
Board of Education Meeting Agenda 
Monday, November 8, 2021 6:30 PM
Bellevue Public Schools Welcome Center
2600 Arboretum Dr
Bellevue, NE 68005 

A. Routine Business

A.1. Call to Order
Board President

A.2. Roll Call
Board Secretary

A.3. Open Meetings Law
Board President

The Bellevue Board of Education abides by the Nebraska Open Meetings Law.  A 
copy of the law is posted on the wall of our Board room.

 

A.4. Pledge of Allegiance
Board President

B. Special Recognition

B.1. Brandon Schutt
Jeff Rippe

Senior and cross country athlete at Bellevue East - going above and beyond at district 
cross country meet to help a runner finish the race.

 



B.2. Savana Struble
Jeff Rippe

Substitute para - going above and beyond for a student while working at Belleaire 
Elementary.

 

B.3. Bellevue East and Bellevue West Marching Bands
Jeff Rippe

NSBA 2021 State Marching Contest

 

C. Consent Agenda
Board President

Administrative Recommendation: The information in sections C and F was sent to all 
members of the Board of Education for review.  The administration recommends approval 
by consent of the items in section C of the agenda identified with an asterisk and receipt 
of the information and proposals in section F identified with an asterisk.

 

C.1. *Approval of Minutes
Board Secretary

Administrative Recommendation:  Approve the Minutes of the October 4, 2021, 
Board of Education meeting.

 

C.2. *Treasurer's Report
Susan Brooks

Administrative Recommendation: Acknowledge receipt of the Treasurer's Report for 
October 2021.

 



C.3. *Payment of Claims
Jeff Rippe

Administrative Recommendation:  Approve the payment of claims totaling 
$2,779,697.01.

 

D. Action Items

D.1. Line of Credit Reauthorization
Susan Brooks

As part of the annual budget, a $5 million line of credit has been included to mitigate 
cash flow concerns due to the timing of tax payments. Each year, the line of credit 
must be reauthorized, the current line of credit with Great Western bank matures on 
December 15, 2021.

Administration's Recommendation: Approve a resolution to renew our $5 million line 
of credit with Great Western Bank.

 

D.2. Food Service Equipment
Greg Boettger

The administration will ask the Board for approval to purchase food service 
equipment from Tri-Mark in the amount of $249,930 for buildings throughout the 
district.

 

E. Commendations

F. Information Items

F.1.BPS Foundation Update
Jeff Rippe



Jon Costello, Executive Director of the Bellevue Public Schools Foundation will give 
the Board and update on the Foundation.

 

F.2.Strategic Plan Update
Robert Moore

Tonight the administration will give the Board and update on Priority #4 Engaging 
Our Community and Priority #5 Allocation of Resources of the Strategic Plan.

 

F.3.Parent/Student/Teacher Conferences Report
Jeff Rippe

The administration will give an update on Parent/Student/Teacher Conferences that 
were held In October.

 

F.4.BPS District Update
Jeff Rippe

The administration will give an update on the Bellevue Public Schools regarding the 
COVID-19 pandemic.

 

F.5.*School Climate Transformation Grant Update
Fran Pokorski

Tonight the Board will receive an update on the School Climate Transformation Grant 
the district received in 2019.

 

F.6.*Project STEM Update
Susan Colvin



Tonight the Board will receive an update on the Project STEM Grant the district 
received in 2018.

 

G. Public Comment Period

Public Comment pertaining to items not otherwise on the Agenda must be submitted to 
the Secretary of the Board five days prior to the Board meeting.

Nicole Hutchings - Masks

Nicole Hutchings - Professionalism

Edward T. Ventura, Jr. - Derogatory American Indian Mascots

 

H. Board of Education Member Reports on Meetings They Have Attended
Board President

BPS Foundation - Scott Eby, Maureen McNamara and Nina Wolford
MABE - Maureen McNamara

Other Meetings Attended

 

I. Future Business
Board President

November 17-19, NASB/NASA State Education Conference (CHI Health Center - 
Downtown Omaha)

December 6, Board of Education Meeting, Welcome Center, 6:30 p.m.

 

J. Adjourn
Board President



Adjourn the November 8, 2021, meeting of the Board of Education.
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BELLEVUE PUBLIC SCHOOLS 
Board of Education Meeting 

Bellevue, Nebraska 
 

Official Minutes 
October 4, 2021 

 
The Board of Education at Bellevue, Nebraska, met in open and public session at 6:30 p.m. on Monday, 
October 4, 2021, at Bellevue Public Schools Welcome Center 2600 Arboretum Drive Bellevue, NE 
68005. 
 
Notice of the meeting was given in the advance notice thereof by publication in the Bellevue Leader and 
posting, the designated method of giving notice, a copy of the proof of publication being kept on file with 
the Board Secretary.  All proceedings hereafter shown were taken while the meeting was open to the 
public.  
   
A.  Routine Business 
 
A.1.  Call to Order 
 
A.2.  Roll Call 
Attendance Taken at 6:30 p.m. 
 
Present Board Members:      Also in Attendance: 
Sarah Centineo:   Present     Jeff Rippe, Superintendent 
Phil Davidson:   Present     Staff Members 
Scott Eby:   Present 
Kristy Kiviniemi:  Present 
Maureen McNamara:  Present 
Nina Wolford:   Present 
 
A.3.  Open Meetings Law 
President Scott Eby noted a copy of the Open Meetings Law is posted on the wall of the Board room. 
 
A.4.  Pledge of Allegiance 
President Scott Eby led those in attendance in the Pledge of Allegiance. 
 
 
B.  Consent Agenda 
Motion Passed: Approved by consent items in section B of the Agenda identified with an asterisk and 
receive the information and proposals in sections C and D identified with an asterisk. Passed with a 
motion by Nina Wolford and a second by Maureen McNamara. 
 
Sarah Centineo:  Yea 
Phil Davidson:  Yea 
Scott Eby:  Yea 
Kristy Kiviniemi: Yea 
Maureen McNamara: Yea 
Nina Wolford:  Yea 
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B.1. *Approval of Minutes 
Approved the minutes of the September 13, 2021, Board of Education meeting. 
 
B.2. *Treasurer's Report 
Acknowledged receipt of the Treasurer’s Report for September, 2021. 
 
B.3. *Payment of Claims 
Approved the payment of claims totaling $3,755,118.58. 
 
B.4. *Release from Contract 
Acknowledged that Michael Brooks was elected to the certified staff for the 2021-22 school year effective 
September 13, 2021, and subsequently declined to accept the offer of employment by not executing the 
contract presented to him and that (1) Andrew Miller was released from his contact effective September 
22, 2021 and that (2) Laurie Hanna will be released from her contract effective June 30, 2022. 
 
 
C.  Action Items 
 
C.1.  BPS Support of Military-Connected Families Resolution 
Dr. Rippe shared November is Military Appreciation Month and April is the Month of Military Child. 
Bellevue Public Schools has always supported our military community and families. The Nebraska 
Legislature recently launched a new program, the Purple Star program.  As part of the process to receive 
the designation, a resolution must be approved by the School Board and placed on the BPS website. 
Tonight Dr. Rippe asked the Board to accept the Resolution as presented.    
 
WHEREAS, the Bellevue Public Schools is home to more than 2500 school age, military-connected 
children; and 
 
WHEREAS, throughout its 20 schools and programs, Bellevue Public Schools has 26 percent of its 
student population that is military-connected, and, as such, works closely with the school liaison officer 
from Offutt Air Force Base to provide supports for students' unique needs; and 
 
WHEREAS, nationally, November is recognized as Military Family Appreciation Month and April is 
recognized as the Month of the Military Child, be it 
 
RESOLVED that the Bellevue Public Schools Board of Education shows its support for military-
connected students and families and commits to furthering opportunities to celebrate and honor the 
contributions of students from military families; and be it finally 
 
RESOLVED that this resolution be made a part of the School Board's official minutes and signed by the 
president of the school board. 
 
Motion Passed: I move to accept the Bellevue Public Schools Support of Military-Connected Families 
Resolution as presented. Passed with a motion by Sarah Centineo and a second by Maureen McNamara. 
 
Sarah Centineo:  Yea 
Phil Davidson:  Yea 
Scott Eby:  Yea 
Kristy Kiviniemi: Yea 
Maureen McNamara: Yea 
Nina Wolford:  Yea 
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C.2. Revised 2021-2022 School Calendar 
Dr. Rippe asked the Board for approval to make a revision to the 2021-22 school calendar that was 
previously approved.  The revision would be to close the district the entire week of November 22nd, which 
would become a non-staff and non-student week.  Dr. Rippe shared consolidated Kids’ Time will be 
available on November 22nd and 23rd. This is to recognize our staff and students for going above and 
beyond during these challenging times.  Dr. Rippe also thanked the Board for their support of our students 
and staff. The district does not anticipate any other changes to the calendar, unless there would be a 
dramatic change with COVID-19. 
 
Motion Passed: I move to approve the revision to the 2021-22 school calendar. Passed with a motion by 
Phil Davidson and a second by Kristy Kiviniemi. 
 
Sarah Centineo:  Yea 
Phil Davidson:  Yea 
Scott Eby:  Yea 
Kristy Kiviniemi: Yea 
Maureen McNamara: Yea 
Nina Wolford:  Yea 
 
C.3.  Bond Projects Update 
 
C.3.a.  Bond Oversight Committee  
John Carozza spoke on behalf of the Bond Oversight Committee to give an overview of the September 
23rd Bond Oversight meeting that was held via Zoom. Mr. Carozza shared the Committee discussed the 
bond expenditures, the Bellevue West gym lights, Bellevue West existing auditorium HVAC, Bellevue 
East partial roof replacement and the parking lots at Bellevue West and Mission.  The Committee 
concurred all projects that will be presented to the Board were discussed and are within the scope of the 
bond. Also, the CHAP roof replacement and HVAC projects have been completed.  Work continues on 
the partial roof replacements at Bellevue West and Mission, which have been extended due to material 
delays. Mr. Carozza reported the district resubmitted the application for the NDEQ rubber rebates for the 
track projects and OPPD has expended all rebate funds from prior HVAC projects and will not go back to 
old projects for rebates. With the majority of the projects coming to a close, Mr. Gladbach and the 
Committee decided meetings will take place as remaining projects need to be discussed.  Mr. Gladbach 
will continue to give written reports to the Committee when updates are available. The minutes from the 
September Bond Oversight Committee meeting are available on the BPS Bond website. If needed, the 
next meeting is scheduled for November 18th via Zoom.   
 
C.3.b.  Bellevue East Partial Roof Replacement 
Ralph Gladbach from GP Architecture reminded the Board the original contract with Stonebrook 
Exteriors was terminated due to industry material shortages for the partial roof replacement at Bellevue 
East. Mr. Gladbach received four bids for the project with Mejia Roofing being the low bid at $450,000. 
This is slightly higher than the previous bid, but this is due to supply chain issues and labor costs.  
Materials are anticipated to be delivered in April 2022, with work beginning in May. 
  
Motion Passed: I move to approve the bid from Mejia Roofing for the partial roof replacement at 
Bellevue East. Passed with a motion by Phil Davidson and a second by Sarah Centineo. 
Sarah Centineo:  Yea 
Phil Davidson:  Yea 
Scott Eby:  Yea 
Kristy Kiviniemi: Yea 
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Maureen McNamara: Yea 
Nina Wolford:  Yea 
 
C.3.c.  Bellevue West Main Gym Lights 
Mr. Gladbach explained as part of the overall auditorium project at Bellevue West, the light fixtures in the 
main gym would be replaced. The current ballasts in the gym are causing a humming sound, that proceeds 
to worsen. The majority of the project would take place over the winter break in December, with any 
remaining work being complete before the end of the school year.  Mr. Gladbach received two bids for 
the project with DC Electric being the low bid at $32,125.  Tonight the Board was asked to approve the 
bid from DC Electric.  
 
Motion Passed: I move to approve the bid from DC Electric for the replacement of the light fixtures in 
the main gymnasium at Bellevue West. Passed with a motion by Maureen McNamara and a second by 
Nina Wolford. 
 
Sarah Centineo:  Yea 
Phil Davidson:  Yea 
Scott Eby:  Yea 
Kristy Kiviniemi: Yea 
Maureen McNamara: Yea 
Nina Wolford:  Yea 
 
C.3.d.  Bellevue West Auditorium HVAC 
Mr. Gladbach also explained as a part of the overall auditorium project the HVAC units in the existing 
auditorium are in need of being replaced. There are two units that are original to the building that was 
built in 1977. It has been determined one of the units is not working and the other is at half capacity. 
Tonight Mr. Gladbach asked for approval to create the RFP and solicit bids for the replacement of the 
HVAC units for the existing auditorium at Bellevue West.  
 
Motion Passed: I move to approve GP Architecture to create the RFP and solicit bids for the replacement 
of the HVAC units for the existing auditorium at Bellevue West. Passed with a motion by Phil Davidson 
and a second by Maureen McNamara. 
 
Sarah Centineo:  Yea 
Phil Davidson:  Yea 
Scott Eby:  Yea 
Kristy Kiviniemi: Yea 
Maureen McNamara: Yea 
Nina Wolford:  Yea 
 
C.3.e.  Parking Lots 
Bill Richards, Director of Activities and Grounds explained to the Board the parking lots at Bellevue 
West and Mission have areas of asphalt and concrete that have been damaged due to heavy machinery 
and materials being placed on the parking lots. The district received two bids for the patch work to the 
parking lots, with the low bid being from Parking Area Maintenance in the amount of $45,523. Work is 
anticipated to be completed before winter to avoid issues with snow removal. Tonight Mr. Richards asked 
the Board to approve the bid from Parking Area Maintenance to complete the project.   
 
Motion Passed: I move to approve the bid from Parking Area Maintenance for the asphalt repairs in the 
parking lots at Bellevue West and Mission. Passed with a motion by Sarah Centineo and a second by 
Maureen McNamara. 
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Sarah Centineo:  Yea 
Phil Davidson:  Yea 
Scott Eby:  Yea 
Kristy Kiviniemi: Yea 
Maureen McNamara: Yea 
Nina Wolford:  Yea 
 
C.4.  *Board Policy Review 
Accepted the Board Policy Review by consent. 
 
 
D.  Commendations 
 
D.1.  *John Thurber Distinguished Teacher Award 
 
D.2.  *Titan Marching Invitational 
 
 
E.  Information Items 
 
E.1.  Staffing Report 
As part of the Strategic Plan the district updates the Board annually on staffing.  Tonight, Dr. Sharra 
Smith, Executive Director of Personnel presented the Board with the Certified/Classified Staffing report 
for the 2021-22 school year.  This report reflects all filled positions as of September 23, 2021.  Dr. Smith 
also explained there is a shortage of classified staff and substitute teachers. This continues to be a 
challenge throughout the state.   
 
E.2.  Advanced Placement and NMSI Update 
Laurie Hanna, Director of Assessment and Accreditation reminded the Board this is the final year for the 
National Math and Science Initiative (NMSI) grant the district received. An update was given on the AP 
course enrollment over the last six years, AP exam participation and average score, AP percent of 
increase, students with qualifying scores, along with the number of AP scholars.  
 
E.3.  Strategic Plan Update 
Dr. Robert Moore, Assistant Superintendent announced the district received a DoDEA IMPACT-World 
Language competitive grant in the amount of approximately $2.24 million. The funds will be used to 
develop and expand current dual enrollment opportunities for high school students in upper level world 
language courses. Also, it will provide funds for dual enrollment tuition, fund the district's world 
language curriculum adoption, secure an additional world language teacher to meet the growth of the dual 
enrollment, provide summer world language academies for interested students in grades 4-6, provide 
world language related cultural activities, and promote career connections which integrate world 
languages as a needed skill. Dr. Moore also shared the district was 1 of 7 school districts awarded the 
grant.   
 
E.4.  BPS District Update 
Prior to Dr. Rippe’s update on the BPS District, public comment was received from those who signed up 
to speak regarding mask/COVID-19 prior to the start of the meeting. 
 
Kristine Wersching – Mask mandate. Speak for a mother who cannot be in attendance due to risk of 
contracting COVID. 
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Lillian Remmert – Masks. To be on the right side of history. 
 
Nicole Hutchings – Masks. 
 
Ronald Flanders – School mask policy. 
 
Christine Clerc – BPS COVID update.  Advocate for enhanced COVID-19 precautions to include 
universal masking. 
 
Teresa Parvin – Masks COVID protocol going forward.  Kids’ Time requirement. 
 
Dr. Rippe shared the district continues to work closely with the Sarpy/Cass Health Department to monitor 
positive COVID-19 cases, which showed a slight decline in the school district and county over the last 
week. Dr. Rippe reminded everyone last month an adjustment was made to the COVID-19 District Plan.  
Once an initial case is identified in a classroom or group, Bellevue Public Schools will require students 
and staff directly impacted to wear a mask during the 14-day incubation period, regardless of vaccination 
status.  Also, it was announced a vaccine could possibly be available for children ages 5-11 by the end of 
October. Dr. Rippe shared Bellevue Public Schools will not require students to be vaccinated.  The 
Sarpy/Cass Health Department is planning to host small vaccination clinics throughout the county.  
Finally, Dr. Rippe shared that educators have been put into the group as essential personnel and qualify 
for the Pfizer booster shot.      
 
 
F.  Public Comment Period 
Edward T. Ventura, Jr. – Derogatory American Indian Mascots. 
 
 
G.  Board of Education Member Reports on Meetings They Have Attended 
BPS Foundation – Maureen McNamara gave a reminder the BPS Foundation Gala will be held on 
October 14th at the Beardmore Event Center. Scott Eby announced that Mrs. McNamara accepted the 
Vice President position for the BPS Foundation Board. 
 
MABE – Maureen McNamara reported the group will begin meeting again in October. 
 
Other Meetings Attended – Dr. Rippe and the Board members will attend the NASB Area Membership 
meeting on October 5th. Also, Stacy Jolley, the NASB Regional Director visited BPS on October 4th and 
toured schools. Finally, the Board took a moment to recognized Dr. Terry Sullivan who served on the 
BPS School Board for 28 years. Dr. Sullivan recently passed away.  
 
 
H.  Future Business 
October 14, BPS Foundation Gala, Beardmore Event Center 
 
November 8, Board of Education Meeting, Welcome Center, 6:30 p.m. 
 
 
I.  Adjourn 
Motion Passed: I move to adjourn the October 4, 2021, meeting of the Board of Education. Passed with a 
motion at 8:15 p.m. by Sarah Centineo and a second by Phil Davidson. 
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Sarah Centineo:  Yea 
Phil Davidson:  Yea 
Scott Eby:  Yea 
Kristy Kiviniemi: Yea 
Maureen McNamara: Yea 
Nina Wolford:  Yea 
  
              
             
     
_____________________________________ 
Secretary 
  
  
  































BPS Bond Summary.xlsx Prepared by: Susan Brooks

Bonds Approved by Voters 76,000,000.00          

Bonds Sold 76,000,000.00          

Premium Received on Sale of Bonds 10,181,683.90          

Gross Proceeds 86,181,683.90          

Other Activity:

Underwriter's Discount (netted against proceeds) (708,197.50)             

Costs of Issuance (expense) (221,796.00)             

Interest Income received -                           

Net Funds Received To Date 85,251,690.40          

Bonds Remaining to be Sold -                           

FY21 Activity:

Beginning Cash Balance as of October 1, 2021 25,086,100.36          

Income through October 31, 2021 3,422.03                   

Expenditures through October 31, 2021 (40,461.94)               

Ending cash balance on October 31, 2021 25,049,060.45          

Bellevue Public Schools General Obligation Bonds
Summary as of 10/31/2021



















































Strategic Plan Priority 4 Report-November 2021

Priority IV: Engaging Our Community

Strategy 4.1: Increase communication and improve perceptions of BPS by engaging our students,
families, employees, and the Bellevue/Offutt community.

4.1(a) Develop a communication plan that supports the district's efforts to meet its strategic goals
and increases opportunities to connect with our community.

Amanda Oliver, director of communications, researched and reviewed school district communication
plans of other school districts in the metro area. The communications department developed a draft of the
plan and presented to the Board at the May, 2021 meeting. Input was provided and final changes were
made to the plan over the summer, with implementation of the plan at the beginning of August. The
review process will then continue annually as established groups (students, staff, parents/guardians,
community) review and provide feedback.

4.1(b) Evaluate the effectiveness of current communication platforms and align communication
efforts to ensure timely, relevant, and effective communication.

A committee led by Amanda Oliver met with vendors in 2019 and discussed development options for new
communication platforms. This also included school websites. In early 2020, the selection was made to
proceed with Blackboard as the new communication platform for BPS, which met the various needs of the
school district. The Blackboard platform includes: district/schools website, a notification system (phone
calls, texts and emails), and an integrated mobile app. The notification system was launched in August,
2020 for staff, students, and families. The district website was launched in July, 2021, and as of
November 1, 2021 the website has had a total of 138,668 visits. The mobile app is the final component to
launch, we are finishing the required training with the plan to launch before the end of November, 2021.
Due to the needs for support with the COVID-19 protocols since 2020, the platform launches were spread
out and staggered so that support could continue to be provided for the district while building these
communication tools. At this time, the district continues to use the Let’s Talk tool for two-way
communication with all stakeholders. The communications department internship position  has expanded
to be in place during the school year and will continue to provide support with our communication tools
and development of a district social media plan, while continuing to tell our story more consistently. We’ll
continue reviewing data and feedback from our range of surveys throughout the school year to find
opportunities for growth.

4.1(c) Actively engage students, families, employees, and community to provide feedback.

The district leadership continues to meet regularly with the district equity and diversity committee. Over
the past few months, the district has been presenting program information by department related to
diversity and equity related items.  The committee will provide the district input on areas of need and
potential solutions to ensure that the district is providing access and opportunity for all students.  The
committee focuses conversations around current practices and results for students who are historically
underserved or struggle in the school environment. Conversations have ranged from discussion about
teacher professional development, disproportionality in student discipline, needs of special education and
EL students, program access & participation, curriculum, and staffing. The committee will develop
potential action steps that can be considered for integration into the district's strategic plan.



Strategy 4.2: Expand business and community partnerships to support student learning and
career readiness.

4.2(a) Continue to develop and promote the district's Partnership Program to expand opportunities
for academic support from the Bellevue/Offutt community.

The district is continuing to work to develop and promote the district’s Partnership Program. BPS
Connect has been officially established as the district partnership program and serves as a way to formally
recognize all of our district partners. One of the goals of the BPS Connect program is to maintain
partnerships in the Bellevue/Offutt community that are sustainable and mutually beneficial.  The new
district website features a BPS Connect page which explains a little about the program and contains a
listing of our community partners, and The BPS Connect social media sites continue to grow.  The work
of developing the BPS Connect program has expanded formal partnerships with businesses, organizations
and individuals with the purpose of strengthening our ties to the Bellevue/Offutt community and
enhancing the educational experience for both students and faculty. This has included district partnerships
that support fundraisers, K-12 guest speakers, job shadowing, field trips, and working intentionally to
directly connect local partners with school, teacher, and classroom needs with donations and outreach.

The district has expanded opportunities for partnerships as the alumni database continues to grow.  The
alumni information has been shared with the BPS Foundation to grow their network and streamline a
comprehensive alumni database that enhances opportunities to engage BPS alumni with our school
community. At last count, over 5,000 graduates (from all 50 states and across the world) were in the
database that was shared with the BPSF.  The district Alumni Spotlight series continues to showcase and
connect Bellevue Alumni.  The Alumni Spotlight series  has 18 issues currently published. All are
available online and in the lobby of the Welcome Center, and the BPS Alumni Excellence video series
currently has 15 videos produced featuring roughly 300 graduates from as far back as 1953. The videos
have been viewed more than 25,000 times and have helped to engage the alumni base and renew interest
in the district and the alumni association. Active alumni social media accounts have been established that
currently have over 3,000 followers. The collaborative district work with the BPS Foundation has
promoted great opportunities to increase partnerships with BPS Alumni and streamlined the efforts to
maximize alumni engagement.

Ongoing district business and community partnership work is focused on future plans to launch a BPS
Speakers’ Bureau.  This began as an award-winning project and partnership with the Bellevue West
FBLA. It has developed into a continually growing list of over 100 community leaders and Bellevue
Public Schools graduates from around the world, who have offered to speak on various areas of expertise.
Teachers will have access to a live document that features speakers organized by the Nebraska
Department of Education Career Field Course Standard.

4.2(b) Expand current mentorships, job shadowing, and internship opportunities for secondary
students. & 4.2(c) Expand partnerships with Bellevue University, Metro Community College, and
other local educational organizations to increase curricular offerings for students.



The district recently received another DoDEA grant which will allow our district to expand participation
in dual enrollment world language courses. The grant will provide resources for teachers including tuition
support for certification, course materials, and fees for student tuition.

The district has also met and received approval from Metro Community College to develop an education
Academy to be located at the Frank Kumor Career Center. The new program will begin in the 2022-23
school year.  The new semester-long program will provide students with two dual enrollment educational
courses with internship experiences.  These courses will be transferable to most colleges and universities.
The district will also work to convert the current educational courses at the high schools to dual
enrollment opportunities. When this occurs, students participating in the Educational Academy could earn
as many as 18 hours in educational coursework that can be applied toward a degree in education.  The
district will work throughout the end of this school year to develop all aspects of the program.

The district has successfully opened our 2nd program (Health Science Academy) at the Kumor career
center. We continue to work with local partners to support the new program. The district was approached
by the leadership at Hillcrest to seek avenues to expand their current partnership in the program. District
leadership will meet to discuss the expansion of our partnership in December.

Strategy 4.3: Increase parental involvement across the district to support student learning.

4.3(a) Partner with the PTA/PTSA District Council to support programs in each school and provide
programming on relevant student and school-related topics.

The district is working with former members of the PTA/PTSA District Council to reform the group. The
district council's purpose is to support building level PTA/PTSA and connect them to meet the
expectations and requirements of state and national level organizations. The district organized training for
current building level PTA/PTSA leadership.  Over 40 PTA leaders participated in the training that
focused on PTA operations, financial management of organization, and requirements of state and national
organizations.  The district will continue to support the reestablishment of the district council and lend
support to building level units as needed.

4.3(b) Evaluate and improve transitional support for entering and exiting military families, new
students, and students moving between buildings.

The district recently applied to the state of Nebraska to have all school buildings designated as “Purple
Star Schools”. To qualify, a school must designate a staff member as a military liaison who will serve as a
school’s point of contact for military-connected students and their families. Among other duties, the
liaison will identify military-connected students and assist in coordinating school programs relevant to
them. Among other criteria, a qualifying school must offer online resources for military-connected
students and their families, maintain a student-led program to assist military-connected students in
transitioning into the school and offer training for staff members on issues related to military-connected
students. BPS hopes to have the 1st Purple Star Schools in the state!

4.3(c) Conduct annual parental focus groups at the elementary, middle, and high school level.

The district will host parent focus groups over the course of the 2nd semester as we work to revise our
current strategic plan which is in year 4.



Strategic Plan Priority 5-Board Update
November 2021

Priority V: Allocation of Resources

Strategy 5.1: Prioritize resources to meet student needs, support strategic goals, and meet
future obligations.

5.1(a) Conduct instructional and support staffing studies for all schools and report findings to the
school board annually.

Dr. Sharra Smith provided the school board a report of all certified and classified staffing in the
district during the October Board meeting.  This report provides transparency in staffing at the
building site level and can be utilized to evaluate FTE allocation at all schools and program sites.
2021/22 District Staffing Report-Certified; 2021/22 District Staffing Report-Classified

5.1(b) Conduct a districtwide instructional time study to inform decisions related to the length of
the school day and the district calendar.

The district has not taken any additional action related to changing the amount of instructional
time during a school day over the past six months due to the focus being on other higher priority
items.  The board did make a calendar adjustment for the 2021-22 school year in October that
provided staff and students two days off the week of Thanksgiving.

All secondary schools implemented a block schedule in the fall of 2021. The district instructional
team is providing building administrators training to support the successful implementation of the
block.  The implementation of the additional period in the block schedule has increased
enrollment in elective courses and created a slight reduction in average class size in core subjects.
The district is supporting building admin teams with training and turnkey presentations to support
the block.  The district will ask the building leadership to seek student, teacher, and parental
feedback on the block schedule during the second semester.  Schools will use this feedback to
make adjustments and identify additional training needs.

5.1(c) Evaluate the current use of funds to ensure the equitable distribution of resources and
support for high-need schools.

The district continues to review expenses to ensure the equitable distribution of funds across the
district.  The district typically has more staff in buildings that need greater support.  Below is a
chart that ranks the schools by free and reduced lunch (FRL) percentages from high to low and
includes each school’s student-to-teacher ratio.  Staffing ratios are a good way to look at resource
distribution since staffing costs make up around 85% of all district expenditures.

https://meeting.sparqdata.com/Public/Agenda/60?meeting=494396
https://meeting.sparqdata.com/Public/Agenda/60?meeting=494396


School FRL% Student-Teacher Ratio

Betz 63.9 9.49

Belleaire 62.2 8.34

Birchcrest 61.2 10.31

Avery 52 12.55

Logan 47.7 10.46

Mission 47.3 9.71

Central 45.9 12.09

Twin Ridge 45.1 11.16

Bertha Barber 42.7 10.34

EAST 38.5 12.85

Fort Crook 36.3 11.34

Wake Robin
31 12.74

Peter Sarpy 29.3 11.79

WEST 26.5 13.24

Lemay 24.1 11.96

Leonard Lawrence 23.5 12.3

Lewis Clark 22.7 11.85

Two Springs* 21.4 11.12

Fairview 16.2 14.24

Bellevue 11.4 14.13

The data suggest that for the most part, schools with higher FRL have a lower student-to-staff
ratio in the building. Title I schools and schools with specialized programs addressing high needs
populations typically have more staff.

5.1(d) Evaluate current facility needs, building utilization, and enrollment to assess future district
needs.

The district will need to conduct, at some point over the next few years, a building utilization
study to determine future facility needs.  The district has experienced a reduction of students over
the past five years. Some of this is a result of the loss of open enrollment students. Some of the
loss is from a slight increase in home school students as a result of the pandemic.  Enrollment
increased slightly from 2020 to 2021. The current enrollment as of October 1, 2021 was 9,663.



5.1(e) Develop a district strategic abandonment process and program evaluation procedure to
evaluate initiatives.

The district will begin work on this during the 2021-22 school year.

Strategy 5.2: Increase district resources to support student learning needs.

5.2(a) Actively lobby for federal impact aid and state aid.

Dr. Rippe continues to participate in the Military Impacted Schools Association organization to
lobby for additional impact aid funds and associate programs that can support our students. due to
Covid, the meetings this year were virtual/zoom meetings. Dr. Rippe also worked closely without
district lobbyist, Mr. Radcliff, throughout the spring session of the state legislature.

5.2(b) Actively pursue federal, state, and local grants to support student learning.

In October, the district was awarded a 2.25 million dollar grant from DoDEA to support the
development of dual enrollment world language programs in the school district. The district has
expanded Susan Colvin’s position from ½ time to full time to administer the program. Susan’s
entire salary is funded through the Project STEM and IMPACT-WL grant programs. Her position
is a requirement of the grant.  The grant will pay for the teacher courses and training to increase
our staff capacity to offer dual enrollment courses through Metro and UNO. It will also pay for
the majority of the tuition for students who are taking dual enrollment courses for the five-year
grant period.  The grant will also provide funds to update all world language and curricular
materials in grades 7-12. Funds will also be used to provide world language resources at the
elementary level, summer world language immersion camps for up to 250 elementary students,
and provide funds to allow our students at the secondary level to have language immersion
experiences and cultural events in and out of the district.  We are hopeful that we will be awarded
this competitive grant.  For additional information please click here (IMPACT-WL GRANT)

In total, BPS has received over 9 million dollars in competitive grant-funded support since our 1st
award in the summer of 2018.

5.2(c) Expand partnerships with Bellevue Public Schools Foundation.

The BPS Foundation continues to work with the district to expand enrollment in the Kids’ TIme
program. Kid’s Time enrollment has drastically increased for the 2021-22 school year. Enrollment
is still not at the pre-pandemic levels. However, the large increase will greatly helo the foundation
reach its goals to provide support to BPS.  The Foundation is currently expanding other
fundraising efforts including the development of opportunities to work with district patrons who
are interested in providing funds/property to the foundation through estate planning.  The
foundation has raised well around a million dollars over the past year in estate planning gifts to
the foundation.

https://www.smore.com/129ut-bps-impact-wl
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Project Overview 
Grant Overview 
Bellevue Public Schools (BPS) received a $2.79 million-dollar School Climate Transformation Grant (SCTG) from 

the Department of Education in October of 2019. The grant is focused on improving school climate through the 

implementation of a Multi-Tier System of Supports (MTSS) for Behavior, a district-wide Positive Behavioral 

Interventions and Supports (PBIS) approach, development of social skills curriculum and related training 

through the Boys Town Well-Managed Classroom curriculum, additional Tier 2 & 3 classroom behavior 

interventions, and implementation of drug awareness and resistance programs.  

 

Grant Objectives 
Through work associated with the grant, BPS hopes to address three major objectives: 

· Implement district wide PBIS tiered curricular supports for social and behavioral skills with students to 

improve behavior and improve school climate. 
· Provide professional development for educators to enhance pedagogy in order to effectively teach social 

skills and manage problem behavior. 
· Provide comprehensive supports for students and families which promote school and family success. 

 

Grant Evaluation 
Over the course of the 5-year project, BPS will be partnering with Category One Consulting (C1C) to conduct an 

evaluation of all grant-related activities. As part of the evaluation, C1C will produce quarterly formative and 

annual summative evaluation reports throughout the course of the project (see timeline below). Quarterly 

reports will summarize planning associated with or progress toward each of the grant objectives, data on key 

performance measures associated with those objectives, as well as key findings and next steps. Summative 

reports will describe all progress and evaluation findings from the previous year as well as planned grant and 

evaluation activities for the upcoming school year. The following is the summative evaluation report for year 2 of 

the SCTG. It focuses primarily on activities and progress that occurred between October 2020 and September 

2021, although findings from year 1 are included throughout to illustrate progress made since the beginning of 

the 5-year grant period. 

 
*The final summative evaluation report will include findings from all five years of the grant project. 

 



Project Objective 1 – Implement PBIS Tiered Curricular Supports 
Objective Overview 
The first of three major objectives associated with the BPS SCTG is to implement district wide PBIS tiered 

curricular supports for social and behavioral skills with students to improve behavior and improve school 

climate. The section below provides a detailed account of all planning associated with and progress toward this 

first objective carried out between October 2020 and September 2021. It also includes results and data collection 

details associated with each of the key performance measures identified in the grant application as well as 

detailed findings from various data collection activities conducted as part of the larger grant evaluation. Finally, 

key findings and next steps related to the objective are provided. 

 

Year in Review 
Planning and progress related to implementing a district wide PBIS approach as of September 30th, 2021, are 

detailed below. 

· The MTSS coordinator continues to oversee district wide PBIS implementation and develop structures to 

sustain PBIS practices. 

· The district MTSS committee continues to conduct planning meetings as needed. 

· The MTSS coordinator conducted MTSS facilitation support meetings with all district schools during the 

spring of the 2021 school year. 

· MTSS/PBIS implementation teams have been established in each school and continue to meet regularly 

to analyze available data and guide behavior support decisions. 

· A district MTSS administrator committee began meeting over the summer to review district-wide data, 

and they met again in September to review the most recent NWEA MAP data. 

· Administrators and staff on school-level PBIS teams across the district attended Nebraksa PBIS (NePBIS) 

Tier 1 Classroom Follow-Up training sessions on June 17th and 18th. 

· Plans have also been made for administrators and staff to attend NePBIS Tier 2 Systems training in 

November 2021. 

· District administrators and secondary school staff attended the two-day Lincoln PBIS conference in June. 

· Administrators also attended Nebraska Administrator Days in July which included several key notes and 

workshops focused on MTSS and PBIS. 

· The district has established a Pyramid team that will facilitate the implementation of the Pyramid model 

(pre-K level PBIS) across the district to ensure a consistent approach to PBIS across all grade-levels.  

· Staff received training focused on aligning the Pyramid and PBIS frameworks from the NePBIS Early 

Childhood Implementation Facilitator in June and will continue to work with NePBIS on Pyramid 

implementation throughout the 2021-22 school year. 

· District administrators also began working with bus drivers in August to form a committee that will 

develop behavior expectations for transportation. 

· The 2020-21 PBIS Tiered Fidelity Inventory (TFI) was been completed in early 2021 for each school with all 

but two schools showing improvement from 2019-20.  

· Staff at all schools also completed the PBIS Self-Assessment Survey (SAS) during spring 2021 with 16 of 20 

schools showing improvement on this measure. 

· C1C completed principal interviews and school walkthroughs at each BPS school during April and May 

2021 to assess implementation of MTSS and PBIS. 

· BPS administered the PBIS School Climate Suite to students and staff in the spring of 2021 and will 

continue to do so each spring throughout the remainder of the grant period. 

· BPS continues to focus on the consistent documentation of discipline incidents with all schools and 

transportation using a paperless referral system and the PBIS School-Wide Information System (SWIS) 

application to document and monitor discipline incidents. 

· Members of the Equity and Inclusive Practices committee continue to meet monthly to develop an equity 

framework and identify equity-focused strategic actions that will be integrated into the district’s strategic 

plan. 



Performance Measures 
The table below illustrates Federal Grant Performance and Results Act (GPRA) and project-specific performance 

measures and available results associated with Objective 1 for both Year 1 and Year 2 of the SCTG where 

available. Definitions and details associated with each of the key performance measures are provided in the 

following section. 

 

Performance Measures 
Measure 

Type 

*Available Quantitative Data 

Target Actual Performance 

# Ratio % # Ratio % 

1a. (Year 1) The number of training and/or 
technical assistance events to support 
implementation with fidelity provided annually 
by LEAs to schools implementing a multi-tiered 
system of support  

GPRA 16 NA NA 16 NA NA 

1a. (Year 2) The number of training and/or 
technical assistance events to support 
implementation with fidelity provided annually 
by LEAs to schools implementing a multi-tiered 
system of support  

GPRA 37 NA NA 37 NA NA 

2a. (Year 1) Number and percentage of schools 
annually that report an improved school climate 
on the results of the EDSCLS or similar tool.  

GPRA 20 20/20 100% NA NA NA 

2a. (Year 2) Number and percentage of schools 
annually that report an improved school climate 
on the results of the PBIS School Climate Suite. 

GPRA 20 20/20 100% NA NA NA 

2b. (Year 1) Number and percentage of schools 
that annually report a decrease in suspensions 
and expulsions  

Project 20 20/20 100% 14 14/20 70% 

2b. (Year 2) Number and percentage of schools 
that annually report a decrease in suspensions 
and expulsions 

Project 20 20/20 100% 17 17/20 85% 

2c. (Year 1) Annual improvement(s) in student 
perceptions on the PBIS School Climate Suite  

Project NA NA NA NA NA NA 

2c. (Year 2) Annual improvement(s) in student 
perceptions on the PBIS School Climate Suite 

Project 15 NA NA NA NA NA 

2d. (Year 1) Annual improvement(s) in staff 
perceptions of climate on the PBIS School 
Climate Suite 

Project NA NA NA NA NA NA 

2d. (Year 2) Annual improvement(s) in staff 
perceptions of climate on the PBIS School 
Climate Suite 

Project 15 NA NA NA NA NA 

2e. (Year 1) Number of Equity and Inclusive 
Practices Committee meetings and training 
events 

Project NA NA NA NA NA NA 

2e. (Year 2) Number of Equity and Inclusive 
Practices Committee meetings and training 
events 

Project 14 NA NA 14 NA NA 

 



Performance Measures (continued) 
Measure 

Type 

*Available Quantitative Data 

Target Actual Performance 

# Ratio % # Ratio % 

3a. (Year 1) Number and percentage of schools 
annually that are implementing a multi-tiered 
system of support framework with fidelity.  

GPRA 20 20/20 100% 6 6/20 30% 

3a. (Year 2) Number and percentage of schools 
annually that are implementing a multi-tiered 
system of support framework with fidelity.  

GPRA 20 20/20 100% 9 9/20 45% 

3b. (Year 1) Number and percentage of schools 
with annual improvement on the PBIS Tiered 
Fidelity Inventory (TFI) 

Project 20 20/20 100% NA NA NA 

3b. (Year 2) Number and percentage of schools 
with annual improvement on the PBIS Tiered 
Fidelity Inventory (TFI) 

Project 20 20/20 100% 18 18/20 90% 

 

Data Collection Details 
1a. Number of training and/or technical assistance events with staff. This performance measure is a count of 

the number of MTSS/PBIS-related training events and committee meetings occurring during a given reporting 

period. For the purposes of this measure, events are defined as any trainings or meetings lasting greater than 

30 minutes that are designed to support district/school staff in the implementation of MTSS/PBIS. During Year 1 

of the SCTG, 16 training events or committee meetings were planned and 16 events occurred across the district. 

This included monthly district-level MTSS committee or subcommittee meetings as well as 6 PBIS training 

sessions provided to school staff and supported by Nebraska PBIS (NePBIS). These meetings and trainings were 

focused on implementation of MTSS and PBIS curricular supports within the schools.  

 

In year 2 of the SCTG, BPS held considerably more training or technical assistance events with staff. From 

October 2020 to September 2021, a total of 37 training or technical assistance events were planned, and 37 

events occurred across the district. These training or technical assistance events are described in detail below. 

· Twelve district-level MTSS committee or subcommittee meetings were held to facilitate MTSS planning 

and implementation across the district and review district-wide data.  

· Twenty MTSS facilitation support meetings were held with individual schools to support school staff in 

the implementation of MTSS. 

· A two-day NePBIS Tier 1 Classroom Follow-Up training was attended by administrators and staff on 

school-level PBIS teams.  

· District staff attended a training session led by the NePBIS Early Childhood Implementation Facilitator in 

June focused on aligning the Pyramid and PBIS frameworks. 

· District administrators and secondary school staff attended the Lincoln PBIS conference in June which 

covered a variety of PBIS-related topics. 

· District administrators attended Nebraska Administrator Days in July which included several key notes 

and workshops focused on MTSS and PBIS. 

· The Pyramid leadership team met in September to review last year’s Benchmarks of Quality and 

determine an action plan for the 2021-22 school year. 

 
2a. Number and percentage of schools annually reporting an improved school climate. Due to school 

closures resulting from the COVID-19 pandemic, BPS first administered the ED School Climate Survey (EDSCLS) 

in the fall of the 2020-21 school year to establish baseline climate perceptions of students. All schools had 



average domain scores that fell in the favorable or most favorable categories on this initial administration of the 

EDSCLS (see the table below), indicating students tended to have positive perceptions of school climate in all 

schools. However, it was not possible to assess annual changes in climate during Year 1 because no baseline 

data existed prior to fall of the 2020 school year. Thus, results for this GPRA performance measure were not 

available in Year 1 (October 2019 to September 2020) of the SCTG. 

 

EDSCLS Results by School  

School 
Grade 
Level 

Engagement Scale Scores Safety Scale Scores Environment Scale Score 

Fall 
2020 

Spring 
2021 

Change 
Fall 

2020 
Spring 

2021 
Change 

Fall 
2020 

Spring 
2021 

Change 

Avery K-6 368 TBD TBD 412 TBD TBD 367 TBD TBD 

Belleaire K-6 381 TBD TBD 412 TBD TBD 388 TBD TBD 

Bellevue K-6 375 TBD TBD 435 TBD TBD 379 TBD TBD 

Bellevue East 9-12 354 TBD TBD 337 TBD TBD 343 TBD TBD 

Bellevue West 9-12 353 TBD TBD 348 TBD TBD 341 TBD TBD 

Bertha Barber K-6 344 TBD TBD 361 TBD TBD 324 TBD TBD 

Betz K-6 392 TBD TBD 464 TBD TBD 406 TBD TBD 

Birchcrest K-6 387 TBD TBD 419 TBD TBD 379 TBD TBD 

Central K-6 446 TBD TBD 462 TBD TBD 465 TBD TBD 

Fairview K-6 383 TBD TBD 439 TBD TBD 379 TBD TBD 

Fort Crook K-6 369 TBD TBD 413 TBD TBD 356 TBD TBD 

Lemay K-6 393 TBD TBD 454 TBD TBD 392 TBD TBD 

Leonard Lawrence K-6 385 TBD TBD 460 TBD TBD 393 TBD TBD 

Lewis & Clark 7-8 377 TBD TBD 412 TBD TBD 379 TBD TBD 

Logan Fontenelle 7-8 360 TBD TBD 383 TBD TBD 353 TBD TBD 

Mission 7-8 370 TBD TBD 387 TBD TBD 364 TBD TBD 

Peter Sarpy K-6 379 TBD TBD 416 TBD TBD 370 TBD TBD 

Twin Ridge K-6 370 TBD TBD 424 TBD TBD 374 TBD TBD 

Two Springs K-6 376 TBD TBD 450 TBD TBD 381 TBD TBD 

Wake Robin K-6 371 TBD TBD 425 TBD TBD 371 TBD TBD 

 

Initially, BPS had planned to administer the EDSCLS again in the spring of 2021 and each spring thereafter. 

However, unexpected difficulties associated with the administration of the EDSCLS led BPS to seek out an 

alternative measure of school climate for future use. After reviewing several measures, BPS decided to 

administer the PBIS School Climate Suite during each spring of the remaining 5-year grant period. This 

measure was selected based on recommendations from other SCTG grantees who reported that it was easy to 

administer and provided results in a way that made interpretation easy. 

 

The PBIS School Climate Suite for students consists of 11 items for elementary students and 9 items for 

secondary students. Response options range from 1 (never, strongly disagree) to 4 (always, strongly agree) with 

higher values representing more positive perceptions of school climate. The PBIS School Climate Suite for staff 

consists of 29 items with subscales measuring staff connections, structure for learning, school safety, physical 

environment, peer and adult relations, and parental involvement. Response options for staff range from 1 

(strongly disagree) to 4 (strongly agree) with higher values representing more positive perceptions. The table 

below presents overall mean response values on the PBIS School Climate Suite for students and staff at each 



school across all survey items. Note that PBIS School Climate Suite results are only available for 2020-21 as this 

measure was first completed by district students and staff in spring 2021.  

 

2019-20 & 2020-21 PBIS School Climate Suite Results 

School 
Grade 
Level 

Students Staff 

2019-20 
Mean 

Response 
Value 

2020-21 
Mean 

Response 
Value 

Increase/
Decrease 

2019-20 
Mean 

Response 
Value 

2020-21 
Mean 

Response 
Value 

Increase/
Decrease 

Avery K-6 NA 3.20 NA NA 3.20 NA 

Belleaire K-6 NA 3.11 NA NA 3.36 NA 

Bellevue K-6 NA 3.10 NA NA 3.45 NA 

Bellevue East 9-12 NA 2.89 NA NA 3.17 NA 

Bellevue West 9-12 NA 2.87 NA NA 3.15 NA 

Bertha Barber K-6 NA 3.10 NA NA 3.38 NA 

Betz K-6 NA 3.18 NA NA 3.04 NA 

Birchcrest K-6 NA 2.95 NA NA 3.39 NA 

Central K-6 NA 3.21 NA NA 3.70 NA 

Fairview K-6 NA 3.23 NA NA 3.71 NA 

Fort Crook K-6 NA 2.95 NA NA 3.14 NA 

Lemay K-6 NA 3.23 NA NA 3.38 NA 

Leonard Lawrence K-6 NA 3.31 NA NA 3.36 NA 

Lewis & Clark 7-8 NA 2.97 NA NA 3.19 NA 

Logan Fontenelle 7-8 NA 2.92 NA NA 3.06 NA 

Mission 7-8 NA 3.08 NA NA 3.33 NA 

Peter Sarpy K-6 NA 3.07 NA NA 3.40 NA 

Twin Ridge K-6 NA 2.98 NA NA 3.42 NA 

Two Springs K-6 NA 3.22 NA NA 3.59 NA 

Wake Robin K-6 NA 3.13 NA NA 3.50 NA 

District K-12 NA 3.09 NA NA 3.35 NA 

 

The 2020-21 mean school climate rating for elementary students on the PBIS School Climate Suite was 3.13, and 

the mean rating for secondary students was 2.92. This suggests that students across the district have relatively 

positive perceptions of school climate. Across the nation, the average student rating of school climate on the 

PBIS School Climate Suite is 3.12 for elementary students and 2.92 for secondary students. The school climate 

ratings of BPS students align very closely with those national averages. The mean school climate rating across 

BPS staff was 3.35, indicating staff also had fairly positive perceptions of school climate. Given that the PBIS 

School Climate Suite and the EDSCLS differ substantially, it is not possible to directly compare the results of 

one with the other. Thus, initial results for this GPRA measure (number of schools annually reporting an 

improved climate) will not be available until the spring of 2022 when the PBIS School Climate Suite is 

administered for a second time. 

 

2b. Number and percentage of schools that annually report a decrease in suspensions and expulsions. This 

measure is based on a comparison of the number of suspensions and expulsions at each school and represents 

the number and percentage of schools that exhibit a decrease in suspensions and expulsions year to year. The 



table below illustrates the suspension/expulsion counts from October 1st to September 30th for both Year 1 

(2019-20) and Year 2 (2020-21) of the SCTG grant period as well as counts for a baseline year (2018-19). To 

facilitate year to year comparisons, enrollment numbers for all three years have also been provided. 

 

School Suspension/Expulsion Counts 

School 
Grade 
Level 

Baseline 
Oct 2018 – Sept 2019 

Year 1* 
Oct 2019 – Sept 2020 Change 

(Baseline to 
Year 1) 

Year 2 
(Oct 2020-Sept 2021) Change 

(Baseline to 
Year 2) Enrollment 

Suspensions 
or Expulsions 

Enrollment 
Suspensions 
or Expulsions 

Enrollment 
Suspensions 
or Expulsions 

Avery K-6 296 6 332 20 Increase 283 4 Decrease 

Belleaire K-6 280 7 307 15 Increase 240 6 Decrease 

Bellevue K-6 495 3 521 3 - 427 3 - 

Bellevue East 9-12 1457 369 1473 240 Decrease 1081 165 Decrease 

Bellevue West 9-12 1682 380 1629 271 Decrease 1256 145 Decrease 

Bertha Barber K-6 145 3 161 3 - 122 3 - 

Betz K-6 299 64 290 32 Decrease 231 17 Decrease 

Birchcrest K-6 363 15 388 25 Increase 283 20 Decrease 

Central K-6 137 2 163 0 Decrease 182 0 - 

Fairview K-6 359 2 408 19 Increase 367 10 Decrease 

Fort Crook K-6 300 7 322 7 - 266 12 Increase 

Lemay K-6 293 9 324 0 Decrease 257 0 - 

Leonard Lawrence K-6 406 8 410 4 Decrease 346 2 Decrease 

Lewis & Clark 7-8 513 35 517 17 Decrease 417 38 Increase 

Logan Fontenelle 7-8 450 140 477 148 Increase 367 91 Decrease 

Mission 7-8 420 115 433 99 Decrease 304 75 Decrease 

Peter Sarpy K-6 437 11 471 8 Decrease 310 3 Decrease 

Twin Ridge K-6 273 2 253 11 Increase 215 0 Decrease 

Two Springs K-6 333 0 365 0 - 307 0 - 

Wake Robin K-6 349 2 360 1 Decrease 452 2 Increase 

*Year 1 data had been adjusted based on the reduced number of school days due to school closures resulting from the COVID-19 pandemic. 

 

In Year 1, 14 of 20 or 70% of schools reported fewer or the same number of suspensions or expulsions compared 

to the baseline year after adjustments were made based on the number of school days for each year. In Year 2, 

17 of 20 or 85% of schools reported fewer or the same number of suspensions compared to Year 1. These 

decreases are likely due to a number of factors in addition to PBIS implementation and staff professional 

development provided through the SCTG. First, a significant number of students (~20%) elected to attend 

school remotely during portions of the 2020-21 school year, reducing the number of students in schools. 

Second, the adjustments made to allow for social distancing and reduce student-to-student contact may have 

resulted in fewer discipline incidents. Finally, a transition to block scheduling has meant fewer passing periods 

between classes in secondary schools, and discipline incidents often occur as students move from class to class. 

Given that students are mostly returning to in-person learning during the 2021-22 school year, increases in the 

number of suspensions and expulsions are possible in Year 3. 

 

2c. Annual improvement(s) in student perceptions on the PBIS School Climate Suite. As stated previously, 

BPS began administering the PBIS School Climate Suite to students in the spring of 2021 after difficulties with 

the EDSCLS led it to seek out an alternative measure of climate. Similar to the EDSCLS results from fall 2020, 

initial results from the PBIS School Climate Suite (see performance measure 2a) indicated students across the 



district had fairly positive perceptions of school climate. However, differences in the way the EDSCLS and PBIS 

School Climate Suite are structured make it impossible to directly compare results from these two measures. 

Going forward, the spring 2021 PBIS School Climate Suite results will serve as a baseline for determining 

whether annual improvements in student perceptions of school climate have occurred. Based on initial PBIS 

School Climate Suite results, BPS hopes to see an annual improvement of 15 one hundredths of a point, or a 

0.15-point increase in the mean response value of students across all items on the measure. This would mean a 

change in the mean response value from 3.09 in spring 2021 to 3.24 in spring 2022. Results for project measure 

2c will not be available until after the second administration of the PBIS School Climate Suite in spring 2022.  

 

2d. Annual improvement(s) in staff perceptions on the PBIS School Climate Suite. As stated previously, BPS 

began administering the PBIS School Climate Suite to staff in the spring of 2021 after difficulties with the 

EDSCLS led it to seek out an alternative measure of climate. Similar to the EDSCLS results from fall 2020, initial 

results from the PBIS School Climate Suite (see performance measure 2a) indicated staff across the district had 

fairly positive perceptions of school climate. However, differences in the way the EDSCLS and PBIS School 

Climate Suite are structured make it impossible to directly compare results from these two measures. Going 

forward, the spring 2021 PBIS School Climate Suite results will serve as a baseline for determining whether 

annual improvements in staff perceptions of school climate have occurred. Based on initial PBIS School Climate 

Suite results, BPS hopes to see an annual improvement of 15 one hundredths of a point, or a 0.15-point increase 

in the mean response value of staff across all items on the measure. This would mean a change in the mean 

response value from 3.35 in spring 2021 to 3.50 in spring 2022. Results for project measure 2d will not be 

available until after the second administration of the PBIS School Climate Suite in spring 2022.  

  

2e. Number of Equity and Inclusive Practices committee meetings and training events. During the first 

semester of the 2020-21 school year, BPS established a district Equity and Inclusive Practices Committee to 

identify and address inequities across the district. As a result, a project measure was established to track the 

number of meetings and training events attended by committee members starting in Year 2 of the SCTG. For 

the purposes of this measure, events are defined as any meetings or trainings that last over 30 minutes and are 

attended by committee members to support their work. Between October 2020 and September 2021, 10 

committee meetings were held, and members also attended 4 2-hour training sessions during January and 

February of 2021. Thus, a total of 14 committee meetings or training events were planned and conducted. See 

below for a list of Equity and Inclusive Practices Committee meetings and training events. 

· Committee meeting 1 – 11.05.20 

· January training session 1 – 01.07.21 

· January training session 2 – 01.21.21 

· February training session 1 – 02.04.21 

· February training session 2 – 02.18.21 

· Committee meeting 2 – 04.07.21 

· Committee meeting 3 – 04.28.21 

· Committee meeting 4 – 05.19.21 

· Committee meeting 5 – 06.09.21 

· Committee meeting 6 – 06.23.21 

· Committee meeting 7 – 06.29.21 

· Committee meeting 8 – 08.24.21 

· Committee meeting 9 – 09.07.21 

· Committee meeting 10 – 09.30.21 

 

3a. Number of schools annually implementing MTSS with fidelity. This measure represents the number and 

percentage of schools that have been determined to be implementing MTSS with fidelity. This determination is 

based on data from the PBIS Tiered Fidelity Inventory (TFI), the PBIS Self-Assessment Survey (SAS), and C1C 

school walkthroughs and interviews with school administrators. The PBIS TFI is completed each school year by 



PBIS coaches to assess the degree to which Tier 1, Tier 2, Tier 3, and overall PBIS core features have been 

implemented at each school. The PBIS SAS is completed each spring by school staff. PBIS SAS implementation 

averages are calculated by averaging responses across 18 items on the school-wide systems subscale with 

scores indicating the degree staff feel school-wide PBIS practices have been implemented. To this point, many 

schools have yet to fully implement PBIS Tiers 2 and 3. As a result, fidelity of implementation has been defined 

as having an overall TFI Tier 1 score of 70% or higher and a PBIS SAS implementation average of 80% or greater. 

As of the end of SCTG Year 1 (2019-20 school year), only 6 of 20 BPS schools had met these criteria for 

PBIS/MTSS implementation fidelity. These results were not surprising given that the implementation of 

MTSS/PBIS practices was staggered across the district; however, significant improvements were expected in 

Year 2.  

 

As of SCTG Year 2 (2020-21 school year), 9 of 20 BPS schools met the established criteria for PBIS/MTSS 

implementation fidelity. In addition, all but 2 schools increased their PBIS TFI Tier 1 scores, and all but 4 schools 

had increased SAS implementation averages. These findings are consistent with interviews and observations 

conducted by C1C and indicate that many schools continued to make progress toward implementing MTSS with 

fidelity despite challenges associated with the COVID-19 pandemic. See the table below for 2020-21 PBIS TFI 

and SAS scores by school. 

 

2020-21 PBIS TFI & SAS Scores by School 

School 
Grade 
Level 

PBIS Tiered Fidelity Inventory Scores PBIS SAS 
Implementation 

Average 

Implementing 
MTSS with Fidelity 

(Yes/No) Tier 1 Tier 2 Tier 3 Overall 

Avery K-6 73% NA NA NA 81% Yes 

Belleaire K-6 90% NA NA NA 79% No 

Bellevue K-6 80% NA NA NA 90% Yes 

Bellevue East 9-12 63% NA NA NA 71% No 

Bellevue West 9-12 37% NA NA NA 69% No 

Bertha Barber K-6 67% NA NA NA 89% No 

Betz K-6 93% NA NA NA 79% No 

Birchcrest K-6 90% NA NA NA 93% Yes 

Central K-6 67% NA NA NA 86% No 

Fairview K-6 93% NA NA NA 96% Yes 

Fort Crook K-6 70% NA NA NA 82% Yes 

Lemay K-6 73% NA NA NA 79% No 

Leonard Lawrence K-6 87% NA NA NA 79% No 

Lewis & Clark 7-8 83% NA NA NA 70% No 

Logan Fontenelle 7-8 30% NA NA NA 73% No 

Mission 7-8 63% NA NA NA 90% No 

Peter Sarpy K-6 87% NA NA NA 89% Yes 

Twin Ridge K-6 100% NA NA NA 92% Yes 

Two Springs K-6 80% NA NA NA 86% Yes 

Wake Robin K-6 87% NA NA NA 89% Yes 

 

3b. Number and percentage of schools with annual improvement on the PBIS TFI. The PBIS TFI is completed 

on an annual basis by PBIS coaches to assess the degree to which Tier 1, Tier 2, Tier 3, and overall PBIS core 

features have been implemented at each school. PBIS scores range from 0% to 100% with higher percentages 



indicating greater degrees of PBIS implementation. Results for this performance measure were not available for 

Year 1 of the SCTG given that the measure looks at annual improvements and there was no previous year to 

compare to. However, Year 2 results for this measure are available. The table below illustrates the PBIS TFI Tier 1 

scores for each school from both the 2019-20 and 2020-21 school years and indicates whether or not their scores 

have increased or decreased. Note that only PBIS Tier 1 features were assessed at this time because schools 

have yet to fully implement Tiers 2 and 3. Overall, 18 of the 20 schools in the district had an increased PBIS TFI 

Tier 1 score in 2020-21 when compared to scores from the 2019-20 school year. 

 

2019-20 & 2020-21 PBIS TFI Results by School 

School 
Grade 
Level 

2019-20 
PBIS TFI Results 

Tier 1 

2020-21 
PBIS TFI Results 

Tier 1 

Increase/Decrease 

Avery K-6 50% 73% Increase 

Belleaire K-6 47% 90% Increase 

Bellevue K-6 27% 80% Increase 

Bellevue East 9-12 57% 63% Increase 

Bellevue West 9-12 33% 37% Increase 

Bertha Barber K-6 53% 67% Increase 

Betz K-6 73% 93% Increase 

Birchcrest K-6 70% 90% Increase 

Central K-6 53% 67% Increase 

Fairview K-6 90% 93% Increase 

Fort Crook K-6 73% 70% Decrease 

Lemay K-6 63% 73% Increase 

Leonard Lawrence K-6 73% 87% Increase 

Lewis & Clark 7-8 37% 83% Increase 

Logan Fontenelle 7-8 27% 30% Increase 

Mission 7-8 73% 63% Decrease 

Peter Sarpy K-6 70% 87% Increase 

Twin Ridge K-6 100% 100% Increase 

Two Springs K-6 67% 87% Increase 

Wake Robin K-6 63% 87% Increase 

 

In-Depth Evaluation Findings 
The section below provides detailed evaluation findings related to Objective 1 based on various data collection 

and analysis activities conducted during Year 2 of the SCTG evaluation. These findings are intended to provide 

BPS staff with information beyond that provided by GPRA and project performance measures to guide 

continuous improvement of district practices.  

 

2020-21 Discipline Data Analyses. Following the completion of the 20-21 school year, C1C obtained data related 

to out-of-school suspensions (OSSs) across the district. C1C reviewed and analyzed these data to identify trends 

and data quality issues. In addition, C1C analyzed suspension data to identify the frequency with which certain 

types of behaviors resulted in suspensions during the 2020-21 school year. Key takeaways from these discipline 

data analyses are detailed below. 



· Data indicate OSSs occurred significantly less frequently during the 2020-21 school year than they did 

during the 2019-20 school year.  

· The total number of OSSs across the district dropped from 816 in 2019-20 to only 511 in 2020-21, 

representing a decrease of over 37%.  

· This decrease is likely due to a number of factors in addition to PBIS implementation and staff 

professional development provided through the SCTG.  

· First, 18% to 22% of district students were learning at home due the COVID-19 pandemic throughout the 

school year. 

· Second, adjustments made to allow for social distancing and reduce student-to-student contact may 

also have resulted in fewer discipline incidents.  

· Finally, a transition to block scheduling has meant fewer passing periods between classes in secondary 

schools, and discipline incidents often occur as students move from class to class. 

· Black students accounted for a greater percentage of OSSs (23.7%) than would be expected based on 

their percentage of total BPS enrollments (12.6%). 

· White students accounted for 56.8% of OSSs across the district and 66.7% of total BPS enrollments. 

· Not surprisingly, male students accounted for 70.8% of OSSs but only 53.3% of total BPS enrollment. 

· Military connected students accounted for fewer OSSs (11.7%) than would be expected based on their 

percentage of total BPS enrollments (24.0%). 

· Students receiving free/reduced lunch accounted for more OSSs (49.7%) than would be expected based 

on their percentage of total BPS enrollments (34.2%). 

· Special Education students accounted for more OSSs (34.3%) than would be expected based on their 

percentage of total BPS enrollments (21.2%). 

· English Language Learner (ELL) students accounted for fewer OSSs (1.6%) than would be expected based 

on their percentage of total BPS enrollments (3.4%). 

· Gifted students accounted for fewer OSSs (3.5%) than would be expected based on their percentage of 

total BPS enrollments (8.4%). 

· These demographic trends regarding discipline disproportionality are largely consistent with trends seen 

in discipline data from the 2019-20 school year.  

· Further, the observed demographic trends are largely consistent with trends found across other school 

districts based on data collected every other year via the Civil Rights Data Collection (CRDC) conducted by 

the U.S. Department of Education’s Office for Civil Rights (OCR). 

· A look at OSSs by behavior type revealed most were due to disrespect, tobacco/drug use or possession, 

or physical attack. This is consistent with findings from 2019-20 discipline data analyses. 

· Based on this review of discipline data from the 2020-21 school year, no major data quality issues were 

identified. 

Please see Appendix A of this report for OSS summary tables illustrating the percentage of suspensions at each 

school by various demographic characteristics as well as a table illustrating the number of suspensions across 

the district due to various behaviors. 

 

Key Findings 
Key findings based on performance measure data and other evaluation activities related to Objective 1 from 

Year 2 of the SCTG are detailed below. 

· BPS continues to make progress related to implementing a district wide MTSS/PBIS approach. This work 

is being led by the district-level MTSS coordinator, the district-level MTSS committee, as well as school-

level implementation teams who are meeting each month to review available data and guide behavior 

support decisions. 

· Staff across the district continue to receive MTSS/PBIS training and professional development as 

planned. In Year 2 of the SCTG, a total of 37 training or technical assistance events were held with staff to 

support MTSS implementation. 



· To address issues that arose during the administration of the EDSCLS in fall 2020, BPS identified a new 

school climate measure, the PBIS School Climate Suite, and administered it to students and staff in the 

spring of 2021. 

· Initial results from the PBIS School Climate Suite indicate both staff and students have fairly positive 

perceptions of the climate at their schools. Data regarding annual improvements in perceptions of school 

climate will become available in spring 2022, following the second administration of the PBIS School 

Climate Suite. 

· Discipline data analyses indicate suspensions and expulsions occurred much less frequently across the 

district during the 2020-21 school year than they did during 2019-20, even after adjustments were made to 

account for changing enrollment numbers and a shortened 2019-20 school year. 

· 17 of 20 (85%) schools had fewer out-of-school suspensions and expulsions in Year 2 of the SCTG 

(October 2020 to September 2021) than they did during Year 1 (October 2019 to September 2020). 

· 2020-2021 PBIS TFI results indicate that 90% of schools exhibited improved implementation fidelity of 

PBIS Tier 1 core elements when compared to results from the 2019-20 school year. 

· Sixteen of 20 (80%) schools also had increased SAS implementation averages in 2020-21 compared to 

2019-20. 

· Overall, 9 of 20 schools met established criteria for implementing MTSS with fidelity in Year 2 of the SCTG 

compared to only 6 of 20 in Year 1. 

· After coming together in November 2020, the district’s Equity and Inclusive Practices committee has held 

8 committee meetings and 4 training sessions as of September 30th, 2021. 

· The Equity and Inclusive Practices committee has made great progress in developing an equity plan for 

the district and strategies related to equity and inclusive practices that will be incorporated into the 

district’s larger strategic plan.   

 

Next Steps 
Immediate next steps related to Objective 1 are described below. 

· Administrators, school-level MTSS/PBIS implementation teams, and PBIS team leaders will continue to 

push forward MTSS/PBIS implementation and practice at each school with guidance and oversight 

provided by the district-level MTSS coordinator and MTSS committee. 

· A number of professional development opportunities related to MTSS and PBIS are planned for district 

and school staff during the 2021-22 school year. 

· Schools will also continue to focus on MTSS as part of their professional learning. 

· Throughout the school year, school-level MTSS teams will review NWEA MAP data to group students for 

small group instruction and identify students who require additional academic interventions. 

· The district-level MTSS committee will also meet throughout the 2021-22 school year to review data and 

identify district-level trends. 

· Schools will continue to use SWIS and an online referral system to capture and view behavior-related 

data and inform the implementation of MTSS/PBIS practices. 

· Equity and Inclusive Practices committee members will continue meeting each month to identify and 

address inequities across the district. 

 
  



Project Objective 2 – Provide Professional Development for Managing Student Behavior 
Objective Overview 
The second major objective associated with the BPS SCTG is to provide professional development for educators 

to enhance pedagogy in order to effectively teach social skills and manage problem behavior. The section below 

provides a detailed account of all planning associated with and progress toward Objective 2 carried out 

between October 2020 and September 2021. It also includes results and data collection details associated with 

each of the key performance measures identified in the grant application as well as detailed findings from 

various data collection activities conducted as part of the larger grant evaluation. Finally, key findings and next 

steps related to the objective are provided. 

 

Year in Review 
Planning and progress related to providing professional development for educators to enhance pedagogy in 

order to effectively teach social skills and manage problem behavior as of September 30th, 2021, are detailed 

below. 

· Boys Town provided two days of training regarding the Boys Town Education Model and Social Skills 

Curriculum to roughly half of BPS schools (cohort 1) and their staff in the fall of 2020. 

· Boys Town staff conducted consultation visits throughout the 2020-21 school year to assess the degree to 

which key principles of the Boys Town Education Model were being implemented in cohort 1 schools. 

· A group of BPS administrators attended a consultation workshop in January 2021 and assisted Boys Town 

staff with consultation visits during the third and fourth quarters so they will be able conduct consultation 

visits on their own in the future.  

· C1C conducted principal interviews and school walkthroughs to assess the implementation of core PBIS 

practices and Boys Town Education Model strategies during spring of 2021. 

· C1C also conducted a series of analyses during the summer of 2021 comparing schools who received Boys 

Town training in fall 2020 (cohort 1) to those who are schedule to receive training in fall 2021 (cohort 2). 

· Cohort 2 school staff attended information sessions this past spring regarding the Boys Town Education 

Model training they will receive during the 2021-22 school year. 

· Cohort 2 school administrators also attended Boys Town Administrative Intervention training during the 

summer of 2021. 

· Staff from cohort 2 schools received their first day of Boys Town Education model training in September 

2021, and plans are in place for them to receive an additional day of training in October. 

· Plans have also been made for Boys Town staff to continue providing consultation visits to both cohort 1 

and cohort 2 schools during the 2021-22 school year. 

 

Performance Measures 
The table below illustrates Federal Grant Performance and Results Act (GPRA) and project-specific performance 

measures and available results associated with Objective 2 for both Year 1 and Year 2 of the SCTG where 

available. Definitions and details associated with each of the key performance measures are provided in the 

following section. 

 

  



Performance Measure 
Measure 

Type 

*Available Quantitative Data 

Target Actual Performance 

# Ratio % # Ratio % 

1a. (Year 1) The number of training 
and/or technical assistance events 
to support implementation with 
fidelity provided annually by LEAs 
to schools implementing a multi-
tiered system of support 

GPRA 21 NA NA 21 NA NA 

1a. (Year 2) The number of training 
and/or technical assistance events 
to support implementation with 
fidelity provided annually by LEAs 
to schools implementing a multi-
tiered system of support 

GPRA 54 NA NA 54 NA NA 

3c. (Year 1) Observation of school 
climate and classroom 
implementation of PBIS principles 
and practices 

Project NA NA NA NA NA NA 

3c. (Year 2) Observation of school 
climate and classroom 
implementation of PBIS principles 
and practices 

Project 10 10/10 100% 10 10/10 100% 

3d. (Year 1) Boys Town measures of 
implementing PBIS curriculum with 
fidelity 

Project NA NA NA NA NA NA 

3d. (Year 1) Boys Town measures of 
implementing PBIS curriculum with 
fidelity 

Project 6419 6419/6419 100% 4250 4250/6419 66% 

 

Data Collection Details 
1a. Number of training and/or technical assistance events with staff. This measure represents the number of 

staff training events related to delivering the Boys Town Education Model and Social Skills Curriculum. For the 

purposes of this measure, events are defined as any trainings or meetings lasting greater than 30 minutes 

related to implementation of the Boys Town Education Model. In Year 1 of the SCTG (October 2019 to 

September 2020) a total of 21 such training or technical assistance events were held. 

 

In Year 2 of the SCTG (October 2020 to September 2021), a total of 54 training or technical assistance events 

were planned, and 54 events occurred across the district. These training or technical assistance events are 

described in detail below. 

· Cohort 1 schools received 1 full day of Boys Town Education Model training in October 2020.  

· A total of 40 quarterly consultation visits were provided to Cohort 1 schools by Boys Town staff during the 

2020-21 school year. 

· One consultation workshop was conducted with select BPS administrators to instruct them on the Boys 

Town consultation process and prepare them to conduct consultation visits on their own.  

· Ten informational sessions, one for each cohort 2 school, were provided regarding the Boys Town 

Education Model training cohort 2 staff would receive in fall 2021. 

· One day of Boys Town Administrative Intervention training was provided for cohort 2 school 

administrators in summer 2021. 

· One day of Boys Town Education Model training was provided for staff at cohort 2 schools in September 

2021. 



The table below illustrates the number of training and technical assistance events provided to each school from 

October 1st, 2020, to September 30th, 2021. This table excludes training events provided to staff from multiple 

schools such as the Boys Town Education Model training for school staff and the Administrative Intervention 

training for school administrators. 

 

Number of Boys Town Education Model Training and Technical Assistance Events 

School 
Grade 
Level 

Training & Technical Assistance Events 

Avery K-6 1 

Belleaire K-6 4 

Bellevue K-6 4 

Bellevue East 9-12 1 

Bellevue West 9-12 4 

Bertha Barber K-6 4 

Betz K-6 4 

Birchcrest K-6 4 

Central K-6 4 

Fairview K-6 1 

Fort Crook K-6 1 

Lemay K-6 4 

Leonard Lawrence K-6 1 

Lewis & Clark 7-8 1 

Logan Fontenelle 7-8 4 

Mission 7-8 1 

Peter Sarpy K-6 1 

Twin Ridge K-6 1 

Two Springs K-6 4 

Wake Robin K-6 1 

  

3c. Observation of school climate and classroom implementation of PBIS principles and practices. This 

measure represents the number and percentage of schools observed by C1C to be effectively implementing 

PBIS principles and Boys Town Education Model strategies to create a positive school climate. The target for this 

performance measure as of year 2 of the grant is to have all 10 cohort 1 schools or 100% implementing these 

practices and strategies. In subsequent years, after cohort 2 schools receive Boys Town training, all 20 district 

schools will be expected to be implementing PBIS principles and Boys Town strategies effectively. Year 1 results 

for this performance measure are not available because no district schools had yet to receive Boys Town training 

and school closures resulting from the COVID-19 pandemic prevented C1C from conducting interviews and 

walkthroughs during spring 2020.  

 

However, C1C was able to conduct principal interviews and school walkthroughs during April and May 2021 to 

assess this performance measure for Year 2. Although the fidelity of implementation could be improved at most 

schools, C1C determined that all cohort 1 schools had begun implementing the core features of PBIS and the 

Boys Town Education model including rewards for positive behavior and intentional teaching of Boys Town 

social skills. All cohort 1 schools were also observed to have a positive and welcoming climate. Thus, 10 out of 10 

or 100% of cohort 1 schools were determined to be meeting expectations associated with this performance 



measure. Additional findings from the school walkthroughs and principal interviews can be found in the In-

Depth Evaluation findings section of this report. 

 

3d. Boys Town measures of implementing PBIS curriculum with fidelity. As part of the training being provided 

by Boys Town to cohort 1 schools, Boys Town staff are conducting consultation visits to observe classrooms and 

provide feedback regarding the implementation of PBIS practices to school staff. Specifically, observers 

determine if teachers are meeting 7 key benchmarks associated with proper implementation of the Boys Town 

Education Model and Social Skills Curriculum. These benchmarks are as follows: 

· Physical Environment. 5 out of 7 indicators are observed in the classroom including: 1) Boys Town skills 

posters, 2) classroom rules, 3) school-wide rules, 4) classroom procedures, 5) school-wide procedures, 6) 

classroom consequences, and 7) daily schedule/agenda. 

· Proactive Strategies. Proactive strategies including preventive prompts, planned teaching, and blended 

teaching are used at least once every 2.5 minutes in the classroom. 

· Praise Strategies. Praise strategies including general, specific, or effective praise are used on average at 

least once every minute. 

· Praise-to-Correction Ratio. A ratio of at least 4 praise statements for each correction is observed in the 

classroom. 

· Behavior Compliance. A rate of compliance of 75% or higher in response to correction is observed in the 

classroom. 

· On-Task Rates. A rate of off-task behavior of 9% or less is observed in the classroom. 

· Relationship Building. 3 out of 4 indicators are observed in the classroom including: 1) creating a 

welcoming and engaging atmosphere, 2) demonstrating receptivity to students’ input and feedback, 3) 

making positive and encouraging comments to students, and 4) utilizing appropriate quality and 

relational components (e.g., voice tone, gestures). 

This performance measure is defined as the percentage of these benchmarks being met across all observations. 

Year 1 results on this performance measure are not available, as Boys Town had yet to begin conducting 

consultation visits at that time. However, a total of 987 classroom observations took place during Year 2 of the 

SCTG. In total, data on 6,419 possible benchmarks were collected during those observations and 4,250 or 66.21% 

of those benchmarks were being met. The graph below illustrates the percentage of classrooms observed to be 

meeting each benchmark during quarter 1, quarter 2, quarter 3, and quarter 4 respectively. 

 
Percentage of Classrooms Observed to be Meeting Boys Town Education Model Benchmarks 

 
 

Over the course of the year, more than 90% of classrooms were observed to be meeting benchmarks related to 

Behavior Compliance (92%), On-Task Rates (92%), and Relationship Building Strategies (95%). However, fewer 
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classrooms were observed to be meeting benchmarks related to Physical Environment (55%), Proactive 

Strategies (46%), Praise Strategies (37%), and Praise-to-Correction Ratio (48%). A comparison of data across 

quarters indicates the percentage of classrooms observed to be meeting the Physical Environment benchmark 

is increasing over time, while the percentages of classrooms meeting the Behavior Compliance, On-Task Rates, 

and Relationship Building Strategies benchmarks have been relatively stable. The percentages of classrooms 

observed to be meeting the Proactive Strategies, Praise Strategies, and Praise-to-Correction Ratio benchmarks 

appear to be decreasing over time. This indicates some sort of refresher training may be required to further 

encourage the use of these strategies in classrooms. Overall, results from these observations indicate strategies 

and practices related to the Boys Town Education Model are being effectively implemented in a majority of 

classrooms at cohort 1 schools. The implementation of Boys Town Education Model strategies and practices will 

continue to be monitored during the next school year via additional consultation visits.   

 

In-Depth Evaluation Findings 
The section below provides detailed evaluation findings related to Objective 2 based on various data collection 

and analysis activities conducted during Year 2 of the SCTG evaluation. These findings are intended to provide 

BPS staff with information beyond that provided by GPRA and project performance measures to guide 

continuous improvement of district practices. 

 

Principal Interview & School Walkthrough Findings. As part of the SCTG evaluation process, C1C conducted 

interviews with principals and school walkthroughs during the spring of the 2020-21 school year to learn about 

the degree to which MTSS and PBIS practices had been implemented across the district. In addition, interview 

questions focused on the collection and use of data to guide these practices. C1C will continue to conduct 

principal interviews and school walkthroughs at a sample of roughly half of BPS schools during the spring of 

each of the remaining 3 years of the grant period to assess the implementation and impact of MTSS and PBIS 

practices, Boys Town Education Model training, and other SCTG activities. Major findings from interviews and 

walkthroughs conducted during spring 2021 are listed below. 

· Although most schools had all of the basic Tier 1 components in place for MTSS-A and MTSS-B, some 

schools were further along in implementing MTSS practices than others. 

· Variations in the degree of MTSS implementation were due to a number of factors including staggered 

implementation start dates, differences in principal experience with MTSS, and variation in schools’ 

willingness to push forward implementation during the COVID-19 pandemic. 

· Although all buildings had established MTSS teams, the frequency and consistency with which they were 

meeting differed from school to school. 

· There were observed differences across buildings in terms of MTSS team composition; schools who had 

involved more staff tended to have greater buy-in and consistency across the building. 

· Most schools had combined MTSS-B and PBIS teams while others had separate teams and facilitators for 

each. 

· Identifying skilled and dedicated MTSS facilitators was critical for successful MTSS implementation, and 

the skill-level of MTSS facilitators varies across schools. 

· Most schools felt the Boys Town Social Skills curriculum fits well within their MTSS model; consultation 

visits were helpful for ensuring strategies were being implemented consistently in the classroom. 

· District-level administrators, including the SCTG Project Director and MTSS Coordinator, have done 

much to lead and support the implementation of MTSS and other grant-related activities. 

· Principals feel they have received outstanding support from the central office with regard to MTSS 

implementation. 

· All schools are utilizing data to inform MTSS practices, guide instruction, and identify individual students 

for intervention, although the frequency with which data was being examined differs across schools. 

· The implementation of SWIS and an online referral system has resulted in improved behavior data quality 

and increased data use, although a small minority of staff have been resistant to changes in the behavior 

incident documentation process. 



· All schools were observed by C1C to have a welcoming atmosphere with friendly staff. 

· Much evidence of MTSS and PBIS implementation was observed during school walkthroughs, with a high 

degree of consistency across schools. 

· Nearly all students were observed to be on task and meeting behavior expectations during school 

walkthroughs. 

For a more detailed description of findings from principal interviews and school walkthroughs, please see 

Appendix B of this report. 

 

Cohort 1 vs. Cohort 2 Comparisons. As mentioned above, all BPS school staff have received or will receive 

training on the Boys Town Education Model and Social Skills curriculum as part of Objective 2 of the SCTG. This 

training was provided to half of BPS schools during the 2020-21 school year (cohort 1) and will be provided to the 

remaining schools (cohort 2) during the 2021-22 school year. Cohort assignments were based on the number of 

students in schools and their demographics including free/reduced lunch status, special education status, 

English language learner status, and race/ethnicity. This staggered implementation of training across two 

demographically similar cohorts was designed to allow for the assessment of training impacts independent of 

demographic-related factors. Following the 2020-21 school year, C1C conducted a number of analyses 

comparing schools from cohort 1 and cohort 2 with the idea that the Boys Town training might at least partially 

explain any observed differences between the two groups of schools. Key findings from those analyses are listed 

below. 

· Cohort 1 and cohort 2 assignments were based on school demographics and resulted in two groups of 

schools with similar demographic profiles. 

· Although a number of students chose to participate in remote learning for portions of the 2020-21 school 

year, the demographic profiles of cohort 1 and cohort 2 remained similar. 

· Analyses indicate that average suspension rates among students in cohort 1 and cohort 2 schools did not 

differ significantly in either 2019-20 or 2020-21. 

· The average suspension rate across cohort 1 students decreased from 2019-20 to 2020-21, while the 

average suspension across cohort 2 students remained the same. 

· However, the difference in suspension rate changes between cohort 1 and cohort 2 students was not 

statistically significant. 

· Overall, the data indicate the Boys Town Training has had little to no significant impact on suspension 

rates at this point in time. 

· On the EDSCLS, elementary students in cohort 1 provided more positive ratings of the school 

environment and climate overall than elementary students in cohort 2. 

· However, secondary students in cohort 1 provided significantly lower ratings than secondary students in 

cohort 2 across all subscales of the EDSCLS and the EDSCLS overall. 

· These observed significant differences on the EDSLCS were relatively small in terms of effect size and 

likely have little practical significance. 

· The observed differences on the EDSCLS are also unlikely to be the result of the Boys Town Education 

Model training given the EDSCLS was administered right as the training was being provided. 

· There were no statistically significant differences between cohort 1 and cohort 2 student perceptions of 

overall school climate as measured by the PBIS School Climate Suite. 

· Elementary staff in cohort 1 schools rated parental involvement significantly lower than elementary staff in 

cohort 2 schools on the PBIS School Climate Suite. 

· Secondary staff in cohort 1 schools rated structure for learning, physical environment, and school climate 

overall as measured by the PBIS School Climate Suite significantly lower than secondary staff in cohort 2 

schools. 

· Observed differences between cohort 1 and cohort 2 schools on the PBIS School Climate Suite were also 

small in terms of effect size and unlikely to have any practical significance. 



· The observed differences on the PBIS School Climate Suite are also unlikely to be the result of the Boys 

Town Education Model training because there is no reasonable explanation as to why staff who had 

received training would provide lower ratings of school climate. 

· EDSCLS results also suggest there were differences in the way staff at cohort 1 and cohort 2 schools 

perceived climate prior to the implementation of Boys Town training at cohort 1 schools. 

· In 2019-20, cohort 1 schools had significantly lower Tier 1 Implementation, Tier 1 Evaluation, and Tier 1 Total 

scores than cohort 2 schools on the PBIS TFI. 

· However, by 2020-21, there were no longer any significant differences between PBIS TFI scores for cohort 1 

and cohort 2 schools. 

· Further analysis indicated that the rate of change in PBIS SAS scores from 2019-20 to 2020-21 did not 

differ significantly between cohort 1 and cohort 2 schools. 

· Overall, these data indicate there were significant differences in terms of PBIS implementation progress 

between cohort 1 and cohort 2 schools prior to the 2020-21 school year when Boys Town training was first 

provided. 

· Following the 2020-21 school year, these differences were no longer evident indicating cohort 1 schools 

had caught up with cohort 2 schools in terms of PBIS implementation. 

· However, these changes are just as likely to be the result of continued focus on PBIS implementation by 

school and district staff as they are from the Boys Town Education Model training. 

· Data also failed to indicate any significant changes in PBIS Self-Assessment Survey (SAS) results from 

2019-20 to 2020-21 between cohort 1 and cohort 2 schools. 

· Overall, C1C found little evidence to suggest that the Boys Town Education Model training had impacted 

any of the metrics above; however, principals indicated that the training had a positive impact on their 

schools during principal interviews. 

For additional details regarding the cohort 1 vs. cohort 2 comparison analyses conducted following the 2020-21 

school year, please see Appendix C of this report. 

 

Key Findings 
Key findings based on performance measure data and other evaluation activities related to Objective 2 from 

Year 2 of the SCTG are detailed below. 

· Training and consultation visits for cohort 1 schools on the Boys Town Education Model and Social Skills 

Curriculum were carried out as scheduled during Year 2 of the SCTG. 

· A total of 54 Boys Town training events and consultation visits were conducted between October 1st, 2020, 

and September 30th, 2021. 

· Observations conducted during consultation visits suggest benchmarks for implementing strategies 

associated with the Boys Town Education Model training are being met in a majority of classrooms.  

· Principal interviews and school walkthroughs conducted by C1C indicate all cohort 1 schools have 

successfully implemented core PBIS features and Boys Town Education Model strategies to create a 

positive school climate. 

· Overall, C1C found little evidence to suggest that the Boys Town Education Model training had impacted 

suspension rates or school climate perceptions; however, principals indicated that the training had a 

positive impact on their schools during principal interviews. 

· Cohort 2 administrators completed Boys Town administrative intervention training as scheduled during 

the summer of 2021, and staff at cohort 2 schools attended their first of two days of Boys Town Education 

Model and Social Skills Curriculum training in September. 

 

Next Steps 
Immediate next steps related to Objective 2 are described below. 

· Staff at cohort 2 schools will receive a second day of Boys Town Education Model and Social Skills 

Curriculum training in October. 



· Boys Town staff will continue to conduct consultation visits during each semester of the 2021-22 school 

year with each of the cohort 1 schools. 

· Boys Town staff will also begin conducting quarterly consultation visits with each cohort 2 school during 

the upcoming school year.  

· C1C will continue to review consultation visit and other data for both cohort 1 and cohort 2 schools 

throughout the 2021-22 school year as part of the SCTG evaluation.  

· C1C will also conduct additional school walkthroughs and principal interviews during spring 2022. 

 
  



Project Objective 3 – Provide Supports for Students and Families to Promote Success 
Objective Overview 
The final major objective associated with the BPS SCTG is to provide comprehensive supports for students and 

families which promote school and family success. The section below provides a detailed account of all planning 

associated with and progress toward Objective 2 carried out between October 2020 and September 2021. It also 

includes results and data collection details associated with each of the key performance measures identified in 

the grant application as well as detailed findings from various data collection activities conducted as part of the 

larger grant evaluation. Finally, key findings and next steps related to the objective are provided. 

 

Year in Review 
Planning and progress related to providing comprehensive supports for students and families which promote 

school and family success as of September 30th, 2021, are detailed below. 

· Staff at all schools are implementing the Too Good for Drugs curriculum with students in grades 5, 7, and 

9. 

· The district’s Drug Education committee continues to meet as needed to develop, review, and update the 

district’s comprehensive drug education plan.  

· The district’s drug awareness and prevention counselor is working with students and families who need 

assistance as needed. 

· The drug awareness and prevention counselor conducted observations of Too Good for Drugs lessons to 

assess implementation fidelity of the program. 

· BPS staff created a community resource directory that outlines various community resources (e.g., 

healthcare, childcare, food pantries, transportation) available to BPS families and identified potential 

gaps in support. 

· Boys Town provided three Boys Town Common Sense Parenting sessions to families across the district 

between October 2020 and September 2021 with a focus on student families in Tier 2 and 3 levels of 

support. 

· Plans are in place to continue to provide families with access to Boys Town Common Sense Parenting 

classes going forward. 

· C1C and BPS developed a drug abuse prevention support survey to measure annual improvement in 

family perceptions of support through drug abuse prevention programming. 

· The drug abuse prevention support survey was completed by a sample of district parents/guardians 

during spring 2021. 

· Initial results from the drug abuse prevention support survey suggested parents were not aware of many 

of the district’s efforts to support families in the area of drug abuse prevention. 

· In response to those survey results, the district’s drug awareness and prevention counselor has begun 

providing updates that will be included in school and district newsletters to inform parents of the 

district’s efforts in the area of drug abuse prevention. 

· All secondary schools completed the Gallup Student Poll in December 2020. This measure provides 

critical information on student experiences and insights regarding the ways schools might better support 

students and families.  

 

Performance Measures 
The table below illustrates Federal Grant Performance and Results Act (GPRA) and project-specific performance 

measures and available results associated with Objective 3 for both Year 1 and Year 2 of the SCTG where 

available. Definitions and details associated with each of the key performance measures are provided in the 

following section. 

  



Performance Measure Measure Type 

Available Quantitative Data 

Target Actual Performance 

# Ratio % # Ratio % 

4a. (Year 1) Number and percentage of 
schools annually that are implementing 
opioid abuse prevention and mitigation 
strategies  

GPRA 20 20/20 100% 0 0/20 0% 

4a. (Year 2) Number and percentage of 
schools annually that are implementing 
opioid abuse prevention and mitigation 
strategies  

GPRA 20 20/20 100% 20 20/20 100% 

5a. (Year 1) Number and percentage of 
schools that report an annual decrease in 
suspensions and expulsions related to 
possession or use of alcohol  

GPRA 20 20/20 100% 17 17/20 85% 

5a. (Year 2) Number and percentage of 
schools that report an annual decrease in 
suspensions and expulsions related to 
possession or use of alcohol 

GPRA 20 20/20 100% 20 20/20 100% 

6a. (Year 1) Number and percentage of 
schools that report an annual decrease in 
suspensions and expulsions related to 
possession or use of other drugs  

GPRA 20 20/20 100% 16 16/20 80% 

6a. (Year 2) Number and percentage of 
schools that report an annual decrease in 
suspensions and expulsions related to 
possession or use of other drugs  

GPRA 20 20/20 100% 19 19/20 95% 

6b. (Year 1) Number of Boys Town 
Common Sense Parenting classes being 
offered to families  

Project NA NA NA NA NA NA 

6b. (Year 2) Number of Boys Town 
Common Sense Parenting classes being 
offered to families 

Project 24 24/24 100% 24 24/24 100% 

6c. (Year 1) Annual improvement in family 
perceptions of support and services 
provided through substance use 
prevention programming 

Project NA NA NA NA NA NA 

6c. (Year 2) Annual improvement in 
family perceptions of support and 
services provided through substance use 
prevention programming 

Project 50 NA NA NA NA NA 

6d. (Year 1) Number and percentage of 
schools with annual improvement on the 
Gallup Student Poll 

Project NA NA NA NA NA NA 

6d. (Year 2) Number and percentage of 
schools with annual improvement on the 
Gallup Student Poll 

Project 5 5/5 100% NA NA NA 

 

Data Collection Details 
4a. Number and percentage of schools annually implementing opioid abuse prevention and mitigation 

strategies. This performance measure is the number and percentage of schools that are offering opioid abuse 

prevention programming during each grant year. During Year 1 of the grant period, BPS was working to contract 



with a drug abuse prevention curriculum provider and hire a drug abuse prevention counselor. Thus, 0 of 20 

schools were implementing opioid abuse prevention and mitigation strategies in Year 1.  

 

All 20 schools in the district began offering the Mendez Foundation’s Too Good for Drugs programming in the 

fall of 2020 to students in grades 5, 7, and 9. Thus, 100% of schools are now implementing opioid abuse 

prevention and mitigation strategies and will continue to do so for the remainder of the grant period. To assess 

student engagement during Too Good for Drugs lessons, the district’s drug/alcohol counselor conducted 

observations in elementary schools across the district. Observations were conducted at 14 elementary schools 

during the 2020-21 school year. Overall, 96% of students were determined to be engaged during the observed 

Too Good for Drugs lessons. This suggests that the Too Good for Drugs programming is highly engaging for 

elementary students. 

 

5a. Number and percentage of schools reporting an annual decrease in suspensions and expulsions related 

to possession or use of alcohol. This measure is based the number of suspensions and expulsions related to 

alcohol possession or use at each school and represents the number and percentage of schools that exhibit a 

decrease in alcohol-related suspensions and expulsions year to year. The table below illustrates the number of 

suspensions/expulsions related to alcohol possession or use from October 1st to September 30th for both Year 1 

(2019-20) and Year 2 (2020-21) of the SCTG grant period as well as a baseline year (2018-19). To facilitate year to 

year comparisons, enrollment numbers for all three years have also been provided. 

 

Alcohol-Related School Suspension/Expulsion Counts 

School 
Grade 
Level 

Baseline 
Oct 2018 – Sept 2019 

Year 1* 
Oct 2019 – Sept 2020 Change 

(Baseline to 
Year 1) 

Year 2 
(Oct 2020-Sept 2021) Change 

(Baseline to 
Year 2) Enrollment 

Suspensions 
or Expulsions 

Enrollment 
Suspensions 
or Expulsions 

Enrollment 
Suspensions 
or Expulsions 

Avery K-6 296 0 332 0 - 283 0 - 

Belleaire K-6 280 0 307 0 - 240 0 - 

Bellevue K-6 495 0 521 0 - 427 0 - 

Bellevue East 9-12 1457 2 1473 5 Increase 1081 0 Decrease 

Bellevue West 9-12 1682 3 1629 3 - 1256 0 Decrease 

Bertha Barber K-6 145 0 161 0 - 122 0 - 

Betz K-6 299 0 290 0 - 231 0 - 

Birchcrest K-6 363 0 388 0 - 283 0 - 

Central K-6 137 0 163 0 - 182 0 - 

Fairview K-6 359 0 408 0 - 367 0 - 

Fort Crook K-6 300 0 322 0 - 266 0 - 

Lemay K-6 293 0 324 0 - 257 0 - 

Leonard Lawrence K-6 406 0 410 0 - 346 0 - 

Lewis & Clark 7-8 513 8 517 0 Decrease 417 0 - 

Logan Fontenelle 7-8 450 0 477 1 Increase 367 0 Decrease 

Mission 7-8 420 7 433 11 Increase 304 0 Decrease 

Peter Sarpy K-6 437 0 471 0 - 310 0 - 

Twin Ridge K-6 273 0 253 0 - 215 0 - 

Two Springs K-6 333 0 365 0 - 307 0 - 

Wake Robin K-6 349 0 360 0 - 452 0 - 

*Year 1 data had been adjusted based on the reduced number of school days due to school closures resulting from the COVID-19 pandemic. 

 



In Year 1, 17 of 20 or 85% of schools reported fewer or the same number of alcohol-related suspensions or 

expulsions compared to the baseline year after adjustments were made based on the number of school days for 

each year. In Year 2, 20 of 20 or 100% reported fewer or the same number of alcohol-related suspensions or 

expulsions compared to Year 1. It is important to note that a significant number of students (~20%) elected to 

attend school remotely during portions of the 2020-21 school year, reducing the number of students in schools. 

Given that students are mostly returning to in-person learning during the 2021-22 school year, increases in the 

number of suspensions and expulsions are possible in Year 3. 

 

6a. Number and percentage of schools reporting an annual decrease in suspensions and expulsions related 

to possession or use of tobacco or other drugs. Similar to the measure above, this performance measure is 

based on the number of suspensions and expulsions related to tobacco or other drugs at each school and 

represents the number and percentage of schools that exhibit a decrease in tobacco/other drug-related 

suspensions and expulsions year to year. The table below illustrates the number of suspensions/expulsions 

related to tobacco or other drugs from October 1st to September 30th for both Year 1 (2019-20) and Year 2 

(2020-21) of the SCTG grant period as well as a baseline year (2018-19). To facilitate year to year comparisons, 

enrollment numbers for all three years have also been provided. 

 

Tobacco/Other Drug-Related School Suspension/Expulsion Counts 

School 
Grade 
Level 

Baseline 
Oct 2018 – Sept 2019 

Year 1* 
Oct 2019 – Sept 2020 Change 

(Baseline to 
Year 1) 

Year 2 
(Oct 2020-Sept 2021) Change 

(Baseline to 
Year 2) Enrollment 

Suspensions 
or Expulsions 

Enrollment 
Suspensions 
or Expulsions 

Enrollment 
Suspensions 
or Expulsions 

Avery K-6 296 0 332 0 - 283 0 - 

Belleaire K-6 280 0 307 0 - 240 0 - 

Bellevue K-6 495 0 521 0 - 427 0 - 

Bellevue East 9-12 1457 30 1473 32 Increase 1081 23 Decrease 

Bellevue West 9-12 1682 38 1629 44 Increase 1256 37 Decrease 

Bertha Barber K-6 145 0 161 0 - 122 0 - 

Betz K-6 299 0 290 0 - 231 0 - 

Birchcrest K-6 363 0 388 0 - 283 0 - 

Central K-6 137 0 163 0 - 182 0 - 

Fairview K-6 359 0 408 0 - 367 0 - 

Fort Crook K-6 300 0 322 0 - 266 0 - 

Lemay K-6 293 0 324 0 - 257 0 - 

Leonard Lawrence K-6 406 0 410 0 - 346 0 - 

Lewis & Clark 7-8 513 0 517 5 Increase 417 2 Decrease 

Logan Fontenelle 7-8 450 23 477 11 Decrease 367 25 Increase 

Mission 7-8 420 2 433 24 Increase 304 9 Decrease 

Peter Sarpy K-6 437 0 471 0 - 310 0 - 

Twin Ridge K-6 273 0 253 0 - 215 0 - 

Two Springs K-6 333 0 365 0 - 307 0 - 

Wake Robin K-6 349 0 360 0 - 452 0 - 

*Year 1 data had been adjusted based on the reduced number of school days due to school closures resulting from the COVID-19 pandemic. 

 

In Year 1, 16 of 20 or 85% of schools reported fewer or the same number of tobacco/other drug-related 

suspensions or expulsions compared to the baseline year after adjustments were made based on the number of 

school days for each year. In Year 2, 19 of 20 or 95% reported fewer or the same number of tobacco/other drug-



related suspensions or expulsions compared to Year 1. It is important to note that a significant number of 

students (~20%) elected to attend school remotely during portions of the 2020-21 school year, reducing the 

number of students in schools. Given that students are mostly returning to in-person learning during the 2021-

22 school year, increases in the number of suspensions and expulsions are possible in Year 3. 

 

6b. Number of Boys Town Common Sense Parenting Classes being offered to families. This measure is simply 

the number of Boys Town Common Sense Parenting Classes offered across the district each year. No Common 

Sense Parenting classes were provided during Year 1 of the SCTG. However, these classes were made available 

to all student families in tier 2 and 3 levels of support during Year 2 of the SCTG. A total of 3 sessions with 8 

classes per session (24 in total) were conducted between October 2020 and September 2021. The 3 sessions had 

seats to accommodate 36 parents, and a total of 29 parents registered. Overall, 19 parents completed the 

course, and a total of 40 students were served.  

 

6c. Annual improvement in family perceptions of support through drug abuse prevention programs. In the 

fall of the 2020-21 school year, C1C worked with BPS staff to develop a parent survey regarding perceptions of 

support through drug abuse prevention programs. This survey was launched in February 2021, and initial results 

became available in May 2021. This performance measure regarding family perceptions of support through drug 

abuse prevention programming will be assessed based on the results of one survey item that asks respondents 

to indicate the degree to which they agree that BPS is providing satisfactory substance use prevention support 

for their student and family on a scale of 1 (strongly disagree) to 10 (strongly agree). The average response 

across respondents on this item in spring 2021 was only 5.07 suggesting there is significant room for 

improvement. Further analysis of the survey results suggested the district needs to do a better job 

communicating everything they are doing to provide substance use prevention support for families. Based on 

these findings, BPS has increased efforts to communicate with parents regarding the substance use prevention 

support it offers. This survey will be administered again each spring and annual changes in the mean response 

value on the item above will be assessed to evaluate changes in parent perceptions of substance use prevention 

support over the remainder of the grant period. Given relatively low ratings at this time, the district hopes to see 

the average rating improve by at least 50 one hundredths of a point, or a 0.5-point increase each year. Data for 

this performance measure will not be available until spring 2022 following the second administration of the 

substance use prevention support survey to district parents. 

 

6d. Number and percentage of schools with annual improvement on the Gallup Student Poll. BPS began 

administering the Gallup Student Poll to all of its secondary students in December of 2020. This measure 

provides information regarding the student experience on four separate subscales (Engagement, Hope, 

Belonging, and Social-Emotional Learning). Scores range from 1 to 5 with higher scores indicating more positive 

perceptions. The Gallup Student Poll will be administered each fall throughout the duration of the 5-year grant 

period. Each year schools’ average subscale scores on this measure will be compared to their subscale scores 

from the previous year to assess changes in student perceptions and experience. Data on this performance 

measure will not be available until after the second administration of the Gallup Student Poll, which is currently 

scheduled to occur in December of 2021. However, 2020 results for each secondary school and the district overall 

are provided in the table below. 

  



2020 Gallup Student Poll Results by School 

School 
Grade 
Level 

Engagement Hope Belonging 
Social and 
Emotional 
Learning 

Bellevue East 9-12 3.47 4.01 3.29 3.44 

Bellevue West 9-12 3.54 4.04 3.42 3.51 

Lewis & Clark 7-8 4.10 4.23 3.98 3.66 

Logan Fontenelle 7-8 3.86 4.08 3.74 3.50 

Mission 7-8 3.81 4.08 3.66 3.47 

District 7-12 3.68 4.07 3.54 3.51 

 

In-Depth Evaluation Findings 
The section below provides detailed evaluation findings related to Objective 3 based on various data collection 

and analysis activities conducted during Year 2 of the SCTG evaluation. These findings are intended to provide 

BPS staff with information beyond that provided by GPRA and project performance measures to guide 

continuous improvement of district practices. 

 

Substance Use Prevention Support Survey Findings. In fall 2020, BPS and C1C developed a brief survey to 

assess parents’ perceptions of the support families are receiving from the district related to substance use 

prevention. The survey was first administered from February to April 2021 and will be administered again during 

the spring of each of the remaining 3 years of the grant period to assess changes in parent perceptions. Parents 

complete the survey online and can access it via a link shared on the district’s social media accounts and other 

district communications. Major findings from the spring 2021 results of the substance use prevention support 

survey are highlighted below. 

· Only about 15% of parents were aware there was a district-wide Drug Education Committee, or a drug 

use prevention counselor employed by the district.  

· Only about 15% of parents said they were aware the Too Good for Drugs curriculum was being offered to 

students in grades, 5, 7, and 9. 

· In general, parents did not agree that they had been provided with adequate information regarding 

BPS’s efforts to provide substance use prevention support to students and families.  

· Due in part to a lack of awareness, parents provided relatively low ratings (~5 on a 10-point scale) of BPS’s 

efforts to provide substance use prevention supports. 

· Parents of secondary students tended to provide lower ratings of BPS’s efforts to support families in the 

area of substance use prevention, although this may simply be because parents feel more substance use 

prevention support is necessary for students at the secondary level. 

· To increase parent perceptions of support related to substance use prevention, BPS should first do more 

to communicate their efforts in this area to parents and guardians. 

· The substance use prevention support survey will be administered again in spring 2022 to assess whether 

parent perceptions have changed over time. 

For more detailed results from the substance use prevention support survey, please see Appendix D of this 

report. 

 

Key Findings 
Key findings related to Objective 3 are detailed below. 

· BPS is now offering the Too Good for Drugs substance use prevention programming in all of its schools 

to students in grades 5, 7, and 9. 

· Observations indicate students are highly engaged during the Too Good for Drugs lessons. 



· Suspensions due to alcohol, tobacco, or other drugs during Year 2 of the SCTG decreased significantly 

compared to Year 1. 

· In Year 2 of the SCTG, there were no alcohol-related suspensions across the district, and 19 of 20 schools 

had fewer tobacco or other drug-related suspensions compared to Year 1. 

· Boys Town Common Sense Parenting classes have been made available to student families in Tier 2 and 3 

levels of support across the district.  

· A total of 19 parents completed the Common Sense Parenting course, and 40 students were served in 

total. 

· BPS has also made other efforts to further support families including the creation of a community 

resource directory that outlines various community resources (e.g., healthcare, childcare, food pantries, 

transportation) available to BPS families. 

· C1C and BPS created a survey to assess family perceptions of support through drug abuse prevention 

programs, and the survey was first administered to parents and guardians during spring 2021. 

· Initial survey findings suggest parents are not aware of many of BPS’s efforts to provide substance use 

prevention support to its families and additional communication efforts in this area are needed. 

· Based on the survey findings, BPS has increased efforts to communicate with parents regarding the 

substance use prevention supports it offers to students and families.  

· Secondary students completed the Gallup Student Poll in December 2020, and this measure will be 

administered in each subsequent year of the grant period to assess changes in student perceptions and 

experience. 

 

Next Steps 
Next steps related to Objective 3 are described below. 

· BPS will continue offering the Too Good for Drugs substance abuse prevention programming to students 

in grades 5, 7, and 9 in all schools. 

· The district’s Drug Education committee will continue to meet as needed to review and refine the 

district’s comprehensive drug education plan.  

· The district’s drug awareness and prevention counselor will continue to assist families as needed and 

observe Too Good for Drugs lessons to assess implementation fidelity.  

· Secondary students will complete the Gallup Student Poll in December 2021 and results will be compared 

with those from December 2020 to assess changes in student perceptions and experience over time. 

· C1C and BPS will distribute the drug abuse prevention support survey to district parents for a second time 

in spring 2022. 

· C1C will analyze results from drug abuse prevention support survey and provide findings to district staff in 

May 2022.  

 

Conclusions 
At the end of Year 2 of the SCTG, all of the major activities associated with the grant have been implemented as 

planned. BPS continues to make considerable progress toward each of its SCTG objectives and is largely on 

track to achieve all of its SCTG-related goals. The district has made significant strides in implementing 

MTSS/PBIS practices, providing professional development to staff related to managing student behavior, and 

providing additional supports for students and families during the first 2 years of the SCTG. Available data as of 

September 2021 suggest the district’s actions are resulting in fewer suspensions and expulsions as well as 

improved school climate.  

 

Moving forward, BPS will continue to improve and refine the implementation of MTSS/PBIS practices across the 

district and provide professional development to its staff. The district will also continue to look for ways to better 

support its students and families in various areas including substance use prevention. Progress will continue to 

be monitored as new data becomes available during the remainder of the 5-year grant period. C1C will continue 



to document that progress and other SCTG evaluation results in formative and summative evaluation reports 

and provide findings to district staff in support of their continuous efforts to make improvements across the 

district.   

  



Appendix A: 2020-21 Out-of-School Suspension Summary Tables 



 

2020-21 Out of School Suspensions or Expulsions by Race/Ethnicity 

School 
Grade 
Level 

% of Enrollment % of OSS or Expulsions 

Am 
Indian 

Asian/ 
Pacific 

Islander 
Black Hispanic White N/A 

Am 
Indian 

Asian or 
Pacific 

Islander 
Black Hispanic White N/A 

Avery K-6 0.7% 5.8% 11.9% 21.8% 59.7% 0.0% 0.0% 0.0% 0.0% 0.0% 75.0% 25.0% 

Belleaire K-6 4.0% 1.2% 11.7% 31.2% 51.8% 0.0% 0.0% 0.0% 0.0% 16.7% 83.3% 0.0% 

Bellevue K-6 0.7% 3.9% 8.2% 6.2% 81.0% 0.0% 0.0% 66.7% 0.0% 0.0% 33.3% 0.0% 

Bellevue East 9-12 2.3% 4.4% 12.0% 13.1% 68.1% 0.0% 3.5% 0.7% 24.8% 12.1% 57.4% 1.4% 

Bellevue West 9-12 0.6% 4.4% 11.7% 12.9% 70.3% 0.0% 1.6% 4.0% 25.6% 12.0% 53.6% 3.2% 

Bertha Barber K-6 0.0% 1.6% 11.1% 21.4% 65.9% 0.0% 0.0% 0.0% 0.0% 0.0% 100.0% 0.0% 

Betz K-6 1.7% 3.4% 13.5% 17.7% 63.7% 0.0% 0.0% 0.0% 0.0% 14.3% 85.7% 0.0% 

Birchcrest K-6 2.4% 2.4% 20.3% 18.6% 56.3% 0.0% 5.9% 0.0% 29.4% 0.0% 58.8% 5.9% 

Central K-6 2.1% 1.1% 8.5% 12.8% 75.5% 0.0%       

Fairview K-6 2.1% 6.3% 9.9% 8.1% 73.6% 0.0% 0.0% 0.0% 27.3% 0.0% 63.6% 9.1% 

Fort Crook K-6 2.5% 5.4% 17.9% 15.0% 59.3% 0.0% 0.0% 0.0% 14.3% 0.0% 85.7% 0.0% 

Lemay K-6 2.6% 7.0% 16.2% 11.4% 62.9% 0.0%       

Leonard Lawrence K-6 1.1% 4.6% 11.5% 8.0% 74.7% 0.0% 0.0% 0.0% 0.0% 0.0% 100.0% 0.0% 

Lewis & Clark 7-8 1.2% 5.0% 8.2% 9.1% 76.5% 0.0% 0.0% 0.0% 19.2% 11.5% 69.2% 0.0% 

Logan Fontenelle 7-8 1.7% 1.4% 12.9% 16.5% 67.5% 0.0% 0.0% 0.0% 25.3% 18.4% 52.9% 3.4% 

Mission 7-8 2.3% 5.3% 14.1% 17.8% 60.5% 0.0% 5.4% 0.0% 32.1% 21.4% 41.1% 0.0% 

Peter Sarpy K-6 2.6% 6.8% 13.9% 11.3% 65.5% 0.0% 0.0% 0.0% 0.0% 100.0% 0.0% 0.0% 

Twin Ridge K-6 0.9% 2.7% 13.6% 14.0% 68.8% 0.0% 0.0% 0.0% 0.0% 0.0% 100.0% 0.0% 

Two Springs K-6 0.6% 4.2% 9.6% 9.6% 76.0% 0.0%       

Wake Robin K-6 2.0% 3.4% 9.9% 15.7% 69.0% 0.0% 0.0% 0.0% 0.0% 50.0% 50.0% 0.0% 

Total K-12 1.7% 4.5% 12.6% 14.4% 66.7% 0.0% 2.2% 1.6% 23.7% 13.5% 56.8% 2.4% 

Note: The table above illustrates the percentage of OSSs or expulsions involving students of each race/ethnicity compared to enrollment. 

  



2020-21 Out of School Suspensions or Expulsions by Gender 

School 
Grade 
Level 

% of Enrollment % of OSS or Expulsions 

Female Male N/A Female Male N/A 

Avery K-6 48.3% 51.7% 0.0% 0.0% 75.0% 0.0% 

Belleaire K-6 50.3% 49.7% 0.0% 50.0% 50.0% 25.0% 

Bellevue K-6 46.1% 53.9% 0.0% 100.0% 0.0% 0.0% 

Bellevue East 9-12 43.7% 56.3% 0.0% 29.1% 69.5% 0.0% 

Bellevue West 9-12 42.1% 57.9% 0.0% 30.4% 66.40% 3.2% 

Bertha Barber K-6 46.6% 53.4% 0.0% 33.3% 66.7% 0.0% 

Betz K-6 45.6% 54.4% 0.0% 0.0% 100.0% 0.0% 

Birchcrest K-6 50.8% 49.2% 0.0% 5.9% 88.2% 5.9% 

Central K-6 46.4% 53.6% 0.0%    

Fairview K-6 48.1% 51.9% 0.0% 9.1% 81.8% 9.1% 

Fort Crook K-6 45.2% 54.8% 0.0% 14.3% 85.7% 0.0% 

Lemay K-6 43.6% 56.4% 0.0%    

Leonard Lawrence K-6 47.5% 52.5% 0.0% 0.0% 100.0% 0.0% 

Lewis & Clark 7-8 48.5% 51.5% 0.0% 23.1% 76.9% 0.0% 

Logan Fontenelle 7-8 44.5% 55.5% 0.0% 27.6% 69.0% 3.4% 

Mission 7-8 46.3% 53.7% 0.0% 35.7% 64.3% 0.0% 

Peter Sarpy K-6 46.6% 53.4% 0.0% 0.0% 100.0% 0.0% 

Twin Ridge K-6 48.4% 51.6% 0.0% 0.0% 100.0% 0.0% 

Two Springs K-6 48.1% 51.9% 0.0%    

Wake Robin K-6 46.2% 53.8% 0.0% 0.0% 100.0% 0.0% 

Total K-12 46.7% 53.3% 0.0% 26.8% 70.8% 2.4% 

Note: The table above illustrates the percentage of OSSs or expulsions involving students of each gender  

compared to enrollment.  

  



2020-21 Out of School Suspensions or Expulsions by Military Status 

School 
Grade 
Level 

% of Enrollment % of OSS or Expulsions 

Civilian 
Military 

Connected 
N/A Civilian 

Military 
Connected 

N/A 

Avery K-6 92.8% 6.1% 1.0% 75.0% 0.0% 25.0% 

Belleaire K-6 89.1% 10.5% 0.4% 83.3% 16.7% 0.0% 

Bellevue K-6 69.3% 30.2% 0.5% 33.3% 66.7% 0.0% 

Bellevue East 9-12 82.2% 17.5% 0.3% 90.1% 7.1% 2.8% 

Bellevue West 9-12 78.7% 21.3% 0.0% 85.6% 11.2% 3.2% 

Bertha Barber K-6 85.7% 14.3% 0.0% 66.7% 33.3% 0.0% 

Betz K-6 94.5% 5.5% 0.0% 100.0% 0.0% 0.0% 

Birchcrest K-6 88.8% 9.8% 1.4% 64.7% 29.4% 5.9% 

Central K-6 89.4% 10.6% 0.0%    

Fairview K-6 64.0% 36.0% 0.0% 45.5% 45.5% 9.1% 

Fort Crook K-6 69.3% 30.7% 0.0% 71.4% 28.6% 0.0% 

Lemay K-6 39.3% 60.7% 0.0%    

Leonard Lawrence K-6 75.3% 24.4% 0.3% 100.0% 0.0% 0.0% 

Lewis & Clark 7-8 61.2% 38.8% 0.0% 76.9% 23.1% 0.0% 

Logan Fontenelle 7-8 89.3% 10.7% 0.0% 90.8% 5.7% 3.4% 

Mission 7-8 80.9% 19.1% 0.0% 87.5% 12.5% 0.0% 

Peter Sarpy K-6 15.5% 84.5% 0.0% 0.0% 100.0% 0.0% 

Twin Ridge K-6 92.3% 7.7% 0.0% 100.0% 0.0% 0.0% 

Two Springs K-6 64.9% 34.8% 0.3%    

Wake Robin K-6 82.3% 17.5% 0.2% 100.0% 0.0% 0.0% 

Total K-12 75.7% 24.0% 0.3% 85.5% 11.7% 2.7% 

Note: The table above illustrates the percentage of OSSs or expulsions based on the military status of the  

students involved compared to enrollment.  

  



2020-21 Out of School Suspensions or Expulsions by Free/Reduced Lunch Status 

School 
Grade 
Level 

% of Enrollment % of OSS or Expulsions 

Full-Pay 
Free/ 

Reduced 
N/A Full-Pay 

Free/ 
Reduced 

N/A 

Avery K-6 60.4% 39.6% 0.0% 75.0% 0.0% 25.0% 

Belleaire K-6 42.5% 57.5% 0.0% 16.7% 83.3% 0.0% 

Bellevue K-6 88.8% 11.2% 0.0% 66.7% 33.3% 0.0% 

Bellevue East 9-12 64.7% 35.3% 0.0% 46.1% 52.5% 1.4% 

Bellevue West 9-12 74.4% 25.5% 0.1% 61.6% 35.2% 3.2% 

Bertha Barber K-6 58.7% 41.3% 0.0% 66.7% 33.3% 0.0% 

Betz K-6 46.4% 53.6% 0.0% 14.3% 85.7% 0.0% 

Birchcrest K-6 53.6% 46.1% 0.3% 23.5% 70.6% 5.9% 

Central K-6 61.2% 38.8% 0.0%    

Fairview K-6 85.9% 13.8% 0.3% 72.7% 18.2% 9.1% 

Fort Crook K-6 72.1% 27.9% 0.0% 57.1% 42.9% 0.0% 

Lemay K-6 72.4% 27.2% 0.4%    

Leonard Lawrence K-6 74.7% 25.0% 0.3% 0.0% 100.0% 0.0% 

Lewis & Clark 7-8 80.8% 19.2% 0.0% 73.1% 26.9% 0.0% 

Logan Fontenelle 7-8 56.5% 43.3% 0.3% 27.6% 69.0% 3.4% 

Mission 7-8 53.9% 46.1% 0.0% 51.8% 48.2% 0.0% 

Peter Sarpy K-6 68.4% 31.6% 0.0% 100.0% 0.0% 0.0% 

Twin Ridge K-6 53.4% 46.2% 0.5% 100.0% 0.0% 0.0% 

Two Springs K-6 80.5% 19.5% 0.0%    

Wake Robin K-6 77.1% 22.5% 0.4% 50.0% 50.0% 0.0% 

Total K-12 65.7% 34.2% 0.1% 48.0% 49.7% 2.4% 

Note: The table above illustrates the percentage of OSSs or expulsions based on the lunch status of the  

students involved compared to enrollment. 

  



 2020-21 Out of School Suspensions or Expulsions by Special Education Status 

School 
Grade 
Level 

% of Enrollment % of OSS or Expulsions 

Not 
Special Ed 

Special Ed N/A 
Not 

Special Ed 
Special Ed N/A 

Avery K-6 79.9% 20.1% 0.0% 50.0% 25.0% 25.0% 

Belleaire K-6 68.4% 31.6% 0.0% 16.7% 83.3% 0.0% 

Bellevue K-6 81.9% 18.1% 0.0% 33.3% 66.7% 0.0% 

Bellevue East 9-12 82.0% 18.0% 0.0% 63.1% 35.5% 1.4% 

Bellevue West 9-12 87.1% 12.9% 0.0% 74.4% 22.4% 3.2% 

Bertha Barber K-6 73.8% 26.2% 0.0% 33.3% 66.7% 0.0% 

Betz K-6 69.6% 30.4% 0.0% 35.7% 64.3% 0.0% 

Birchcrest K-6 69.2% 30.8% 0.0% 29.4% 64.7% 5.9% 

Central K-6 59.0% 41.0% 0.0%    

Fairview K-6 82.0% 18.0% 0.0% 45.5% 45.5% 9.1% 

Fort Crook K-6 80.0% 20.0% 0.0% 28.6% 71.4% 0.0% 

Lemay K-6 81.3% 18.8% 0.0%    

Leonard Lawrence K-6 79.0% 21.0% 0.0% 0.0% 100.0% 0.0% 

Lewis & Clark 7-8 86.3% 13.7% 0.0% 69.2% 30.8% 0.0% 

Logan Fontenelle 7-8 82.4% 17.6% 0.0% 67.8% 28.7% 3.4% 

Mission 7-8 79.6% 20.4% 0.0% 71.4% 28.6% 0.0% 

Peter Sarpy K-6 74.5% 25.5% 0.0% 0.0% 100.0% 0.0% 

Twin Ridge K-6 74.2% 25.8% 0.0% 0.0% 100.0% 0.0% 

Two Springs K-6 75.4% 24.6% 0.0%    

Wake Robin K-6 48.9% 51.1% 0.0% 100.0% 0.0% 0.0% 

Total K-12 78.1% 21.2% 0.0% 63.4% 34.3% 2.4% 

Note: The table above illustrates the percentage of OSSs or expulsions based on the special education status  

of the students involved compared to enrollment. 

  



2020-21 Out of School Suspensions or Expulsions by English Language Learner (ELL) Status 

School 
Grade 
Level 

% of Enrollment % of OSS or Expulsions 

Not ELL ELL N/A Not ELL ELL N/A 

Avery K-6 91.5% 8.5% 0.0% 75.0% 0.0% 25.0% 

Belleaire K-6 87.0% 13.0% 0.0% 100.0% 0.0% 0.0% 

Bellevue K-6 97.3% 2.7% 0.0% 100.0% 0.0% 0.0% 

Bellevue East 9-12 97.8% 2.2% 0.0% 98.6% 0.0% 1.4% 

Bellevue West 9-12 98.0% 2.0% 0.0% 94.4% 2.4% 3.2% 

Bertha Barber K-6 93.7% 6.3% 0.0% 100.0% 0.0% 0.0% 

Betz K-6 94.1% 5.9% 0.0% 100.0% 0.0% 0.0% 

Birchcrest K-6 89.5% 10.5% 0.0% 88.2% 5.9% 5.9% 

Central K-6 98.4% 1.6% 0.0%    

Fairview K-6 99.5% 0.5% 0.0% 90.9% 0.0% 9.1% 

Fort Crook K-6 91.8% 8.2% 0.0% 100.0% 0.0% 0.0% 

Lemay K-6 96.3% 3.7% 0.0%    

Leonard Lawrence K-6 96.8% 3.2% 0.0% 100.0% 0.0% 0.0% 

Lewis & Clark 7-8 99.5% 0.5% 0.0% 100.0% 0.0% 0.0% 

Logan Fontenelle 7-8 97.5% 2.5% 0.0% 92.0% 4.6% 3.4% 

Mission 7-8 97.4% 2.6% 0.0% 100.0% 0.0% 0.0% 

Peter Sarpy K-6 96.1% 3.9% 0.0% 100.0% 0.0% 0.0% 

Twin Ridge K-6 95.9% 4.1% 0.0% 100.0% 0.0% 0.0% 

Two Springs K-6 98.1% 1.9% 0.0%    

Wake Robin K-6 98.0% 2.0% 0.0% 100.0% 0.0% 0.0% 

Total K-12 96.6% 3.4% 0.0% 96.1% 1.6% 2.4% 

Note: The table above illustrates the percentage of OSSs or expulsions based on the ELL status of the  

students involved compared to enrollment. 

  



2020-21 Out of School Suspensions or Expulsions by Gifted Status 

School 
Grade 
Level 

% of Enrollment % of OSS or Expulsions 

Not Gifted Gifted N/A Not Gifted Gifted N/A 

Avery K-6 96.2% 3.8% 0.0% 50.0% 25.0% 25.0% 

Belleaire K-6 98.4% 1.6% 0.0% 100.0% 0.0% 0.0% 

Bellevue K-6 91.1% 8.9% 0.0% 100.0% 0.0% 0.0% 

Bellevue East 9-12 88.8% 11.2% 0.0% 97.2% 1.4% 1.4% 

Bellevue West 9-12 84.7% 15.3% 0.0% 91.2% 5.6% 3.2% 

Bertha Barber K-6 96.0% 4.0% 0.0% 100.0% 0.0% 0.0% 

Betz K-6 97.5% 2.5% 0.0% 100.0% 0.0% 0.0% 

Birchcrest K-6 95.6% 4.4% 0.0% 94.1% 0.0% 5.9% 

Central K-6 94.1% 5.9% 0.0%    

Fairview K-6 91.9% 8.1% 0.0% 90.9% 0.0% 9.1% 

Fort Crook K-6 95.7% 4.3% 0.0% 100.0% 0.0% 0.0% 

Lemay K-6 93.4% 6.6% 0.0%    

Leonard Lawrence K-6 91.4% 8.6% 0.0% 100.0% 0.0% 0.0% 

Lewis & Clark 7-8 82.0% 18.0% 0.0% 88.5% 11.5% 0.0% 

Logan Fontenelle 7-8 87.6% 12.4% 0.0% 94.3% 2.3% 3.4% 

Mission 7-8 90.1% 9.9% 0.0% 96.4% 3.6% 0.0% 

Peter Sarpy K-6 95.8% 4.2% 0.0% 100.0% 0.0% 0.0% 

Twin Ridge K-6 94.1% 5.9% 0.0% 100.0% 0.0% 0.0% 

Two Springs K-6 93.3% 6.7% 0.0%    

Wake Robin K-6 96.6% 3.4% 0.0% 100.0% 0.0% 0.0% 

Total K-12 91.6% 8.4% 0.0% 94.1% 3.5% 2.4% 

Note: The table above illustrates the percentage of OSSs or expulsions based on the gifted status of the  

students involved compared to enrollment. 

  



2020-21 Out of School Suspensions or Expulsions by Behavior Type 

Behavior Type OSS Count 

Disrespect 93 

Tobacco/Drug Use or Possession 85 

Physical Attack 70 

Disruption 53 

Violence without Physical Injury 52 

Insubordination 45 

Failure to Serve Detention or Attend Saturday School 24 

Making Threats 21 

Skipping School 20 

Violence with Physical Injury 15 

Weapon Possession 14 

Harassment 13 

Cell Phone/Electronics/Technology Policy Violation 10 

Bullying 6 

Theft 5 

Horseplay 5 

Vandalism 2 

Inappropriate Touching/PDA 2 

Alcohol Use or Possession 1 

Note: The table above shows the number of OSSs across the district due to different behavior types.  

OSS incidents due to multiple behaviors are counted multiple times in the table above. 

  

 

 

 

 

 



Appendix B: Principal Interview & School Walkthrough Findings 



SCHOOL CLIMATE TRANSFORMATION GRANT EVALUATION 

Principal Interview & School Walkthrough Findings – Spring 2021 

 

Interview/Walkthrough Process 
Bellevue Public Schools (BPS) received a $2.79 million-dollar School Climate Transformation Grant (SCTG) from the US 

Department of Education in October of 2019. To fulfill evaluation requirements associated with the grant, BPS partnered 

with Category One Consulting (C1C) to conduct an evaluation of all grant-related activities. As part of the evaluation 

process, C1C conducted interviews with principals and school walkthroughs during the spring of the 2020-21 school year 

to learn about the degree to which Multi-Tiered Systems of Support (MTSS) and Positive Behavioral Interventions and 

Supports (PBIS) practices had been implemented across the district. In addition, interview questions focused on the 

collection and use of data to guide these practices. C1C will continue to conduct principal interviews and school 

walkthroughs at a sample of roughly half of BPS schools during the spring of each of the remaining 3 years of the grant 

period to assess the implementation and impact of MTSS and PBIS practices as well as other SCTG activities. This brief 

report summarizes findings from interviews and walkthroughs conducted during April and May of 2021.  

 

Interview Themes 
The section below outlines major themes from principal responses to each interview question. Themes are presented in 

order based on the number of times they were mentioned across interviews, with those that were mentioned the most 

listed first.  

 

What does the SCTG mean for your school or BPS as a whole? 

Theme 
% Interviewees 
Mentioning Theme 

The grant has allowed for the purchase of the Boys Town Social Skills curriculum, associated 
training sessions, and consultation visits. 

83% 

Grant funds promote continued implementation of MTSS-A and MTSS-B by providing 
stipends for facilitators, intervention programs, and professional development for staff.   

72% 

Grant funds have been used to promote implementation of PBIS across the district and 
establish consistency across schools. 

44% 

As a result of the grant, SWIS has been implemented to track behavior incidents and the 
PBIS Climate Suite has been implemented to measure climate; other data is tracked as well. 

28% 

Grant funds have been used to pay for central office staff who oversee grant-related 
activities and MTSS implementation across the district. 

17% 

The grant has allowed the district to better support families by adopting the Too Good for 
Drugs curriculum and hiring a full-time drug and alcohol counselor. 

17% 

 

Describe how you’ve implemented MTSS-A and MTSS-B to this point. 

Theme 
% Interviewees 
Mentioning Theme 

Building level MTSS-A, MTSS-B, and PBIS teams and facilitators have been established. 94% 

Regular, systematic processes are in place for reviewing and discussing data; data is being 
used to guide classroom instruction and interventions for individual students as needed. 

78% 

Consistent expectations regarding the use of Edmentum have been established; there is a 
regularly scheduled time for students to work on Edmentum. 

61% 

There is a well-established Student Assistance Team (SAT) process to assist students with 
various issues that are interfering with their learning. 

56% 

Various academic interventions have been established based on student needs (e.g., small 
group instruction time, math fluency practice). 

50% 

Behavior expectations have been established across the school, with different expectations 
for different parts of the building; a system for rewarding positive behaviors is also in place. 

50% 

Implementation was slowed during the first semester by the COVID-19 pandemic, but it has 
picked up during the second half of the year. 

44% 

How does PBIS fit into your MTSS model? 



Theme 
% Interviewees 
Mentioning Theme 

PBIS is the foundation for everything related to teaching social skills and managing student 
behavior; it is the Tier 1 system for MTSS-B. 

69% 

PBIS has helped establish a regular process for collecting and analyzing behavior data; 
behavior data is consistently being used to guide practices across the school. 

23% 

The PBIS team either includes the MTSS-B facilitator or is made up of the same group of 
people who comprise the MTSS-B team. 

23% 

 

Are MTSS practices being implemented consistently across your school? 

Theme 
% Interviewees 
Mentioning Theme 

Basic components are consistent (e.g., schedule, major interventions), but quality of 
instruction and other practices may differ from classroom to classroom. 

54% 

Overall, implementation is fairly consistent, with some room for improvement. 54% 

The use of Edmentum has become more consistent over the school year. 38% 

PBIS Tiered Fidelity Inventory (TFI) scores indicate the consistency of PBIS practices is 
improving. 

31% 

Some staff are resistant to change, and it may take them longer to jump in fully. 31% 

Implementation varies somewhat across grade levels in terms of behavior rewards, 
Edmentum use, etc. 

31% 

The implementation of PBIS and the Boys Town Social Skills curriculum has meant 
consistent behavior expectations across the school and common language among staff. 

24% 

 

To what degree, are staff (teachers, administrators, specialists, support staff) involved in MTSS processes? 

Theme 
% Interviewees 
Mentioning Theme 

Representatives from different grade levels, subject areas, etc. are on MTSS teams, but not 
all staff are involved. 

41% 

Efforts have been made to ensure specialists and support staff are involved on MTSS teams 
as well. 

41% 

Every certified staff member is on at least one MTSS-A, MTSS-B, Tier 2, 3 team. 29% 

Scheduling difficulties and traveling staff make it difficult to include specialists and support 
staff on MTSS teams, but efforts are made to keep them in the loop. 

24% 

MTSS-A and MTSS-B implementation is largely being led by staff rather than building 
leadership. 

18% 

 

  



How, if at all, have parents been informed about MTSS practices at your school? 

Theme 
% Interviewees 
Mentioning Theme 

Parents probably don’t know the terms MTSS or PBIS or specific practices involved, but they 
are aware of some MTSS and PBIS components. 

56% 

Communication with parents regarding MTSS and PBIS primarily occurs when students are 
receiving interventions, awarded for positive behaviors, or involved in behavior incidents. 

56% 

Some of the specific things that are happening related to MTSS or PBIS are communicated 
via school newsletters, Class Dojo, Seesaw, parent meetings, and school events. 

50% 

The Covid-19 pandemic has meant less opportunities for parents to visit schools and limited 
communication with them to a degree. 

44% 

Parents are likely more aware of PBIS practices than MTSS right now because PBIS has been 
in place for a longer period of time. 

19% 

Parent representatives are included on MTSS or PBIS teams. 13% 

 

Overall, what would you say is going well with MTSS implementation at your school? 

Theme 
% Interviewees 
Mentioning Theme 

Staff have really bought-in to the process and understand it; the process is staff led and is 
helping to develop teacher leaders. 

56% 

MTSS/PBIS teams are established and meeting regularly throughout the school year. 50% 

There is a consistent, systematic process in place for reviewing data (SWIS, MAP, SRSS, etc.) 
and using it to guide actions. 

28% 

Staff are working together to implement MTSS; staff are communicating and collaboration. 28% 

PBIS and Boys Town Social Skills strategies are in place and being implemented consistently 
across the school. 

28% 

Students who need extra support related to both academics and behavior are being 
identified early; no one is slipping through the cracks. 

17% 

Staff have really pushed forward the implementation of MTSS despite all of the challenges 
related to Covid-19. 

17% 

Behavior data collection is more consistent, and data is more readily accessible. 11% 

School climate and student behavior has improved. 11% 

Guidance from the district has helped establish a consistent approach to MTSS across the 
district, but schools still have flexibility to do what works for them. 

11% 

There is a process in place to identify students who have academic or behavior issues and 
provide them with the support they need. 

11% 

Edmentum implementation is consistent; it seems to be helping students who need extra 
support in math and reading. 

11% 

There is a strong master schedule in place that provides time for interventions as needed. 11% 

 

  



What challenges have there been related to implementing MTSS at your school? 

Theme 
% Interviewees 
Mentioning Theme 

MTSS implementation was delayed due to Covid-19 which limited opportunities for staff to 
work together. 

50% 

There is a need for more detailed direction from central office regarding MTSS 
implementation and more formal professional development for staff. 

39% 

Schools need access to more intervention programs beyond Edmentum; more options for 
Tier 2 and 3 interventions are needed. 

22% 

The consistency with which MTSS practices are being implemented across grade levels, 
classrooms, etc. could be improved. 

17% 

More formal training (data use and analysis, role definition, etc.) is needed for MTSS 
facilitators. 

17% 

Collection of behavior data via the online referral form could be more consistent across staff. 17% 

 

What professional development related to MTSS practices have you and your staff received? 

Theme 
% Interviewees 
Mentioning Theme 

The PBIS team has participated in training and received coaching through Nebraska PBIS. 80% 

MTSS implementation is regularly discussed during principal meetings, staff meetings, and 
professional learning time. 

60% 

The district’s MTSS coordinator has met with staff and provided support related to MTSS 
implementation. 

20% 

Staff received training on the use of Edmentum. 20% 

 

How have the Boys Town professional development and consultation visits impacted your school? 

Theme 
% Interviewees 
Mentioning Theme 

Consultation visit reports are reviewed with staff during meetings or professional learning 
days; discussions are focused on improving areas of weakness. 

100% 

Boys Town training has created consistency across the school and district in terms of 
behavior expectations and the teaching of social skills. 

78% 

Boys Town training has provided a universal language for talking to students about 
behavior. 

44% 

The Boys Town Social Skills curriculum compliments MTSS-B and PBIS very well; it provides 
an effective way to teach behavior expectations and the social skills needed to meet them. 

33% 

 

What challenges have you or your staff had in applying the Boys Town principles you received training on? 

Theme 
% Interviewees 
Mentioning Theme 

There is not enough time during the school day for teachers to implement all parts of the 
Boys Town process; there is too much to focus on and it is a time intensive process. 

57% 

The initial training sessions covered a lot of information and seemed to last a long time, 
especially when being conducted virtually rather than in person. 

43% 

More resources (e.g., videos) that show how to implement Boys Town strategies are needed; 
especially practices that are expected to occur frequently (e.g., once a minute). 

29% 

It’s easy for teachers to settle back into their normal routine without being reminded to 
continue implementing strategies covered in the training. 

14% 

 

  



In what ways has the districted supported the implementation of MTSS at your school? 

Theme 
% Interviewees 
Mentioning Theme 

The district’s MTSS coordinator has met with building leaders to review and discuss MTSS 
implementation progress and provide support as needed. 

67% 

The district’s MTSS coordinator is analyzing data and providing reports with actionable 
information to schools. 

67% 

The district has provided informational materials that guide MTSS implementation. 56% 

The MTSS coordinator and other central office staff are responsive when support is needed 
and willing to answer questions. 

33% 

The district is providing and coordinating professional development opportunities related to 
MTSS implementation. 

33% 

The district provides opportunities for schools to share ideas and discuss progress related to 
MTSS implementation during administrator meetings. 

28% 

The district is providing financial support to cover various MTSS-related expenses (e.g., subs 
for planning days, behavior rewards, facilitator stipends). 

28% 

 

What additional resources or support would be helpful for implementing MTSS at your school? 

Theme 
% Interviewees 
Mentioning Theme 

It would be helpful for the district to provide additional academic and behavior 
interventions. 

31% 

Overall, the MTSS coordinator and other central office staff have been extremely supportive; 
no additional support is needed at this time. 

31% 

The district could provide more specific guidance on how MTSS should look, although the 
lack of guidance was likely due in part to Covid-19 and a desire to allow for school autonomy. 

31% 

It would be helpful for MTSS facilitators to receive more training and be given access to tools 
that are needed in their roles. 

25% 

More opportunities are needed to share ideas with other schools and interact with schools 
that are further along in implementing MTSS. 

13% 

More time is needed for staff to focus on implementation and collaborate with one another. 13% 

Additional or new curriculum materials are needed to better support core instruction. 13% 

 

How has the implementation of MTSS practices impacted your school at this point? 

Theme 
% Interviewees 
Mentioning Theme 

PBIS has helped to clarify behavior expectations and improve school climate; fewer behavior 
incidents are occurring. 

53% 

The implementation of MTSS has helped clarify how data should be used in schools; the 
processes that are in place make it easier for teachers to use data to guide instruction. 

47% 

It’s too early to judge the impact of MTSS yet, especially given all of the changes that have 
happened in schools due to Covid-19. 

33% 

Staff are collaborating more because of MTSS and PBIS implementation; they are working 
as a team, and this has resulted in more consistent practices across the school and district. 

20% 

The establishment of MTSS teams has created development opportunities for staff; it is 
helping to develop teacher leaders and a sense of shared leadership across the building. 

20% 

Students who are struggling are being identified faster and given the extra support they 
need. 

13% 

 

  



How are behavior incidents being documented in your school? Are they being documented consistently? 

Theme 
% Interviewees 
Mentioning Theme 

All staff are utilizing SWIS and the online referral process to document behavior incidents. 83% 

There is still some work to do to ensure incidents are being documented consistently, but 
progress is being made. 

44% 

Paper forms are still in use and principals are sometimes documenting referrals for major 
incidents on their own. 

17% 

The electronic referral process is going well and ensures principals know what has happened 
in the classroom before a student arrives in the office. 

11% 

 

How are you using data to inform MTSS practices at your school? 

Theme 
% Interviewees 
Mentioning Theme 

MTSS-A teams are reviewing NWEA MAP data in the fall, winter, and spring to identify 
students for academic interventions. 

100% 

MTSS-B teams are reviewing behavior data from SWIS and the SRSS to identify students 
who require additional behavioral or emotional support. 

83% 

Behavior data from SWIS is regularly examined by administrators to identify trends and 
potential ways to reduce the frequency of behavior incidents. 

50% 

 

School Walkthrough Findings 
In addition to conducting interviews with each principal, C1C also conducted a brief walkthrough at each school. During 

the walkthroughs, C1C was looking for evidence of MTSS/PBIS implementation (e.g., behavior expectations, reward 

systems, data walls, interventions) and noting the overall climate of the building. C1C also observed 29 different 

classrooms as part of these walkthroughs. Those classrooms represented a variety of grade levels ranging from 

kindergarten to 12th grade. Major findings from school walkthroughs are presented below. 

 

Walkthrough Findings 

 
 

Other Observations 

· All schools had a welcoming atmosphere with friendly front-office staff. 

· Although all schools had behavior expectations posted somewhere in the building, the number of places 

behavior expectations were posted varied from school to school. 

· The degree to which positive behavior reward systems are promoted in schools also varies across the district, 

although nearly all schools were observed to have some system in place. 



· Nearly all students observed during the walkthroughs were meeting expectations, engaged, and on task. 

· During the course of the walkthroughs, only two minor behavior incidents were observed. Staff quickly addressed 

both of these incidents in a positive manner. 

· All student-staff interactions observed during the walkthroughs were very positive, even in cases where students 

were not meeting behavior expectations. 

· Evidence of data use to guide instruction, including data walls and other reports, was observed in nearly all 

buildings. 

· Throughout the observations, students were excited to see principals in the hallway or visiting their classroom.  

 

Conclusions 
Major conclusions based on both the principal interviews and school walkthroughs include the following: 

· Although most schools have all of the basic Tier 1 components in place for MTSS-A and MTSS-B, some schools 

are further along in implementing MTSS practices than others. 

· Variations in the degree of MTSS implementation are due to a number of factors including staggered 

implementation start dates, differences in principal experience with MTSS, and variation in schools’ willingness to 

push forward implementation during the COVID-19 pandemic. 

· Although all buildings have established MTSS teams, the frequency and consistency with which they are meeting 

differs from school to school. 

· There are differences across buildings in terms of MTSS team composition; schools who have involved more staff 

have greater buy-in and consistency across the building. 

· Most schools have combined MTSS-B and PBIS teams while others continue to have separate teams and 

facilitators for each. 

· Identifying skilled and dedicated MTSS facilitators is critical for successful MTSS implementation; the skill-level of 

MTSS facilitators varies across schools. 

· Most schools feel the Boys Town Social Skills curriculum fits well within their MTSS model; consultation visits are 

helpful for ensuring strategies are being implemented consistently in the classroom. 

· District-level administrators, including the SCTG Project Director and MTSS Coordinator, have done much to lead 

and support the implementation of MTSS and other grant-related activities. 

· Principals feel they have received outstanding support from the central office with regard to MTSS 

implementation. 

· All schools are utilizing data to inform MTSS practices, guide instruction, and identify individual students for 

intervention, although the frequency with which data is being examined differs across schools. 

· The implementation of SWIS and an online referral system has resulted in improved behavior data quality and 

increased data use, although a small minority of staff have been resistant to changes in the behavior incident 

documentation process. 

· All schools were observed by C1C to have a welcoming atmosphere with friendly staff. 

· Much evidence of MTSS and PBIS implementation was observed during school walkthroughs, with a high degree 

of consistency across schools. 

· Nearly all students were observed to be on task and meeting behavior expectations during school walkthroughs. 

  



Appendix C: 2020-21 Cohort 1 vs. Cohort 2 Comparisons



 
 

SCHOOL CLIMATE TRANSFORMATION GRANT EVALUATION 

Cohort 1 vs. Cohort 2 Comparisons: 2020-21 School Year 

 

Survey Overview 
Bellevue Public Schools (BPS) received a $2.79 million-dollar School Climate Transformation Grant (SCTG) from the US 

Department of Education in October of 2019. To fulfill evaluation requirements associated with the grant, BPS partnered 

with Category One Consulting (C1C) to conduct an evaluation of all grant-related activities. One of the major objectives 

of this grant is to provide professional development for educators to enhance pedagogy in order to effectively teach 

social skills and manage problem behavior. In order to address this objective, all BPS schools and their staff will receive 

training on the Boys Town Education Model and Social Skills curriculum over the course of the 5-year grant. The training 

was provided to half of BPS schools during the 2020-21 school year (cohort 1) and will be provided to the remaining 

schools during the 2021-22 school year (cohort 2). Cohort assignments were based on the number of students in schools 

and their demographics including free/reduced lunch status, special education status, English language learner status, 

and race/ethnicity. This staggered implementation of training across two demographically similar cohorts was designed 

to allow for the assessment of training impacts independent of demographic-related factors. This brief report 

summarizes findings from cohort 1 and cohort 2 comparison analyses following the 2020-21 school year, at which point 

only cohort 1 had received Boys Town Education Model training. 

 

Cohort Assignment & Demographics 
In December of 2019, C1C assigned each BPS school to one of two cohorts with the goal of creating two groups of 

schools that had a similar number of students with relatively similar demographics. Cohort assignments were based on 

both the demographic makeup of students across schools and the demographic profiles of individual schools assigned 

to each cohort. Cohort assignments are illustrated in Table 1 below and student demographics within each cohort for 

both the 2019-20 and 2020-21 school years are illustrated in Table 2. 

 

Table 1. Cohort Assignments 

Cohort Assignment School Name Grade Level 

Cohort 1 

Bellaire Elementary K-6 

Bellevue Elementary K-6 

Bertha Elementary K-6 

Central Elementary K-6 

Betz Elementary K-6 

Birchcrest Elementary K-6 

Lemay Elementary K-6 

Two Springs Elementary K-6 

Logan Fontenelle Middle School 6-8 

Bellevue West High School 9-12 

Cohort 2 

Avery Elementary K-6 

Fairview Elementary K-6 

Fort Crook Elementary K-6 

Leonard Lawrence Elementary K-6 

Peter Sarpy Elementary K-6 

Twin Ridge Elementary K-6 

Wake Robin Elementary K-6 

Lewis and Clark Middle School 6-8 

Mission Middle School 6-8 

Bellevue East High School 9-12 

 



Table 2. Cohort Demographics 

 
Total 

Students 

Free or 

Reduced 

Lunch % 

Special 

Education 

% 

English 

Language 

Learner % 

Black Hispanic White 

Other 

Race or 

Ethnicity 

2019-20 School Year 

Cohort 1 4662 35.4% 21.7% 3.0% 12.5% 14.2% 67.6% 5.7% 

Cohort 2 5005 36.3% 19.1% 2.8% 12.8% 13.2% 67.3% 6.8% 

2020-21 School Year 

Cohort 1 3729 31.7% 19.8% 3.9% 12.0% 14.2% 68.8% 4.9% 

Cohort 2 4086 30.2% 21.3% 3.0% 12.0% 12.9% 68.2% 6.8% 

 

Key Findings 

· Cohort 1 and cohort 2 assignments were based on school demographics and resulted in two groups of schools 

with similar demographic profiles. 

· Although a number of students chose to participate in remote learning for portions of the 2020-21 school year, 

the demographic profiles of cohort 1 and cohort 2 remained similar. 

 

Out of School Suspensions 
To further assess the impact of Boys Town training, suspension rates of students in cohort 1 and cohort 2 schools were 

compared across the 2019-20 and 2020-21 school year. Suspension rates are adjusted based on the number of school 

days in the year to facilitate year-over-year comparisons. These analyses only included students who were continuously 

enrolled in the same school during both 2019-20 and 2020-21. Suspension rates for students in cohort 1 and cohort 2 

during both the 2019-20 and 2020-21 school years are presented in Table 3 below.  

 

Table 3. School Suspension Rate Index Comparisons 

 Mean 2019-20 

Suspension Rate 

Mean 2020-21  

Suspension Rate 

Suspension  

Rate Change 

Cohort 1 0.0004 0.0003 -0.0001 

Cohort 2 0.0003 0.0003 0 

Cohort 1 - Cohort 2 Difference 0.0001 0 0.0001 

*Indicates a statistically significant difference (p < .05). 

 

Key Findings 

· Analyses indicate that average suspension rates among students in cohort 1 and cohort 2 schools did not differ 

significantly in either 2019-20 or 2020-21. 

· The average suspension rate across cohort 1 students decreased from 2019-20 to 2020-21, while the average 

suspension across cohort 2 students remained the same. 

· However, the difference in suspension rate changes between cohort 1 and cohort 2 students was not statistically 

significant (p = .09). 

· Overall, the data indicate the Boys Town Training has had little to no significant impact on suspension rates at 

this point in time. 

 

School Climate Measures 
In order to measure perceptions of school climate among BPS staff and students, the ED School Climate Survey 

(EDSCLS) was administered in the fall of the 2020-21 school year. Initially, BPS had planned to administer the EDSCLS 

again in the spring of 2021 and each spring thereafter. However, unexpected difficulties associated with the 

administration of the EDSCLS led BPS to seek out an alternative measure of school climate for future use. After 

reviewing several measures, BPS chose to administer the PBIS School Climate Suite to students and staff in spring 2021 

and will continue to do so each spring of the remaining 5-year grant period. Cohort 1 and cohort 2 comparisons on the 

fall 2020 administration of the EDSCLS (Table 4) and the spring 2021 administration of the PBIS School Climate Suite 

(Table 5) are presented below. 

  



Table 4. Fall 2020 EDSCLS Comparisons 

 Engagement 

Subscale Mean 

Safety Subscale 

Mean 

Environment 

Subscale Mean 
Overall Mean 

Elementary Students 

Cohort 1 380.01 436.44 384.07 417.88 

Cohort 2 376.51 430.96 375.18 410.21 

Cohort 1 - Cohort 2 Difference 3.50 5.48 8.89* 7.67* 

Secondary Students 

Cohort 1 354.53 356.25 343.67 355.45 

Cohort 2 362.86 364.81 355.26 366.21 

Cohort 1 - Cohort 2 Difference -8.33* -8.56* -11.59* -10.76* 

Elementary Staff 

Cohort 1 380.82 384.71 381.83 383.31 

Cohort 2 389.08 387.93 383.72 386.33 

Cohort 1 - Cohort 2 Difference -8.26* -3.22 -1.89 -3.02 

Secondary Staff 

Cohort 1 354.19 356.99 348.78 353.17 

Cohort 2 373.73 374.14 377.41 375.73 

Cohort 1 - Cohort 2 Difference -19.54* -17.15* -28.63* -22.56* 

*Indicates a statistically significant difference (p < .05). 

 

Table 5. PBIS School Climate Suite Comparisons 

 Staff 

Connect- 

edness 

Structure 

for 

Learning 

School 

Safety 

Physical 

Envir- 

onment 

Peer 

Adult 

Relations 

Parent 

Involve- 

ment 

Overall 

Mean 

Elementary Students 

Cohort 1 NA NA NA NA NA NA 0.780 

Cohort 2 NA NA NA NA NA NA 0.785 

Cohort 1 - Cohort 2 Difference NA NA NA NA NA NA -0.005 

Secondary Students 

Cohort 1 NA NA NA NA NA NA 0.721 

Cohort 2 NA NA NA NA NA NA 0.740 

Cohort 1 - Cohort 2 Difference NA NA NA NA NA NA -.019 

Elementary Staff 

Cohort 1 0.865 0.893 0.729 0.861 0.698 0.672 0.792 

Cohort 2 0.851 0.890 0.734 0.867 0.699 0.721 0.795 

Cohort 1 - Cohort 2 Difference 0.014 0.003 -0.005 -0.006 -0.001 -0.049* -0.003 

Secondary Staff 

Cohort 1 0.838 0.788 0.698 0.802 0.627 0.601 0.731 

Cohort 2 0.844 0.821 0.703 0.865 0.639 0.609 0.751 

Cohort 1 - Cohort 2 Difference -0.006 -0.033* -0.005 -0.063* -0.012 -0.008 -0.020* 

*Indicates a statistically significant difference (p < .05). 

 

Key Findings 

· On the EDSCLS, elementary students in cohort 1 provided more positive ratings of the school environment and 

climate overall than elementary students in cohort 2. 

· However, secondary students in cohort 1 provided significantly lower ratings than secondary students in cohort 2 

across all subscales of the EDSCLS and the EDSCLS overall. 



· These observed significant differences on the EDSLCS were relatively small in terms of effect size and likely have 

little practical significance. 

· These observed differences are unlikely to be the result of the Boys Town Education Model training given the 

EDSCLS was administered right as the training was being provided. 

· There were no statistically significant differences between cohort 1 and cohort 2 student perceptions of overall 

school climate as measured by the PBIS School Climate Suite. 

· Elementary staff in cohort 1 schools rated parental involvement significantly lower than staff in cohort 2 schools 

on the PBIS School Climate Suite. 

· Secondary staff in cohort 1 schools rated structure for learning, physical environment, and school climate overall 

as measured by the PBIS School Climate Suite significantly lower than staff in cohort 2 schools. 

· Observed differences between cohort 1 and cohort 2 schools on the PBIS School Climate Suite were also small in 

terms of effect size and likely have little practical significance. 

· These differences are also unlikely to be the result of the Boys Town Education Model training because there is no 

reasonable explanation as to why staff who had received training would provide lower ratings of school climate. 

· EDSCLS results suggest there were differences in the way staff at cohort 1 and cohort 2 schools perceived climate 

prior to the implementation of Boys Town training at cohort 1 schools. 

 

PBIS TFI 
To further assess the impacts of the Boys Town Education Model training, changes in PBIS Tiered Fidelity Inventory (TFI) 

results from 2019-20 to 2020-21 between cohort 1 and cohort 2 schools were also compared. These results are illustrated 

in Table 6 below. 

 

Table 6. PBIS TFI Comparisons  

 
Tier 1 Team Ratio 

Average 

Tier 1 

Implementation 

Ratio Average 

Tier 1 Evaluation 

Ratio Average 

Tier 1 Total Ratio 

Average 

2019-20 Results 

Cohort 1 0.821 0.556 0.339 0.533 

Cohort 2 0.875 0.769 0.771 0.783 

Cohort 1 - Cohort 2 Difference -0.54 -0.213* -0.432* -0.250* 

2020-21 Results 

Cohort 1 0.825 0.706 0.650 0.707 

Cohort 2 0.900 0.783 0.8125 0.807 

Cohort 1 - Cohort 2 Difference -0.075 -0.078 -0.163 -0.010 

2019-20 to 2020-21 Change 

Cohort 1 0.036 0.167 0.321 0.191 

Cohort 2 0.042 0.093 0.104 0.090 

Cohort 1 - Cohort 2 Difference -0.006 0.074 0.217 0.102 

*Indicates a statistically significant difference (p < .05). 

 

Key Findings 

· In 2019-20, cohort 1 schools had significantly lower Tier 1 Implementation, Tier 1 Evaluation, and Tier 1 Total scores 

than cohort 2 schools on the PBIS TFI. 

· However, by 2020-21, there were no longer any significant differences between PBIS TFI scores for cohort 1 and 

cohort 2 schools. 

· Further analysis indicated that the rate of change in PBIS SAS scores from 2019-20 to 2020-21 did not differ 

significantly between cohort 1 and cohort 2 schools. 

· Overall, these data indicate there were significant differences in terms of PBIS implementation progress between 

cohort 1 and cohort 2 schools going into the 2020-21 school year. 

· Following the 2020-21 school year, these differences were no longer evident indicating cohort 1 schools had 

caught up with cohort 2 schools in terms of PBIS implementation. 



· However, this was likely the result of continued focus on PBIS implementation by school and district staff rather 

than the Boys Town Education Model training that was provided. 

· Although not illustrated here, data indicate no significant changes in PBIS Self-Assessment Survey (SAS) results 

from 2019-20 to 2020-21 between cohort 1 and cohort 2 schools 

 

Conclusions 
The results of the above analyses indicate that, despite making efforts to control for demographic differences through 

the cohort selection process, some significant differences between cohort 1 and cohort 2 schools existed prior to 

implementation of the Boys Town Education Model training. These differences include student and staff perceptions of 

school climate, suspension rates among students, and PBIS implementation progress. As a result, it will be difficult to 

isolate the effects of the Boys Town training on cohort 1 and cohort 2 schools independent of other factors going 

forward. Overall, there is little evidence that the Boys Town Education Model training provided to cohort 1 schools has 

yet to result in changes to any of the metrics evaluated in this report (suspensions, school climate perceptions, PBIS TFI 

results). However, C1C interviews with school principals indicate the training has impacted the way staff at cohort 1 

schools talk about behavior and approach the teaching of social skills throughout the school day. It is possible changes 

across these metrics will emerge as schools have more time to implement Boys Town training strategies and techniques. 

C1C will continue to assess cohort 1 and cohort 2 differences across a variety of metrics following each year of the 

remaining grant period. 



Appendix D: Substance Use Prevention Survey Results 
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SCHOOL CLIMATE TRANSFORMATION GRANT EVALUATION 

Substance Use Prevention Support Survey Results - Spring 2021 

 

Survey Overview 
Bellevue Public Schools (BPS) received a $2.79 million-dollar School Climate Transformation Grant (SCTG) from the US 

Department of Education in October of 2019. To fulfill evaluation requirements associated with the grant, BPS partnered 

with Category One Consulting (C1C) to conduct an evaluation of all grant-related activities. One of the major objectives 

of this grant is to provide comprehensive supports for students and families which promote school and family success. 

Thus, BPS and C1C developed a brief survey to assess parents’ perceptions of the support families are receiving from the 

district related to substance use prevention. The survey was first administered from February to April 2021 and will be 

administered again during the spring of each of the remaining 3 years of the grant period to assess changes in parent 

perceptions. Parents complete the survey online and can access it via links shared on the district’s social media accounts 

and other district communications. This brief report summarizes findings from the spring 2021 administration of the 

substance use prevention support survey. 

 

Survey Respondents 
A total of 309 parents completed the survey from February through April with 5 or more parents representing each 

school in the district. 

 

Respondent Count by Student Grade 

  

19

46

56

50

48

57

45

61

34

33

44

30

39

34

Pre-K

Kindergarten

Grade 1

Grade 2

Grade 3

Grade 4
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Grade 6

Grade 7

Grade 8

Grade 9

Grade 10

Grade 11

Grade 12
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Results by Item 
The following graphs illustrate results for each survey item across all respondents. 

 

Please answer the following questions by selecting “Yes” or “No.” 

1. Are you aware that BPS has a Drug Education Committee that meets 
regularly throughout the school year to develop, review, and update the 
district’s comprehensive drug education plan? 

 

2. Are you aware that BPS employs an Alcohol/Drug Awareness and 
Prevention Counselor who facilitates the district’s drug education plan 
and provides support for students and families related to substance use 
prevention 

 

3. Are you aware that BPS recently began offering drug education 
curriculum to all students in grades 5, 7, and 9 through the Mendez 
Foundation’s Too Good for Drugs program? 

 
 

Average Item Ratings - Please indicate your level of agreement with each of the following statements on a scale of 1 

(strongly disagree) to 10 (strongly agree). 

 
 

84%

16%

No

Yes

83%

17%

No

Yes

84%

16%

No

Yes

3.61

5.72

5.16

5.66

5.89

5.91

5.46

4.95

5.47

5.07

I feel I have been provided with adequate information
regarding BPS's efforts to provide substance use prevention

support to students and families.

I feel my student has received sufficient instruction related to
making responsible and healthy choices.

I feel my student has received sufficient instruction related to
resisting peer pressure and influence.

I feel my student has received sufficient instruction related to
setting reachable goals.

I feel my student has received sufficient instruction related to
building positive friendships with others.

I feel my student has received sufficient instruction related to
communicating effectively with other students and adults.

I feel my student has received sufficient instruction related to
identifying and managing their emotions.

I feel my student has received sufficient instruction related to
the safe use of over the counter and prescription medications.

I feel my student has received sufficient instruction related to
the dangers of alcohol and illegal or inappropriate drug use

and addiction

Overall, I feel that BPS is providing satisfactory substance use
prevention support for my student and family.
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Open-Ended Response Themes - Please use the area below to expand on answers above or provide any additional 

feedback related to the ways BPS is providing substance use prevention support to students and families. 

Theme 
% of Respondents 
Mentioning Each 

Theme 

Parents have not been adequately informed about how BPS is providing substance use 
prevention support to students and families.  

63% 

The current level of support related to substance use prevention being offered by BPS is not 
adequate or should be expanded to additional grade levels. 

15% 

Education related to substance use prevention is best left to parents and not appropriate for 
my child at this time. 

7% 

I am concerned that many students are using alcohol, tobacco, or other drugs in my child’s 
school.  

7% 

BPS is doing a fantastic job when it comes to providing students with support related to 
substance use prevention. 

5% 

 

Group Differences 
Group differences analyses revealed that parents of secondary students tended to rate the level of substance use 
prevention support provided by the district much lower than parents of elementary students. No other significant group 
differences of note were found.  
 
Average Item Ratings - Please indicate your level of agreement with each of the following statements on a scale of 1 

(strongly disagree) to 10 (strongly agree). 

  
 

3.94

6.4

5.57

6.08

6.65

6.64

6.31

5.46

5.86

5.75

3.34

5.16

4.83

5.31

5.28

5.3

4.75

4.52

5.15

4.5

I feel I have been provided with adequate information
regarding BPS's efforts to provide substance use prevention

support to students and families.

I feel my student has received sufficient instruction related to
making responsible and healthy choices.

I feel my student has received sufficient instruction related to
resisting peer pressure and influence.

I feel my student has received sufficient instruction related to
setting reachable goals.

I feel my student has received sufficient instruction related to
building positive friendships with others.

I feel my student has received sufficient instruction related to
communicating effectively with other students and adults.

I feel my student has received sufficient instruction related to
identifying and managing their emotions.

I feel my student has received sufficient instruction related to
the safe use of over the counter and prescription medications.

I feel my student has received sufficient instruction related to
the dangers of alcohol and illegal or inappropriate drug use

and addiction

Overall, I feel that BPS is providing satisfactory substance use
prevention support for my student and family.

Secondary Elementary
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Conclusions 
Overall, parents indicated they were largely unaware of many of the ways BPS is providing substance use prevention 
support to students and families. Only about 15% of parents said they knew there was a district-wide Drug Education 
Committee, or a drug use prevention counselor employed by the district. Further, only about 15% said they were aware 
the Too Good for Drugs curriculum was being offered to students in grades, 5, 7, and 9. This lack of awareness likely 
resulted in parents providing relatively low ratings of BPS’s efforts to provide substance use prevention support to 
students and families. In addition, parents of secondary students tended to provide lower ratings than parents of 
elementary students. This may simply be because parents feel more substance use prevention support is necessary for 
students at the secondary level. To increase parent perceptions of support related to substance use prevention, BPS 
should do more to communicate their efforts in this area to parents. The substance use prevention support survey will 
be administered again next spring to assess whether parent perceptions have changed over time. 

 
 



Project STEM BOE Report 11/01/2021 
 
Project STEM  
In 2018, $1,250,000 grant from the Department of Defense Education Activity (DoDEA) has 
allowed the Bellevue Public School District to expand STEM opportunities across the district by 
providing elementary teachers access to STEM resources, curriculum, activities and professional 
learning.     
                          
The goal of Project STEM (Student, Teacher, Energizing Minds) is to increase student 
achievement in math and science and increase college and career readiness by establishing 
classroom-based STEM Labs.  Beginning in the summer of 2019, elementary schools selected 
four teachers and an administrator to participate in a three-year professional learning series from 
Discovery Education to develop STEM Teacher Leaders. Our teacher-leaders open their 
classrooms to their fellow teachers to share best practices and expand STEM practices and 
learning opportunities throughout the school. Professional learning is supplemented with 
Discovery STEM Connect and Discovery Streaming Plus resources for the entire school. 
  
Another component of Project STEM is to expand opportunities for our students to immerse 
themselves in dynamic and engaging experiences utilizing coding and robotic equipment (Merge 
Cubes, Sphero Bolts, and Dash Robots). These resources are used in classrooms, afterschool 
activities, and summer school programs to expand access to robotic and coding technology for 
all students. 
 
In the spring of 2021, a $15,000 district-wide Facebook grant gave us the opportunity to 
purchase Sphero Sports.  Sphero Sports introduces students to soccer and STEM through hands-on, 
soccer-based coding and math games. By combining soccer with interactive and engaging programming 
activities, students become Sphero Sports masters of 21st century skills. 
 
Leadership Development 
An added benefit of the Sphero Sports program is the unlocking of leadership qualities.  Collaboration, 
Critical Thinking, Communication, Creativity, Curiosity and Community are all required when using 
Sphero Sports. 
 
Leadership is: 
✓ sharing ideas and creating with others.  
✓ problem-solving with a clear purpose.  
✓ innovating and taking risks.  
✓ developing trust for a supportive environment.  
 
Development of coding and math skills along with leadership growth are huge benefits to any 
program.  The opportunity to acquire two Sphero Sports packages could definitely be a “game changer” 
for all of the elementary students in the Bellevue Public Schools! 
 
Upon implementation in the fall of 2021, the Bellevue Public Schools became the first school 
district in the world to use Sphero Sports!  It is being used in a wide variety of ways throughout 
the district. 
  



Project STEM also provides a web-based math intervention resource, Edmentum, for all 
elementary schools. This intervention platform is utilized by classroom teachers to support 
students needing additional math support and provide expanded learning opportunities for 
advanced students.  Due to the pandemic, this is the only formal measurement available. 
 
BPS Elementary Math Edmentum Results – Spring 2021 
         
Math 20%ile and below 67.33% 
% met/exceeded MAP Projected Growth: Winter to Spring 20/21 
students tested both seasons at 20%ile and below (Winter 2020); Number of Students = 652 
         
Skills Mastered # Not Met # Met Growth Total % Met Growth     
0-3 98 136 234 58.12%     
4-8 59 130 189 68.78%     
9-14 37 94 131 71.76%     
15+ 19 79 98 80.61%     
Total 213 439 652      
         
Math ALL 68.94% 
% met/exceeded MAP Projected Growth: Winter to Spring 20/21 
all students tested both seasons (Spring 20/21); Number of Students = 3850 
         
Skills Mastered # Not Met # Met Growth Total % Met Growth     
0-3 493 718 1211 59.29%     
4-8 355 752 1107 67.93%     
9-14 235 626 861 72.71%     
15+ 113 558 671 83.16%     
Total 1196 2654 3850      
 
Project STEM has also taken great steps to insure sustainability upon the conclusion of the grant.  
Several community partners have gotten involved with the project.  From Masonry Construction, 
Inc. of Bellevue sponsoring the Betz Virtual STEM Night, to the multiple sponsorships 
(Aquatics Society of Omaha, Papio-Missouri River Natural Resources District, Nebraska 
Academy of Science, and Nebraska Environmental Trust, Bellevue University, Friends of 
Extension and 4H Douglas Sarpy, Youth Service of America, Hershey Company, ABC Printing, 
etc.) involved in the creation of Stephen Center Project raised beds for food the Stephen 
Center, a butterfly garden, a pollinator habitat that will be a Certified Wildlife Habitat 
garden, and an aquaponic unit for tilapia at Birchcrest (BC Gardens – Cultivated by Kids) and 
LeMay (LeMayzing Gardens).   Parents and community groups have gotten involved as well. 
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OVERVIEW 

Students and Teachers Engaging Minds to Improve Achievement in Math and Science: Project 
STEM has an overarching purpose to improve student achievement in STEM subjects, most 
notably in mathematics and science achievement. The project is a district-wide initiative with 9 
of 15 elementary schools being supported with DoDEA funding. Activities in the Project STEM 
initiative at the other 6 district elementary schools are supported with local funding. 
 
Bellevue Public Schools (BPS) identified three strategies to implement its two goals of 
improving math and science achievement. The three strategies are in-class curriculum and 
support, in-class technology support, and extracurricular activities. In order to implement these 
strategies, BPS developed a set of milestones for implementation.  

1) BPS communicated regularly with stakeholders. BPS used varied systems to 
communicate to stakeholders including but not limited to face-to-face meetings, 
newsletters, online articles, emails, etc. Stakeholders include students, teachers, 
administrators, parents, and community partners. 

2) Staff at each project school began leading students and other staff through Project STEM 
activities/supports. Project leadership continued meeting with administrators and teachers 
at each school. Teams at each school continued implementing Project STEM goals 
tailored to the needs of the individual schools while engaging the Bellevue community.  

3) BPS continued providing appropriate professional learning opportunities. BPS continued 
a contract with Discovery Education (DE) to provide professional learning opportunities 
for administrators and teachers in the elementary schools. Sphero (https://sphero.com/) 
also provided professional learning for district leadership. And some STEM Leader Corp 
members individually participated in virtual Sphero trainings throughout the year. 

4) BPS worked with the evaluator to implement the evaluation plan. BPS regularly met with 
GrantProse (virtually) to discuss the evaluation of the project. GrantProse and the BPS 
district leadership also worked to create evaluation tools to monitor teacher attitudes and 
how they might change during the project. (See Appendix A)  

 
Mrs. Susan Colvin continued to serve as the Project Director in Year 3. The 2020-21 school year 
continued to be impacted by the COVID-19 crisis; however, BPS continues to provide 
innovative and exciting STEM activities for elementary students in the classroom in person and 
virtually via At Home Learning option in the 2020-21 year. The At Home Learning option 
operated as a separate school with Project STEM teachers and principal engaging elementary 
students with STEM activities. Presently in the 2021-22 school year, all students have returned 
to face-to-face learning and the At Home Learning option is no longer utilized.  
 
Activities completed during Year 3 featured: 
o September 2-4, 2020, October 1-2 & 5, November 2-3, & 6, December 7-9, February 16-19, 

and March 29-31-DE conducted a half day professional learning session for the STEM 
Leader Corp. Each team member attended one 3-hour Zoom meeting (See Appendix A for 
analysis of data). 

o September 24, 2020-Sphero provided beginner and advance Zoom webinars for district 
leadership. The sessions were recorded so STEM Leader Corp members could view at 
another time. 

https://sphero.com/
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o September 29, and November 17, 2020-DE conducted half day professional learning sessions 
for Project STEM Administrators. 

o September 2020-District-wide elementary school personnel STEM survey distributed (See 
Appendix A for analysis of data). 

o September 2020-DE continued virtual coaching for STEM Leader Corp members, conducted 
monthly throughout the 2020-21 school year. 

o September 2020-BPS leadership creates a protocol for cleaning STEM equipment. 
o October 14, 2020-BPS Project STEM Fall 2020 newsletter distributed to students, parents, 

staff, and community (https://www.smore.com/yzgk9). Project STEM Fall 2020 newsletter 
circulation tripled compared to the Fall 2019 newsletter. (See Appendix B for links to 
February, March, April and May newsletters). 

o October 20, 2020-Project STEM teacher leaders invited to participate in “Sphero BOLT from 
Elementary to High School” workshop. 

o October, December, March, & June-BPS district leadership reviewed student progress and 
usage of the Edmentum software. 

o November 2020-Some STEM Leader Corp classrooms participated in the United States 
Space Force 1st Birthday Education Outreach. 

o November 16-19-Project STEM leadership participated in the DE’s DEN VIRTCON Fall 
2020. This provided educators with four days of on-demand professional learning.  

o February 2021-BPS leadership begins planning for the elementary 2021 summer school. 
o March 2021-Birchcrest Elementary received a $3,000 Facebook Community Action Grant 

for a gardening from-farm-to-table project. The school also has received over $2,000 of 
funding from community partners such as Friends of Extension, Papio-Missouri River 
National Resource District, and Aquatic Society of Omaha. 

o March 2021-BPS received a $15,000 Facebook Community Action Grant for purchase of 
Sphero SPORTS for each elementary school. Sphero SPORTS is built for sports foundations, 
schools, and other organizations to teach STEM education. Bellevue Public Schools is one of 
the first school district in the world to use this product. Other BPS elementary schools also 
received Facebook Community Action Grants to expand their STEM programs. 

o Spring 2021 NSCAS Science Assessment field test and NSCAS Mathematics Assessment 
administered. 1 

o May 2021 STEM Leader Corp survey distributed (See Appendix A for analysis of data). 
o June 2021-Samantha Weber, Project STEM teacher was accepted in the DEN STAR program 

of DE. 
o June 8-26, 2021-Each elementary school hosted Summer School. Each day students 

participated in Reading, Math, and STEM sessions. 
o August 2021-Project director collected ideas from STEM leaders for improving the 

professional development/coaching process and shared data with key BPS district leaders and 
DE leadership. 

o August 2021-BPS and DE released the professional development training sessions for the 
2021-22 school year. 

                                                      
1 Math and Science achievement testing was not conducted in the spring of 2020 due to the pandemic. In spring 
2021, science achievement test was conducted as a field test. Districts will not receive any data from the field test. In 
spring 2021, math was conducted, but the state is presenting the data as "stand-alone" test due to a variety of factors. 
Primarily, it was a pilot test of the new through-year assessment model and, per the state, it cannot be compared to 
any previous years' test data. In addition, a significant number of students in the district were not tested in the spring 
of 2021 due to Covid, so the data does not represent all of BPS’s students who would typically take the test. 

https://www.smore.com/yzgk9
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Ongoing: 
o Ongoing-Resource Share-Project Director sends links to books, lessons, and other resources 

via email to Project STEM Leader Corp. 
o Ongoing-Site Visits-Project Director conducts site visits with principals and teacher. Face-to-

face site visits resumed with principals and teachers in March 2021 and continued throughout 
the 2020-2021 school year. 

o Ongoing-Bellevue Leadership Collaboration Team Report-The BPS Leadership 
Collaboration Team receives monthly updates from the Project Director with information on 
Project STEM plans and activities. 

o Ongoing-Project STEM Update at BPS School Board Meeting-The Project Director provides 
biannual updates of Project STEM. (Spring 2021 update was postponed.) 

o Ongoing-Meeting with Offutt Air Force Base School Liaison Officer (SLO)-The Project 
Direct communicates with the SLO throughout the year. (September 2020 and January 2021. 
The SLO position was vacant during the remainder of the year.) 

o Ongoing-Meeting with GrantProse-BPS and GrantProse meet regularly to discuss progress 
and the evaluation process. 

 

EVALUATION STUDY QUESTIONS 

Table 1 indicates the formative questions that were finalized with the Evaluation Matrix and 
summarizes findings from the 2020-21 evaluation. Table 2 provides a summary of the big and 
small evaluation questions. 

Table 1. Evaluation Matrix with Formative and Summative Questions 

Evaluation Questions Evaluation Activities Current Point in Project Timeline 
Available Data 

All Goals: Formative Questions 

Military participation: 
What proportion of 
eligible military 
students are being 
served? 

Establish which students 
meet military-dependent 
status 

Analysis of a dataset BPS provided for the 2021-22 
year indicates there were 1,150 military-impacted 
students enrolled at the 9 project schools October 13, 
2021, identified from their Impact Aid cards and 
representing 34.2% of the enrollment at these schools. 
All military-impacted students assigned to the 9 
schools are impacted by the Project STEM grant 
program. 

Professional learning: 
Are PL initiatives 
beneficial for 
instructional staff? 

Determine if instructional 
staff find the PL initiatives 
to be satisfactory and 
provide ongoing 
opportunities for learning. 

DE collects feedback data at each professional 
learning session and shares the data with BPS and 
GrantProse. GrantProse also administers a set of 
evaluation questions at the end of the PL sessions “I 
plan to implement what I learned this session in my 
work” was asked on the professional development 
program survey. The average score was 4.35, which 
falls between Agree (4) and Strongly Agree (5). (See 
Appendix A) 

Classroom application: 
Are instructional staff 
implementing the 
strategy with students 
in their classrooms? 

Determine if classroom 
teachers are incorporating 
learning strategies, 
curriculum supports and 
materials in their classroom 
instruction with students 

BPS conducted periodic review of Edmentum math 
usage by elementary students. The district-wide 
elementary school personnel STEM survey noted that 
the teachers reported slightly increasing the 
integration of STEM activities in the classroom. (See 
Appendix A) 
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Table 1. Evaluation Matrix with Formative and Summative Questions 

Evaluation Questions Evaluation Activities Current Point in Project Timeline 
Available Data 

Student use: Are 
students making use of 
the strategies in their 
academic work? 

Collect evidence of student 
work incorporating learning 
strategies 

Edmentum math reports indicate that 30,681 skills 
were mastered by students at the 9 project schools. 
Teachers are actively incorporating learning strategies 
in classroom activities. (See Appendix C) 

Continuous 
improvement: Did 
delivery of the strategy 
improve over time? 

Identify extent to which 
strategy is being 
systemically adopted 

In the STEM Leader Corp survey, the teachers 
reported consistently moving from STEM activities “a 
few times a month” to “a few times a week” or “every 
day” (See Appendix A). The student testing data will 
also be used to identify if the students are making 
progress in student achievement once state 
achievement data is available for comparison. 

 
Table 2. Project Evaluation Big and Small Questions 

Big Questions Review 

To what extent did 
the project meet its 
SMART goals? 

NSCAS Science Assessment was field tested in Spring 2021. Nebraska Department of 
Education did not provide data to the district. NSCAS Mathematics Assessment was 
administered in Spring 2021. Nebraska Department of Education instructed districts that 
the data was to be viewed as “stand-alone” because of several factors. The state was a 
pilot test of the new through-year assessment model. It cannot be compared to any 
previous year’s test data. 

What aspects of the 
project are 
successful? 

Teachers continued to participate in professional learning opportunities and implemented 
PBL mathematics and science lesson plans with students. Please see the Appendix A for 
the GrantProse report of survey results suggesting that teacher attitudes, beliefs and 
opinions about STEM careers have continued to improve from 2019 to 2021. 

What can we learn 
from the project? 

Amidst the continuing COVID-19 crisis, teachers relied on the professional learning and 
resources provided by the project to continue implementing rich mathematics and 
science lessons.  

Small Questions Review 

To what extent are 
participants 
(military-connected 
students and staff) 
improving? 

NSCAS Science Assessment was field tested in Spring 2021. Nebraska Department of 
Education did not provide data to the district. NSCAS Mathematics Assessment was 
administered in Spring 2021. Nebraska Department of Education instructed districts that 
the data was to be viewed as “stand-alone” because of several factors. The state was a 
pilot test of the new through-year assessment model. It cannot be compared to any 
previous year’s test data/ 

What are the 
barriers to success 
and how did the 
project address these 
barriers? 

Teachers participated in virtual professional development and coaching during the 2020-
21 school year. Teachers provided STEM rich lessons in person and virtually. Teacher 
responses to the spring 2021 survey indicate the pandemic has continued to have an 
adverse impact on STEM instruction, chiefly in how collaborative learning activities and 
sharing of materials are more restricted due to the pandemic. 

What are 
recommendations 
for moving forward 
with sustainability? 

Project STEM implemented the science and math technology rich lessons in the 
traditional classroom and remote learning settings. Results from the 2020-21 surveys 
(see the Appendix A) suggest the school district is making good progress with 
implementation even in the face of the pandemic and should continue implementation 
activities as planned. 

 

SUMMATIVE FINDINGS 

Desired outcomes in the Project STEM grant program were set with baseline data analyzed for 
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military-impacted students collected from the state’s NSCAS Mathematics and NSCAS Science2 
assessments administered at the end of the 2018-19 year. Table 3 indicates baseline measures 
and annual targets for the two goals. These outcome objectives are specific for the military-
impacted students. 
 

Table 3. Annual Targets for Project STEM Military-Impacted Students 
Performance Period Mathematics Science 
Baseline, Spring 2019 59.5% 73.3% 
Annual Target 1, Spring 2020 * 61.0% 74.8% 
Annual Target 2, Spring 2021** 62.5% 76.3% 
Annual Target 3, Spring 2022 64.0% 77.8% 
Annual Target 4, Spring 2023 65.5% 79.3% 

* Note: Math and science achievement testing was not conducted in the spring 2020 due to the pandemic. The 
targets for this year are left in this table so as to show how targets for the following years increase relative to the 
baseline. 
** Note: Math achievement testing and science achievement field testing were conducted in the spring 2021. The 
state did not provide data from the science achievement field test. The state specified that the math achievement test 
was a pilot test and the data may not be used for comparison. The targets for this year are left in this table so as to 
show how targets for the following years increase relative to the baseline. 
 

CONCLUSIONS 

During Year 3 (second year of implementation), the district continued to implement an effective 
communication plan to share Project STEM successes with stakeholders. Despite the challenges 
of COVID-19, BPS leaders held meetings with the Board of Education, Offutt AFB leadership, 
and other community leaders. Five newsletters were distributed. STEM Leader Corp continued 
implementing the school level implementation plans developed earlier. STEM-rich lessons were 
implemented not just in STEM Leader Corp classrooms but other classrooms as well. Many 
schools conducted whole school STEM activities/events. DE, Edmentum, and Sphero continued 
to provide professional support and technology resources for administrators and teachers. The 
2021 summer school provided daily STEM enrichment time. Project STEM activities and 
resources were integrated into the all elementary schools including At-Home Learning Program. 
 

RECOMMENDATIONS 

The keys to success in the second year of implementation are the successful implementation of 
technology tools and professional learning activities. BPS will continue to provide DE STEM 
Connect, Edmentum software, and Sphero robotics equipment. In addition to the DE professional 
learning activities for building administrators and teacher leaders, DE continues providing 
classroom coaching for STEM Leader Corp members in the 2021-22 school year. This assistance 
offers teachers direct feedback from STEM instructional experts. Bellevue Public Schools will 
be a trailblazer for Sphero SPORT. Although English soccer teams such as Ashton Villa Football 
Club, a Premier League team, have used Sphero SPORT to promote STEM education in the local 
communities, BPS will be one of the first schools to use Sphero SPORT in classrooms. 

                                                      
2 The science assessment will transition to the College and Career Ready in 2020-21. 



 

 
 
 

 
ANALYSIS OF THREE STEM LEADER CORP SURVEYS: 2019-2021 

Report 3.02 
Pamela Lovin and William Carruthers 

Released: September 20211 
 

OVERVIEW 
GrantProse, Inc. is serving as the independent evaluator for a 5-year grant award made by the 
U.S. Department of Defense Education Activity to Bellevue Public Schools (BPS). The grant 
program is known as Project STEM. 
 
This report provides the results of an online survey administered by GrantProse and completed 
by BPS staff in May 2019, 2020, and 2021. Staff members completing the survey are known as 
the STEM Leader Corp. Forty (41) individuals participated in the survey on May 2nd and 3rd 
2019 and 36 of the 41 respondents indicated they were members of the STEM Leader Corp. 
Forty-nine (49) individuals participated in the survey in May 2020 and 32 of the 49 respondents 
indicated they were members of the STEM Leader Corp. And, in May 2021, 34 individuals 
participated in the survey and all 34 respondents indicated they were members of the STEM 
Leader Corp. 
 
The survey consisted of a number of forced-choice questions and a number of attitudinal scales, 
all for the purpose of measuring instructional practices, attitudes and beliefs associated with 
providing math and science instruction. See Appendix A for the complete survey. 
 
 

FINDINGS FOR FIXED-CHOICE QUESTIONS 
Results of the three surveys are reported for those individuals indicating they were members of 
the STEM Leader Corp. 
 
The following figures describe how individuals responded to the forced-choice questions. Each 
question is indicated in the title of the figures and the possible response choices are indicated 
along the X-axis of the figures. In some instances, the total of individuals selecting the different 
response choices exceeds the number of individuals completing the survey, due to how the 
question permitted individuals to make more than one choice. 
 
 

                                                      
1 Suggested citation. Lovin, P. & Carruthers, W. (2021, September). Analysis of STEM Leader Corp Survey: 2019-
2021: Report 3.02. Garner, NC: GrantProse Inc. 
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Figure 1. How do you define STEM in the classroom? 

 
The question of how teachers defined STEM in the classroom allowed for an ‘Other’ response to 
which individuals could enter their own comments which are bulleted here. 
• Collaboration, Critical Thinking,  and Creativity 
• Teaching and letting the students experience the 4 Cs 
• Teaching and using the 4 C's 
• Teaching 21st Century Skills and the 4Cs 
• Incorporating the 4 Cs 
• Best teaching practices with engagement 
• Collaborating, communicating, critical thinking, creativity, etc. 
• Engagement Strategies 
• All of these things rolled into one. STEM goes into all curricular areas. It is about thinking 

and problem solving 
• Teaching collaboration, communication, critical thinking, & creativity 
• It is all of these things 
 
Figure 2. How often do you integrate STEM activities in your classroom? 
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Figure 3. How would you rate your ability to teach… 

 

Note: Response choices were weighted as follow: Strong (4), Adequate (3), Weak (2) and Poor 
(1).  
 
Figure 4. What activities have you led or assisted with at school? 

 

Note: Two individuals who selected the ‘Other’ choice indicated: STEM Family Night and 
Social Skills Club. 

3.71

3.27

2.48

3.15

3.91

3.35
2.96

3.38
3.68

3.26

2.81

3.44

0

0.5

1

1.5

2

2.5

3

3.5

4

4.5

Math Science Engineering Technology

May 2019 (N=36) May 2020 (N=32) May 2021 (N=34)

4

33

11

1
6

0
3

7 6
12

27

13

1 1 0
5

1 0 00

13 11

0 1 0 2
5

8

0
0
5

10
15
20
25
30
35

May 2019 (N=36) May 2020 (N=32) May 2021 (N=34)



4 

GrantProse, Inc. Analysis of Three Surveys: 2019-2021 

 

Figure 5. Where do you find resources for STEM activities? 

 

Note: Eight individuals who selected the ‘Other’ choice indicated: Discovery Ed STEM Connect / 
Creating my own / Pinterest / Teachers Pay Teachers / my colleagues on Twitter. 
 
Figure 6. What is the biggest challenge to teaching STEM? 

  

Note: One person indicated there was ‘No challenge’ and two individuals gave ‘Other’ 
responses as noted here: Time to collaborate and plan with other teachers / Lack of time to plan 
out the activities and cross them through all curricular areas 
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Figure 7. In light of COVID-19, what are your challenges presently teaching STEM? 

 
 

 
 

FINDINGS FOR ATTITUDINAL SCALES 
The Friday Institute for Educational Innovation at North Carolina State University has 
constructed a number of surveys designed to measure teacher efficacy and attitudes toward 
STEM disciplines. Two of the Institute’s surveys addressing mathematics and science were 
combined in a single survey in the survey used with the STEM Leaders Corp. 2, 3 This single 
survey consisted of nine scales, as indicated in Table 1. Average scales scores on all of the 
scales for the three surveys are presented in Table 2. 

                                                      
2 Friday Institute for Educational Innovation (2012). Teacher Efficacy and Attitudes Toward STEM Survey- 
Mathematics Teachers, Raleigh, NC: Author. 
3 Friday Institute for Educational Innovation (2012). Teacher Efficacy and Attitudes Toward STEM Survey-Science 
Teachers, Raleigh, NC: Author. 
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Table 1. Characteristics of Attitude Scales Used with the STEM Leaders Team 
 
Construct 

Number 
of Scales 

Number of 
Items per 

Scale 

 
Measurement Application 

Personal Teaching 
Efficacy and Beliefs 

2 
Math & 
Science 

 
11 Self-efficacy and confidence related to teaching the 

specific STEM subject 

Teaching Outcome 
Expectancy Beliefs 

2 
Math & 
Science 

 
9 

Degree to which the respondent believes, in general, 
student-learning in the specific STEM subject can be 
impacted by actions of teachers 

Student Technology Use 1 8 How often students use technology in the respondent’s 
classes 

STEM Instruction 1 14 How often the respondent uses certain STEM 
instructional practices 

21st Century Learning 
Attitudes 1 11 Attitudes toward 21st century learning 

Teacher Leadership 
Attitudes 1 6 Attitudes toward teacher leadership activities 

STEM Career 
Awareness 1 4 Awareness of STEM careers and where to find resources 

for further information 
 
Table 2. Average Scale Scores on Three Surveys 
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May 2019 N=36 3.85 3.51 3.44 3.43 2.68 2.66 4.56 4.66 2.92 
May 2020 N=32 4.41 4.03 3.59 3.58 * * * * 3.98 
May 2021 N=31 4.30 3.93 3.57 3.57 3.39 3.37** 4.60** 4.59** 4.12** 

Note:  * Due to the COVID-19 pandemic, these sections were not included in the May 2020 survey.  
** N=30 for these sections of May 2021 Survey. 

 
Personal Teaching Efficacy and Beliefs 
Two sets of 11 statements each addressed teachers’ self-efficacy and confidence in their ability 
to teach mathematics (one set) and science (another set). The statements were identical in each 
set except for the word mathematics or science. The statements were written as Likert items with 
response choices being Strongly Agree, Agree, Neither Agree nor Disagree, Disagree and 
Strongly Disagree. Converting these anchors to numerical values, with 1 representing Strongly 
Disagree and 5 representing Strongly Agree, it is possible to derive average ‘scale’ scores for 
each respondent, ranging from 1.0 to 5.0 4. Higher averages represent greater confidence. Of the 
34 individuals responding to the most recent 2021 survey, 31 completed the items for both the 
Math and Science Efficacy scales. The average score of all teachers to the math Efficacy scale 
was 4.30 and the average to the science Efficacy scale was 3.93, which are both slightly higher 
than the 2019 survey but not as high as the 2020 survey.  
                                                      
4 Items I and J in “Please respond to these questions regarding your feelings about your own teaching” are 
negatively worded and thus coded oppositely. 
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Teaching Outcome Expectancy Beliefs 
Two sets of 9 statements each addressed the degree to which teachers believed, in general, 
student learning in math or science can be impacted by actions of the teachers. Again, the 
statements were identical in each set except for the word mathematics or science. Teacher 
responses to these items were also arranged along a 5-point continuum of Strongly Disagree to 
Strongly Agree. There were 31 teachers who completed these items on both the math and science 
2021 Expectancy scales. The average score of all teachers was 3.57 on both scales which is a 
slight increase from the 2019 survey and almost the same as the 2020 survey. 
 
Student Technology Use 
A single set of 8 statements, written as Likert items, addressed how often students use 
technology in their classes. The introductory phrase for each statement read, “During 
mathematics/science instructional meetings (e.g. class periods, after school activities, days of 
summer camp, etc.), how often do your students…” followed by the Likert statement describing 
different uses of technology. Response anchors for these items were Never, Occasionally, About 
half the time, Usually, Every time, and Not Applicable. Giving scores of 1-5 to the first five of 
these choices permits deriving an average scale score for each respondent. Thirty-one (31) 
individuals responded to items on this scale; however, one individual used the Not Applicable 
choice for multiple items. The average scale score for the remaining 30 individuals was 3.39, 
falling between ‘About half the time’ and ‘Usually’ response choices. This is a noticeable 0.71 
increase from the initial survey in May 2019.  
 
STEM Instructional Practices 
A single set of 14 Likert statements addressed how often teachers used varied STEM 
instructional practices in their classrooms (e.g., work in small groups, make careful observations, 
use tools to gather data, reason quantitatively). Response anchors for these items were Never, 
Occasionally, About half the time, Usually, Every time, and Not Applicable. Giving scores of 1- 
5 to the first five of these choices permits deriving an average scale score for each respondent. 
Thirty-one (31) individuals responded to items on this scale; however, one individual used the 
Not Applicable choice for multiple items. The average scale score for the remaining 30 
individuals was 3.37, falling between ‘About half the time’ and ‘Usually’ response choices. This 
is a noticeable 0.71 increase from the initial survey from the initial survey in May 2019. 
 
21st Century Learning Attitudes 
A single set of 11 Likert statements addressed teacher attitudes toward 21st Century instructional 
practices. The introductory phrase for each item read, “I think it is important that students have 
opportunities to…” followed by the Likert statement describing different student behaviors (e.g. 
help their peers, set their own learning goals, lead others to accomplish a goal). Response 
anchors for these items were Strongly Disagree, Disagree, Neither Agree nor Disagree, Agree, 
and Strongly Agree). Scored along a 1-5 continuum, with 5 representing Strongly Agree, the 
average scale score for the 39 individuals responding to these items was 4.60 which is slightly 
higher than the initial survey. 
 
Teacher Leadership Attitudes 
A single set of 6 Likert statements addressed teacher attitudes towards leadership activities (e.g., 
communicate vision to students, use a variety of assessment data, establish a safe and orderly 
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environment). Response anchors for these items were Strongly Disagree, Disagree, Neither 
Agree nor Disagree, Agree, and Strongly Agree). Scored along a 1-5 continuum, with 5 
representing Strongly Agree, the average scale score for the 30 individuals responding to these 
items was 4.59 which is slightly lower than the initial survey. 
 
STEM Career Awareness 
A final set of 4 Likert statements addressed teacher awareness of STEM careers and where to 
find resources for further information. The introductory phrase read, “I know…” followed by the 
Likert statement (e.g., About current STEM careers, Where to go to learn more about STEM 
careers). Response anchors for these items were Strongly Disagree, Disagree, Neither Agree nor 
Disagree, Agree, and Strongly Agree). Scored along a 1-5 continuum, with 5 representing 
Strongly Agree, the average scale score for the 39 individuals responding to these items was 
4.12, an increase of 1.20 from the 2019 survey and slightly stronger than the 2020 survey. This 
is the greatest increase of all the categories. 
 
 

RESULTS OF THE 2021 SURVEY 
As a group, members of the STEM Leader Corp generally agree that teaching STEM principles 
and practices is foremost about teaching thinking skills as suggested in Figure 1, and the mode 
for how often they integrate STEM activities in the classroom is a few times a week as indicated 
in Figure 2. Figure 3 suggests members of the Leader Corp are somewhat more comfortable 
instructing math than science and this is supported by the average math and science scale scores 
demonstrated on the Personal Teaching Efficacy and Beliefs scales. 
 
Figure 4 indicates field trips and guest speakers are the two most often cited STEM activities 
teachers have assisted with at school, and Figure 5 indicates professional development, online 
resources and other teachers are the three most often cited resources teachers identify when 
seeking STEM resources. Figure 6 suggests ‘lack of time’ as the biggest challenge teachers face 
when instructing STEM. This response is likely related to the open-ended comments that some 
teachers made about being tied to a curriculum and the challenges of grouping and sanitation 
issues in light of COVID-19. 
 
While results from the attitude scales suggest teachers are somewhat more comfortable teaching 
math than science (Personal Teaching Efficacy and Beliefs), they see themselves being equally 
responsible for student outcomes in math and science (Teaching Outcome Expectancy Beliefs). 
Their most positive attitudes are expressed for beliefs associated with implementing 21st Century 
learning practices (21st Century Leaning Attitudes), taking responsibility for all students’ 
learning (Teacher Leadership Attitudes), and their awareness of STEM careers (STEM Career 
Awareness). Their least positive attitudes and beliefs are expressed for the extent to which they 
make use of technology in the classroom (Student Technology Use) and implement STEM 
instructional practices (STEM Instructional Practices). 
 

SUMMARY 
As a measure of attitudes and beliefs reflected among members of the STEM Leader Corp, the 
information collected from the most recent May 2021 survey suggests teachers are maintaining 
attitudes similar to the gain that was seen between the 2019 and 2020 surveys. Average scores 
demonstrated on the various attitude scales indicate there has been growth since the baseline 
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survey. Relative to the 2019 survey, STEM Leader Corp members indicate they are 
implementing STEM activities more often in the classroom despite the complication added by 
COVID-19. Teachers have also become more comfortable teaching engineering and technology 
and have become more aware of STEM careers.  
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Project S.T.E.M. Survey 2021

Introduction

Thank you for taking the time to participate in the Project S.T.E.M. Pre-Survey. The questions that follow in this survey are designed to
measure changes in teachers’ confidence and self-efficacy in STEM subject content and teaching, use of technology in the classroom,
21st century learning skills, leadership attitudes, and STEM career awareness. This survey does not ask you to rate Project S.T.E.M.
Instead, your responses will provide a snapshot of your confidence and self-efficacy before participating in Project S.T.E.M.

Your participation in the Project S.T.E.M.* survey is voluntary and you may elect to not participate or to stop at any point in the survey. Of
course, we hope that you will give the survey your full attention. The information you provide will be useful to help improve Project
S.T.E.M.

While the survey asks for your name, this is so that your response can be matched to later surveys. An independent firm, Grant Prose,
Inc, is the agency conducting this survey and your name will be kept confidential by GrantProse. Representatives with the Project
S.T.E.M. will not know how individual teachers answered the survey. Data from the survey will be analyzed for groups of teachers and
GrantProse will not reveal individual names.

Please take a few minutes to provide information about your current attitudes and beliefs about STEM. The survey should take

approximately 15 minutes to complete. 

* 1. Please tell us if you consent to participate in this survey:

Yes, I consent to participate in this survey (Please proceed to the next page.)

No, I do not consent to participate in this survey (You may stop now.)

*Friday Institute for Educational Innovation (2012). Teacher Efficacy and Attitudes Toward STEM Survey-Mathematics Teachers,
Raleigh, NC: Author.

*Friday Institute for Educational Innovation (2012). Teacher Efficacy and Attitudes Toward STEM Survey-Science Teachers,
Raleigh, NC: Author.

The development of this survey was partially supported by the National Science Foundation under Grant No. 1038154 and by
The Golden LEAF Foundation.

The framework for part of this survey was developed from the following sources: Riggs, I. M., & Enochs, L. G. (1990). Toward
the development of an elementary teachers science teaching efficacy belief instrument. Science Education, 74(6), 625-637. doi:
10.1002/sce.3730740605

1
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Project S.T.E.M. Survey 2021

Demographic Information

* 2. Where are you currently employed? 

3. Are you a member of the STEM Leader Corp? 

2
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4. How do you define STEM in the classroom? (Choose all that apply) 

Teaching coding

Teaching engineering

Teaching mathematics

Teaching science

Teaching thinking skills

Other (please specify)

5. How often do you integrate STEM activities in your classroom? 

Every day

A few times a week

About once a week

A few times a month

Once a month

Less than once a month

 
Strong Adequate Weak Poor

Not teaching this
subject

Mathematics

Science

Engineering

Technology

6. How would you rate your ability to teach...  

7. What activities have you led or assisted with at school? (Choose all that apply)  

Computer Club

Field trips

Guest speakers

Math Club

Robotics Club

Science Club

Science Fair

STEM After School Program

STEM during Genius Hour Projects

Science/Math Olympiad

Other (please specify)

3
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8. Where do you find resources for STEM activities? (Choose all that apply) 

The App Store

Community partners

District digital curriculum resources (e.g. Pearson Math)

Professional development

Professional organizations (e.g. NSTA, NCTM, or ISTE)

Online resources (Lessonopoly, Curriki, Internet searches,
etc)

Other teachers at school

Textbooks

None of the Above

Other (please specify)

9. What is the biggest challenge to teaching STEM? 

Lack of content knowledge

Lack of lessons

Lack of equipment

Lack of time

Lack of student interest

No challenges

Other (please specify)

10. In light of COVID-19, what are your challenges presently teaching STEM? 

Project S.T.E.M. Survey 2021

Mathematics and Science Teaching Efficacy and Beliefs

DIRECTIONS:
For each of the following statements, please indicate the degree to which you agree or disagree.

Even though some statements are very similar, please answer each statement. There are no "right" or "wrong" answers. The only
correct responses are those that are true for you. Whenever possible, let the things that have happened to you help make your choice.

Mathematics and Science Teaching Efficacy and Beliefs

4
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Strongly Disagree Disagree

Neither Agree nor
Disagree Agree Strongly Agree

A) I am continually
improving my
mathematics teaching
practice.

B) I am continually
improving my science
teaching practice.

C) I know the steps
necessary to
teach mathematics
effectively.

D) I know the steps
necessary to teach
science effectively.

E) I am confident that I
can explain to students
why mathematics
experiments work.

F) I am confident that I
can explain to students
why science
experiments work.

G) I am confident that I
can teach mathematics
effectively.

H) I am confident that I
can teach science
effectively.

I) I wonder if I have the
necessary skills to teach
mathematics.

J) I wonder if I have the
necessary skills to teach
science.

K) I understand
mathematics concepts
well enough to be
effective in
teaching mathematics.

L) I understand
mathematics concepts
well enough to be
effective in teaching
science.

11. Directions: Please respond to these questions regarding your feelings about your own teaching. 

5
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M) Given a choice, I
would invite a colleague
to evaluate my
mathematics teaching.

N) Given a choice, I
would invite a colleague
to evaluate my science
teaching.

O) I am confident that I
can answer
students’ mathematics
questions.

P) I am confident that I
can answer students’
science questions.

Q) When a student has
difficulty understanding a
mathematics concept, I
am confident that I know
how to help the student
understand it better.

R) When a student has
difficulty understanding a
science concept, I am
confident that I know
how to help the student
understand it better.

S) When teaching
mathematics, I
am confident enough to
welcome
student questions.

T) When teaching
science, I am confident
enough to welcome
student questions.

U) I know what to do to
increase student interest
in mathematics.

V) I know what to do to
increase student interest
in science.

 
Strongly Disagree Disagree

Neither Agree nor
Disagree Agree Strongly Agree

Project S.T.E.M. Survey 2021

6
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Mathematics and Science Teaching Outcome Expectancy

Mathematics and Science Teaching Outcome Expectancy

 
Strongly Disagree Disagree

Neither Agree nor
Disagree Agree Strongly Agree

A) When a student does
better than usual
in mathematics, it is
often because the
teacher exerted a little
extra effort.

B) When a student does
better than usual in
science, it is often
because the teacher
exerted a little extra
effort.

C) The inadequacy of a
student’s mathematics
background can be
overcome by good
teaching.

D) The inadequacy of a
student’s science
background can be
overcome by good
teaching.

E) When a student’s
learning in mathematics
is greater than expected,
it is most often due to
their teacher having
found a more effective
teaching approach.

F) When a student’s
learning in science is
greater than expected, it
is most often due to their
teacher having found a
more effective teaching
approach.

G) The teacher is
generally responsible for
students’ learning in
mathematics.

12. Directions: The following questions ask about your feelings about teaching in general. Please respond

accordingly. 

7
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H) The teacher is
generally responsible for
students’ learning in
science.

I) If students’ learning in
mathematics is less than
expected, it is most likely
due to ineffective
mathematics teaching.

J) If students’ learning in
science is less than
expected, it is most likely
due to ineffective
science teaching.

K) Students’ learning in
mathematics is directly
related to their teacher’s
effectiveness in
mathematics teaching.

L) Students’ learning in
science is directly
related to their teacher’s
effectiveness in science
teaching.

M) When a low
achieving child
progresses more than
expected in
mathematics, it is usually
due to extra attention
given by the teacher.

N) When a low achieving
child progresses more
than expected in
science, it is usually due
to extra attention given
by the teacher.

O) If parents comment
that their child is showing
more interest in
mathematics at school, it
is probably due to the
performance of the
child’s teacher.

 
Strongly Disagree Disagree

Neither Agree nor
Disagree Agree Strongly Agree

8
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P) If parents comment
that their child is showing
more interest in science
at school, it is probably
due to the performance
of the child’s teacher.

Q) Minimal student
learning in mathematics
can generally be
attributed to their
teachers.

R) Minimal student
learning in science can
generally be attributed to
their teachers.

 
Strongly Disagree Disagree

Neither Agree nor
Disagree Agree Strongly Agree

Project S.T.E.M. Survey 2021

Student Technology Use

Student Technology Use

Directions: Please answer the following questions about how often students use technology in settings where you instruct students. If
the question is not applicable to your situation, please select “Not Applicable.”

9
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Never Occasionally

About half the
time Usually Every time Not Applicable

A) Use a variety of
technologies, e.g.
productivity,
data visualization,
research,
and communication
tools.

B) Use technology to
communicate and
collaborate with others,
beyond the
classroom.

C) Use technology to
access online resources
and information as a part
of
activities.

D) Use the same kinds
of tools that professional
researchers use, e.g.
simulations, databases,
satellite imagery.

E) Work on technology-
enhanced projects that
approach real-world
applications of
technology.

F) Use technology to
help solve problems.

G) Use technology to
support higher-order
thinking, e.g. analysis,
synthesis and evaluation
of ideas and information.

H) Use technology to
create new ideas and
representations of
information.

13. During mathematics/science instructional meetings (e.g. class periods, after school activities, days of

summer camp, etc.), how often do your students… 

Project S.T.E.M. Survey 2021

Mathematics and Science Instruction

10
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Mathematics and Science Instruction

Directions: Please answer the following questions about how often students engage in the following tasks during your instructional
time.

 
Never Occasionally

About half the
time Usually Every time Not Applicable

A) Develop problem-
solving skills through 
investigations (e.g.
scientific, design or
theoretical
investigations).

B) Work in small groups.

C) Make predictions that
can be tested.

D) Make careful
observations
or measurements.

E) Use tools to gather
data (e.g. calculators,
computers,
computer programs,
scales, rulers,
compasses, etc.).

F) Recognize patterns in
data.

G) Create reasonable
explanations of results of
an experiment
or investigation.

H) Choose the most
appropriate methods
to express results
(e.g.drawings,
models, charts, graphs,
technical language,
etc.).

I) Complete activities
with a real-
world context.

J) Engage in content-
driven dialogue. 

K) Reason abstractly.

14. During mathematics/science instructional meetings (e.g. class periods, after school activities, days of

summer camp, etc.), how often do your students… 

11

Grant           Inc Report. 3.02 Analysis of Three Surveys: 2019-2021

21

           Prose



L) Reason
quantitatively. 

M) Critique the
reasoning of others. 

N) Learn about careers
related to
the instructional content.

 
Never Occasionally

About half the
time Usually Every time Not Applicable

Project S.T.E.M. Survey 2021

21st Century Learning Attitudes

21st Century Learning Attitudes

Directions: Please respond to the following questions regarding your feelings about learning in general.

12
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Strongly Disagree Disagree

Neither Agree nor
Disagree Agree Strongly Agree

A) Lead others to
accomplish a goal.

B) Encourage others to
do their best.

C) Produce high quality
work.

D) Respect the
differences of their
peers.

E) Help their peers.

F) Include others’
perspectives when
making decisions.

G) Make changes when
things do not go as
planned.

H) Set their own learning
goals.

I) Manage their time
wisely when working on
their own.

J) Choose which
assignment out of many
needs to be done first.

K) Work well with
students from different
backgrounds.

15. “I think it is important that students have learning opportunities to…” 

Project S.T.E.M. Survey 2021

Teacher Leadership Attitudes

Teacher Leadership Attitudes

Directions: Please respond to the following questions regarding your feelings about teacher leadership in general.
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Strongly Disagree Disagree

Neither Agree nor
Disagree Agree Strongly Agree

A) Take responsibility for
all students’ learning. 

B) Communicate vision
to students.

C) Use a variety of
assessment data
throughout the year to
evaluate progress. D) 

D) Use a variety of data
to organize, plan and
set goals.

E) Establish a safe and
orderly environment.

F) Empower students.

16. “I think it is important that teachers …” 

Project S.T.E.M. Survey 2021

STEM Career Awareness

STEM Career Awareness

Directions: Please respond to the following questions based upon how much you disagree or agree with the statements.

 
Strongly Disagree Disagree

Neither Agree nor
Disagree Agree Strongly Agree

A) About current STEM
careers.

B) Where to go to learn
more about STEM
careers.

C) Where to find
resources for teaching
students about STEM
careers.

D) Where to direct
students or parents to
find information about
STEM careers.

17. “I know …” 
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Grant           Inc Report. 3.02 Analysis of Three Surveys: 2019-2021

24

           Prose


	Agenda
	A. Routine Business
	A.1. Call to Order
	A.2. Roll Call
	A.3. Open Meetings Law
	A.4. Pledge of Allegiance

	B. Special Recognition
	B.1. Brandon Schutt
	B.2. Savana Struble
	B.3. Bellevue East and Bellevue West Marching Bands

	C. Consent Agenda
	C.1. *Approval of Minutes
	Minutes - October 4

	C.2. *Treasurer's Report
	Treasurer's Report
	BPS Bond Summary

	C.3. *Payment of Claims
	October Claims


	D. Action Items
	D.1. Line of Credit Reauthorization
	D.2. Food Service Equipment

	E. Commendations
	F. Information Items
	F.1. BPS Foundation Update
	F.2. Strategic Plan Update
	Strategic Plan Priority 4 Report
	Strategic Plan Priority 5 Update

	F.3. Parent/Student/Teacher Conferences Report
	F.4. BPS District Update
	F.5. *School Climate Transformation Grant Update
	BPS Year 2 Summative Report 10.13.21

	F.6. *Project STEM Update
	Project STEM BOE Report 11.1.21
	Project STEM Annual Report 20_21_Final
	GP FINAL BPS Report 3.02 ANALYSIS OF STEM LEADER CORP SURVEY 2019 2021 with APPENDIX


	G. Public Comment Period
	H. Board of Education Member Reports on Meetings They Have Attended
	I. Future Business
	J. Adjourn

