA 3.3.1.HPS SPEAKING AND LISTENING: Students will learn and apply speaking and
listening skills and strategies to communicate. (I can communicate with others by listening an
speaking.)

     

          LA 3.3.1.a. Communicate ideas and information in a clear and concise manner suited to the
purpose, setting, and audience (formal voice or informal voice), using appropriate word choice,
grammar, and sentence structure. (I can communicate in a clear manner.)

     

          LA 3.3.1.b.HPS Demonstrate appropriate speaking techniques for a variety of purposes and
situations, including interpreting text. (I can speak for different reasons during class.)

     

          LA 3.3.1.c. Utilize appropriate visual and/or digital tools to enhance verbal communication
and add interest. (I can use technology to add interest to my presentations.)

     

          LA 3.3.1.d. Convey a perspective with clear reasoning and support. (I can support my point
of view)

     

          LA 3.3.1.e. Ask pertinent questions to acquire or confirm information. (I can ask questions to
get the information that I need.)

     

          LA 3.3.2.a.HPS Demonstrate active and attentive listening skills for multiple situations and
modalities. (I can listen attentively.)

     

          LA 3.3.2.b.HPS Ask questions about the purpose and credibility of information being
presented in a diverse media and formats. (I can decide if I can trust a source.)

     

          LA 3.3.2.c. Complete a task following multi-step directions. (I can follow more than one
direction at a time.)

     

          LA 3.3.3.a. Demonstrate appropriate social etiquette and apply social cues when
communicating. (I can act appropriately and respond to people in a polite manner.)

     

          LA 3.3.3.b.HPS Demonstrate awareness of and sensitivity to the appropriate use of words in
conversation. (I can use appropriate words when talking with others.)

     

          LA 3.3.3.c. Apply conversation strategies to recognize and consider new information
presented by others in relationship to one's own ideas. (I can discuss my ideas with others.)

     

          LA 3.3.3.d. Listen, ask clarifying questions, summarize, and respond to information being
communicated and consider its contribution to a topic, text, or issue under study. (I can listen and
ask questions to help me understand information.)

     

          LA 3.3.3.e. Collaboratively converse with peers and adults on grade-appropriate topics and
texts, building on others' ideas to clearly express one's own views while respecting diverse
perspectives. (I can talk with classmates and teachers and respect their opinions about things I am
learning in the classroom.)

     

 NE.LA 3.4. Multiple Literacies: Students will apply information fluency and practice digital
citizenship.

     

     LA 3.4.1. Information Fluency: Students will evaluate, create, and communicate information in
a variety of media and formats (textual, visual, and digital).

     

          LA 3.4.1.a. Locate, organize, and evaluate information from print and digital resources to
generate and answer questions and create new understandings.

     

          LA 3.4.1.b. With guidance, demonstrate ethical use of information and copyright guidelines
by appropriately quoting or paraphrasing from a text and citing the source using available resources
(e.g., online citation tools).

     



          LA 3.4.1.c. Use or decipher multiple formats of print and digital text (e.g., cursive,
manuscript, font, graphics, symbols).

     

     LA 3.4.2. Digital Citizenship: Students will practice the norms of appropriate and responsible
technology use.

     

          LA 3.4.2.a. Practice safe and ethical behaviors when communicating and interacting with
others digitally (e.g., safe information to share, appropriate language use, utilize appropriate sites
and materials, respect diverse perspectives).

     

          LA 3.4.2.b. Use appropriate digital tools (e.g., social media, online collaborative tools, apps)
to communicate with others for conveying information, gathering opinions, and solving problems.
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Name of Materials: ____________________ Grade­level: _____ 
All Items will be rated on a 1 ­ 4 scale:  
4 = Outstanding, 3 = Above Average, 2 = Below Average, 1 = Ineffective 

 
INSTRUCTIONAL DESIGN (ID) 

Indicators                                    Grade Level    Comments (e.g., examples, strengths,   
concerns, questions)  

1.    Is there empirical research on 
this program’s efficacy? 

 
K 1 2 3 4 5 6 S/I 

 

 

2.   Are resources available to help 
the teacher understand the rationale 
for the instructional approach and 
program strategies (e.g. articles, 
explanations in the teacher manuals, 
references, and reliable websites)? 

 

 
 
 
K 1 2 3 4 5 6 S/I 

 

 

3.  Does the comprehensive 
program address the five 
components of reading 
(phonological/phonemic awareness, 
phonics, fluency, vocabulary, and 
comprehension)? 

 

 
 
K 1 2 3 4 5 6 S/I 

 

 

4.   In addition to the five 
components of reading, are other 
dimensions of reading such as 
spelling, writing, oral language, and 
listening comprehension addressed? 

 
 

K 1 2 3 4 5 6 S/I 

 
 

 

5.  Does the supplemental/small 
group program adequately address 
the component(s) targeted? (Some 
programs  concentrate on one, two, 
or a few of the components.)  

 
 
K 1 2 3 4 5 6 S/I 

 

 

6.  Is there a scope and sequence?  K 1 2 3 4 5 6 S/I 

 
 

7.  Are goals and objectives clearly  
stated? 

K 1 2 3 4 5 6 S/I 

 
 

8.  Are student materials aligned 
with  instructional  objective of the 
lesson? 

K 1 2 3 4 5 6 S/I 

 
 

9.  Do instructional materials 
increase in difficulty as students’ 
skills strengthen? 

K 1 2 3 4 5 6 S/I 

 
 



 
INSTRUCTIONAL DESIGN (ID) 

 
Indicators                                   Grade Level    Comments (e.g., examples, strengths,   

concerns, questions)  
10. Is there a clear and logical  
organization to the lessons in:  
 
the order and procedure of each 
day’s  lesson? 

 
K 1 2 3 4 5 6 S/I 

 

 

the inclusion of all necessary 
materials? 

K 1 2 3 4 5 6 S/I   

the consistency of each day’s 
lesson format? 

K 1 2 3 4 5 6 S/I  

addressing the components of 
reading every day? 

K 1 2 3 4 5 6 S/I  

11. Is instruction consistently 
explicit? Is it concise, specific, and 
related to the objective? 

 

K 1 2 3 4 5 6 S/I 

 
 

12.  Are teacher directives highly 
detailed to ensure accurate 
implementation? 

 

 
K 1 2 3 4 5 6 S/I 

 

 

13.  Does the lesson format facilitate 
frequent interactions between  
teacher and students?  
(Elements from DQ 2 & 5) 

 

 
K 1 2 3 4 5 6 S/I 

 

 

14.   Is instruction consistently 
systematic? Is there a prescribed 
order for introducing specific skills 
within each component of reading? 

 
K 1 2 3 4 5 6 S/I 

 

 

15. Are there coordinated 
instructional sequences and 
instructional routines which 
include: 

 
modeling? 

 
 

 
 
 

K 1 2 3 4 5 6 S/I 

 

guided practice with feedback?  K 1 2 3 4 5 6 S/I   

student practice and application?  K 1 2 3 4 5 6 S/I   

cumulative review?  K 1 2 3 4 5 6 S/I   

 



INSTRUCTIONAL DESIGN (ID) 
 
Indicators                                 Grade Level    Comments (e.g., examples, strengths,   

concerns, questions)  
16. Are there many guided practice 
opportunities for explicit teaching and 
teacher­directed feedback (for 
typically progressing readers and 
more for struggling readers)? 

 
K 1 2 3 4 5 6 S/I 

 

 

17. Does the program provide clear 
guidance for the teacher to document 
student progress and inform 
instruction?  
(DQ 1) 

 
K 1 2 3 4 5 6 S/I 

 

 

18. Does instruction make a clear 
connection among all five 
components? 

K 1 2 3 4 5 6 S/I  

19. Is scaffolding a prominent part 
of the lessons? (DQ 2) 

K 1 2 3 4 5 6 S/I  

20. Are instructions for scaffolding 
specific within each lesson? 

 

K 1 2 3 4 5 6 S/I 

 
 

21.  Are there instructions for giving 
immediate, specific feedback  
(corrective or positive)? (DQ 5 & 8) 

 
K 1 2 3 4 5 6 S/I 

 

22.  Is differentiated instruction 
prominent? 

K 1 2 3 4 5 6 S/I  

ELL  K 1 2 3 4 5 6 S/I   
students on or above grade level?  K 1 2 3 4 5 6 S/I   
students slightly behind their peers?  K 1 2 3 4 5 6 S/I   
students more than one grade level 
behind their peers? 

 
K 1 2 3 4 5 6 S/I 

 

23.   Is instruction differentiated 
based on assessment? 

K 1 2 3 4 5 6 S/I  

24.  Are directions for differentiating  
instruction specific? 

K 1 2 3 4 5 6 S/I  

25. Is small group instruction (small  
teacher­pupil ratio) part of daily 
instruction? 

K 1 2 3 4 5 6 S/I 

 
 

26.  Are enrichment activities 
included for advance students? 

K 1 2 3 4 5 6 S/I  

 
 
 



   



INSTRUCTIONAL DESIGN (ID) 
 
Indicators                                    Grade Level    Comments (e.g., examples, strengths,   

concerns, questions)  
27.   Does the program provide  
instruction for English Language 
Learners (that can also be used for 
other students)? 

K 1 2 3 4 5 6 S/I 

 
 

28.   Does the program specify for  
whom it is appropriate (e.g. students 
on or above grade level, students 
slightly behind their peers, students 
more than one grade level behind 
their peers)? 

 
 

 
S/I 

 

 

29.   Does the program specify who  
should provide instruction for  
accurate implementation (e.g., 
special education teacher, general 
education teacher, paraprofessional, 
or volunteer)? 

 
 
 

S/I 

 

 

30.   Does the program specify the  
instructional setting (e.g., general   
education classroom, computer lab, 
or resource room)? 

 
 

S/I 

 

 

31.   Does the program provide 
multi­cultural exposure, experiences, 
and resources? 

K 1 2 3 4 5 6 S/I 

 
 

 
 
 
 

 
 

 
   



PHONOLOGICAL/PHONEMIC AWARENESS (PA) 
 
Indicators                                Grade Level    Comments (e.g., examples, strengths,   

concerns, questions)  
1.  Is phonological/phonemic 
awareness instruction explicit?  

K 1 S/I   

2. Is phonological/phonemic 
awareness  instruction systematic? 

K 1 S/I 

 
 

3. Does phonological/phonemic 
awareness instruction include 
coordinated instructional 
sequences and routines? 

 
K 1 S/I 

 

 

4. Is phonological/phonemic 
awareness instruction scaffolded? 

   

K 1 S/I 

 
 

5. Does phonological/phonemic 
awareness instruction include 
cumulative review? 

 

K 1 S/I 

 
 

6.  Are assessments included to 
measure and monitor progress in 
phonological/phonemic awareness? 

K 1 S/I   

7.  Is PA only a small portion of the  
daily lesson? 

 

K 1 S/I 

 
 

8.   Does each day’s lesson focus 
on only one or two PA skills (as 
opposed to several)? 

 
K 1 S/I 

 

 

9.  Are there instructions for PA 
activities to alert the teacher to 
student readiness? 

K 1 S/I 

 
 

10. Does the program contain 
instructional activities that are 
designed to stimulate the growth of 
phonemic awareness? 

K 1 S/I 

 
 

11.  Does PA start with larger units 
(words and syllables) and progress 
to smaller units (phonemes)? 

 
K 1 S/I 

 

 

 
 
   



PHONOLOGICAL/PHONEMIC AWARENESS (PA) 
 
Indicators                                Grade Level    Comments (e.g., examples, strengths,   

concerns, questions)  
12.  Does PA start with rhyming 
and progress to phoneme 
isolation, blending, segmenting, 
and phoneme manipulation?  

K 1 S/I   

13.  Do students count the number 
of words in spoken sentences? 

K S/I 

 
 

14.  Are there rhyming activities 
(recognition and production)? 

K S/I   

15.  Are there alliteration activities? 
   

K S/I 

 
 

16. Are there activities that involve 
counting the number of syllables in a 
word? 

 

K S/I 

 
 

17.  Are there activities that involve 
blending and segmenting syllables 
in a word? 

 
K S/I 

 

18.  Are there activities for students to
blend onsets and rimes? 

 

K S/I 

 
 

 

PHONEMIC AWARENESS 
 

  

19.  Do activities follow the 
continuum of word types 
(beginning with short words that 
contain two or three phonemes? 

K 1 S/I 

 
 

20. Does instruction include physical  
representations (e.g. clapping, 
Elkonin boxes with markers, 
counters, tiles, fingers, and auditory 
cues) to help students make the 
connection between sounds and 
print (the alphabetic principle)? 

 
 

K 1 S/I 

 

 

 
 

 
 
   



PHONOLOGICAL/PHONEMIC AWARENESS (PA) 
 
Indicators                                     Grade Level      Comments (e.g., examples, strengths,   

concerns, questions)  
21.  When PA activities are at the 
phoneme level, do students’ activities 
target the first sound in words and 
then move to the last sound in words 
and finally focus on the middle sound 
in words?  

 
K 1 S/I 

 

22.  Are there blending activities at the 
phoneme level? 

K 1 S/I 

 
 

23.  Are there segmenting activities at 
the phoneme level)? 

K 1 S/I   

24.  Does instruction include 
phoneme manipulation in words (i.e. 
deletion, addition, and substitution)? 

   

 
K S/I 

 

 

25.  Once students demonstrate early 
phonemic awareness, is PA 
instruction linked to phonics 
instruction? 

 

 
K 1 S/I 

 

 

26.  Does the program specify when 
oral language PA activities should be 
phased out? 

 
K 1 S/I 

 

27.  Are the words used in PA activities 
found in subsequent word list and text 
readings? 

 

 
K 1 S/I 

 

 

28.  Does the program include a 
pronunciation guide for the various 
features of sound production (e.g. 
stop sounds and continuous 
sounds)? 

 

 
K 1 S/I 

 
 

 

29.  Do computer­based programs 
pronounce sounds distinctly, correctly, 
and without distortion? 

K 1 S/I 

 
 

 
 

 
 

   



PHONICS (P) 
 
Indicators                                   Grade Level    Comments (e.g., examples, strengths,   

concerns, questions)  
1.  Is phonics instruction explicit?    

 
K  1 2 3 4 5 6 S/I 

 

2.  Is phonics instruction 
systematic? 

 
K  1 2 3 4 5 6 S/I 

 

3.  Does phonics instruction include 
coordinated instructional 
sequences and routines? 

 
K  1 2 3 4 5 6  S/I 

 

 

4.  Is phonics instruction 
scaffolded? 

   

 
K  1 2 3 4 5 6  S/I 

 

5.  Does phonics instruction include 
cumulative review? 

 

 
K  1 2 3 4 5 6   S/I 

 

6.  Are assessments included to 
measure and monitor progress in 
phonics? 

 
K  1 2 3 4 5 6  S/I 

 

7.  Are short vowels taught before 
long vowels? 

 

K 1 S/I   

8.  Are individual letter­sounds taught 
first, followed digraphs, blends, and 
word families? 

K 1 2 S/I 

 
 

9.   Are high utility letter­sounds e.g. 
/a/, /m/ /s/, /t/, /r/ (found in short, one 
syllable CVC or CCVC words) 
introduced before utility letter­sounds 
e.g. /x/, /y/, /z/? 

 
K 1S/I 
 

 

10. Are digraphs taught as single 
sounds (e.g., /sh/, /ch/, /th/, /ai/, 
/ea/)? 

K 1 S/I 
 

 

11. Are individual sounds in a blend 
taught? 

K 1 S/I 
 

 

12. Are letter­sound 
correspondences taught to mastery 
and reviewed cumulatively? 

K 1 S/I 
 

 

 
   



PHONICS (P) 
 
Indicators                                      Grade Level    Comments (e.g., examples, strengths,   

concerns, questions)  
13.  Are students taught an explicit 
strategy to decode words by their 
individual sounds?  

 
 

K 1  2 S/I 
 

 

14.  Do students practice decoding 
words that contain only those 
letter­sounds that have been 
previously taught? 

 
 

K  1  2  S/I 

 

15.  Once students have mastered a 
few letter­sounds, do they 
immediately apply them to reading 
word lists and short decodable texts? 

 
 

K  1  S/I 
 

 

16.  Are symbol to sound (decoding) 
and sound  to symbol (spelling taught 
explicitly)? 

   

 
K  1  2  3 4  5  6 S/I 

 

17.  Is spelling taught during word 
learning so students can understand 
how sounds map onto print? 

 

 
 
K 1 2 3 4 5 6 S/I 

 

18.  Does instruction progress from 
simple to more complex concepts 
(e.g. CVC words before CCCVCC 
words and single syllable words 
before multisyllabic words)? 

 
 

 
K 1 2 3 4 5 6 S/I 

 

19.  Does instruction follow the  
continuum of word types (beginning  
with CV and CVC words), incorporating 
continuous and stop sounds and blends
in an appropriate sequence? 

 

 
 
 

K  1  S/I 

 

 

20.  Are reviews of previously taught 
concepts and words frequent and 
cumulative? 

 

 
K 1 2 3 4 5 6 S/I 

 

21.  Is emphasis placed on fluency 
practice for each phonics component 
(e.g. sound identification, CVC 
blending, word recognition, 
multisyllabic words, and text 
reading)? 

 
 

K 1 2 3 4 5 6 S/I 

 

 



PHONICS (P) 
 
Indicators                                      Grade Level      Comments (e.g., examples, strengths,   

concerns, questions)  
22.  Are there ample decodable texts 
for students to practice applying their 
skills with phonic elements?  

 
K 1 2 3 S/I 

 

 

23.  Are decodable texts read before 
trade books (for students to master 
new skills)? 

 
K 1 2 3 S/I 

 

24.  Does the program clarify that high 
frequency words can be both regular 
and irregular? 

 
K 1 2 3 S/I 

 

 

25.  Are irregular words that are 
visually or phonemically confusing (e.g. 
saw/was, where/were, of/off) 
separated? 

   

 
K 1 S/I 

 

26.  Does the program include explicit 
instruction in irregular words and 
decoding strategies for the decodable 
parts of words (clarifying that the letters 
represent their most common  sounds 
as well as the irregularities of certain 
letters)? 

 

 
K 1 2 3 S/I 

 

27.  Are the number of high frequency, 
irregular words introduced in one 
lesson kept to a minimum? 

 
K 1 2 3 S/I 

 

28.  Are irregular words pre­taught  
before students read connected texts? 

 
K 1 2 3 S/I 

 

 

29.  Are difficult, high frequency words 
reviewed often and cumulatively? 

 

 
K 1 2 3 S/I 

 

30.  Is there sufficient practice with 
individual letter­sounds before larger 
orthographic units (start with sounds 
before getting to words) are taught? 

 
 

1 2 S/I 

 

 

31.  Are students taught the strategy of  
chunking when trying to decode 
multisyllabic words? 

1 2 3 4 5 6 
S/I 

 

 
   



PHONICS (P) 
Indicators                                        Grade Level    Comments (e.g., examples, strengths,   

concerns, questions)  
32.  Does the program provide teacher 
modeling of a think­aloud strategy to 
aid in multisyllabic word analysis? 

 
1 2 3 4 5 6 S/I 

 

33.  Are student taught strategies to 
read multisyllabic words by using 
prefixes, suffixes, and know word 
parts? 

 
1 2 3 4 5 6 S/I 

 

34.  Is instruction explicit in the use of 
syllable types (e.g. open, closed, 
vowel­consonant­e, vowel combinations, 
r­controlled, and consonant­le)? 

 
1 2 3 4 5 6 S/I 

 

 

35.  Is a section of the program devoted 
to advanced phonics (structural 
analysis) skills?   

 
2 3 4 5 6 S/I 

 

36.  Are advanced phonics skills taught 
explicitly, first in isolation and then in 
words and connected texts? 

 
2 3 4 5 6 S/I 

 

37.  Does the program include spelling 
strategies (e.g. word sorts, 
categorization activities, word­building 
activities, and word analogies? 

 
1 2 3 4 5 6 S/I 

 

38. Is instruction in the meanings of  
roots and affixes explicit and  
do students analyze the relationship of 
spelling to meaning of complex words? 

 
 

3 4 5 6 S/I 
 

 

39.  Are word parts that occur with high 
frequency (e.g. un­, re­, in­, and –ful) 
taught rather than those that occur only 
in a few words? 

 
 

1 2 3 4 5 6 S/I 

 

40. Are there activities for distinguishing 
and interpreting words with multiple 
meanings? 

 
 

1 2 3 4 5 6 S/I 
 

 

41. Once advanced phonics strategies 
have been mastered, are they 
immediately applied to reading and 
interpreting familiar and unfamiliar 
connected texts 

1 2 3 4 5 6 S/I 

 
 

42. Are words used in advanced 
phonics activities also found in student 
texts? 

1 2 3 4 5 6 S/I 

 
 

 



 
FLUENCY (F) 

Indicators                                        Grade Level    Comments (e.g., examples, strengths,   
concerns, questions)  

1.  Is fluency instruction explicit?   
K 1 2 3 4 5 6 S/I 

 

 

2.  Is fluency instruction systematic?   
K 1 2 3 4 5 6 S/I 

 

3.  Does fluency instruction include 
coordinated instructional sequences 
and routines? 

 
 

K 1 2 3 4 5 6 S/I 
 

 
 

4.  Is fluency instruction scaffolded? 
  

K 1 2 3 4 5 6 S/I   

5.  Does fluency instruction include 
cumulative review? 

 

 
K 1 2 3 4 5 6 S/I 

 

6.  Does the program dimensions of  
fluency (speed, accuracy, and  
prosody)? 

 

 
 

K 1 2 3 4 5 6 S/I 

 
 

7.  Does the program encourage the 
teacher to model speed, accuracy, and 
prosody? 

 

 
K 1 2 3 4 5 6 S/I 

 

8.  Are letter sounds taught and practice 
frequently to promote automaticity? 

 
K 1  S/I 

 

 

9.   Does fluency practice during 
letter­sound study and text reading 
involve the teacher’s providing feedback 
to students? 

 
 

K 1 2 3 4 5 6 S/I 

 

10. Is fluency instruction integrated into 
each day’s lesson? 

 
K 1 2 3 4 5 6 S/I 

 

11. Is the decoding strategy taught so 
that it becomes automatic? 

 
K 1 2 3 4 5 6 S/I 

 

12. Are irregular words taught to be 
recognized automatically? 

   

 
K 1 2 3 4 5 6 S/I 

 

 
   



FLUENCY (F) 
 
Indicators                                          Grade Level    Comments (e.g., examples, strengths,   

concerns, questions)  
13.  Is there an emphasis on reading 
multisyllabic words fluently? 

 
1 2 3 4 5 6 S/I 

 

 

14.  Is an explicit strategy taught as 
students transition from reading words 
in lists to reading connected text? 

 
 

K 1 2  S/I 

 

15.  Are research­based fluency 
strategies (e.g. timed readings, peer 
reading, and repeated readings) 
included? 

 
 

1 2 3 4 5 6 S/I 
 

 

16.  Is fluency practice introduced after 
students are proficient at reading words 
accurately (e.g. in lists, sentences, and 
passages)? 

  

 
 

1 2 3 4 5 6 S/I 

 

17.  Does fluency practice involve 
decodable texts (text that include 
phonic elements and word types 
students have previously been taught)? 

 

 
 

1 2 3 4 5 6 S/I 

 

18.  Are both narrative and expository 
texts provided for students to read 
aloud? 

 
 

1 2 3 4 5 6 S/I 

 

19.  Are teacher prompts included to 
encourage students to read aloud in  
order to determine skill application and 
accuracy? 

 

 
 

1 2 3 4 5 6 S/I 
 

 

20.  After error correction, are 
students asked to reread the word, 
word list, or sentence correctly and 
then to reread it from the beginning? 

 
 

K 1 2 3 4 5 6 S/I 

Needs to be training on this. 

21.  Are students given ample practice 
opportunities to use text at their 
independent or instructional level to 
help build fluency? 

 
 
 

1 2 3 4 5 6 S/I 
 

 

 
 
 
 



 
FLUENCY (F) 

 
Indicators                                 Grade Level    Comments (e.g., examples, strengths,   

concerns, questions)  
22.  Is the number of texts at each 
level sufficient to provide adequate 
practice opportunities? 

 
 

1 2 3 4 5 6 S/I 
 

 

23.  Does the program clearly show 
the teacher how to determine 
independent,    instructional, and 
frustrational reading levels for 
individual students? 

*Is there a guide to help 
teachers calculate fluency rate? 

 
 

1 2 3 4 5 6 S/I 

 

24.  Do students have opportunities 
to time themselves and graph 
results after reading the same text? 
(DQ 1) 

 
 

2 3 4 5 6 S/I 

 
 

25.  Are there directions for how to 
pair students for partner reading? 
(DQ 3, #15) 

 

 
 

1 2 3 4 5 6 S/I 

 

26.  Are students taught a specific 
error correction to use when 
reading with a partner? 

 
 

1 2 3 4 5 6 S/I 

Needs to be training on this 

 
 
 
 
 

 
   



VOCABULARY (V) 
 
Indicators                           Grade Level    Comments (e.g., examples, strengths,   

concerns, questions)  
1.  Is vocabulary instruction 
explicit? 

 
K 1 2 3 4 5 6 S/I 
 

 

2.  Is vocabulary instruction 
systematic? 

K 1 2 3 4 5 6 S/I   

3.  Does vocabulary instruction 
include coordinated 
instructional sequences and 
routines? 

 
K 1 2 3 4 5 6 S/I 
 

 
 

4.  Is vocabulary instruction 
scaffolded? 

  

K 1 2 3 4 5 6 S/I   

5.  Does vocabulary instruction 
include cumulative review? 

 

K 1 2 3 4 5 6 S/I   

6.  Are assessments included to 
measure and monitor progress in 
vocabulary? 

K 1 2 3 4 5 6 S/I   

7.  Is emphasis placed on  
listening and speaking  
vocabulary? 

 
 

  K 1 2 3 4 5 6 S/I 

 

8.  Is there an emphasis on 
reading and writing vocabulary? 

 

 
K 1 2 3 4 5 6 S/I 

 

9.  Are students exposed to 
diverse vocabulary through 
listening to or reading narrative 
and expository texts? 

 
K 1 2 3 4 5 6 S/I 
 

 

10.   Does the program include 
frequent use of teacher 
read­alouds using higher level 
books with explanation and 
instruction of key vocabulary? 

 
 
  K 1 2 3 4 5 6 S/I 

 

 
 
   



VOCABULARY (V) 
 
Indicators                                Grade Level    Comments (e.g., examples, strengths,   

concerns, questions)  
11.  Are a limited number of words 
selected for robust, explicit 
vocabulary instruction? 

 
 

K 1 2 3 4 5 6 S/I 
 

 

12.  Are important, useful and 
difficult words taught? 

 
 

K 1 2 3 4 5 6 S/I 

 

13.  Does the instruction routine for 
vocabulary include: introducing the 
word? 

 
 
K 1 2 3 4 5 6 S/I 
 

 

Presenting a student­friendly 
explanation?   

 
K 1 2 3 4 5 6 S/I 

 

Clarifying the word with examples?   
K 1 2 3 4 5 6 S/I 

 

Checking the students’ 
understanding? 

 
K 1 2 3 4 5 6 S/I 

 

14.  Are ample opportunities provided  
to engage in oral vocabulary activities 
 that: 

   

Repeat exposure to words in rich 
and multiple contexts? 

 
 

K 1 2 3 4 5 6 S/I 

 

Use everyday language to explain 
word meanings? 

K 1 2 3 4 5 6 S/I 
 

 

Connect word meanings to prior 
knowledge? 

K 1 2 3 4 5 6 S/I 

 
 

15.  Are students given multiple 
opportunities to use new words in 
reading sentences, paragraphs, or 
longer texts? 

K 1 2 3 4 5 6 S/I 

 
 

16. Is extended instruction provided 
in multiple contexts to promote word 
awareness using word banks, 
vocabulary logs, writing, semantic 
maps, concept definition 
mapping, and word classification? 

K 1 2 3 4 5 6 S/I 

 
 

 
 
 

 
 



   



VOCABULARY (V) 
 
Indicators                                  Grade Level    Comments (e.g., examples, strengths,   

concerns, questions)  
17.  Are strategies taught over time 
to ensure  understanding and 
correct application? 

 
K 1 2 3 4 5 6 S/I 
 

 

18.  Are meanings of prefixes, 
roots, and suffixes taught before 
connecting them to words? 

 
1 2 3 4 5 6 S/I 

 

19.  Is a strategy to determine word 
meanings based on meanings of 
prefixes, roots, and suffixes taught? 

 
1 2 3 4 5 6 S/I 

 

 

20.    Are various aspects of word 
study included (either under 
vocabulary or word recognition) 
such as: 

    concepts of word meaning?   

 
K 1 2 3 4 5 6 S/I 

 

Multiple meanings?   
K 1 2 3 4 5 6 S/I 

 

synonyms?   
K 1 2 3 4 5 6 S/I 

 

antonyms?  K 1 2 3 4 5 6 S/I  
homonyms?  1 2 3 4 5 6 S/I  
figurative meanings?  1 2 3 4 5 6 S/I  
morphemic analysis?  2 3 4 5 6 S/I  
etymologies?  3 4 5 6 S/I 

 
 

21.   Is dictionary use explicitly 
taught using grade­appropriate 
dictionaries? 

 
1 2 3 4 5 6 S/I 

 

22.   Use of context to gain the 
meaning of an unfamiliar word 

K 1 2 3 4 5 6 S/I 
 

 

23.   Is computer technology used to 
help teach vocabulary? 

K 1 2 3 4 5 6 S/I  

 
 

 
 
 

   



COMPREHENSION (C) 
 
Indicators                                      Grade Level      Comments (e.g., examples, strengths, concerns,  

questions)  
1.  Is comprehension instruction 
explicit? 

 
K 1 2 3 4 5 6 S/I 

 

 

2.  Is comprehension instruction 
systematic? 

 
K 1 2 3 4 5 6 S/I 

 

3.  Does comprehension instruction 
include coordinated instructional 
sequences and routines? 

 
 

K 1 2 3 4 5 6 S/I 
 

 

4.  Is comprehension instruction 
scaffolded? 

  

 
K 1 2 3 4 5 6 S/I 

 

5.  Does comprehension instruction 
include cumulative review? 

 

 
K 1 2 3 4 5 6 S/I 

 

6.  Are assessments included to 
measure and monitor progress in 
comprehension? 

 
K 1 2 3 4 5 6 S/I 

 

7.  Is learning to determine which  
strategy to use and why  
(metacognition) part of instruction? 

 

 
 

 K 1 2 3 4 5 6 S/I 

 

8.  When a strategy is taught, is it 
applied frequently so students 
understand it’s usefulness? 

 

 
K 1 2 3 4 5 6 S/I 

 

9.  Are students asked to apply 
previously learned strategies to 
new texts? 

 
 1 2 3 4 5 6 S/I 

 

 

10.   Is appropriate text provided for 
students to practice applying 
strategies? 

 
 

  1 2 3 4 5 6 S/I 

 

11. Does program instruction 
enable students to establish and 
adjust purposes for reading (e.g., 
reading to interpret, inform, to 
enjoy, and to solve problems)? 

 
 K 1 2 3 4 5 6 S/I 

 

12.  Does instruction support the 
use of multiple, coordinate 
comprehension strategies? 

 
 K 1 2 3 4 5 6 S/I 

 

 



 
COMPREHENSION (C) 
 
Indicators                                                      Grade Level    Comments (e.g., examples, strengths,   

concerns, questions)  
13.  Are guided and supported 
cooperative learning groups 
suggested as an instructional 
technique? 

 
K 1 2 3 4 5 6 S/I 
 

 

14.  Does instruction begin with the 
use of short passages? 

 
K 1 2 3 4 5 6 S/I 

 

15.  Does instruction emphasize that 
students have an understanding of 
beginning, middle, and end? 

 
K 1 2 3 4 5 6 S/I 
 

 

16.    Does the program provide 
prompts for the teacher to guide the 
students through texts using 
think­alouds?   

 
K 1 2 3 4 5 6 S/I 

 

17.    Are models of effective 
questioning techniques (e.g., 
Bloom’s taxonomy) provided to 
guide and monitor students’ 
comprehension? 
 

 
K 1 2 3 4 5 6 S/I 

 

18.    Are there ample opportunities 
for students to listen to narrative and 
expository text? 

 
K 1 2 3 4 5 6 S/I 

 

19.   Is instruction in narrative and 
expository text structures explicit? 

K 1 2 3 4 5 6 S/I 
 

 

20.  Are there ample opportunities for 
students to read narrative and 
expository texts at independent and 
instructional levels? 

 
1 2 3 4 5 6 S/I 

 

21.  Is there a variety of narrative and 
expository books at the appropriate 
readability level for student practice? 

1 2 3 4 5 6 S/I 
 

 

22.  Do texts contain useful and 
familiar concepts and vocabulary? 

K 1 2 3 4 5 6 S/I 

 
 

 
 
   



COMPREHENSION (C) 
 
Indicators                                               Grade Level    Comments (e.g., examples, strengths,   

concerns, questions)  
23.  Are there instructional routines for 
comprehension strategies for use 
before, during, and after reading (e.g. 
prediction, story grammar, 
summarization, graphic organizers)? 

 
K 1 2 3 4 5 6 S/I 

 

24.  Is the “main idea” strategy taught 
systematically (e.g., using pictures, 
then individual sentences, then 
paragraphs, etc.)? 

 
K 1 2 3 4 5 6 S/I 

 

25.  Once students have grasped the 
concept of “main idea,” are more 
complex texts used in which the main 
idea is not explicit? 

 
1 2 3 4 5 6 S/I 

 

26.    Are elements of story grammar 
(e.g., setting, characters, important 
events, etc.) taught and used for 
retelling a story?   

 
K 1 2 3 4 5 6 S/I 

 

27.    Does instructor focus on 
discussing story grammar and 
comparing stories? 
 

 
K 1 2 3 4 5 6 S/I 

 

28.    Is story grammar introduced 
systematically, beginning with simple 
text that gradually becomes more 
complex? 

 
K 1 2 3 4 5 6 S/I 

 

29.   Are students taught to use graphic 
organizers to illustrate relationships  
among concepts in text (e.g., story  
maps, Venn diagrams, and semantic 
maps)? 

 K 1 2 3 4 5 6 S/I   

30.  Are conventions of expository text 
(e.g.chapter headings, charts, and 
graphs) taught? 

1 2 3 4 5 6 S/I   

 
 
   



COMPREHENSION (C) 
 
Indicators                                                      Grade Level    Comments (e.g., examples, strengths,   
concerns, questions)  

31.  Are explicit strategies for 
interpreting information from charts, 
graphs, tables, and diagrams taught?   

 
K 1 2 3 4 5 6 S/I 

 

32.  After instruction, is there 
systematic review of: 
 
literal comprehension? 
 

 
K 1 2 3 4 5 6 S/I 

 

inferencing?  K 1 2 3 4 5 6 S/I  

retelling?   
K 1 2 3 4 5 6 S/I 

 

main idea?     
K 1 2 3 4 5 6 S/I 

 

summarization? 
 

 
K 1 2 3 4 5 6 S/I 

 

33.   Does the program provide 
instruction for students to become 
self­directed in using comprehension 
strategies (e.g. rereading, 
paraphrasing, making explicit 
connections from text to prior 
knowledge, underlining and 
note­taking, and visualizing 
relationships and events in the text?   
 

 
1 2 3 4 5 6 S/I 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



MOTIVATION AND ENGAGEMENT (M&E) 
 
Indicators                                                      Grade Level    Comments (e.g., examples, strengths,   

concerns, questions)  
1.  Does the program direct the 
teacher in ways to increase student 
motivation such as: 
 
making reading relevant to 
students’ lives?   

 
K 1 2 3 4 5 6 S/I 

 

providing meaningful goals for 
learning from texts? 

 
K 1 2 3 4 5 6 S/I 

 

making available a variety of 
choices (e.g. texts and 
assignments) that align with 
instruction?   

 
K 1 2 3 4 5 6 S/I 

 

providing opportunities for students 
to work collaboratively? 
 

 
K 1 2 3 4 5 6 S/I 

 

 
 
 
 
 
ASSESSMENT (A) 
 
Indicators                                                      Grade Level    Comments (e.g., examples, strengths,   

concerns, questions)  
1.  Are assessments included that 
teachers can use to guide student 
movement through the program 
(e.g. screening, progress 
monitoring, diagnostic, and 
outcome measures)?   

 
K 1 2 3 4 5 6 S/I 

 

2.   Does the program provide 
teacher guidance in using 
assessment results to differentiate   
instruction? 

K 1 2 3 4 5 6 S/I 

 
 

3.  Do the assessments identify 
students who are at risk or already 
experiencing difficulty learning to 
read? 

K 1 2 3 4 5 6 S/I 

 
 

 
 



 
 
 
 
PROFESSIONAL DEVELOPMENT (PD) 
 
Indicators                                                      Grade Level    Comments (e.g., examples, strengths,   

concerns, questions)  
1.  Is program PD customized to 
meet  participants’ varying needs 
(e.g. first­year teachers, coaches, 
and principals)?   

 
K 1 2 3 4 5 6 S/I 

 

2.  Does the PD provide support 
(e.g. principal checklists, follow­up, 
in­class modeling, and a CD for 
viewing model lessons) to facilitate 
application  of content? 

K 1 2 3 4 5 6 S/I   

 
 
 

 



October 23, 2014 
 

Decision on the Decision 
Who & How 

1. K-5  Committee   --with structured feedback on limited options (max of 3) 
Will use the same materials K - 5  

    Committee-based on criteria we create based  
    scored individually thinking about your grade level and your school population 
    Discuss and re-score 
    compile the scores (12 scores)   
    Highest score “wins”  
 
2. 6-8   Committee  --with structured feedback 
 



Hastings Public Schools Reading 
Revised October 2014 

 

     

● Reading is THE core subject and the foundation for all learning. Without strong reading skills, 
students have difficulty in all other areas and in life-long learning. 

Philosophy 
 
We believe: 
 

● Students have to be engaged to learn 
● Students learn at different ways and rates  
● Students need to make personal and academic connections for learning 
● Explicit, systematic instruction must focus on content and method of delivery  
● We need to foster intrinsic motivation and a growth mindset both in reading and in learning 
● We need to model a community of readers 
● We need to provide time for students to read 
● We value the growth that individual students make 
● Instruction is ever-changing based on student needs 

 
 

● Learn and apply reading skills and strategies to comprehend by using higher-level thinking skills 
with continued growth 

Program Goals 
 
By the time students graduate from high school they will. . . 
 

● Read with a purpose 
● Read to access information in all forms  
● Incorporate reading into their daily life  
● Become life-long readers for personal and professional gain 

 
 
 
 



  

 

 
 
 
 

MEMORANDUM 
 
TO:  Craig Kautz, Superintendent 
 
FROM:  Chad Dumas, Director of Curriculum, Instruction, and Assessment 
 
DATE:  April 16, 2015 
 
RE:  Elementary Reading Materials 
 
 
Based on the work of the Elementary Reading Materials Adoption Committee, consisting of one teacher 
per grade-level and building, all six Instructional Facilitators, and one elementary principal, it is my 
recommendation that the Hastings Public Schools adopts the Journeys Reading Materials as published by 
Houghton Mifflin Harcourt in grades K – 5.  
 
Implementation of the new materials would begin in the Fall of 2015 – 16. 
 
The total cost for these materials will not exceed $310,000.  
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NEBRASKA WHOLE CHILD PROJECT 
CONSORTIUM MEMBERSHIP AGREEMENT 

 
This Membership Agreement (the “Agreement”), is made and 

entered into pursuant to the Nebraska Interlocal Cooperation Act, §§ 
NEB. REV. STAT. 13-801 – 13-827 (Reissue 2007) effective as of the ______ 
day of ________________ (the “Effective Date”), 20_____ by and between the 
undersigned Nebraska school district, educational service unit (“ESU”), 
university, or state college (the “Member”), a local intergovernmental 
entity known as the Nebraska Whole Child Project (“NWCP”), which is 
composed exclusively of member school districts, ESUs, universities, and 
state colleges and constitutes a separate public body corporate and 
politic of the State of Nebraska, and each other school district, ESU, 
university, or state college which is now or may in the future become a 
member of the NWCP. 
 
WHEREAS, the Member of the NWCP recognizes the increasing trend of 
obesity and lack of physical activity of students; 
 
WHEREAS, if the Member is a school districts or ESUs, the Member is a 
member with the Nebraska Association of School Boards (“NASB”) (a 
private non-profit corporation); 
 
WHEREAS, the Member desires to become a member of the NWCP to 
work together with the NASB to address student fitness and health 
issues of Nebraska children; 
 
WHEREAS, the Member desires to become a member of the NWCP in 
order to permit the NWCP, acting on the Member’s behalf to bring 
Nebraska school districts, ESUs, universities, and state colleges together 
to share best practices for improving student fitness and health;  
 
WHEREAS, the Member has received a copy of the Articles of 
Incorporation and Bylaws of the NWCP, is familiar with the terms 
thereof, and desires to become a member of the NWCP under the 
provisions set forth in said Articles of Incorporation, Bylaws, and this 
Membership Agreement; 
 
NOW THEREFORE, the undersigned parties agree as follows: 
 

Section 1.   Membership.  The undersigned Member hereby agrees 
to become and remain a member of the NWCP upon and subject to the 
terms and conditions of the Articles of Incorporation and Bylaws of the 
NWCP and this Agreement for and during the term of this Agreement. 

 
Section 2.  Agreement with Respect to Formation and Existence of 

the NWCP.  The Member acknowledges and agrees the NWCP is a joint 
entity that has been formed by its constituent members under the 



  - 2 - 

Nebraska Interlocal Cooperation Act, and as such, is and shall for all 
purposes be and remain a separate body corporate and politic of the 
State of Nebraska with such powers as are set forth in its Articles of 
Incorporation and Bylaws. 

 
Section 3.  Services Provided by the NWCP.  For and during the 

Term of this Agreement, the NWCP, acting as the agent for and on behalf 
of its Members, hereby agrees as follows: 

 
(i) To encourage all interested Nebraska school districts,  

ESUs, universities, and state colleges together to join 
this interlocal agreement; 

(ii) To maintain Bylaws for the organization; 
(iii) To promote and actively engage sharing of “best 

practices” for optimal student fitness, health, and 
wellness; and 

(iv) To abide by all relevant state and federal laws 
governing interlocal agreements. 

 
Section 4.  Member Obligations.  For and during the Term of this 

Agreement, the Member agrees as follows: 
 

(i) To maintain its status as a duly organized and validly 
existing school district, ESU, university, or state 
college pursuant to the laws of the State of Nebraska; 

(ii) For member school districts and ESUs to maintain its 
status as a Member in good standing of the Nebraska 
Association of School Boards; 

(iii) To comply with the provisions of the Articles of 
Incorporation and Bylaws of the NWCP as the same 
now exists or may from time to time hereinafter be 
amended; and, 

(iv) To share best practices with fellow members. 
 

Section 5.  Term and Termination. 
 

5.1 Term.  Subject to any Renewal Term(s) and unless 
sooner terminated as provided below, this Agreement shall be for a 
term of two (2) years, commencing on the Effective Date as stated 
above (the “Initial Term”).  This Agreement shall renew 
automatically for subsequent three (3) year terms (the “Renewal 
Term(s)”) unless and until terminated as provided herein, or notice 
of non-renewal is provided in accordance with Section 5.2 of this 
Agreement. The Initial Term and any Renewal Term(s) shall be 
referred to collectively herein as the “Term” or the “Terms.” 

 
5.2 Notice of Non-Renewal.  Notwithstanding anything 

herein to the contrary, the Member may preclude the automatic 
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renewal described in Section 5.1 of this Agreement by providing 
written notice to the NWCP at least thirty (30) days prior to the 
commencement of the Renewal Term. 

 
5.3 Termination.  This Agreement may be terminated 

during its Term as follows: 
 

A. Termination by Mutual Consent.  At any time by 
mutual written consent of each of the parties. 
 

B. Immediate Termination in Certain Events.  At 
any time upon the affirmative vote of at least 51% of the 
members of the NWCP’s Board of Directors in the event the 
Member: (i) ceases to be a duly organized and validly existing 
school district, ESU, university, or state college under the 
laws of the State of Nebraska; or, (ii) for member school 
districts and ESUs ceases to be a member in good standing 
of the Nebraska Association of School Boards. 
 

C. Termination by Member.  At any time, the 
member school district, ESU, university, or state college may 
submit its intentions to terminate its membership in the 
consortium in writing to the NWCP.  Such termination will 
be effective upon NWCP receiving a written intention to 
terminate. 

 
D. Termination of the NWCP Consortium.  The NWCP 

Consortium may be terminated by: (i) the individual 
termination of all its Members, or (ii) by any mechanism 
created in the NWCP Bylaws.  In the event of the termination 
of the consortium any assets possessed by the consortium 
shall be retained by the last remaining members in a manner 
created by its Bylaws. 

 
Section 6.  Indemnification.  The Member hereby agrees to 

indemnify and hold the NWCP and its officers, Directors, employees, 
agents and representatives harmless from any and all liabilities, losses, 
damages, penalties, fines, costs or expenses (including without limitation 
court costs and reasonable attorneys fees) to the extent the same are 
incurred in connection with any demand, suit, audit, investigation or 
other proceeding and arise out of or relate in whole or in part to:  (i) any 
act or omission of the Member or any of its board members, officers, 
employees, agents or representatives which occurs in the course of the 
Member’s performance of this Agreement; or (ii) failure by the Member to 
observe or perform any obligation, undertaking or agreement required to 
be observed or performed by the Member pursuant hereto. 
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Section 7.  Budgeting and Finance.  The NWCP shall be financed 
by soliciting donations from participating foundations, non-profits, or 
other entities interested in the fitness, health, and wellness of Nebraska 
students.  The Board of Directors of the NWCP will establish a budget 
covering the operations of the NWCP each year, on an annual basis.   

 
Section 8.  Levying, Collecting and Accounting of Tax.  The NWCP 

will not levy or collect any taxes authorized under Nebraska law. 
 
Section 9.  Amendment.  This Agreement may be modified only by 

a written amendment duly executed by both the Members and the 
NWCP.  No alteration or variation of the terms and conditions of the 
Agreement shall be valid or binding unless made in writing and signed by 
both the Members and the NWCP.  Every amendment shall specify the 
date on which its provisions shall be effective. 

 
Section 10.  Assignment.  Neither the Member nor the NWCP may 

assign or transfer any of its or their interest, rights, or duties under this 
Agreement to any person, firm or entity without prior written consent of 
the other party to this Agreement, which consent may be granted or 
withheld by the other party in its sole discretion.  In the absence of such 
written consent, any such assignment or attempted assignment shall be 
invalid and shall constitute a breach of this Agreement. 

 
Section 11.  Governing Law.  This Agreement shall be subject to, 

governed by, and construed according to the laws of the State of 
Nebraska, without regard to principles of conflicts of laws. 

 
Section 12.  Entire Agreement.  This written Agreement represents 

the entire agreement of the parties with respect to the subject matter 
hereof, and any prior or contemporaneous representations, promises, or 
statements by the parties that are not expressly incorporated herein or 
therein shall not serve to vary, contradict, augment, modify or 
supplement the terms set forth in this Agreement. 

 
Section 13.  Survival.  All rights, remedies, obligations, and all 

covenants and agreements set forth in this Agreement which by their 
terms require or contemplate performance which is to extend or occur 
after the expiration or termination of the Agreement shall survive the 
termination or expiration of the Agreement and shall remain in effect and 
be enforceable as between the parties hereto in accordance with the 
terms. 

 
Section 14.  Counterparts.  This Agreement may be executed in 

two or more counterparts, each of which shall constitute an original, and 
all shall constitute one and the same instrument. 
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IN WITNESS WHEREOF, the undersigned have signed this 
Agreement fully intending the same to be binding upon themselves and 
their respective trustees, receivers, successors and permitted assigns as 
of the Effective Date below written. 

 
             
(Name of School District / Educational Service Unit) (Date) 
 
By:         

(Signature) 
 
        
(Print Name and Title) 

 
For the NEBRASKA WHOLE CHILD PROJECT 
  
By:         __________________ 

(Signature)       (Date) 
 

        
(Print Name and Title) 





























 
PERSONNEL 

The administration recommends acceptance of the following certificated resignation(s): 
Certificated Staff Retirements – David Berens, Rachelle Peters  

 
David Berens retiring from his Grade 5 position at Morton Elementary effective at the end of the 
2014-2015 school year. 
 
Rachelle Peters retiring from her Kindergarten position at Longfellow Elementary effective at the end 
of the 2014-2015 school year. 
 
 

The administration recommends acceptance of the following certificated appointment(s): 

Certificated Staff Appointments – Krista Niederklein, Lori Samuelson, DeAnn Smith, Kathryn 
Woodside 

 
Krista Niederklein to Elementary Special Education position at Watson due to bringing the Life Skills 
program in-house.  Ms. Niederklein will be placed at BA-1 of the 2015-2016 certificated salary 
schedule.  Information about Ms. Niederklein is attached. 
 
Lori Samuelson to Elementary School Psychologist position at Watson due to bringing the Life Skills 
program in-house.  Ms. Samuelson will be placed at MA45-13 of the 2015-2016 certificated salary 
schedule.  Information about Ms. Samuelson is attached. 
 
DeAnn Smith to Elementary Speech Language Pathologist position at Longfellow to replace Lynnne 
Crowe who is retiring at the end of the 2014-2015 school year.  Ms. Smith will be placed at MA36-15 
of the 2015-2016 certificated salary schedule.  Information about Ms. Smith is attached. 
 
Kathryn Woodside to Elementary Special Education position at Hawthorne due to bringing the Life 
Skills program in-house.  Ms. Woodside will be placed at BA-1 of the 2015-2016 certificated salary 
schedule.  Information about Ms. Woodside is attached. 
 
 

The administration recommends acceptance of the following certificated transfer(s): 
Certificated Staff Transfers – Nancy Oerter, Hannah Rodgers, Leisa Zalman 

 
Nancy Oerter from her Grade 2 position at Hawthorne to Library Media Specialist position at 
Hawthorne/Lincoln/Watson to replace Jacqueline Davis who is retiring at the end of the 2014-2015 
school year.  This transfer is contingent on Ms. Oerter obtaining provisional endorsement required 
for the position.  Ms. Oerter’s placement and wage will remain the same according to the 2015-2016 
certificated salary schedule. 
 
Hannah Rodgers from her Grade 2 position at Longfellow to a Kindergarten position at Longfellow to 
replace Rachelle Peters who is retiring at the end of the 2014-2015 school year.  Ms. Rodgers 
placement and wage will remain the same according to the 2015-2016 certificated salary schedule. 
 
Leisa Zalman from her Grade 3 position at Morton to a Grade 5 position at Morton to replace David 
Berens who is retiring at the end of the 2014-2015 school year.  Ms. Zalman’s placement and wage 
will remain the same according to the 2015-2016 certificated salary schedule.  This position will be 
replaced as Grade 2 due to student enrollment at Morton.   
 

The administration recommends acceptance of the following classified resignation(s): 

Extra Standard Resignations/Termination – Andrew Butler, Michael Mankin, Kristen Slechta, 
Douglas Synek 

 
Andrew Butler resigning from his Senior High Assistant Football position effective at the end of the 
2014-2015 school year. 
 



Michael Mankin terminating from his Senior High Assistant Boys Basketball (split) position effective 
at the end of the 2014-2015 school year.  
 
Kristen Slechta resigning from her Middle School Student Council and Middle School Cross Country 
positions effective at the end of the 2014-2015 school year. 
 
Douglas Synek resigning from his Senior High Assistant Boys Basketball (split) position effective at 
the end of the 2014-2015 school year.  
 
 

The administration recommends the following Extra Standard appointment(s): 
Extra Standard Appointments – Cathal Lynch, Neal Rusher 

 
Cathal Lynch to Senior High Assistant Boys Soccer to replace the position he previously resigned 
from.  Mr. Lynch will be paid the Senior High Assistant Soccer stipend of $2267.00 at Category II, 
Level 1 according to the 2014-2015 extra-standard salary schedule. 
 
Neal Rusher to Middle School 8th Grade Head Football to replace Greg Mays who resigned in 2013.  
Mr. Rusher will be paid the Middle School Football stipend of $3597.00 at Category I, Level 4 
according to the 2015-2016 extra-standard salary schedule with adjustment for prior experience. 
 
 

The administration recommends acceptance of the following classified resignation(s): 
Classified Staff Retirements – Julie Klein, Marcia Vom Weg 

 
Julie Klein retiring from her activity secretary position at Senior High effective at the end of the 2014-
2015 school year. 
 
Marcia Vom Weg retiring from her school nurse position at Watson effective at the end of the 2014-
2015 school year. 
 
 

The administration recommends acceptance of the following classified appointment(s): 
Classified Staff Appointments – Donna Horton  

 
Donna Horton to Library paraeducator postion at Morton Elementary to replace Eunice Turnquist 
who is retiring at the end of the 2014-2015 school year.  Ms. Horton will be paid the paraeducator 
according to the classified salary schedule, with adjustments for education and experience. 
Information about Ms. Horton is attached. 
 
 

 
 
 



             
         
Gifts           
 

Amount 

1. Nikon Coolpix Camera to Longfellow Elementary 
from the Ericksons       $  89.00 

 
  
TOTAL         $  89.00 
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