
Board of Education Meeting Agenda 
Monday, November 9, 2020 6:30 PM
Bellevue Public Schools Welcome Center
2600 Arboretum Dr
Bellevue, NE 68005 

A. Routine Business

A.1. Call to Order
Board President

A.2. Roll Call
Board Secretary

A.3. Open Meetings Law
Board President

The Bellevue Board of Education abides by the Nebraska Open Meetings Law.  A 
copy of the law is posted on the wall of our Board room.

A.4. Pledge of Allegiance
Board President

B. Consent Agenda
Board President

Administrative Recommendation: The information in section B was sent to all members 
of the Board of Education for review.  The administration recommends approval by 
consent of the items in section B of the agenda identified with an asterisk.

B.1. *Approval of Minutes
Board Secretary

Administrative Recommendation:  Approve the Minutes of the October 5, 2020, 
Board of Education meeting.



B.2. *Treasurer's Report
Susan Brooks

Administrative Recommendation:  Acknowledge receipt of the Treasurer's Report 
for October, 2020.

B.3. *Payment of Claims
Jeff Rippe

Administrative Recommendation:  Approve the payment of claims totaling 
$1,311,600.86.

B.4. *Election of New Teachers
Sharra Smith
Administrative Recommendation(1) Cameron Dacanay be elected to the certified 
staff for the 2020-21 school year effective January 6, 2021 subject to his release 
from any contractual agreements with other school districts.

C. Action Items

C.1. Line of Credit Reauthorization
Susan Brooks
As part of the annual budget, a $5 million line of credit has been included to 
mitigate cash flow concerns due to the timing of tax payments. Each year, the line of 
credit must be reauthorized, the current line of credit with Great Western bank 
matures on December 15, 2020.

Administration's Recommendation: Approve a resolution to renew our $5 million 
line of credit with Great Western Bank.

C.2. Bond Project Update
Jeff Rippe
The Board will receive an update and requests for approvals on bond projects.

C.2.a. Bond Oversight Committee 
Oversight Committee Member
A member of the Bond Oversight Committee will provide a report to the Board. 



C.2.b. Bellevue West Roof Units
Ralph Gladbach
Tonight the administration will ask approval for GP Architecture to solicit bids 
for the replacement of the rooftop units over the main gym area at Bellevue 
West.

C.2.c. Buses 
Rich Casey
Tonight the administration will ask for approval from the Board to solicit bids 
for five new buses that are budgeted for 2020.

D. Commendations

E. Information Items

E.1.School Climate Transformation Grant Update
Fran Pokorski
Tonight the Board will receive an update on the School Climate Transformation 
Grant the district received in 2019.

E.2.Project STEM Update
Susan Colvin
Tonight the Board will receive an update on the Project STEM Grant the district 
received in 2018.

E.3.Strategic Plan Update
Robert Moore
Tonight the administration will give the Board and update on Priority #4 Engaging 
Our Community and Priority #5 Allocation of Resources of the Strategic Plan.

E.4.BPS District Update
Jeff Rippe

The administration will give an update on the Bellevue Public Schools from the 
COVID-19 pandemic. 

F. Public Comment Period
Public Comment pertaining to items not otherwise on the Agenda must be submitted to 



the Secretary of the Board five days prior to the Board meeting.  

Edward T. Ventura, Jr. - Mascots

G. Board of Education Member Reports on Meetings They Have Attended
Board President

BPS Foundation - Scott Eby and Frank Kumor
MABE - Maureen McNamara

Other Meetings Attended

H. Future Business
Board President
November 17, Bond Oversight Committee Meeting, via Zoom, 5:30 p.m.
November 18-20, NASB/NASA State Education Conference (CHI Health Center - 
Downtown Omaha and Virtually)
December 7, Board of Education Meeting, Welcome Center, 6:30 p.m.

I. Adjourn
Board President
Adjourn the November 9, 2020, meeting of the Board of Education.
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BELLEVUE PUBLIC SCHOOLS 
Board of Education Meeting 

Bellevue, Nebraska 
 

Official Minutes 
October 5, 2020 

 
The Board of Education at Bellevue, Nebraska, met in open and public session at 6:30 p.m. 
on Monday, October 5, 2020, at Bellevue Public Schools Welcome Center 2600 Arboretum 
Drive Bellevue, NE 68005. 
 
Notice of the meeting was given in the advance notice thereof by publication in the Bellevue 
Leader and posting, the designated method of giving notice, a copy of the proof of publication 
being kept on file with the Board Secretary.  All proceedings hereafter shown were taken while 
the meeting was open to the public.  
 
          
A. Routine Business 
 
A.1.  Call to Order 
 
A.2.  Roll Call 
Attendance Taken at 6:30 p.m. 
 
Present Board Members:     Also in Attendance: 
Sarah Centineo:  Present    Jeff Rippe, Superintendent 
Doug Cook:   Present    Military Advisor, Col. Dayton 
Scott Eby:   Present    Staff Members 
Frank Kumor:   Present 
Maureen McNamara:  Present 
Nina Wolford:   Present 
 
A.3.  Open Meetings Law 
President Sarah Centineo noted a copy of the Open Meeting Acts is posted on the wall of the 
Board room. 
 
A.4.  Pledge of Allegiance 
President Sarah Centineo led those in attendance in the Pledge of Allegiance. 
 
 
B.  Special Recognition 
 
B.1.  NASB Achievement Awards 
Dr. Rippe recognized Sarah Centineo, Maureen McNamara, and Nina Wolford on behalf of the 
Nebraska Association of School Board for their NASB Achievement Award levels. 
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C.  Consent Agenda 
Motion Passed: Approved by consent items in section C of the Agenda identified with an 
asterisk and receive the information and proposals in sections D and E identified with an asterisk. 
Passed with a motion by Frank Kumor and a second by Maureen McNamara. 
 
Sarah Centineo:  Yea 
Doug Cook:   Yea 
Scott Eby:   Yea 
Frank Kumor:   Yea 
Maureen McNamara:  Yea 
Nina Wolford:   Yea 
 
C.1.  *Approval of Minutes 
Approved the Minutes of the September 14, 2020 Board of Education meeting. 
 
C.2.  *Treasurer's Report 
Acknowledged receipt of the Treasurer’s Report for September, 2020. 
 
C.3.  *Payment of Claims 
Approved the payment of claims totaling $1,333,510.94. 
 
C.4.  *Release from Contract 
(1) Ernest Para and (2) Douglas Schmulbach were released from their contracts effective May 
27, 2021. 
 
C.5.  *Election of New Teachers 
(1) Hannah Smith was elected to the certified staff for the 2020-21 school year effective August 
7, 2020 subject to her release from any contractual agreements with other school districts. 
 
 
D.  Action Items 
 
D.1.  2020-21 Property Tax Request and Rate Resolution for Sarpy County School 
District #0001 
 
WHEREAS, public was given at least five days in advance of a Special Public Hearing called for 
the purpose of discussing and approving or modifying the District's Tax Requests for the 
2020/2021 school fiscal year for the General Fund and Bond Fund of Sarpy County School 
District #0001; and, 
 
WHEREAS, such Special Public Hearing was held before the Board of Education (hereinafter 
"the Board") of Sarpy County School District #0001 (hereinafter "the District") at the time, date, 
and place announced in the notice published in a newspaper of general circulation, a copy of 
which notice and proof of publication of which is attached hereto as Exhibit A, all as required by 
law; and, 
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WHEREAS, the Board provided an opportunity to receive comment, information and evidence 
from persons in attendance at such Special Hearing; and, 
 
WHEREAS, the total General Fund assessed value of the property differs from last year's total 
assessed value by 6.3%; the tax rate which would levy the same amount of property taxes as last 
year, when multiplied by the new total assessed value of property would be $0.99 per $100 of 
assessed value; the Bellevue Public Schools proposes to adopt a General Fund property tax 
request that will cause its tax rate to be $1.05 per $100 of assessed value; 
 
WHEREAS, based on the proposed property tax request and changes in other revenue, the total 
General Fund operating budget of the Bellevue Public Schools will exceed last year's by 3 
percent; and 
 
WHEREAS, the total Bond Fund assessed value of the property differs from last year's total 
assessed value by 5.4%; the tax rate which would levy the same amount of property taxes as last 
year, when multiplied by the new total assessed value of property would be $0.1376 per $100 of 
assessed value; the Bellevue Public Schools proposes to adopt a Bond Fund property tax request 
that will cause its tax rate to be $0.1613 per $100 of assessed value; 
 
WHEREAS, based on the proposed property tax request and changes in other revenue, the total 
Bond Fund operating budget of the Bellevue Public Schools will exceed last year's by 17 
percent. 
 
WHEREAS, the Board, after having reviewed the District's Tax Requests for each said fund, and 
after public consideration of the matter, has determined that the Final Tax Requests as listed 
below are necessary in order to carry out the functions of the District, as determined by the 
Board for the 2020/2021 school fiscal year. 
 
NOW BE IT THEREFORE RESOLVED that (1) the Tax Request for the General Fund should 
be, and hereby is set at $36,235,264; and (2) the Tax Request for the Bond Fund should be, and 
hereby is set at $5,566,225. 
 
Motion Passed: I move to accept the resolution as presented. Passed with a motion by Maureen 
McNamara and a second by Frank Kumor. 
 
Sarah Centineo:  Yea 
Doug Cook:   Yea 
Scott Eby:   Yea 
Frank Kumor:   Yea 
Maureen McNamara:  Yea 
Nina Wolford:   Yea 
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D.2.  Committee on American Civics Hearing 
A hearing was held for the Committee on American Civics to accept public input on Nebraska 
Statute 79-724. No public input was given.  
 
D.3.  Bond Projects Update 
 
D.3.a.  Bond Oversight Committee  
John Carozza spoke on behalf of the Bond Oversight Committee to give an overview of the 
September 24th Oversight Committee meeting that was held via Zoom.  Mr. Carozza shared the 
Committee discussed pay requests, the roof over the gym at LeMay, the NDEQ rubber rebates 
for the tracks at the two high schools and Lewis and Clark, along with the lighting rebates from 
OPPD. Also, discussions have begun on the projects that are scheduled for 2021, which include 
Mission, CHAP, Fort Crook, Fairview, and Bellevue West.  Minutes from the September Bond 
Oversight Committee meeting can be located on the BPS Bond website.  The next Committee 
meeting will be held October 15th via Zoom. 
 
D.3.b.  LeMay Partial Roof Replacement 
Dr. Rippe shared the roof over the gym at LeMay is in need of being replaced.  The district 
received four bids for the project with a bid in the amount of $52,000 from Mejia Roofing. This 
does include a $5,000 contingency.  Tonight the Board was asked to approve the bid from Mejia 
Roofing. 
 
Motion Passed: I move to approve the bid from Mejia Roofing for the roof replacement over the 
gym at LeMay. Passed with a motion by Scott Eby and a second by Nina Wolford. 
 
Sarah Centineo:  Yea 
Doug Cook:   Yea 
Scott Eby:   Yea 
Frank Kumor:   Yea 
Maureen McNamara:  Yea 
Nina Wolford:   Yea 
 
D.4. *Board Policy 
The following Board Policies passed by consent: 
 

404.061 Harassment of Employees-Civil Rights 
404.062 Harassment of Employees-Notification and Investigation 
504.181 Sexual Harassment of Students 
 

 
E.  Commendations 
 
E.1.  *Excellence in Education Award for Alpha Delta Kappa 
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F.  Information Items 
 
F.1.  Staffing Report 
As part of the Strategic Plan the district updates the Board annually on staffing. Tonight, Dr. 
Sharra Smith, Executive Director of Personnel presented the Board the Certified/Classified 
Staffing report for the 2020-21 school year. This report reflects all filled positions as of 
September 24, 2020.  Dr. Smith also explained the staffing for the BPS At-Home Learning, 
along with the Lied Activity Center and Kids’ Time staffing.  
 
F.2.  State Assessment and Accountability 
Laurie Hanna, Director of Assessment and Accreditation gave a recap of the 2019-20 
assessments that were scheduled to take place in the spring.  The assessments did not take place 
due to the change in school being moved to remote learning. An update was provided on the 
impact statewide of school closures on data reporting and AQuESTT Accountability. Mrs. Hanna 
also reviewed the 2020-21 assessment and accountability plan, along with the NSCAS 
Summative Assessments.  
 
F.3.  Advanced Placement and NMSI Update 
Mrs. Hanna reminded the Board this is the third year for the National Math and Science Initiative 
(NMSI) grant the district received.  An update was given on the AP course enrollment over the 
last six years, AP students taking exams and AP exams taken, students with qualifying scores 
and number of qualifying scores, along with the number of AP scholars. Mrs. Hanna shared 
students that took the AP exams had to complete them online in the spring due to the remote 
learning.   
 
F.4.  Strategic Plan Update 
Dr. Robert Moore, Assistant Superintendent shared an update on Priority #3 Student Programs 
and Services of the Strategic Plan.  First an update was given on the progress of the Multi-Tiered 
System of Supports (MTSS) which is supported by the School Climate Transformation Grant. 
This year the district adopted the Tier 2-3 K-12 implementation of the Edmentum ExactPath 
web-based software to provide interventions and enrichment in reading across the district.  
 
Secondly, Dr. Moore shared the district expanded the staff with the Academic Center for 
Excellence (ACE) program.  With the increase in staff this should allow to serve additional 
students in the program.  
 
Lastly, the district completed the automotive program at the Career Launch Center and is looking 
to extend the automotive program for the 2021-2022 school year.  Dr. Moore shared the district 
has identified the next two programs targeted for the Center, which are Health Sciences and 
Manufacturing/Maintenance programs. 
 
Dr. Moore proceeded to announce the district received a $1,500,000 competitive grant from the 
Department of Defense Education Activity.  The 2020 grant aims to equip local educational 
agencies with resources necessary to successfully build and/or expand STEM programming.  The 
goal is to improve reading and literacy in grades K-12 and increase the number of students in 
dual enrollment courses in health sciences.     
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F.5.  BPS District Update 
Dr. Rippe provided an update to the Board on the current state of the district.  Thank you to all 
the teachers, staff and students for continuing to follow the districts COVID-19 plan. The district 
continues to work with the Sarpy/Cass Health Department to track and trace cases.  So far, the 
cases reported have been from outside the buildings. Also, Dr. Rippe reported the USDA 
extended funding until May, 2021 or until funds are depleted for all students in the district to 
receive a free complete breakfast and complete lunch each school day.   
 
 
G.  Public Comment Period 
Edward T. Ventura, Jr. – Mascots 
 
 
H.  Board of Education Member Reports on Meetings They Have Attended 
BPS Foundation – Scott Eby and Frank Kumor were unable to attend the meeting. 
 
MABE – Maureen McNamara reported the group will be meeting this fall.  Mrs. McNamara will 
be the new chairperson. 
 
 
I. Future Business 
October 15, Bond Oversight Committee Meeting, via Zoom, 5:30 p.m. 
 
November 9, Board of Education Meeting, Welcome Center, 6:30 p.m. 
 
 
J.  Adjourn 
Motion Passed: I move to adjourn the October 5, 2020 Board of Education meeting. Passed with 
a motion at 7:53 p.m. by Maureen McNamara and a second by Scott Eby. 
 
Sarah Centineo:  Yea 
Doug Cook:   Yea 
Scott Eby:   Yea 
Frank Kumor:   Yea 
Maureen McNamara:  Yea 
Nina Wolford:   Yea 
             
             
     
_____________________________________ 
Secretary 
  
  
  































BPS Bond SummaryOct20.xlsx Prepared by: Susan Brooks

Bonds Approved by Voters 76,000,000.00          

Bonds Sold 76,000,000.00          

Premium Received on Sale of Bonds 10,181,683.90          

Gross Proceeds 86,181,683.90          

Other Activity:

Underwriter's Discount (netted against proceeds) (708,197.50)             

Costs of Issuance (expense) (221,796.00)             

Interest Income received -                           

Net Funds Received To Date 85,251,690.40          

Bonds Remaining to be Sold -                           

FY20 Activity:

Beginning Cash Balance as of October 1, 2020 29,170,413.46          

Income through October31, 2020 30,002.30                 

Expenditures through October 31, 2020 (206,981.94)             

Ending cash balance on October 31, 2020 28,993,433.82          

Bellevue Public Schools General Obligation Bonds
Summary as of 10/31/2020















































Personnel  DR. SMITH  
 
 
(a)   Election of New Teachers 
 

Recommended action: “that (1) Cameron Dacanay be elected to the certified staff 
for the 2020-21 school year effective January 6, 2021 subject to his release from 
any contractual agreements with other school districts." 
 
 
Summary  
  Degree/ 
Name College Experience Assignment 
 
1. Cameron Dacanay UNO BS/none Special Education 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



STUDENT TRANSPORTATION
and

WHITE FLEET

VEHICLE REPLACEMENT PLAN

2021 PURCHASES



Student Transportation Vehicles ESTIMATED ACTUAL
COST COST

o 2017: 
5 General Education and 5 SPED buses $1,000,000.00 $965,630.00

o 2018: 
3 General Education and 1 SPED bus $  465,000.00 $407,240.00

o 2019: 
7 SPED buses $  636,000.00 $860,385.00
3 General Education buses $  375,000.00

o 2020: 
2 General Education buses $  250,000.00 $190,408.00

o2021: 
5 General Education buses  $  635,000.00



White Fleet Vehicles ESTIMATED        ACTUAL
COST COST

o 2017: 
3 Box Trucks (FS) and 2 utility trucks (GM) $269,000.00 $211,603.00

o 2018: 
3 Cargo Vans (HVAC, Carpenter, IT), $176,000.00 $140,762.00
1 Service Truck (TR) 

o 2019: 
1 Cargo Van (FS) and 1 Box Truck (FS) $ 93,000.00 $ 72,756.00

o 2020: 
1 Box Truck (GM) $ 52,000.00 $ 49,263.00
3 Cargo Vans (2-FS, 1 TR) $ 87,000.00 $ 44,146.00
1 Service Truck (BW) $ 60,000.00 ?
1 Service Truck (BE) (moved from 2021) $ 60,000.00 ?

o 2021:  No Purchases



Student Transportation and White Fleet Vehicle 
Bond Purchase Summary

School Buses Purchased  ($2,423,663.00)
26 Buses

13 General Education buses (6 Propane)
13 SPED buses (7 Propane)

White Fleet Vehicles Purchased  ($643,468.00)*
17 Trucks/Vans

7 Food Service (4 Box Trucks/3 Cargo Vans)
6 Grounds Maintenance (6 Trucks)
2 Transportation (1 Truck/1 Mail Van)
2 High Schools (2 Trucks)

* Assuming actual cost = bid price on remaining 3 vehicles



Recommendation

Approval to submit bids to Cornhusker 
International (International bus) and 
Truck Center Companies (Thomas bus) 
for the purchase of five General 
Education 84 passenger rear engine 
diesel school buses.



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
BPS School Climate Transformation Grant 
Summative Evaluation Report – October 2019 to September 2020 

 

 

 

  

Prepared by Category One Consulting September 2020 
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Project Overview 
Grant Overview 
Bellevue Public Schools (BPS) received a $2.79 million-dollar School Climate Transformation Grant (SCTG) from 

the Department of Education in October of 2019. The grant is focused on improving school climate through the 

implementation of a Multi-Tier System of Supports (MTSS) for Behavior, a district-wide Positive Behavioral 

Interventions and Supports (PBIS) approach, development of social skills curriculum and related training 

through the Boys Town Well-Managed Classroom curriculum, additional Tier 2 & 3 special education classroom 

behavior interventions, and implementation of drug awareness and resistance programs.  

 

Grant Objectives 
Through work associated with the grant, BPS hopes to address three major objectives: 

· Implement district-wide PBIS tiered curricular supports for social and behavioral skills with students to 

improve behavior and improve school climate. 
· Provide professional development for educators to enhance pedagogy in order to effectively teach social 

skills and manage problem behavior. 
· Provide comprehensive supports for students and families which promote school and family success. 

 

Grant Evaluation 
Over the course of the 5-year project, BPS will be partnering with Category One Consulting (C1C) to conduct an 

evaluation of all grant-related activities. As part of the evaluation, C1C will produce quarterly formative and 

annual summative evaluation reports throughout the course of the project (see timeline below). Quarterly 

reports will summarize planning associated with or progress toward each of the grant objectives, data on key 

performance measures associated with those objectives, as well as key findings and next steps. Summative 

reports will describe all progress and evaluation findings from the previous year as well as planned grant and 

evaluation activities for the upcoming school year. The following is the first of five annual summative reports 

and focuses primarily on activities implemented between October 2019 and September 2020. 

 

 
*The final summative evaluation report will include findings from all five years of the grant project. 
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Project Objective 1 – Implement PBIS Tiered Curricular Supports 
Objective Overview 
The first of three major objectives associated with the BPS SCTG is to implement district-wide PBIS tiered 

curricular supports for social and behavioral skills with students to improve behavior and improve school 

climate. The sections below provide a detailed account of all planning associated with and progress toward this 

first objective completed between October 2019 to September 2020. Also included are data and data collection 

details associated with key performance measures as identified in the grant application and detailed findings 

from various data collection activities conducted as part of the grant evaluation. Finally, key findings and next 

steps related to the objective are also provided. 

 

Year in Review 
Planning and progress related to implementing a district-wide PBIS approach as of September 2020 are 

detailed below. 

· BPS began implementing a district-wide PBIS approach during the 2018-19 school year through their 

MTSS framework designed to provide 3-tiered levels of support to meet both the academic and 

behavioral needs of students. 

· During year 1 of the SCTG project, the current district-level MTSS coordinator position was expanded 

from 0.6 FTE to 1.0 FTE to oversee district-wide PBIS implementation and develop structures to sustain 

PBIS practice. 

· MTSS/PBIS implementation teams were also established in each school with the goal of meeting each 

month to analyze available climate and behavioral data and guide behavior support decisions. 

· BPS also identified and made plans to provide a stipend for PBIS team leaders at each school who will 

assist administration and lead school-level PBIS implementation teams. 

· Each school identified 3 to 5 school-wide and classroom behavior expectations and established school-

wide recognition programs to encourage positive behavior. 

· Training was provided to administrators during the 2019-20 school year to help create consistency in 

behavior data collection across the district. 

· All elementary schools and some secondary schools began utilizing the School Wide Information System 

(SWIS) data collection tool to capture and review behavior data. 

· BPS hired a 0.5 FTE School Climate Project Director to oversee all SCTG-related activities. 

· The Ed School Climate Survey (EDSCLS) was administered to all students and staff at the beginning of 

the 2020-21 school year to establish baseline climate data. This measure will be administered again at the 

end of the 2020-21 school year and each spring throughout the course of the grant. 

· BPS collected data through the PBIS Tiered Fidelity Inventory (TFI) implementation tool and the PBIS Staff 

Buy-In measure to inform the level and effectiveness of PBIS implementation in each school. This data 

collection will continue annually. 

· On June 22nd and June 23rd, approximately 130 staff members representing all BPS schools participated in 

a two-day virtual PBIS training session facilitated by Heather Robbins, a Behavior Support Consultant 

from Nebraska PBIS. This training provided staff with guidance on PBIS practices and allowed them to 

explore what those practices might look like when they return to school in the fall. 

· In August 2020, all BPS administrators received additional training on discipline data entry to ensure 

consistent and accurate documentation of discipline incidents across the district. 

 

  



 
 
 

Prepared by Category One Consulting  Page 5 

Performance Measures 
The table below illustrates Federal Grant Performance and Results Act (GPRA) and project-specific performance 

measures associated with Objective 1 and available results from Year 1 of the SCTG. Definitions and details 

associated with each of the key performance measures are provided in the following section. 

 

Performance Measure Measure Type 

*Available Quantitative Data 

Target Actual Performance 

# Ratio % # Ratio % 

1a. Number of training and technical 
assistance events with staff 

GPRA 16 16/16 100% 16 16/16 100% 

1b. Number and percentage of schools 
annually implementing MTSS with fidelity 

GPRA 20 20/20 100% 6 6/20 30% 

1c. Number and percentage of schools 
annually reporting an improved school 
climate on the EDSCLS 

GPRA 20 20/20 100% TBD TBD TBD 

1d. Number and percentage of schools 
that annually report a decrease in 
suspensions and expulsions 

Project 20 20/20 100% 14 14/20 70% 

1e. Number and percentage of schools 
with annual improvement on the PBIS 
Tiered Fidelity Inventory (TFI) 

Project 20 20/20 100% TBD TBD TBD 

1f. Annual improvement(s) in student 
perceptions on the EDSCLS 

Project 3 3/3 100% TBD TBD TBD 

1g. Annual improvement(s) in staff 
perceptions on the EDSCLS 

Project 3 3/3 100% TBD TBD TBD 

*Data related to the EDSCLS and fidelity of MTSS implementation was not available for the 2019-20 school year 

as a result of school closures due to the COVID-19 pandemic. 

 

Data Collection Details 
1a. Number of training events with staff. This performance measure is a count of the number of MTSS/PBIS-

related training events and committee meetings occurring from October 2019 through September 2020 in 

comparison to the number of planned events. During this time, 16 training events or committee meetings were 

planned, and 16 events occurred across the district. This included district-level MTSS committee or 

subcommittee meetings as well as 6 PBIS training sessions provided to school staff and supported by Nebraska 

PBIS. The table below illustrates the number of training events by school in which at least some portion of the 

staff participated.  
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GPRA Performance Measure 1a:  Number of training and technical assistance events with staff 

School 
Grade 
Level 

Number of MTSS/PBIS-Related Training Events with Staff 

Avery K-6 6 

Belleaire K-6 6 

Bellevue K-6 6 

Bellevue East 9-12 6 

Bellevue West 9-12 6 

Bertha Barber K-6 6 

Betz K-6 6 

Birchcrest K-6 6 

Central K-6 6 

Fairview K-6 6 

Fort Crook K-6 6 

Lemay K-6 6 

Leonard Lawrence K-6 6 

Lewis & Clark 7-8 6 

Logan Fontenelle 7-8 6 

Mission 7-8 6 

Peter Sarpy K-6 6 

Twin Ridge K-6 6 

Two Springs K-6 6 

Wake Robin  K-6 6 

 

1b. Number of schools annually implementing MTSS with fidelity. This measure represents the number and 

percentage of schools that have been determined to be implementing MTSS with fidelity. This determination is 

based on data from the PBIS Tiered Fidelity Inventory (TFI), the MTSS self-assessment, and data collected 

through C1C school walkthroughs and interviews with school administrators. Note that C1C was unable to 

conduct school walkthroughs in the spring as planned due to school closures resulting from the COVID-19 

pandemic. However, most schools have yet to fully implement MTSS/PBIS practices with fidelity at this time 

given this is the first year of the grant. We expect to see significant improvements on both the PBIS TFI and the 

MTSS self-assessment over the next 4 years. 

 

The data table below illustrates PBIS Tiered Fidelity Inventory scores and PBIS Self-Assessment Survey (SAS) 

implementation average scores for each school. The PBIS TFI is completed each fall by a PBIS coach/consultant 

to assess the degree to which Tier 1, Tier 2, Tier 3, and overall PBIS core features have been implemented at each 

school. The PBIS SAS is completed each spring by school staff. PBIS SAS implementation averages are 

calculated by averaging responses across 18 items on the school-wide systems subscale with scores indicating 

the degree staff feel schoolwide PBIS practices have been implemented. The table also indicates which schools 

were determined to be implementing MTSS/PBIS with fidelity based on both PBIS TFI and PBIS SAS 

implementation average scores. Most schools have not implemented PBIS Tiers 2 and 3 at this time and those 

that have are at the very beginning of implementation As a result, fidelity of implementation has been defined 

as having an overall TFI Tier 1 score of 70% or higher and a PBIS SAS implementation average of 80% or greater. 

As of the end of the 2019-20 school year, only 6 of 20 BPS schools met these criteria for PBIS/MTSS 
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implementation fidelity.  These results are not surprising given this is the first year of the grant and 

implementation of MTSS/PBIS practices has been staggered across the district. 

 

GPRA Performance Measure 1b:  Number of schools annually implementing MTSS with fidelity 

School 
Grade 
Level 

2019-20 PBIS Tiered Fidelity Inventory Scores 
PBIS SAS 

Implementation 
Average 

Implementing 
MTSS with Fidelity 

(Yes/No) Tier 1 Tier 2 Tier 3 Overall 

Avery* K-6 50% NA NA 50% 70% No 

Belleaire* K-6 47% NA NA 47% 70% No 

Bellevue K-6 27% 19% 9% 18% 66% No 

Bellevue East* 9-12 57% NA NA 57% 67% No 

Bellevue West 9-12 45% NA NA 45% 59% No 

Bertha Barber K-6 53% 0% 0% 18% NA No 

Betz K-6 73% 46% 29% 49% 81% Yes 

Birchcrest K-6 70% 8% 9% 29% 80% Yes 

Central K-6 53% 0% 0% 18% 76% No 

Fairview K-6 90% 96% 100% 95% 96% Yes 

Fort Crook K-6 73% 27% 79% 60% 84% Yes 

Lemay K-6 63% 0% 0% 21% NA No 

Leonard Lawrence K-6 73% 69% 82% 75% 83% Yes 

Lewis & Clark* 7-8 37% NA NA 37% NA No 

Logan Fontenelle* 7-8 27% NA NA 27% NA No 

Mission* 7-8 73% NA NA 73% 79% No 

Peter Sarpy K-6 70% 69% 85% 75% 67% No 

Twin Ridge K-6 100% 100% 97% 99% 89% Yes 

Two Springs* K-6 67% NA NA 67% 82% No 

Wake Robin K-6 63% 73% 82% 73% 76% No 

*Indicates the school was an early PBIS adopter and the TFI was completed during summer 2019. 

**Some schools had yet to complete the PBIS SAS in spring 2020 due to COVID-19 related school closures. 

 

1c. Number and percentage of schools annually reporting an improved school climate on the EDSCLS. Plans 

have been made to administer the EDSCLS to staff and students in grades 5-12 on an annual basis during each 

year of the grant. BPS was unable to administer the EDSCLS in spring 2020 due to an unanticipated early end of 

the school year resulting from the COVID-19 pandemic. Evidence suggested many students would be unable to 

complete this measure at home due to the inability to access it online. As a result, the EDSCLS was first 

administered in the fall of the 2020-21 school year to establish baseline climate data, and subsequent 

administrations will be used to determine how many schools show annual improvements in school climate. 

Initial results for this performance measure will be available following the 2020-21 school year. 

 

The table below illustrates average student benchmark scale scores for each of the school climate domains 

(engagement, safety, and environment) measured by the EDSCLS. In general, scores below 300 are considered 

least favorable, scale scores ranging from 300 to 400 are considered favorable, and scale scores above 400 are 

considered most favorable. Scores for the baseline (fall 2020) administration of the EDSLCS are include here. All 

schools had average domain scores that fell in the favorable or most favorable categories on this initial 

administration of the EDSCLS. Scores from the spring 2021 administration are TBD and will not be available until 
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May 2021. At that time, those scores will be compared with scores from the fall 2020 administration to assess 

whether climate has improved at each school. 

 

GPRA Performance Measure 1c:  Number of schools annually reporting improved climate on EDSCLS 

School 
Grade 
Level 

Engagement Scale Scores Safety Scale Scores Environment Scale Score 

Fall  
2020 

Spring 
2021 

Change 
Fall  

2020 
Spring 

2021 
Change 

Fall  
2020 

Spring 
2021 

Change 

Avery K-6 368 TBD TBD 412 TBD TBD 367 TBD TBD 

Belleaire K-6 381 TBD TBD 412 TBD TBD 388 TBD TBD 

Bellevue K-6 375 TBD TBD 435 TBD TBD 379 TBD TBD 

Bellevue East 9-12 354 TBD TBD 337 TBD TBD 343 TBD TBD 

Bellevue West 9-12 353 TBD TBD 348 TBD TBD 341 TBD TBD 

Bertha Barber K-6 344 TBD TBD 361 TBD TBD 324 TBD TBD 

Betz K-6 392 TBD TBD 464 TBD TBD 406 TBD TBD 

Birchcrest K-6 387 TBD TBD 419 TBD TBD 379 TBD TBD 

Central K-6 446 TBD TBD 462 TBD TBD 465 TBD TBD 

Fairview K-6 383 TBD TBD 439 TBD TBD 379 TBD TBD 

Fort Crook K-6 369 TBD TBD 413 TBD TBD 356 TBD TBD 

Lemay K-6 393 TBD TBD 454 TBD TBD 392 TBD TBD 

Leonard Lawrence K-6 385 TBD TBD 460 TBD TBD 393 TBD TBD 

Lewis & Clark 7-8 377 TBD TBD 412 TBD TBD 379 TBD TBD 

Logan Fontenelle 7-8 360 TBD TBD 383 TBD TBD 353 TBD TBD 

Mission 7-8 370 TBD TBD 387 TBD TBD 364 TBD TBD 

Peter Sarpy K-6 379 TBD TBD 416 TBD TBD 370 TBD TBD 

Twin Ridge K-6 370 TBD TBD 424 TBD TBD 374 TBD TBD 

Two Springs K-6 376 TBD TBD 450 TBD TBD 381 TBD TBD 

Wake Robin K-6 371 TBD TBD 425 TBD TBD 371 TBD TBD 

 

 

1d. Number and percentage of schools that annually report a decrease in suspensions and expulsions. The 

table below illustrates the number of out of school suspensions and expulsions at each school for the baseline 

year (October 2018 through September 2019) and Year 1 of the SCTG (October 2019 through September 2020). 

The 2019-20 school year was shortened due to school closures resulting from the COVID-19 pandemic. As a 

result, Year 1 suspension and expulsion counts have been adjusted to account for the reduced number of school 

days (176 student days in 2018-19 and 133 in 2019-20). Overall, 14 of 20 schools reported fewer or the same 

number of suspensions or expulsions in Year 1 of the SCTG compared to the baseline year after adjustments 

were made based on the number of school days for each year.  
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Project Performance Measure 1d:  Schools annually reporting a decrease in suspensions and expulsions 

School 
Grade 
Level 

Suspension or 
Expulsions  

Baseline  
(Oct ‘18 – Sept ’19) 

Suspensions or 
Expulsions 

Year 1*  
(Oct ‘19 – Sept ’20) 

Increase/Decrease 

Avery K-6 6 20 Increase 

Belleaire K-6 7 15 Increase 

Bellevue K-6 3 3 - 

Bellevue East 9-12 369 240 Decrease 

Bellevue West 9-12 380 271 Decrease 

Bertha Barber K-6 3 3 - 

Betz K-6 64 32 Decrease 

Birchcrest K-6 15 25 Increase 

Central K-6 2 0 Decrease 

Fairview K-6 2 19 Increase 

Fort Crook K-6 7 7 - 

Lemay K-6 9 0 Decrease 

Leonard Lawrence K-6 8 4 Decrease 

Lewis & Clark 7-8 35 17 Decrease 

Logan Fontenelle 7-8 140 148 Increase 

Mission 7-8 115 99 Decrease 

Peter Sarpy K-6 11 8 Decrease 

Twin Ridge K-6 2 11 Increase 

Two Springs K-6 0 0 - 

Wake Robin K-6 2 1 Decrease 

*Year 1 data had been adjusted based on the reduced number of school days due to school closures resulting 

from the COVID-19 pandemic. 

 

1e. Number and percentage of schools with annual improvement on the PBIS TFI. The PBIS TFI is completed 

on an annual basis by a PBIS coach/consultant to assess the degree to which Tier 1, Tier 2, Tier 3, and overall 

PBIS core features have been implemented at each school. The TFI was completed by PBIS coaches at each 

school during the 2019-20 school year and will be completed again in each subsequent school year to 

determine annual improvements. The 2019-20 PBIS TFI results for each school are illustrated in the table below. 

Data regarding annual improvement on the PBIS TFI will not be available until 2020-21.  
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Project Performance Measure 1e:  Schools with annual improvement on the PBIS TFI 

School 
Grade 
Level 

2019-20 School Year 2020-21 School Year 

Tier 1 Tier 2 Tier 3 Overall Tier 1 Tier 2 Tier 3 Overall 

Avery* K-6 50% NA NA NA TBD TBD TBD TBD 

Belleaire* K-6 47% NA NA NA TBD TBD TBD TBD 

Bellevue K-6 27% 19% 9% 18% TBD TBD TBD TBD 

Bellevue East* 9-12 57% NA NA NA TBD TBD TBD TBD 

Bellevue West 9-12 45% NA NA NA TBD TBD TBD TBD 

Bertha Barber K-6 53% 0% 0% 18% TBD TBD TBD TBD 

Betz K-6 73% 46% 29% 49% TBD TBD TBD TBD 

Birchcrest K-6 70% 8% 9% 29% TBD TBD TBD TBD 

Central K-6 53% 0% 0% 18% TBD TBD TBD TBD 

Fairview K-6 90% 96% 100% 95% TBD TBD TBD TBD 

Fort Crook K-6 73% 27% 79% 60% TBD TBD TBD TBD 

Lemay K-6 63% 0% 0% 21% TBD TBD TBD TBD 

Leonard Lawrence K-6 73% 69% 82% 75% TBD TBD TBD TBD 

Lewis & Clark* 7-8 37% NA NA NA TBD TBD TBD TBD 

Logan Fontenelle* 7-8 27% NA NA NA TBD TBD TBD TBD 

Mission* 7-8 73% NA NA NA TBD TBD TBD TBD 

Peter Sarpy K-6 70% 69% 85% 75% TBD TBD TBD TBD 

Twin Ridge K-6 100% 100% 97% 99% TBD TBD TBD TBD 

Two Springs* K-6 67% NA NA NA TBD TBD TBD TBD 

Wake Robin K-6 63% 73% 82% 73% TBD TBD TBD TBD 

*Indicates the school was an early PBIS adopter and the TFI was completed during summer 2019.  

 

1f. Annual improvements in student perceptions on the EDSCLS. As stated above, the EDSCLS was first 

administered to staff and students in the fall of the 2020-21 school year. Annual administrations of the EDSCLS 

will then be used to determine improvements in student perceptions of school climate. The table below 

illustrates average student benchmark scale scores for each of the school climate domains (engagement, safety, 

and environment) measured by the EDSCLS. Here, scores have been collapsed across schools to provide a 

measure of student climate perceptions across the entire district. Again, scores for the baseline (fall 2020) 

administration of the EDSLCS are included, while those for the spring 2021 administration are TBD and will not 

be available until May 2021. At that time, those scores will be compared with scores from the fall 2020 

administration to assess whether climate has improved overall across the district. In general, students seem to 

have a favorable view of school climate across the district and at each school level (elementary, middle, high). 

We hope to see an increase in average scale scores each year on each domain. If a yearly improvement target of 

+10 scale score points is met on each domain, then the average student benchmark score will fall in the most 

favorable category for all domains at the end of the 5-year grant evaluation period. 
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GPRA Performance Measure 1f:  Annual improvements in student perceptions on the EDSCLS 

School 
Engagement Scale Scores Safety Scale Scores Environment Scale Score 

Fall  
2020 

Spring 
2021 

Change 
Fall  

2020 
Spring 

2021 
Change 

Fall  
2020 

Spring 
2021 

Change 

Elementary Schools 378 TBD TBD 434 TBD TBD 380 TBD TBD 

Middle Schools 369 TBD TBD 395 TBD TBD 366 TBD TBD 

High Schools 353 TBD TBD 343 TBD TBD 342 TBD TBD 

All Schools 364 TBD TBD 383 TBD TBD 359 TBD TBD 

 

1g. Annual improvements in staff perceptions on the EDSCLS. Similar to assessing annual improvements in 

student perceptions of school climate, the EDSCLS will also be used to assess improvements in staff 

perceptions of school climate. The table below illustrates average staff benchmark scale scores for each of the 

school climate domains (engagement, safety, and environment) measured by the EDSCLS. Here, scores have 

been collapsed across schools to provide a measure of staff climate perceptions across the entire district. Again, 

scores for the baseline (fall 2020) administration of the EDSLCS are included, while those for the spring 2021 

administration are TBD and will not be available until May 2021. At that time, those scores will be compared with 

scores from the fall 2020 administration to assess whether climate has improved overall across the district. In 

general, staff seem to have a favorable view of school climate across the district and at each school level 

(elementary, middle, high). We hope to see an increase in average scale scores each year on each domain. If a 

yearly improvement target of +10 scale score points is met on each domain, then the average staff benchmark 

score will fall in the most favorable category for all domains at the end of the 5-year grant evaluation period. 

 

GPRA Performance Measure 1g:  Annual improvements in staff perceptions on the EDSCLS 

School 
Engagement Scale Scores Safety Scale Scores Environment Scale Score 

Fall  
2020 

Spring 
2021 

Change 
Fall  

2020 
Spring 

2021 
Change 

Fall  
2020 

Spring 
2021 

Change 

Elementary Schools 385 TBD TBD 386 TBD TBD 383 TBD TBD 

Middle Schools 370 TBD TBD 372 TBD TBD 368 TBD TBD 

High Schools 360 TBD TBD 360 TBD TBD 359 TBD TBD 

All Schools 377 TBD TBD 378 TBD TBD 375 TBD TBD 

 

 

In-Depth Evaluation Findings 
The section below provides detailed evaluation findings related to Objective 1 based on various data collection 

and analysis activities conducted during year 1 of the SCTG evaluation. These findings are intended to provide 

BPS staff with information beyond that provided by GPRA and project performance measures to guide 

continuous improvement of district practices. Year 1 of the SCTG was largely focused on planning, and many of 

the planned evaluation activities (school walkthroughs and staff interviews) were postponed due to school 

closures resulting from the COVID-19 pandemic. As a result, this section of the Year 1 Summative Evaluation 

Report includes only detailed findings from analyses of 2019-20 discipline data. Subsequent summative 

evaluation reports will also contain findings from school walkthroughs and interviews with school staff.  
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2019-20 Discipline Data Analyses. Following the completion of the 2019-20 school year, C1C broke down 

suspension and expulsion data based on various student demographic characteristics. In addition, C1C analyzed 

suspension and expulsion data to identify the frequency with which certain types of behaviors resulted in 

suspensions and expulsions during the 2019-20 school year. Findings based on these discipline data analyses 

are detailed below. 

· Overall, Black students account for a greater percentage of out-of-school suspensions (OSSs) than 

would be expected based on enrollment. 

· American Indian students also account for a slightly higher percentage of OSSs than would be expected 

based on enrollment. 

· White and Asian/Pacific Islander students account for a slightly lower percentage of OSSs than would be 

expected based on enrollment. 

· Specifically, Black students account for a significantly greater percentage of OSSs than expected based 

on enrollment at Avery, Bellevue West, Bertha Barber, Fairview, Logan Fontanelle, and Peter Sarpy. 

· American Indian students account for a significantly greater percentage of OSSs or expulsions than 

expected based on enrollment at Bellaire, Bellevue West, and Betz. 

· Not surprisingly, male students account for a greater percentage of OSSs than would be expected based 

on enrollment. This tends to be especially true at the elementary level. 

· Overall, military connected students account for fewer OSSs than would be expected based on their 

enrollment across the district. 

· However, there are a few schools where military connected students account for a greater proportion of 

OSSs than would be expected based on their enrollment. These include Bellaire, Fairview, and Peter 

Sarpy. 

· Overall, students receiving free/reduced lunch account for more OSSs than would be expected based on 

their enrollment across the district. 

· However, there are a few schools where free/reduced lunch students account for a smaller proportion of 

OSSs than would be expected based on their enrollment. These include Bellaire and Fairview. 

· Special Education students account for more OSSs than would be expected based on their enrollment 

across the district. This finding is consistent across every school in the district. 

· English Language Learner (ELL) students account for fewer OSSs than would be expected based on their 

enrollment across the district. 

· Bellevue West is the only school where ELL students account for more OSSs than would be expected 

based on their enrollment. 

· Gifted students account for far fewer OSSs than would be expected based on their enrollment across the 

district. 

· The demographic trends above are largely consistent with trends found across other school districts 

based on data collected every other year via the Civil Rights Data Collection (CRDC) conducted by the 

U.S. Department of Education’s Office for Civil Rights (OCR). 

· A look at OSSs by behavior type revealed most were due to disrespect, physical attack, disruption, or 

tobacco/drug use or possession. 

· A total of 110 OSSs were due to failure to serve detention or attend Saturday school, excessive tardies, and 

skipping school. Because these behaviors are associated with avoiding class or school, suspensions may 

actually be reinforcing these behaviors. 

· The data these findings are based upon can be found in the Appendix of this report. Specifically, tables 

illustrating the percentage of suspensions or expulsions at each school by demographic grouping are 

provided as well as a table illustrating the number of OSSs or expulsions across the district due to various 

behavior types. 
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Key Findings 
Key findings based on performance measure data and other evaluation activities related to Objective 1 are 

detailed below. 

· Measures are in place to assess all GPRA and project-related performance measures associated with 

Objective 1, although baseline data for MTSS/PBIS implementation fidelity will not be available until the 

end of the 2020-21 school year. 

· Progress related to implementing a district-wide MTSS/PBIS approach is largely on track and going as 

planned, despite school closures resulting from the COVID-19 pandemic. 

· Some schools are further along in implementing key features of PBIS than others based on results from 

the PBIS Tiered Fidelity Inventory. This is the result of an intentional staggered approach to 

implementation of PBIS across the district. Planned staff interviews and walkthroughs to occur during the 

2020-21 school year will allow C1C to further explore these differences in the degree of PBIS 

implementation.   

· School closures have so far prevented C1C from conducting school walkthroughs and interviews with 

school staff. These interviews and walkthroughs will instead occur next year and will provide an in-depth 

look at MTSS/PBIS implementation across the district. 

 

Next Steps 
During the upcoming school year, administrators, school-level MTSS/PBIS implementation teams, and PBIS 

team leaders will continue to push forward MTSS/PBIS implementation and practice at each school with 

guidance and oversight provided by the district-level MTSS committee. Schools will also continue to use SWIS 

to capture and view behavior-related data and inform the implementation of MTSS/PBIS practices, and BPS will 

work with C1C to implement a discipline data improvement plan to ensure behavior-related data is being 

captured accurately across the district. The table below further illustrates planned grant and evaluation activities 

related to Objective 1.  

 

Objective 1: Planned SCTG and Evaluation Activities (2020-21) 

Activity 
Anticipated 
Completion 

C1C to complete in-depth analysis of initial EDSCLS data October 2020 

C1C to review early 2020-21 discipline data to identify data quality issues October 2020 

BPS staff to attend National PBIS Training October 2020 

BPS to implement discipline data quality improvement plan with assistance from C1C December 2020 

C1C to conduct school walkthroughs and/or staff interviews April 2021 

BPS staff to continue MTSS/PBIS meetings and trainings May 2021 

C1C to assess school-level MTSS implementation (PBIS TFI, MTSS self-assessment) May 2021 

BPS to administer EDSCLS to staff and students May 2021 

C1C to complete fall-spring EDSCLS comparison analyses June 2021 

C1C to complete year-end discipline data analyses and 2019-20 vs 2020-21 comparisons July 2021 
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Project Objective 2 – Provide Professional Development for Managing Student Behavior 
Objective Overview 
The second major objective associated with the BPS SCTG is to provide professional development for educators 

to enhance pedagogy in order to effectively teach social skills and manage problem behavior. The sections 

below provide a detailed account of all planning associated with and progress toward Objective 2 completed 

between October 2019 to September 2020. Also included are data and data collection details associated with key 

performance measures as identified in the grant application and detailed findings from various data collection 

activities conducted as part of the grant evaluation. Finally, key findings and next steps related to the objective 

are also provided. 

 

Year in Review 
Planning and progress related to providing professional development for educators to enhance pedagogy in 

order to effectively teach social skills and manage problem behavior as of September 2020 are detailed below. 

· BPS has made plans for Boys Town to provide training to all district staff regarding the Boys Town 

Education Model and its social skills curriculum.  

· Training will be provided to roughly half of BPS schools and their staff (cohort 1) starting in the 2020-21 

school year, and the other half (cohort 2) will receive training beginning in the 2021-22 school year. This 

experimental design will allow C1C to assess the impact of the training being provided. 

· During spring 2020, staff at the cohort 1 schools participated in a 1-hour informational session regarding 

the training they would be receiving during the next school year. Some of these sessions occurred in-

person, while some occurred virtually due to the COVID-19 pandemic. 

· Boys Town provided administrative intervention training to all cohort 1 school administrators in 

September 2020 as well as one day of training to all staff at cohort 1 schools. 

 

Performance Measures 
The table below illustrates federal Grant Performance and Results Act (GPRA) and project-specific performance 

measures associated with Objective 2 and available results from Year 1 of the SCTG. Definitions and details 

associated with each of the key performance measures are provided in the following section. 

 

Performance Measure Measure Type 

*Available Quantitative Data 

Target Actual Performance 

# Ratio % # Ratio % 

2a. Number of training and technical 
assistance events with staff 

GPRA 21 21/21 100% 21 21/21 100% 

2b. Observation of school climate and 
classroom implementation of PBIS 
principles and practices 

Project TBD TBD TBD TBD TBD TBD 

2c. Boys Town measures of implementing 
PBIS curriculum with fidelity 

Project TBD TBD TBD TBD TBD TBD 

*Data from observations of school climate and classroom implementation of PBIS as well as Boys Town 

measures of implementing PBIS curriculum with fidelity will not be available until later in the 2020-21 school 

year. 
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Data Collection Details 
2a. Number of training and technical assistance events with staff. This measure represents the number of staff 

training events related to delivering the Boys Town Education and Social Skills Curriculum. During the 2019-20 

school year, 10 informational sessions at each of the cohort 1 schools were held. A 2-day administrative 

intervention workshop for all school administrative teams at those schools was also held during September 

2020. Finally, 10 separate staff training were held for each of the cohort 1 schools in September 2020. Thus, a 

total of 21 events were planned during Year 1 of the SCTG and all 21 of those events occurred. The table below 

indicates the number of Boys Town Education and Social Skills Curriculum trainings delivered to each school 

during the 2019-20 school year. At this point in time, training has only been provided to cohort 1 schools who will 

continue to receive additional intensive training throughout the rest of the 2020-21 school year. Schools in the 

second cohort will receive this training during the 2021-22 school year. 

 

GPRA Performance Measure 2a:  Number of training and technical assistance events with staff 

School 
Grade 
Level 

Boys Town Social Skills Curriculum Training Events 

Avery K-6 0 

Belleaire K-6 2 

Bellevue K-6 2 

Bellevue East 9-12 0 

Bellevue West 9-12 2 

Bertha Barber K-6 2 

Betz K-6 2 

Birchcrest K-6 2 

Central K-6 2 

Fairview K-6 0 

Fort Crook K-6 0 

Lemay K-6 2 

Leonard Lawrence K-6 0 

Lewis & Clark 7-8 0 

Logan Fontenelle 7-8 2 

Mission 7-8 0 

Peter Sarpy K-6 0 

Twin Ridge K-6 0 

Two Springs K-6 2 

Wake Robin  K-6 0 

  

2b. Observation of school climate and classroom implementation of PBIS principles and practices. This 

measure represents the number and percentage of schools/classrooms observed by C1C to be effectively 

implementing PBIS principles and practices as they relate to training provided through Boys Town. These 

observations will not take place until spring of 2021, once all cohort 1 schools have received initial social skills 

curriculum training and consultation from Boys Town. At that time, the target for this measure will be 

established based on the number of schools/classrooms being observed. Initial results will become available 

near the end of the 2020-21 school year. 
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2c. Boys Town measures of implementing PBIS curriculum with fidelity. As part of the training being provided 

by Boys Town to cohort 1 schools, Boys Town staff will provide 10 days of consultation where they observe 

classrooms and provide feedback regarding the implementation of PBIS curriculum to school staff. These 

observation forms will be used to establish the number and percentage of classrooms that are implementing 

PBIS curriculum with fidelity. These observations will occur beginning in the fall of the 2020-21 school year. At 

that time, the target for this measure will be established based on the number of classrooms observed. Initial 

results will become available near the end of the 2020-21 school year. 

 

In-Depth Evaluation Findings 
Boys Town just began providing training related to the Boys Town Education Model and its social skills 

curriculum in September of the current school year. As a result, limited evaluation activities related to this 

training were conducted during Year 1 of the SCTG. However, C1C did assist BPS in creating experimental 

(cohort 1) and control (cohort 2) groups of schools that will eventually allow C1C to assess the impact of this 

training. Cohort 1 schools will receive the Boys Town training during the 2020-21 school year, and cohort 2 

schools will receive this training in 2021-22. This experimental design will allow C1C to evaluate the impact of the 

Boys Town training on cohort 1 schools independent of other factors that might affect school climate. Efforts 

were made to ensure that both cohorts were demographically similar and had similar numbers of students at 

different grade levels wherever possible. The table below provides a demographic comparison of these two 

groups. 

 

Demographic Comparisons: Cohort 1 vs Cohort 2 

Group 
Total 

Students 

Key Demographics Race/Ethnicity 

Free or 
Reduced 
Lunch % 

Special 
Education 

% 

English 
Language 
Learner % 

Black Hispanic White Other 

Cohort 1 
(Experimental)  

4662 35.4% 21.7% 3.0% 12.5% 14.2% 67.6% 5.7% 

Cohort 2 
(Control) 

5005 36.3% 19.1% 2.8% 12.8% 13.2% 67.3% 6.8% 

Note: Data in the table above are based on school enrollments as of December 2019. 

 

Further comparisons of cohort 1 and cohort 2 schools will be included in the Year 2 Summative Evaluation 

Report. Key comparison metrics will include change in suspensions/expulsions per student and change in 

EDSCLS results from fall to spring. In addition, C1C will describe any notable differences between the two 

cohorts based on their school walkthroughs and staff interviews. Subsequent summative evaluation reports will 

also contain findings from Boys Town measures of PBIS implementation fidelity.  

 
Key Findings 
Key findings based on performance measure data and other evaluation activities related to Objective 2 are 

detailed below. 

· Much of the data associated with Objective 2 performance measures will not become available until 

further into the 2020-21 school year after Boys Town has delivered social skills curriculum training to BPS 

staff at cohort 1 schools.  

· Plans are in place to provide cohort 1 schools with training regarding the Boys Town Education Model and 

its social skills curriculum throughout the 2020-21 school year. 

· Informational sessions regarding this training have already taken place at each of the 10 cohort 1 schools. 

· Administrators also attended a two-day administrative intervention workshop in September 2020, and 

staff at cohort 1 schools attended their first day of Boys Town training. 
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Next Steps 
During the upcoming school year, cohort one schools will continue to receive Well-Managed Schools training 

and Safe and Healthy Secondary Schools training from Boys Town. Boys Town will also provide 10 days of school 

and staff consultation to cohort 1 schools throughout the 2020-21 school year. C1C will then conduct 

comparisons between cohort 1 and cohort 2 schools related to school climate and discipline practices to assess 

the impact of the provided training. The table below further illustrates planned grant and evaluation activities 

related to Objective 2. 

 

Objective 2: Planned SCTG and Evaluation Activities (2020-21) 

Activity 
Anticipated 
Completion 

Boys Town to provide 2-day training sessions to all cohort 1 school staff (C1C to observe) October 2020 

C1C to conduct school walkthroughs and/or staff interviews April 2021 

Boys Town to provide consultation services to all cohort 1 schools May 2021 

C1C to conduct cohort 1 vs cohort 2 comparison (discipline, school climate, observations) June 2021 
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Project Objective 3 – Provide Supports for Students and Families to Promote Success 
Objective Overview 
The final major objective associated with the BPS SCTG is to provide comprehensive supports for students and 

families which promote school and family success. The sections below provide a detailed account of all planning 

associated with and progress toward Objective 3 completed between October 2019 to September 2020. Also 

included are data and data collection details associated with key performance measures as identified in the 

grant application and detailed findings from various data collection activities conducted as part of the grant 

evaluation. Finally, key findings and next steps related to the objective are also provided. 

 

Year in Review 
Planning and progress related to providing comprehensive supports for students and families which promote 

school and family success as of September 2020 are detailed below. 

· BPS has established a standing Drug-Free District Advisory Committee that will oversee the 

implementation of drug education in the district and this committee is meeting regularly. 

· BPS hired a 1.0 FTE alcohol/drug/opioid awareness and prevention counselor to work in schools to 

implement a drug education curriculum and support staff and students. 

· The alcohol/drug/opioid awareness and prevention counselor received professional development at the 

beginning of the 2020-21 school year in the form of three separate classes geared toward preventing drug 

abuse. 

· The alcohol/drug/opioid awareness and prevention counselor has officially begun working with students 

as of August 2020. 

· BPS has established a contract with the Mendez Foundation to provide substance use prevention 

curriculum and training to staff. 

· BPS staff received training on the Too Good for Drugs curriculum offered through the Mendez 

Foundation in preparation for delivering instruction to students during the 2020-21 school year.  

· Plans are in place for Boys Town to provide Boys Town Common Sense Parenting classes to families 

across the district during the 2020-21 school year with a focus on student families in tier 2 and 3 levels of 

support. 

 

Performance Measures 
The table below illustrates federal Grant Performance and Results Act (GPRA) and project-specific performance 

measures associated with Objective 3 and available results from Year 1 of the SCTG. Definitions and details 

associated with each of the key performance measures are provided in the following section. 
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Performance Measure Measure Type 

*Available Quantitative Data 

Target Actual Performance 

# Ratio % # Ratio % 

3a. Number of training and technical 
assistance events with families 

GPRA 24 24/24 100% TBD TBD TBD 

3b. Number and percentage of schools 
annually implementing opioid abuse 
prevention programming 

GPRA 20 20/20 100% 0 0/20 0% 

3c. Number and percentage of schools 
that report an annual decrease in 
suspensions and expulsions related to 
possession or use of alcohol 

GPRA 20 20/20 100% 18 18/20 90% 

3d. Number and percentage of schools 
that report an annual decrease in 
suspensions and expulsions related to 
possession or use of other drugs 

GPRA 20 20/20 100% 16 16/20 80% 

3e. Annual improvement in family 
perceptions of support and services 
provided through substance use 
prevention programming 

Project TBD TBD TBD TBD TBD TBD 

*Data regarding the number of training and technical assistance events with families and improvement in 

family perceptions of support and services provided through substance use prevention programming will not 

be available until later in the 2020-21 school year once BPS begins offering those programs. 

 

Data Collection Details 
3a. Number of training and technical assistance events with families. This measure is simply the number of 

Boys Town Common Sense Parenting Classes offered across the district each year. These classes will be made 

available to all student families in tier 2 and 3 levels of support later this fall. As a result, a total of 24 classes are 

scheduled with the ability to serve up to 36 parents. No parenting classes were provided during Year 1 of the 

SCTG. As a result, actual performance data for this measure won’t be available until after the 2020-21 school 

year.  

 

3b. Number and percentage of schools annually implementing opioid abuse prevention. This performance 

measure is the number and percentage of schools that are offering opioid abuse prevention programming 

during each grant year. The goal is to provide this programming in all 20 schools across the district beginning in 

the fall of 2020. As of September 30th, no schools are offering this programming yet, although plans have been 

made for all schools to begin offering it later in the fall. 
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GPRA Performance Measure 3b:  Number of schools offering opioid abuse prevention programming 

School 
Grade 
Level Offering Opioid Abuse Prevention Programming (Yes/No) 

Avery K-6 No 

Belleaire K-6 No 

Bellevue K-6 No 

Bellevue East 9-12 No 

Bellevue West 9-12 No 

Bertha Barber K-6 No 

Betz K-6 No 

Birchcrest K-6 No 

Central K-6 No 

Fairview K-6 No 

Fort Crook K-6 No 

Lemay K-6 No 

Leonard Lawrence K-6 No 

Lewis & Clark 7-8 No 

Logan Fontenelle 7-8 No 

Mission 7-8 No 

Peter Sarpy K-6 No 

Twin Ridge K-6 No 

Two Springs K-6 No 

Wake Robin  K-6 No 

 

3c. Number and percentage of schools reporting an annual decrease in suspensions and expulsions related 

to possession or use of alcohol. The table below illustrates the number of out of school suspensions and 

expulsions due to possession or use of alcohol at each school during the baseline year (October 2018 through 

September 2019) and Year 1 of the SCTG (October 2019 through September 2020). The 2019-20 school year was 

shortened due to school closures resulting from the COVID-19 pandemic. As a result, Year 1 suspension and 

expulsion counts have been adjusted to account for the reduced number of school days (176 student days in 

2018-19 and 133 in 2019-20). Overall, 18 of 20 schools reported fewer or stable adjusted suspension or expulsion 

counts due to possession or use of alcohol in Year 1 of the SCTG compared to the baseline year.  
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GPRA Performance Measure 3c:  Number of schools that report an annual decrease in suspensions and 
expulsions related to possession or use of alcohol 

School 
Grade 
Level 

Suspension or 
Expulsions Due to 

Alcohol  
Baseline 

(Oct ‘18 – Sept ’19) 

Suspension or 
Expulsions Due to 

Alcohol  
Year 1* 

(Oct ‘19 – Sept ’20) 

Increase/Decrease 

Avery K-6 0 0 - 

Belleaire K-6 0 0 - 

Bellevue K-6 0 0 - 

Bellevue East 9-12 2 5 Increase 

Bellevue West 9-12 3 3 - 

Bertha Barber K-6 0 0 - 

Betz K-6 0 0 - 

Birchcrest K-6 0 0 - 

Central K-6 0 0 - 

Fairview K-6 0 0 - 

Fort Crook K-6 0 0 - 

Lemay K-6 0 0 - 

Leonard Lawrence K-6 0 0 - 

Lewis & Clark 7-8 8 0 Decrease 

Logan Fontenelle 7-8 0 1 Increase 

Mission 7-8 7 11 Increase 

Peter Sarpy K-6 0 0 - 

Twin Ridge K-6 0 0 - 

Two Springs K-6 0 0 - 

Wake Robin K-6 0 0 - 

*Year 1 data have been adjusted based on the reduced number of school days due to school closures resulting 

from the COVID-19 pandemic. 

 

3d. Number and percentage of schools reporting an annual decrease in suspensions and expulsions related 

to possession or use of tobacco or other drugs. The table below illustrates the number of out of school 

suspensions and expulsions due to possession or use of tobacco or other drugs at each school during the 

baseline year (October 2018 through September 2019) and Year 1 of the SCTG (October 2019 through 

September 2020). The 2019-20 school year was shortened due to school closures resulting from the COVID-19 

pandemic. As a result, Year 1 suspension and expulsion counts have been adjusted to account for the reduced 

number of school days (176 student days in 2018-19 and 133 in 2019-20). Overall, 16 of 20 schools reported fewer 

or stable adjusted suspension or expulsion counts due to possession or use of tobacco or other drugs in Year 1 

of the SCTG compared to the baseline year.  
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GPRA Performance Measure 3d:  Number of schools that report an annual decrease in suspensions and 
expulsions related to possession or use of other drugs 

School 
Grade 
Level 

Suspension or 
Expulsions Due to 

Drugs 
Baseline 

(Oct ‘18 – Sept ’19) 

Suspension or 
Expulsions Due to 

Drugs 
Year 1* 

(Oct ‘19 – Sept ’20) 

Increase/Decrease 

Avery K-6 0 0 - 

Belleaire K-6 0 0 - 

Bellevue K-6 0 0 - 

Bellevue East 9-12 30 32 Increase 

Bellevue West 9-12 38 44 Increase 

Bertha Barber K-6 0 0 - 

Betz K-6 0 0 - 

Birchcrest K-6 0 0 - 

Central K-6 0 0 - 

Fairview K-6 0 0 - 

Fort Crook K-6 0 0 - 

Lemay K-6 0 0 - 

Leonard Lawrence K-6 0 0 - 

Lewis & Clark 7-8 0 5 Increase 

Logan Fontenelle 7-8 23 11 Decrease 

Mission 7-8 2 24 Increase 

Peter Sarpy K-6 0 0 - 

Twin Ridge K-6 0 0 - 

Two Springs K-6 0 0 - 

Wake Robin K-6 0 0 - 

*Year 1 data have been adjusted based on the reduced number of school days due to school closures resulting 

from the COVID-19 pandemic. 

 

3e. Annual improvement in family perceptions of support through drug abuse prevention programs. In the 

fall of the 2020-21 school year, C1C will work with BPS staff to develop student and/or parent surveys regarding 

perceptions of support through drug abuse prevention programs. These surveys will be administered in the 

spring of 2021 and again in each subsequent year of the grant. Once the 2021 results of these surveys become 

available, targets will be established for subsequent years.  

 

In-Depth Evaluation Findings 
In-depth evaluation findings related to Objective 3 will not be available until Year 2, after drug abuse prevention 

programming and Common Sense Parenting classes have been offered by the district. These findings will 

include survey results from both parents and students regarding their perceptions of support related to 

substance use prevention. C1C will also assess the impact of drug abuse prevention programming on the 

number of drug- and alcohol-related discipline incidents. 
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Key Findings 
Key findings based on performance measure data and other evaluation activities related to Objective 3 are 

detailed below. 

· Measures are in place or will be developed to assess all GPRA and project-related performance measures 

associated with Objective 3. 

· Much of the data associated with Objective 3 performance measures will not become available until the 

2020-21 school year when BPS begins offering substance use prevention programs in all of its schools. 

· Plans have been made to make Boys Town Common Sense Parenting courses available to up to 36 

district parents beginning in the 2020-21 school year. 

· Plans have also been made to begin delivering substance use prevention programming at all schools 

during the 2020-21 school year. 

 

Next Steps 
During the upcoming school year, BPS will begin offering substance use prevention programming in all of its 

schools. The district will also offer Boys Town Common Sense Parenting courses to up to 36 district parents. As 

part of the SCTG evaluation, C1C will work with BPS to develop and administer surveys assessing parent and/or 

student perceptions of support related to substance use prevention services. The table below further illustrates 

planned grant and evaluation activities related to Objective 2. 

 

Objective 2: Planned SCTG and Evaluation Activities (2020-21) 

Activity 
Anticipated 
Completion 

BPS to begin offering substance use prevention programming in all schools October 2020 

BPS to begin offering Boys Town Common Sense Parenting courses to district parents  October 2020 

C1C to develop surveys assessing perceptions of substance use prevention support December 2020 

BPS and C1C to administer surveys to parents and students April 2021 

C1C to analyze survey results June 2021 

C1C to analyze Common Sense Parenting course evaluation data June 2021 

 

Conclusions 
BPS is largely on track to achieve the three objectives it set forth in its SCTG application. Much of Year 1 has 

been dedicated to planning and preparation and the continued implementation of MTSS/PBIS practices in 

schools. A detailed look at 2019-20 discipline data revealed that Black students, American Indian students, 

special education students, and students receiving free-reduced price lunch accounted for a larger portion of 

suspensions than would be expected based on their enrollment. These trends are consistent with those found 

in schools across the United States. The discipline data also revealed that most suspensions in BPS are due to 

disrespect, physical attack, disruption, or tobacco/drug use or possession. As a result, BPS may have an 

opportunity to reduce suspensions through the offering of substance use prevention programming. 

 

Many key grant-related activities such as providing Boys Town professional development to staff and drug 

abuse prevention programs to students were not scheduled to begin until this coming fall. In addition to 

planning for those activities, BPS has worked with C1C to identify data sources and establish baseline values for 

measures that already exist, and plan for the administration of any additional measures needed to inform the 

evaluation of grant-related activities. These data and related evaluation findings will be shared in formative 

quarterly and summative year-end reports as they become available. In short, all grant activities have been 

implemented as planned at this point, and plans are in place to evaluate all grant activities going forward.   
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2019-20 Out of School Suspensions or Expulsions by Race/Ethnicity 

School 
Grade 
Level 

% of Enrollment % of OSS or Expulsions 

Am 
Indian 

Asian/ 
Pacific 

Islander 
Black Hispanic White N/A 

Am 
Indian 

Asian or 
Pacific 

Islander 
Black Hispanic White N/A 

Avery K-6 2.4% 4.8% 11.1% 24.7% 56.9% 0.0% 0.0% 0.0% 28.6% 0.0% 71.4% 0.0% 

Belleaire K-6 3.3% 2.9% 9.8% 29.3% 54.7% 0.0% 7.7% 0.0% 7.7% 23.1% 61.5% 0.0% 

Bellevue K-6 0.2% 4.2% 8.3% 7.1% 80.2% 0.0% 0.0% 0.0% 0.0% 0.0% 100.0% 0.0% 

Bellevue East 9-12 2.3% 3.8% 11.6% 13.9% 67.5% 0.9% 2.3% 0.9% 6.8% 14.9% 68.5% 6.8% 

Bellevue West 9-12 0.8% 4.4% 13.0% 13.3% 68.3% 0.2% 2.1% 2.5% 32.9% 15.2% 45.7% 1.6% 

Bertha Barber K-6 0.0% 1.9% 10.6% 12.4% 75.2% 0.0% 0.0% 0.0% 80.0% 0.0% 20.0% 0.0% 

Betz K-6 1.7% 5.2% 11.7% 15.9% 65.5% 0.0% 9.1% 3.0% 9.1% 30.3% 48.5% 0.0% 

Birchcrest K-6 2.6% 3.9% 17.3% 19.1% 57.2% 0.0% 0.0% 0.0% 15.0% 20.0% 65.0% 0.0% 

Central K-6 2.4% 1.2% 6.7% 14.0% 75.0% 0.6% 0.0% 0.0% 0.0% 0.0% 0.0% 100.0% 

Fairview K-6 1.5% 6.6% 11.3% 6.4% 74.3% 0.0% 0.0% 0.0% 50.0% 0.0% 50.0% 0.0% 

Fort Crook K-6 2.5% 7.5% 17.7% 14.0% 58.4% 0.0% 0.0% 0.0% 0.0% 0.0% 100.0% 0.0% 

Lemay K-6 4.0% 9.0% 13.9% 11.1% 62.0% 0.0%       

Leonard Lawrence K-6 1.0% 5.6% 12.7% 9.3% 71.5% 0.0% 0.0% 0.0% 0.0% 0.0% 100.0% 0.0% 

Lewis & Clark 7-8 1.2% 5.4% 10.8% 9.7% 72.9% 0.0% 0.0% 5.3% 5.3% 21.1% 68.4% 0.0% 

Logan Fontenelle 7-8 1.7% 2.9% 14.1% 16.4% 64.0% 0.8% 1.6% 0.8% 24.4% 19.7% 49.6% 3.9% 

Mission 7-8 2.7% 3.7% 13.7% 14.0% 65.0% 0.9% 0.0% 0.0% 7.5% 27.5% 56.3% 8.8% 

Peter Sarpy K-6 3.0% 6.4% 17.6% 13.2% 59.9% 0.0% 0.0% 16.7% 50.0% 0.0% 33.3% 0.0% 

Twin Ridge K-6 0.4% 2.4% 14.2% 15.4% 67.6% 0.0% 0.0% 0.0% 0.0% 28.6% 71.4% 0.0% 

Two Springs K-6 0.8% 4.9% 11.8% 11.2% 71.2% 0.0%       

Wake Robin K-6 2.0% 4.6% 10.6% 13.5% 69.3% 0.0% 0.0% 0.0% 0.0% 0.0% 100.0% 0.0% 

Total K-12 1.7% 4.6% 12.5% 13.7% 67.2% 0.3% 2.0% 1.5% 19.3% 13.7% 56.0% 4.0% 

Note: The table above illustrates the percentage of OSSs or expulsions involving students of each race/ethnicity compared to enrollment. 
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2019-20 Out of School Suspensions or Expulsions by Gender 

School 
Grade 
Level 

% of Enrollment % of OSS or Expulsions 

Female Male N/A Female Male N/A 

Avery K-6 44.6% 55.4% 0.0% 7.1% 92.9% 0.0% 

Belleaire K-6 45.6% 54.4% 0.0% 30.8% 69.2% 0.0% 

Bellevue K-6 44.7% 55.3% 0.0% 50.0% 50.0% 0.0% 

Bellevue East 9-12 47.6% 51.5% 0.9% 23.4% 69.8% 6.8% 

Bellevue West 9-12 47.9% 52.0% 0.2% 25.5% 72.8% 1.6% 

Bertha Barber K-6 49.1% 50.9% 0.0% 20.0% 80.0% 0.0% 

Betz K-6 47.6% 52.4% 0.0% 6.1% 93.9% 0.0% 

Birchcrest K-6 47.4% 52.6% 0.0% 0.0% 100.0% 0.0% 

Central K-6 48.2% 51.2% 0.6% 0.0% 0.0% 100.0% 

Fairview K-6 47.3% 52.7% 0.0% 0.0% 100.0% 0.0% 

Fort Crook K-6 41.9% 58.1% 0.0% 0.0% 100.0% 0.0% 

Lemay K-6 52.2% 47.8% 0.0%    

Leonard Lawrence K-6 44.4% 55.6% 0.0% 0.0% 100.0% 0.0% 

Lewis & Clark 7-8 47.4% 52.6% 0.0% 52.6% 47.4% 0.0% 

Logan Fontenelle 7-8 48.6% 50.5% 0.8% 26.8% 69.3% 3.9% 

Mission 7-8 47.1% 51.9% 0.9% 20.0% 71.3% 8.8% 

Peter Sarpy K-6 50.1% 49.9% 0.0% 0.0% 100.0% 0.0% 

Twin Ridge K-6 43.9% 56.1% 0.0% 42.9% 57.1% 0.0% 

Two Springs K-6 44.9% 55.1% 0.0%    

Wake Robin K-6 45.0% 55.0% 0.0% 0.0% 100.0% 0.0% 

Total K-12 47.0% 52.8% 0.3% 23.0% 73.1% 4.0% 

Note: The table above illustrates the percentage of OSSs or expulsions involving students of each gender  

compared to enrollment.  
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2019-20 Out of School Suspensions or Expulsions by Military Status 

School 
Grade 
Level 

% of Enrollment % of OSS or Expulsions 

Civilian 
Military 

Connected 
N/A Civilian 

Military 
Connected 

N/A 

Avery K-6 94.3% 5.7% 0.0% 92.9% 7.1% 0.0% 

Belleaire K-6 84.7% 15.3% 0.0% 69.2% 30.8% 0.0% 

Bellevue K-6 68.5% 31.5% 0.0% 100.0% 0.0% 0.0% 

Bellevue East 9-12 79.6% 19.5% 0.9% 78.4% 14.9% 6.8% 

Bellevue West 9-12 77.0% 22.8% 0.2% 82.7% 15.6% 1.6% 

Bertha Barber K-6 87.0% 13.0% 0.0% 100.0% 0.0% 0.0% 

Betz K-6 93.8% 6.2% 0.0% 97.0% 3.0% 0.0% 

Birchcrest K-6 94.1% 5.9% 0.0% 95.0% 5.0% 0.0% 

Central K-6 91.4% 8.6% 0.0% 0.0% 0.0% 100.0% 

Fairview K-6 65.4% 34.6% 0.0% 10.0% 90.0% 0.0% 

Fort Crook K-6 71.1% 28.9% 0.0% 100.0% 0.0% 0.0% 

Lemay K-6 39.8% 60.2% 0.0%    

Leonard Lawrence K-6 74.4% 25.6% 0.0% 100.0% 0.0% 0.0% 

Lewis & Clark 7-8 63.2% 36.8% 0.0% 89.5% 10.5% 0.0% 

Logan Fontenelle 7-8 86.7% 12.5% 0.8% 87.4% 8.7% 3.9% 

Mission 7-8 77.1% 22.0% 0.9% 81.3% 10.0% 8.8% 

Peter Sarpy K-6 20.6% 79.4% 0.0% 16.7% 83.3% 0.0% 

Twin Ridge K-6 92.5% 7.5% 0.0% 100.0% 0.0% 0.0% 

Two Springs K-6 64.1% 35.9% 0.0%    

Wake Robin K-6 79.1% 20.9% 0.0% 100.0% 0.0% 0.0% 

Total K-12 74.4% 25.3% 0.2% 82.1% 14.0% 4.0% 

Note: The table above illustrates the percentage of OSSs or expulsions based on the military status of the  

students involved compared to enrollment.  
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2019-20 Out of School Suspensions or Expulsions by Free/Reduced Lunch Status 

School 
Grade 
Level 

% of Enrollment % of OSS or Expulsions 

Full-Pay 
Free/ 

Reduced 
N/A Full-Pay 

Free/ 
Reduced 

N/A 

Avery K-6 48.8% 51.2% 0.0% 35.7% 64.3% 0.0% 

Belleaire K-6 35.8% 63.8% 0.3% 38.5% 61.5% 0.0% 

Bellevue K-6 86.2% 13.8% 0.0% 100.0% 0.0% 0.0% 

Bellevue East 9-12 60.3% 38.8% 0.9% 32.9% 60.4% 6.8% 

Bellevue West 9-12 72.2% 27.6% 0.2% 47.3% 51.0% 1.6% 

Bertha Barber K-6 45.3% 54.7% 0.0% 0.0% 100.0% 0.0% 

Betz K-6 33.8% 66.2% 0.0% 12.1% 87.9% 0.0% 

Birchcrest K-6 42.3% 57.7% 0.0% 10.0% 90.0% 0.0% 

Central K-6 51.5% 48.5% 0.0% 0.0% 0.0% 100.0% 

Fairview K-6 82.1% 17.4% 0.5% 100.0% 0.0% 0.0% 

Fort Crook K-6 64.0% 36.0% 0.0% 20.0% 80.0% 0.0% 

Lemay K-6 72.8% 27.2% 0.0%    

Leonard Lawrence K-6 72.7% 27.3% 0.0% 100.0% 0.0% 0.0% 

Lewis & Clark 7-8 79.5% 20.5% 0.0% 68.4% 31.6% 0.0% 

Logan Fontenelle 7-8 60.9% 38.3% 0.8% 44.9% 51.2% 3.9% 

Mission 7-8 47.4% 51.0% 1.6% 18.8% 70.0% 11.3% 

Peter Sarpy K-6 65.4% 34.6% 0.0% 50.0% 50.0% 0.0% 

Twin Ridge K-6 53.4% 46.6% 0.0% 28.6% 71.4% 0.0% 

Two Springs K-6 80.8% 19.2% 0.0%    

Wake Robin K-6 73.7% 26.3% 0.0% 0.0% 100.0% 0.0% 

Total K-12 64.6% 35.1% 0.3% 38.1% 57.7% 4.2% 

Note: The table above illustrates the percentage of OSSs or expulsions based on the lunch status of the  

students involved compared to enrollment. 
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 2019-20 Out of School Suspensions or Expulsions by Special Education Status 

School 
Grade 
Level 

% of Enrollment % of OSS or Expulsions 

Not 
Special Ed 

Special Ed N/A 
Not 

Special Ed 
Special Ed N/A 

Avery K-6 78.6% 21.4% 0.0% 42.9% 57.1% 0.0% 

Belleaire K-6 70.8% 28.9% 0.3% 61.5% 38.5% 0.0% 

Bellevue K-6 85.6% 14.4% 0.0% 50.0% 50.0% 0.0% 

Bellevue East 9-12 81.7% 17.4% 0.9% 67.1% 26.1% 6.8% 

Bellevue West 9-12 86.3% 13.5% 0.2% 62.1% 36.2% 1.6% 

Bertha Barber K-6 75.8% 24.2% 0.0% 100.0% 0.0% 0.0% 

Betz K-6 72.4% 27.6% 0.0% 45.5% 54.5% 0.0% 

Birchcrest K-6 71.6% 28.4% 0.0% 10.0% 90.0% 0.0% 

Central K-6 71.8% 28.2% 0.0% 0.0% 0.0% 100.0% 

Fairview K-6 81.6% 18.4% 0.0% 50.0% 50.0% 0.0% 

Fort Crook K-6 78.6% 21.4% 0.0% 40.0% 60.0% 0.0% 

Lemay K-6 80.2% 19.8% 0.0%    

Leonard Lawrence K-6 80.5% 19.5% 0.0% 0.0% 100.0% 0.0% 

Lewis & Clark 7-8 83.4% 16.6% 0.0% 57.9% 42.1% 0.0% 

Logan Fontenelle 7-8 80.7% 18.5% 0.8% 54.3% 41.7% 3.9% 

Mission 7-8 79.3% 19.1% 1.6% 67.5% 23.8% 8.8% 

Peter Sarpy K-6 79.2% 20.8% 0.0% 66.7% 33.3% 0.0% 

Twin Ridge K-6 73.5% 26.5% 0.0% 42.9% 57.1% 0.0% 

Two Springs K-6 74.2% 25.8% 0.0%    

Wake Robin K-6 60.6% 39.4% 0.0% 0.0% 100.0% 0.0% 

Total K-12 79.2% 20.5% 0.3% 59.9% 36.2% 4.0% 

Note: The table above illustrates the percentage of OSSs or expulsions based on the special education status  

of the students involved compared to enrollment. 
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2019-20 Out of School Suspensions or Expulsions by English Language Learner (ELL) Status 

School 
Grade 
Level 

% of Enrollment % of OSS or Expulsions 

Not ELL ELL N/A Not ELL ELL N/A 

Avery K-6 94.0% 6.0% 0.0% 100.0% 0.0% 0.0% 

Belleaire K-6 91.6% 8.1% 0.3% 92.3% 7.7% 0.0% 

Bellevue K-6 98.3% 1.7% 0.0% 100.0% 0.0% 0.0% 

Bellevue East 9-12 96.7% 2.4% 0.9% 92.3% 0.9% 6.8% 

Bellevue West 9-12 98.6% 1.2% 0.2% 95.9% 2.5% 1.6% 

Bertha Barber K-6 96.9% 3.1% 0.0% 100.0% 0.0% 0.0% 

Betz K-6 95.9% 4.1% 0.0% 100.0% 0.0% 0.0% 

Birchcrest K-6 89.4% 10.6% 0.0% 100.0% 0.0% 0.0% 

Central K-6 98.2% 1.8% 0.0% 0.0% 0.0% 100.0% 

Fairview K-6 99.3% 0.7% 0.0% 100.0% 0.0% 0.0% 

Fort Crook K-6 93.2% 6.8% 0.0% 100.0% 0.0% 0.0% 

Lemay K-6 97.5% 2.5% 0.0%    

Leonard Lawrence K-6 98.3% 1.7% 0.0% 100.0% 0.0% 0.0% 

Lewis & Clark 7-8 99.8% 0.2% 0.0% 100.0% 0.0% 0.0% 

Logan Fontenelle 7-8 95.6% 3.5% 0.8% 94.5% 1.6% 3.9% 

Mission 7-8 96.8% 1.6% 1.6% 91.3% 0.0% 8.8% 

Peter Sarpy K-6 97.5% 2.5% 0.0% 100.0% 0.0% 0.0% 

Twin Ridge K-6 94.5% 5.5% 0.0% 100.0% 0.0% 0.0% 

Two Springs K-6 98.9% 1.1% 0.0%    

Wake Robin K-6 97.0% 3.0% 0.0% 100.0% 0.0% 0.0% 

Total K-12 96.8% 2.9% 0.3% 94.7% 1.4% 4.0% 

Note: The table above illustrates the percentage of OSSs or expulsions based on the ELL status of the  

students involved compared to enrollment. 
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2019-20 Out of School Suspensions or Expulsions by Gifted Status 

School 
Grade 
Level 

% of Enrollment % of OSS or Expulsions 

Not Gifted Gifted N/A Not Gifted Gifted N/A 

Avery K-6 97.3% 2.7% 0.0% 100.0% 0.0% 0.0% 

Belleaire K-6 98.1% 1.6% 0.3% 76.9% 23.1% 0.0% 

Bellevue K-6 93.3% 6.7% 0.0% 50.0% 50.0% 0.0% 

Bellevue East 9-12 90.0% 9.2% 0.9% 92.3% 0.9% 6.8% 

Bellevue West 9-12 86.0% 13.8% 0.2% 98.4% 0.0% 1.6% 

Bertha Barber K-6 98.8% 1.2% 0.0% 100.0% 0.0% 0.0% 

Betz K-6 98.3% 1.7% 0.0% 97.0% 3.0% 0.0% 

Birchcrest K-6 97.7% 2.3% 0.0% 100.0% 0.0% 0.0% 

Central K-6 95.7% 4.3% 0.0% 0.0% 0.0% 100.0% 

Fairview K-6 93.4% 6.6% 0.0% 100.0% 0.0% 0.0% 

Fort Crook K-6 96.9% 3.1% 0.0% 100.0% 0.0% 0.0% 

Lemay K-6 95.7% 4.3% 0.0%    

Leonard Lawrence K-6 92.7% 7.3% 0.0% 100.0% 0.0% 0.0% 

Lewis & Clark 7-8 84.5% 15.5% 0.0% 100.0% 0.0% 0.0% 

Logan Fontenelle 7-8 87.5% 11.6% 0.8% 92.1% 3.9% 3.9% 

Mission 7-8 87.7% 10.7% 1.6% 88.8% 2.5% 8.8% 

Peter Sarpy K-6 97.5% 2.5% 0.0% 100.0% 0.0% 0.0% 

Twin Ridge K-6 96.4% 3.6% 0.0% 100.0% 0.0% 0.0% 

Two Springs K-6 93.4% 6.6% 0.0%    

Wake Robin K-6 98.0% 2.0% 0.0% 100.0% 0.0% 0.0% 

Total K-12 92.0% 7.7% 0.3% 94.3% 1.7% 4.0% 

Note: The table above illustrates the percentage of OSSs or expulsions based on the gifted status of the  

students involved compared to enrollment. 
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2019-20 Out of School Suspensions or Expulsions by Behavior Type 

Behavior Type OSS Count 

Disrespect 146 

Physical Attack 104 

Disruption 101 

Tobacco/Drug Use or Possession 99 

Violence without Physical Injury 79 

Insubordination 77 

Failure to Serve Detention or Attend Saturday School 75 

Excessive Tardies or Skipping School 35 

Making Threats 34 

Violence with Physical Injury 28 

Weapon Possession 16 

Theft 15 

Alcohol Use or Possession 14 

Harassment 13 

Horseplay 9 

Vandalism 8 

Bullying 6 

Cell Phone/Electronics/Technology 3 

Sexual Assault 3 

Cheating/Forgery 2 

Note: The table above shows the number of OSSs across the district due to different behavior types.  

OSS incidents due to multiple behaviors are counted multiple times in the table above. 

  

 

 

 

 

 



BPS School Climate Transformation Grant 
School Board Report 
November 9, 2020 

 
In October of 2019, BPS was awarded a 5 year grant in the amount of  2.7 million dollars from 
the Department of Education for School Climate.  There are 3 major components of the grant: 
personnel, staff development and programming.  
 
Some of the personnel activities we completed during year one of the grant include: 
 

● Project Director position--required of the grant and funded by the grant. Contact person 
for the department of education, grant evaluation services, and all activities related to the 
grant.  

● Expanded our District-Level MTSS position to 1.0 FTE. This allows for systemic 
alignment of all MTSS components within the district. 

● Addition of Drug/Alcohol Counselor that works with all buildings and collaborates with all 
guidance counselors and social workers. She serves as a resource for parents and 
meets regularly with students  to help lessen the likelihood of repeat offenses. 

● Added an additional special education behavior coach to provide additional supports for 
all special education programs across the district. This addition has allowed the special 
education coaches to focus on serving 2-4 buildings exclusively. 

● Created PBIS Team leader positions at all 20 schools.  The grant is a climate grant with 
an extreme emphasis on building Positive Behavior Supports at all tiers.  

 
The bulk of the grant funding has been earmarked for our work with Boys Town to provide staff 
development for all staff members in the areas of Well Managed and Safe and Secure 
Secondary Schools.  
 

● District has been divided into two cohorts based on enrollment and demographics for 
program implementation and evaluation purposes. 

● We have trained all administrators, teachers and paraprofessionals of Cohort one 
schools (10 total schools).  

● Boys Town is currently completing round two of consultation visits at each of those 
schools to measure fidelity of implementation 

● Cohort Two Schools will launch their professional development activities this spring with 
formal training to occur in the summer for administrators and during the fall of the 
2021-22 school year for all teachers and paraprofessionals.  

● To ensure sustainability of the Well Managed Schools and Safe and Secure Secondary 
Schools, we will be training staff to serve as consultants in each of our buildings this 
year. 

● In future years of the grant, we will train BPS employees to become Boys Town Trainers 
to provide training to secretaries, food service, custodial, transportation and any new 
hires that occur. 

 



 
Programs associated with the grant that are currently occurring: 
 

● Established a drug free committee within the district  
● Common Sense Parenting Courses provided for free to our district parents for toddler, 

preschool and school aged children 
● Too Good for Drugs curriculum with an emphasis on opioid prevention programing is 

being provided to all students in grades 5, 7, and 9 which will allow for all students in the 
district to have had access to this curriculum by the end of the 5 year grant. 

● A new activity of the grant that we will be adding is an equity committee with some 
professional development and student programming provided through Inclusive 
Communities of Omaha. 

 
 
With the closing of the school buildings last spring, we did have to postpone some activities of 
the grant and then moved our professional development to a virtual format, but we are on target 
with our grant activities and schedule at this time.  We are charged with showing improvements 
in school climate through the course of the grant and rely on our fidelity checks for Boys Town 
implementation, PBIS assessments and improvements through the department of education’s 
climate survey called the EDSCLS and annual improvements on the student poll of the Gallup 
Hope Survey.  In addition, we have a contract with Category One Consultants that ensures we 
are in line with all activities we outlined in our grant application. 
 
Lots of exciting things have come to fruition as part of the grant. We are excited about the 
improvements within district through this systemic approach. We look forward to the 
improvements we will see through the life of the grant in the area of school climate with plans for 
sustainment by the district. 
 
 
 



 

 

 

 

COMPARING BPS STAFF MEMBERS’ ATTITUDES, BELIEFS AND OPINIONS 

TOWARDS STEM INSTRUCTIONAL PRACTICES ON 2019 AND 2020 SURVEYS 

Report 2.01 

William Carruthers & Pamela Lovin 

Released October 2020 1 

 

INTRODUCTION 

This report provides the results of varied surveys administered to Bellevue Public Schools (BPS) 

staff participating in the DoDEA Project STEM grant program. The surveys were administered 

over the course of the 2019 and 2020 years and were of three kind: 

• Professional Development. Surveys were administered with staff participating in 

professional development programs conducted by Discovery Education. The purpose of 

the survey was to collect their impressions of the professional development program. By 

October 2020, six such surveys had been administered. Results from these surveys are 

discussed in Part I of this report. 

• General Attitudes Towards STEM: STEM Leaders Team Members. A survey of general 

attitudes, beliefs and opinions related to providing STEM instruction to students was 

conducted in May 2019 and again in May 2020. The survey was conducted with 

members of the STEM Leaders Team, comprising 2-4 educators from each school 

participating in the DoDEA program. The purpose of this survey was to assess what, if 

any, change in attitudes might be apparent over the course of the year. Results from these 

surveys are reported in Part II of this report. 

• General Attitudes Towards STEM: General Teacher Population. A survey of general 

attitudes, beliefs and opinions related to providing STEM instruction to students was 

conducted with the general teacher population in September 2019 and again in September 

2020. This survey was similar in nature to the one conducted with the STEM Leaders 

Team members, also with the purpose of assessing what, if any, change in attitudes might 

be apparent over the course of the year. Results from these surveys are reported in Part III 

of this report. 

 

PART I: IMPRESSIONS OF DISCOVERY EDUCATION PROFESSIONAL 

DEVELOPMENT PROGRAMS 

 

FINDINGS 

Table 1 provides the results of the six surveys that were administered following completion of 

the professional development programs conducted by Discovery Education. Five identical Likert 

scale items were included on each survey with anchors for these items being scored along a scale 

ranging from Strongly Agree (5) to Undecided (3) to Strongly Disagree (1). The average of 

responses to the five items are indicated in Table 1. Participants in the Discovery Education 

professional development programs held generally positive views of the programs with their  

 
1 Suggested citation. Carruthers, W., & Lovin, P. (2020, October). Comparing BPS Staff Members’ Attitudes, Beliefs 

and Opinions Towards STEM Instructional Practices on 2019 and 2020 Surveys. Garner, NC: Author. 
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average responses falling about midway between the Agree and Strongly Agree scale. Responses 

to the February 2020 program were noticeably stronger than the other five programs. However, 

this survey had the fewest participants and it is possible that the results are skewed. Table 2 

provides comments made by respondents to the February 2020 open-ended question asking, 

“Which aspect of this program was most beneficial to you? Why?” 

 

Table 1. Impressions of Discovery Education Professional Development Programs  

Date of Survey 2019-08 2019-10 2019-12 2020-02 2020-09 2020-10 

Audience STEM Ldrs STEM Ldrs STEM Ldrs STEM Ldrs STEM Ldrs STEM Ldrs 

Purpose PD Feedback PD Feedback PD Feedback PD Feedback PD Feedback PD Feedback 

# Respondents 57 49 51 18 40 52 

I am satisfied 

with the 

professional 

learning offered 

in this program. 

4.25 4.43 4.36 4.72 4.31 4.35 

The program 

content and 

strategies will be 

useful in my 

work. 

4.37 4.45 4.40 4.83 4.31 4.46 

The materials 

and resources 

provided will be 

useful in my 

work. 

4.46 4.45 4.44 4.78 4.43 4.44 

I am confident I 

can implement 

what I learned 

this session in 

my work, 

4.26 4.37 4.34 4.67 4.40 4.29 

I plan to 

implement what 

I learned this 

session in my 

work. 

4.32 4.43 4.38 4.61 4.41 4.35 

 

 

Table 2. Comments Respondents Made to an Open-Ended Question on the February 2020 

Survey 

Q: Which aspect of this program was most beneficial to you? Why? 

Discovering ways I can assess my students while using the STEM Connect activities. 

Learning about Boardmaker/Studio!   

working with the program and brainstorming ideas 

I like the time to explore resources and build my lesson plans around them. 

The SOS strategies & time to plan  

collaborating with colleagues 

Learning new strategies for use within the curriculum 

Being able to collaborate with the group.  
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Table 2. Comments Respondents Made to an Open-Ended Question on the February 2020 

Survey 

Q: Which aspect of this program was most beneficial to you? Why? 
I love that we use the SOS strategies as if we were students and then we reflect on them as teachers. It helps me 

experience how easy the strategies are to do. The reflection with other teachers helps me connect the strategies to 

my own content.  

The examples of strategies that we put into place today during the training.  

Exploring Studio Boards as a well to use portfolios.  

The hands on activities and reflection on how to implement in classroom. 

The SOS strategies that we used and the ability to work with our building STEM leaders. 

I love seeing the SOS strategies in action. 

The reflection was useful and purposeful today! 

SOS Placemat 

SOS strategies  

SOS strategies 

 

 

PART II: SURVEYS OF BPS STEM LEADERS TEAM MEMBERS 

General purpose surveys were administered to the STEM Leaders Team members in May of 

2019 and 2020. The purpose of these two surveys was to collect teacher perceptions on issues 

associated with STEM instructional practices. The two surveys posed similar questions although 

the May 2020 survey was shorter due to how some questions from the earlier survey were not 

applicable in the context of the COVID-19 pandemic that was raging at the time. 

 

While respondents to the two surveys were members of the STEM Leaders Team for the most 

part, the respondents were not exactly identical on both surveys due to there being some turnover 

in the team membership. BPS leaders report that the turnover has been fewer than five 

individuals. Accordingly, comparing results of the two surveys offers some insight into possible 

changes and/or developments in perceptions among the STEM Leaders Team members over the 

course of the 2019-20 school year, a period when considerable professional development was 

conducted with these individuals on STEM practices and resources. 

 

An earlier report produced by GrantProse details results of the May 2019 survey 2, and this 

report compares summary results of the May 2020 survey to the 2019 survey. 

 

 

FINDINGS 

There were 49 individuals who responded to the May 2019 survey; however, only 36 of these 

individuals providing useful data indicated they were members of the STEM Leaders Team. 

There were also 49 individuals who responded to the May 2020 survey and 32 of these providing 

useful data indicated they were members of the STEM Leaders Team. The analyses described in 

this report are for the STEM Leaders Team members responding to each survey. 

 

 
2 Carruthers, W. (2020, August). Comparing STEM Leaders Team Members’ Attitudes, Beliefs and Opinions on 

2019 and 2020 Surveys. Garner, NC: GrantProse, Inc. 
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The following figures depict how individuals responded to the forced-choice questions. Each 

question is indicated in the title of the figure and the possible response choices are indicated 

along the X-axis of the figure. In some instances, the total of individuals selecting the different 

response choices exceeds the number of individuals completing the survey, due to how the 

question permitted individuals to make more than one choice. 

 

In Figure 1, the choices individuals made on the 2019 survey are distributed generally evenly 

among the five options but may show a slight preference for ‘Teaching thinking skills’ on the 

2020 survey. 

 

Figure 1. How do you define STEM in the classroom? 

 
 

In Figure 2, there appears to be a definite change between the 2019 and 2020 surveys. At the 

time of the later survey, individuals report more frequently integrating STEM activities in their 

classroom. The modal response of ‘A few times a month’ on the 2019 survey had shifted to ‘A 

few times a week’ on the 2020 survey. 
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Figure 2. How often do you integrate STEM activities in your classroom? 

 
 

 

In Figure 3, response choices were weighted as follow -- Strong (4), Adequate (3), Weak (2), 

and Poor (1) – and the average of respondents’ selections was computed for each subject. There 

is a small but consistent improvement in the averages for all four subjects, with averages on the 

2020 survey being strongest. 

 

Figure 3. How would you rate your abilities to teach… 

 
 

In Figure 4, the response choices individuals made are similar for the 2019 and 2020 surveys 

with field trips being the most frequently selected choice followed by guest speakers. 
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Figure 4. What activities have you led or assisted with at school? 

 
 

 

 

In Figure 5, the response choices individuals made are similar for the 2019 and 2020 surveys 

with online resources, other teachers at school, professional development, and district digital 

curriculum resources being the most frequently selected. 

 

Figure 5. Where do you find resources for STEM activities? 

 
 

In Figure 6, the pattern of responses suggests some possibility of impact from the professional 

development between the 2019 and 2020 surveys. Whereas a number of individuals indicated 

‘Lack of lessons’ and ‘Lack of content knowledge’ were challenges on the 2019 survey, only one 

individual made these selections on the 2020 survey. Also, in a converse fashion, a greater 
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proportion of individuals indicated ‘Lack of time’ was a challenge on the 2020 survey than on 

the 2019 survey, possibly suggesting a greater appreciation for the many forms of lessons that 

could be delivered if there were more time to do so. 

 

Figure 6. What is the biggest challenge to teaching STEM? 

 
 

The Friday Institute for Educational Innovation at North Carolina State University has 

constructed a number of surveys designed to measure teacher efficacy and attitudes toward 

STEM disciplines. Two of the Institute’s surveys addressing mathematics and science were 

combined in a single survey in the survey used with the STEM Leaders Team. 3, 4 Due to 

COVID-19, only three of the scales were used on both the 2019 and 2020 surveys as indicated in 

Table 3. 

 

Table 3. Characteristics of Attitude Scales Used with the STEM Leaders Team 

Construct 

Number 

of 

Scales 

Number 

of Items 

per 

Scale 

Measurement Application Application 

Personal 

Teaching 

Efficacy and 

Beliefs 

2 scales 

 

Math & 

Science 

11 
Self-efficacy and confidence related to 

teaching the specific STEM subject 

Used with both the 

2019 and 2020 

surveys 

Teaching 

Outcome 

Expectancy 

Beliefs 

2 scales 

 

Math & 

Science 

9 

Degree to which the respondent believes, in 

general, student-learning in the specific 

STEM subject can be impacted by actions of 

teachers 

Used with both the 

2019 and 2020 

surveys 

Student 

Technology Use 
1 scale 8 

How often students use technology in the 

respondent’s classes 

Used with the 2019 

survey 

 
3 Friday Institute for Educational Innovation (2012). Teacher Efficacy and Attitudes Toward STEM Survey-

Mathematics Teachers, Raleigh, NC: Author. 
4 Friday Institute for Educational Innovation (2012). Teacher Efficacy and Attitudes Toward STEM Survey-Science 

Teachers, Raleigh, NC: Author. 
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Table 3. Characteristics of Attitude Scales Used with the STEM Leaders Team 

Construct 

Number 

of 

Scales 

Number 

of Items 

per 

Scale 

Measurement Application Application 

STEM 

Instruction 
1 scale 14 

How often the respondent uses certain STEM 

instructional practices 

Used with the 2019 

survey 

21st Century 

Learning 

Attitudes 

1 scale 11 Attitudes toward 21st century learning 
Used with the 2019 

survey 

Teacher 

Leadership 

Attitudes 

1 scale 6 Attitudes toward teacher leadership activities 
Used with the 2019 

survey 

STEM Career 

Awareness 
1 scale 4 

Awareness of STEM careers and where to 

find resources for further information 

Used with both the 

2019 and 2020 

surveys 

 

Table 4 provides the average scale score for each of the survey scales used with the STEM 

Leaders Team. Table 4 shows that STEM Leaders Team members’ attitudes, beliefs and 

opinions were stronger on the 2020 survey compared to the 2019 survey in every instance. 

Table 4. Average Scale Scores for Scales Administered on Both Surveys 

Year of 

the 

Survey 

Number of 

Respondents 

Personal Teaching 

Efficacy and Beliefs 

Teaching Outcome 

Expectancy Beliefs 

STEM 

Career 

Awareness Math Science Math Science 
2019 36 3.85 3.51 3.44 3.43 2.92 

2020 32 4.41 4.03 3.59 3.58 3.98 

 

 

PART III: SURVEYS WITH BPS GENERAL TEACHER POPULATION 

General purpose surveys were administered to the general teacher population in September of 

2019 and again in September 2020. Similar to the two attitudinal surveys administered with the 

STEM Leader Team members, the purpose of these two surveys was to collect teacher attitudes, 

believes and opinions on issues associated with STEM instructional practices. The two surveys 

posed similar questions with the addition of an open-ended question on the 2020 survey asking, 

How has COVID-19 affected science and math instruction? There were 193 respondents to the 

2019 survey and 174 respondents to the 2020 survey. 

 

FINDINGS 

The following data results are reported for 269 respondents to the two surveys who completed 

most of the survey items and indicated they provided science and/or math instruction to students. 

There were 151 respondents to the 2019 survey and 118 respondents to the 2020 survey meeting 

these criteria. It is unknown how many individuals participated in both surveys. 

Figure 7 indicates the grade levels these individuals taught. 
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Figure 7. Grade Levels Taught by Survey Respondents * 

 

* Numbers in the table add to greater than 269 due to individuals teaching more than one grade level. 

 

Asked to indicate How do you define STEM in the classroom? and given five choices, Figure 8 

shows that there is possibly some movement to place greater emphases teaching thinking skills 

by the time of the 2020 survey. 

 

Figure 8. Percentage of Teachers Choosing Different Options for How They Defined 

Teaching STEM * 

 

* Because the Y-axis only spans the range between 50% and 100%, the apparent difference in percentages are 

accentuated when depicted visually. Still, the 9 percentage point gain on the 2020 survey for ‘Teaching thinking 

skills’ may be due, at least in part, to the Project STEM program. 
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Asked to indicate How often do you integrate STEM activities in your classroom? Figure 9 

suggests there is a mild shift in the percentage of teachers integrating STEM activities more 

frequently in a week between the 2019 and 2020 surveys. 

 

Figure 9. Percentages of Teachers Reporting Their Frequency of Integrating STEM 

Activities in the Classroom 

 
 

Asked to rate their ability to teach math, science, engineering, and technology along a 4-point 

scale (Strong-4, Adequate-3, Weak-2, Poor-1), Figure 10 shows there is a small but consistent 

improvement in what teachers report for their abilities between the 2019 and 2020 surveys for all 

four subjects. 

 

Figure 10. Teachers’ Self-Report of Their Ability to Teach.. 
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Asked What activities have you led or assisted with at school?, for the two surveys combined the 

most frequent choices were Field trips (205 respondents) and Guest speakers (73 respondents), 

followed by Science Fair (35 respondents) and Genius Hour projects (23 respondents). 

 

Asked Where do you find resources for STEM activities?, for the two surveys combined the most 

frequent choices were Other teachers at school (194 respondents), Online resources (167 

respondents), Professional development (143 respondents) and District digital curriculum 

resources (109 respondents). 

 

The teachers completed two 3-item scales that asked questions about their confidence (self-

efficacy) teaching math and science, one scale for math and one scale for science. 5 Anchors for 

the 5-point Likert items ranged from Strongly Agree (5) to Strongly Disagree (1). The average of 

teacher response to the three items on each scale were computed and an average of these 

averages was derived for each scale. Table 5 shows that teacher self-efficacy showed a slight 

increase in 2020 for math and a smaller increase for science. 

 

Table 5. Average Scale Scores on Math and Science Self-Efficacy Scales 

Scale 2019 Average 2020 Average 

Math 4.23 (147 responses) 4.37 (116 responses) 

Science 3.99 (121 responses) 4.02 (101 responses) 

 

The teachers were asked a series of questions about how often they used technology with their 

students. Response choices for the questions were Every time, Usually, About half the time, 

Occasionally, Never, and Not Applicable. Table 6 provides the percentages of teachers choosing 

the ‘Every time’ + ‘Usually’ responses to each item. For every question teachers responding to 

the 2020 survey indicate a greater use of technology than those responding to the 2019 survey. 

 

Table 6. Percent of Respondents Selecting ‘Every time’ + ‘Usually’ Responses to Questions 

about Technology Use with Students 

Question 2019 2020 

Number of Respondents 151 111 

A) Use a variety of technologies (e.g. productivity, data visualization, 

research, and communication tools). 
44.4% 62.2% 

B) Use technology to communicate and collaborate with others, beyond the 

classroom. 
31.1% 40.5% 

C) Use technology to access online resources and information as a part of 

activities. 
58.3% 66.7% 

D) Work on technology-enhanced projects that approach real-world 

applications of technology. 
31.1% 33.3% 

E) Use technology to help solve problems. 39.6% 50.5% 

F) Use technology to support higher-order thinking (e.g. analysis, synthesis 

and evaluation of ideas and information). 
39.1% 40.9% 

G) Use technology to create new ideas and representations of information. 37.7% 46.8% 

 
5 A) I am continually improving my science teaching practice; B) I am confident that I can teach science effectively; 

and C) I know what to do to increase student interest in science. The word ‘math’ was substituted for ‘science’ on 

the second of the two scales. 
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The teachers were also asked a series of questions about how students incorporated STEM 

thinking skills into their instructional work. Table 5. Table 7 provides the percentages of 

teachers choosing the ‘Every time’ + ‘Usually’ responses to each item. Here too, for every 

question teachers responding to the 2020 survey indicate students make a greater use of STEM 

thinking skills than they reported on the 2019 survey. 

 

Table 7. Percent of Respondents Selecting ‘Every time’ + ‘Usually’ Responses to Questions 

about Students Incorporating STEM Thinking Skills in Their Work 

Question 2019 2020 

Number of Respondents 145 106 

A) Develop problem-solving skills through investigations (e.g. scientific, 

design or theoretical investigations). 
44.1% 57.1% 

B) Make predictions that can be tested. 37.9% 60.4% 

C) Make careful observations or measurements. 42.4% 61.3% 

D) Use tools to gather data (e.g. calculators, computers, 

computer programs, scales, rulers, compasses, etc.). 
33.8% 42.5% 

E) Recognize patterns in data. 41.7% 46.2% 

F) Create reasonable explanations of results of an experiment or 

investigation. 
45.5% 57.5% 

G) Choose the most appropriate methods to express results (e.g., drawings, 

models, charts, graphs, technical language, etc.). 
42.8% 53.8% 

 

The teachers were asked a series of three questions if they knew where to find STEM resources 

for themselves and their students. 6 Their responses were scored along a 5-point Likert scale with 

anchors ranging from Strongly Agree (5) to Strongly Disagree (1). The average of their 3-item 

scale scores was 2.69 on the 2019 survey and 3.08 on the 2020 survey. 

 

A final question on the 2020 survey asked teachers How has COVID-19 affected science and 

math instruction? Table 8 provides the collected comments for those teachers who directly or 

indirectly referenced science and/or math activities. While students have returned to in-person 

classrooms in the Bellevue Public Schools, the COVID-19 pandemic is still seen by the teachers 

to be having an adverse impact on their learning science on math. Difficulties with collaboration, 

small group work, handling manipulatives, and sharing access to the instructional materials are 

some of the common comments seen in Table 8. 

 

Table 8. Teachers’ Open-Ended Comments on How COVID-19 has Impacted Science and 

Math Instruction 

A lot of changes this year.  Both have changes this year.  Math I am adapting to the changes.  Science I am 

scrambling to figure out. 

Collaboration is a big part of math & science, and COVID-19 has made working in small groups or with partners 

impossible. I do not have enough resources for students to complete inquiry activities on their own (since they 

can't have a partner), so sometimes those become strictly demonstrations rather than hands-on activities. 

Collaborative work has been a challenge with Covid-19, which has affected science and math instruction. 

 
6 I know… A) Where to go to learn more about STEM careers; B) Where to find resources for teaching students 

about STEM careers; and C) Where to direct students or parents to find information about STEM careers. 
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COVID has restricted the use of the 4C's during math and science instruction.  Lessons have to be adapted 

because 'group' collaboration is not allowed. 

COVID-19 has impacted students’ ability to communicate and collaborate with each other. While they are able to 

do this still, they are not able to in the same way. 

Equipment and working in groups  

Group discussions and projects are extremely limited or not possible at all! These disciplines truly are better 

taught through group instruction. 

Hands on activities have decreased 

Harder to do group work, especially for science activities, I don't have enough materials for students to do the 

activities on their own either. So it's me doing most of it to avoid cross touching materials.  

I am not able to use centers in my classroom. Usually, I would have students engaging in small groups around the 

room with manipulatives and games to enhance their learning.  

I find it very difficult to implement the 4 C's in my classroom effectively 

I see some reluctance on the part of teachers to do group or partner activities and a tendency away from hands on. 

Honestly, I feel like both are possible with precautions in place. It is more of an excuse than a barrier. 

It has had made it about impossible to do a station rotation model. It’s difficult/impossible to partner & group kids 

in person. Students are required to work within their given space if the classroom. Collaboration has been 

difficult.  

It has made hands-on, group activities a big challenge. Material and ideas are harder to share.  Groups are pre-set 

so you don't get the best working relationships. 

It is difficult to teach some aspects of math and science when small group instruction is not allowed during Covid. 

It is harder to do groups  

It is harder to have students work together in small groups and pairs 

It limits student collaboration/experiments. We don’t have the resources to provide materials for 1:1 experiments.  

It will be difficult for students to collaborate on science experiments when they aren't allowed to work in small 

groups and share materials.  

Less collaboration and hands-on learning 

Less collaboration and interaction 

Less cooperative learning/ hands on activities 

Less group activities, decreased time for student exploration due to mandates and time restrictions, loss of 

instructional time due to mask breaks/extra sanitizing/new procedures.  

Less group work/collaboration 

Less hands on activities in groups; more teacher lead 

Less opportunities because of safety concerns. 

Less students working together  

Less training with the new science curriculum has been challenging. 

Limited groups and touching of supplies that are supposed to be passed around/shared 

Made it more difficult due to parents not knowing the way math is taught 

Makes doing small group work difficult 

Math rotations-I am cleaning my table every time between groups. 

More difficult to do hands-on activities and collaboration in groups 

No cooperative learning, limited space, lack of movement in classroom, students not able to share anything 

No small group instruction or group work. No hands-On activities that we are used to working and doing. 

Not able to work collaboratively in a group  

Not as much close collaborating and sharing of materials 

Not being able to touch and share items has been a struggle. 

Not enough manipulatives. 
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Science- can't share materials = less hands on 

Science has become a read and feed, or read, watch respond. 

Sharing materials, collaboration 

Since Covid, we have been unable to collaborate in groups as a class.  

Small group and partner activities are limited, along with hands-on activities and tools 

Small group instruction is difficult at best. Time is also an issue. 

Some of the collaborative Inquiry based activities have had to be adjusted. It is also hard to share materials when 

there are not enough for all students.  I have also had to just talk about some of the inquiry based lessons in 

Science. I have just started math groups this week, we will see how they go. :) 

Some science investigations need to be demonstrated by the teacher, but some can still be partner work with 

gloves on 

Students are not able to touch the same things in a given time period. 

Students are unable to share materials and resources to collaborate. Which makes STEM instruction in a primary 

classroom more difficult.  

Students aren't able to share materials and thus unless there is a class set are unable to do experiments. Most often 

I will conduct the experiment while students record observations. 

Students aren't able to share physical materials or work in small groups which limits learning. 

The ability for students to collaborate has been difficult as we are trying to limit student interaction.  

They are behind. We cannot use collaborative groups. We cannot share materials.  

Time for instruction in all subjects has been cut, and will be cut more if we go remote. It's much more difficult to 

do group work or hands-on explorations. The physical environment is limited because we have to space desks 6 

feet apart. 

Time, group/partner work/team teaching/hands on activities/groups 

We are behind a little in both subjects.  We spent our first few weeks making sure kids were ready for online 

transition should going remote ever become necessary. 

We are limited on sharing supplies and working in groups.  

We are not able to do as many hands on activities or collaborative projects.  

We are unable to share materials like we shared them before. In math we generally have a hands on activity for 

each lesson, this year that has not been possible due to sanitizing practices.  

We cannot work in groups outside their surrounding cohorts. 

We can’t do all the experiments with science because we don’t have enough materials for all kids to use their 

own.  

We can't gather small groups together with materials. I can't trust the small children to leave their masks on and 

follow directions. 

We can't share materials (or have to be very very careful sharing materials). So far we've done less group work 

than we would have before.  

We have less time in each subject and we can't do cooperative learning projects. 

Wiping down science equipment (microscopes) - not sharing 

Working in groups 

 

 

CONCLUSIONS 

Without question, the COVID-19 pandemic has adversely impacted student learning across the 

nation, and has impacted operations in the BPS Project STEM DoDEA grant program. That said, 

data presented in this report suggest that operations in the grant are having a beneficial impact, at 

least insofar as impact on the staff. The staff have consistently given Discovery Education high 

marks for its professional development programs, members of the STEM Leaders Team 

evidence stronger attitudes, beliefs and opinions towards STEM instruction in the 2020-21 year 
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relative to the 2019-20 year, as does the general teacher population. It is especially notable that 

both the STEM Leaders Team members and the general teacher population report more 

frequently integrating STEM instructional activities in their weekly curriculum. 

 

While staff surveys are an indirect measure of impact on students, it is the experience of the 

GrantProse evaluators that it is difficult to ‘move the needle’ on staff attitudes, beliefs and 

opinions over time, especially when a new initiative like Project STEM is being introduced. 

Teachers can be resistant to change as they’ve seen a lot of initiatives come and go. This being 

the case, it is surprising and impressive to the evaluators that BPS appears to have moved this 

needle in Project STEM in a positive manner. Credit for this likely goes to the proactive 

leadership at the district level, the leadership of the STEM Leaders Team members at the school 

level, and the quality of professional development and resources being provided by Discovery 

Education. Hopefully in the not too distant future, we may be able to gather some achievement 

data to see if change in achievement correlates with the change in staff attitudes and practices 

that has been reported on these surveys. 
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OVERVIEW 

Students and Teachers Engaging Minds to Improve Achievement in Math and Science: Project 
STEM has an overarching purpose to improve student achievement in STEM subjects, most 
notably in mathematics and science achievement. The project is a district-wide initiative with 9 
of 15 elementary schools being supported with DoDEA funding. Activities in the Project STEM 
initiative at the other 6 district elementary schools are supported with local funding. 
 
Bellevue Public Schools (BPS) identified three strategies to implement its two goals of 
improving math and science achievement. The three strategies were in-class curriculum and 
support, in-class technology support, and extracurricular activities. In order to implement these 
strategies, BPS developed a set of milestones for implementation.  
 

1) BPS communicated regularly with stakeholders. BPS used created systems to 
communicate to stakeholders including but not limited to face-to-face meetings, 
newsletters, online articles, emails, etc. Stakeholders include students, teachers, 
administrators, parents, and community partners. 

2) Staff at each targeted school began leading students and other staff through Project 
STEM activities/supports. Project leadership continued meeting with administration and 
teachers at each school. Teams at each school began implementing Project STEM goals 
tailored to the needs of the individual schools.  

3) BPS continued providing appropriate professional learning opportunities. BPS continued 
a contract with Discovery Education to provide professional learning opportunities for 
administrators and teachers in the elementary schools. Edmentum, a provider of 
mathematics in-class technology, also provided professional learning for district 
leadership. 

4) BPS worked with the evaluator to implement the evaluation plan. BPS regularly met with 
GrantProse (virtually) to discuss the evaluation of the project. GrantProse and the BPS 
district leadership also worked to create evaluation tools to monitor teacher attitudes and 
how they might change during the project. Please see the Appendix for a GrantProse 
report providing the results of these surveys. 

 
During the Year 1-Planning, Mr. Jeremy Weber served as the Project Director, but his position 
shifted to the full-time Coordinator of MTSS/PBIS in Year 2-Implementation. Ms. Susan Colvin, 
a former Omaha Public Schools administrator, assumed the Project Director position January 6, 
2020. The 2019-2020 school year was disrupted by the COVID-19 crisis, but BPS was able to 
shift and continue providing innovative and exciting STEM activities for elementary students in 
the classroom-in person and virtual. Presently in the 2020-21 year, many students have returned 
to their schools while others have chosen to attend At-Home Learning, a virtual school option. 
 
Activities completed during Year 2 featured: 
o August 6, 2019-BPS contracted with Edmentum to provide math online materials. 
o August 21, 2019-An Edmentum Administrator Training allowed 15 administrators to bring a 

device, explore the software, and learn how to access the resources. 
o August 26, 2019, BPS gave the Offutt 55th Wing Mission Support Group commander a 

briefing on Project STEM 
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o August 26 and 27, 2019-A Discovery Education STEM Leader Corp Training Session 1 for 
the 2019-20 School year was the first session of the 2019-20 school year. Administrators and 
STEM Teacher Leader Corp members participated in the professional learning. 

o September 2019 Discovery Education continued in class coaching for STEM Teacher Leader 
Corp members. This coaching continued monthly throughout the 2019-2020 school year. 

o September 2019-District-wide elementary school personnel STEM survey. 
o September-November 2019 Discovery Education conducted fall administrator coaching 

sessions each school’s administrative team. 
o August-November 2019 Robotics equipment purchased. 
o October 2, 2019 Discovery Education conducted professional learning half day (1-4) for 

elementary administration including principals, instructional coaches and district technology 
staff. 

o October 25, 2019 Sphero provides a set of Sphero drums for a STEM Leaders Corp 
giveaway. To enter teachers created and sent a tweet discussing how they plan to implement 
STEM/robotics in the class room over the next month using #BpsProjectSTEM. 

o October 28-29, 2019 Discovery Education STEM Leader Corp Training Session 2—STEM 
Teacher Leader Corp members participated in whole day trainings in groups by school. 

o October 2019 BPS district leadership reviewed Quarter 1 student progress and usage of the 
Edmentum software. 

o October 2019 Robotics materials arrive in the district and cataloged at the district level. Staff 
create distribution system to be implemented at the school level.  

o November 19, 2019 Project STEM newsletter distributed to students, parents, staff, and 
community.(https://www.smore.com/5uj1h-bps-project-stem) 

o December 17-18, 2019 Discovery Education STEM Leader Corp Training Session 3—STEM 
Teacher Leader Corp members participated in whole day trainings in groups by school. 

o January-March 2020 Discovery Education conducted spring administrator coaching sessions 
each school’s administrative team. 

o February 10-11, 2020 Discovery Education STEM Leader Corp Training Session 4—STEM 
Teacher Leader Corp members participated in whole day trainings in groups by school. 

o February-March 2020 BPS district leadership developed a professional learning plan for 
2020-2021. 

o March 6, 2020 Project STEM newsletter distributed to students, parents, staff, and 
community. (https://www.smore.com/qmdus-bps-project-stem) 

o March-August 2020 COVID-19 crisis disrupted/canceled meetings/professional learning 
opportunities. 

o January-May 2020 BPS district leadership, school-level leadership and classroom teachers 
prepare a plan to implement Project STEM during the Bellevue Public Schools Elementary 
Summer School. 

o June 8-June 26 Bellevue Public Schools Elementary Virtual Summer School provided a 
STEM session each day. 

o August 17, 2020 Bellevue Public Schools provided At-Home Learning Program (virtual 
school) for students who would prefer to learn at home during the COVID-19 crisis. The 
virtual school joined the Project STEM program. STEM Leader Corp members ensured 
continued implementation of Project STEM activities and resources for these elementary 
students. 

  

https://www.smore.com/5uj1h-bps-project-stem
https://www.smore.com/qmdus-bps-project-stem
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Ongoing: 
o Ongoing Bellevue Leadership Collaboration Team Report-The BPS Leadership 

Collaboration Team receives regular updates from the Project Director with information on 
Project STEM plans and activities.  

o Ongoing Project STEM Update at BPS School Board Meeting-The Project Director provides 
biannual updates of Project STEM. (December 2019 but the spring 2020 update was 
postponed because of the COVID-19 crisis.) 

o Ongoing Meeting with Offutt Air Force Base School Liaison Officer (SLO)-The Project 
Direct communicates with the SLO throughout the year. (August 2019 and February 2020) 

o Ongoing Meeting with GrantProse-BPS and GrantProse meet regularly to discuss progress 
and the evaluation process. 

 
 

EVALUATION STUDY QUESTIONS 

Table 1 indicates the formative questions that were finalized with the Evaluation Matrix and 
summarizes findings from the 2019-20 evaluation. Table 2 provides a summary of the big and 
small evaluation questions. 
 

Table 1. Evaluation Matrix with Formative and Summative Questions 

Evaluation Questions Evaluation Activities Current Point in Project Timeline 
Available Data 

All Goals: Formative Questions 

Military participation: 
What proportion of 
eligible military students 
are being served? 

Establish which students 
meet military-dependent 
status 

Analyses of a dataset BPS provided for the 2020-21 
year indicates there were 1,141 military-impacted 
students enrolled at the 9 project schools at the time of 
the official headcount in fall 2020, identified from their 
Impact Aid cards and representing 33.8% of the 
enrollment at these schools. Some of these students 
were receiving instruction at home due to parents’ 
concerns about the pandemic. All military-impacted 
students assigned to the 9 schools are expected to be 
impacted by Project STEM grant program. 

Professional learning: 
Are PL initiatives 
beneficial for 
instructional staff? 

Determine if instructional 
staff find the PL 
initiatives to be 
satisfactory and provide 
ongoing opportunities for 
learning. 

Discovery Education collects feedback data at each 
professional learning session and shares the data with 
BPS and GrantProse. GrantProse also administers a set 
of evaluation questions at the end of the PL sessions. 

Classroom application: 
Are instructional staff 
implementing the 
strategy with students in 
their classrooms? 

Determine if classroom 
teachers are 
incorporating learning 
strategies, curriculum 
supports and materials in 
their classroom 
instruction with students 

BPS and GrantProse have crafted an evaluation tool to 
gather data to determine if the strategies, supports and 
materials are being used with students. 
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Table 1. Evaluation Matrix with Formative and Summative Questions 

Evaluation Questions Evaluation Activities Current Point in Project Timeline 
Available Data 

Student use: Are 
students making use of 
the strategies in their 
academic work? 

Collect evidence of 
student work 
incorporating learning 
strategies 

BPS and GrantProse have crafted an evaluation tool to 
gather these data. The student testing data will also be 
used to identify if the students are making progress in 
student achievement. 

Continuous 
improvement: Did 
delivery of the strategy 
improve over time? 

Identify extent to which 
strategy is being 
systemically adopted 

BPS and GrantProse have crafted an evaluation tool to 
gather these data. The student testing data will also be 
used to identify if the students are making progress in 
student achievement. 

 
Table 2. Project Evaluation Big and Small Questions 

Big Questions Review 

To what extent did the project meet its SMART 
goals? 

Because of the COVID-19 crisis, mathematics and 
science assessments were not administered in the 
Spring 2020. 

What aspects of the project are successful? 

Teachers continued to participate in professional 
learning opportunities and implemented PBL 
mathematics and science lesson plans with students. 
Please see the Appendix for the GrantProse report of 
survey results suggesting that teacher attitudes, beliefs 
and opinions about STEM instruction appear to have 
changed in a positive direction between spring 2019 
and spring 2020. 

What can we learn from the project? 

Amidst the COVID-19 crisis, teachers replied on the 
professional learning and resources provided by the 
project to continue implementing rich mathematics and 
science lessons.  

Small Questions Review 

To what extent are participants (military-connected 
students and staff) improving? 

COVID-19 crisis prevented the administration of the 
mathematics and science assessments in the Spring 
2019. 

What are the barriers to success and how did the 
project address these barriers? 

COVID-19 crisis prevented the teachers from 
completing the scheduled spring professional 
development, but the teachers were able to continue 
implementing the online resources during remote 
learning times. Teacher responses to the spring 2020 
survey indicate the pandemic has had adverse impact 
on STEM instruction, chiefly in how collaborative 
learning activities and sharing of materials are more 
restricted due to the pandemic. 

What are recommendations for moving forward with 
sustainability? 

Project STEM implemented the science and math 
technology rich lessons in the traditional classroom 
setting and in the remote learning which developed 
because of the COVID-19 crisis. Results from the 2019 
and 2020 surveys (see the Appendix) suggest the 
school district is making good progress with 
implementation even in the face of the pandemic and 
should continue implementation activities as planned. 
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SUMMATIVE FINDINGS 

Desired outcomes in the Project STEM grant program were set with baseline data analyzed for 
military-impacted students collected from the state’s NSCAS Mathematics and NSCAS Science1 
assessments administered at the end of the 2018-19 year. Table 3 indicates baseline measures 
and annual targets for the two goals. These outcome objectives are specific for the military-
impacted students. 
 

Table 3. Annual Targets for Project STEM Military-Impacted Students 
Performance Period Mathematics Science 
Baseline, Spring 2019 59.5% 73.3% 
Annual Target 1, Spring 2020 * 61.0% 74.8% 
Annual Target 2, Spring 2021 62.5% 76.3% 
Annual Target 3, Spring 2022 64.0% 77.8% 
Annual Target 4, Spring 2023 65.5% 79.3% 

* Note: Math and science achievement testing was not conducted in the spring 2020 due to the pandemic. The 
targets for this year are left in this table so as to show how targets for the following years increase relative to the 
baseline. 
 

CONCLUSIONS 

During Year 2 Implementation, the district continued to implement an effective communication 
plan to share Project STEM successes with stakeholders. BPS leaders held meetings with the 
School Board of Education, Offutt AFB leadership, and other community leaders. STEM 
Teacher Leader Corp began implementing the school level implementation plans developed in 
Year 1 Planning. Edmentum and Discovery Education continued to provide professional support 
and technology resources for administrators and teachers. Project STEM thrived under the 
leadership of a new project director. Teachers secured robotics equipment and began using the 
resources with students. Summer school provided daily STEM enrichment times. Project STEM 
activities and resources were integrated into the At-Home Learning Program. 
 

RECOMMENDATIONS 

The keys to success in the first year of implementation are the successful implementation of 
technology tools and professional learning activities. BPS will continue to provide Discovery 
Education STEM Connect, Edmentum software, and robotics equipment. In addition to the 
Discovery Education professional learning activities for building administrators and teacher 
leaders, Discovery Education continues providing classroom coaching for STEM Teacher 
Leaders in the 2020-2021 school year. This type of assistance will offer teachers the opportunity 
to have direct feedback from STEM instructional experts.  
 

                                                      
1 The science assessment will transition to the College and Career Ready in 2020-21. 
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Project STEM Year 2-Implementation Highlights 

Project STEM Leader Corp member participate in professional learning activities throughout the 
school year.  

 
 
 
 
 

 

Robotics equipment arriving at BPS district office ready 
for use in the classrooms across the district. 

Representation of the 4 Cs of communication 
created by a STEM Leader Corp during a 
professional learning activity. 

Students participate in STEM activities in the classroom and virtual classroom. 



Strategic Plan Priority 4 Report-November 2020 
 
Priority IV: Engaging Our Community  
 
Strategy 4.1: Increase communication and improve perceptions of BPS by engaging our students, 
families, employees, and the Bellevue/Offutt community.  
 
4.1(a) Develop a communication plan that supports the district's efforts to meet its strategic goals 
and increases opportunities to connect with our community.  
 
Amanda Oliver, director of communications, researched communication plans of other school districts in 
the metro area over the past few months and was in the process of establishing a district communications 
committee. Due to the COVID-19 extended closure, the committee plans were delayed. A draft plan has 
been developed to get the committee process kicked off. This committee is in process of establishing 
times to meet over the next couple of months to discuss, review, and modify the draft communications 
plan. This draft will then be provided for the Board to review prior to the next update.  

 
4.1(b) Evaluate the effectiveness of current communication platforms and align communication 
efforts to ensure timely, relevant, and effective communication.  
 
A committee led by Amanda Oliver met with vendors and discussed development options for a new 
district website/notification tool/mobile app. This also included school websites. The selection was made 
to proceed with Blackboard as the new communication platform for BPS, which can meet the various 
needs of the school district. At this time the district will continue to use the Let’s Talk tool for two-way 
communication with all stakeholders. The selected communication platform will include an integrated 
mobile app and provides the functionality we need to communicate effectively with all of our patrons. 
The notification system was launched in August, 2020 for staff, students, and families.The website is 
currently in the process of being built with anticipated reveal for January 2021, along with the mobile app. 
The communications department internship position assisted Amanda over the summer with an evaluation 
and draft of a social media plan for BPS, along with the district’s communication plan and growing our 
efforts to tell our story more consistently. We will also use the data and feedback from our 
AdvancED/Cognia survey and from the external evaluation team as we review our practices moving 
forward. In addition to the data and feedback from the COVID-19 survey.  
 
 
4.1(c) Actively engage students, families, employees, and community to provide feedback.  
 
Dr. Rippe and Dr. Moore will plan to conduct a “Conversations with the Superintendent” zoom event in 
the Spring of 2021.  Due to COVID restrictions, Dr. Rippe is not able to participate in the Monthly Right 
Start meeting on the base.  These monthly meetings all the district to share information about the district 
with new families arriving on Base.  The district is also starting a district equity committee which will 
meet over the next 12 months to provide district input on meeting the needs of all students.  This 
committee will consist of admin, teachers, staff, students, parents, and community members.  Additional 
feedback will be facilitated from our teaching staff in February as we conduct our yearly All staff survey. 
 
 



Strategy 4.2: Expand business and community partnerships to support student learning and 
career readiness.  
 
4.2(a) Continue to develop and promote the district's Partnership Program to expand opportunities 
for academic support from the Bellevue/Offutt community.  
 
Due to COVID, work to expand the district partnership program has been limited.  The district 
partnership director has been serving as a teacher in our At-home Program.  Work to expand partnerships 
will begin again in 2021-22 school year.  

 
4.2(b) Expand current mentorships, job shadowing, and internship opportunities for secondary 
students. & 4.2(c) Expand partnerships with Bellevue University, Metro Community College, and 
other local educational organizations to increase curricular offerings for students.  
 
In the Spring of 2019, the district secured a  site for the development of a career center.  The Automotive 
program was launched in August of 2020 in partnership with Metro Community College.  The Facility 
was renovated in the late spring and summer and classes begin for approximately 38 students in August. 
Brad Stueve has formed an Automotive Advisory Committee with 16 automotive industry partners to 
provide guidance and support for the program.  These partners have agreed to provide our students on site 
job shadowing opportunities in their businesses beginning in January.   Dr. Moore, and Brad Stueve have 
attended and hosted meetings with Hillcrest, CMI, Clarkson Nursing, Metro Community College, and 
others to discuss career programming and partnership opportunities. The district administration recently 
visited the Manufacturing Center for Metro Community College to discuss their opportunities to establish 
an Industrial Maintenance program at our Career Launch Center. At this time, the District plans to add 
this program in the Fall of 2021 at the Career Launch Center.  The district will also begin a Health 
Science Academy at the Career Launch Center with Metro in 2021 school year.  A large grant from the 
Department of Defence Activity will support the implementation of the program and expand dual 
enrollment opportunities at both high schools through Metro.  
 
 
Strategy 4.3: Increase parental involvement across the district to support student learning.  
 
4.3(a) Partner with the PTA/PTSA District Council to support programs in each school and provide 
programming on relevant student and school-related topics.  
 
Due to a change in leadership, the BPS PTA/PTSA council has yet to formally organize.  The district is 
not required to have a district-wide council, however, attempts are being made to re-establish the 
executive board.  Most schools in the district do have active PTA/PTSA organizations who are providing 
various supports.  Due to COVID, some changes have been made to meetings/fundraisers/events.  The 
district would like to support efforts for PTA participation to grow in all buildings.  Many PTA/PTSA 
building level activities and fundraisers have been impacted by the extended school closure this spring 
and COVID restriction in the fall.  
 
4.3(b) Evaluate and improve transitional support for entering and exiting military families, new 
students, and students moving between buildings.  
Due to COVID restrictions, Dr. Rippe and Amanda Oliver have not been able to meet monthly with new 
Offutt families to welcome them to the community and provide support for military families as they 



transition into the school district.   The district has made attempts to support new families during the 
extended closure in the spring and as we have began the school year.  With the large numbers of students 
in the At-Home program, we anticipate that there will be a need to provide support to our buildings as 
students transition back into the regular school setting.  
 
4.3(c) Conduct annual parental focus groups at the elementary, middle, and high school level.  
 
Due to Covid restrictions, the district has not held any parent focus groups.  
 
 



Strategic Plan Priority 5-Board Update  
November 2020 

 
Priority V: Allocation of Resources  
 
Strategy 5.1: Prioritize resources to meet student needs, support strategic goals, and meet 
future obligations.  
 
5.1(a) Conduct instructional and support staffing study for all schools and report findings to the 
school board annually.  

 
Dr. Sharra Smith provided the school board a report of all certified and classified staffing in the 
district during the October Board meeting. This report will be provided annually to the school 
board in November.  This report provides transparency in staffing at the building site level and 
can be utilized to evaluate FTE allocation at all schools and program sites. ​2020/21 District 
Staffing Report 
 
 

5.1(b) Conduct a districtwide instructional time study to inform decisions related to the length of 
the school day and the district calendar.  
 

The district has had some discussions related to instructional time in 2019-20 but work on this 
action item was not completed due to the extended school closure as a result of Covid-19. Given 
the weeks of lost instructional time, there are no current plans to make any adjustments to 
instructional time.  The BPS school day is longer than other districts, on average 10 min at ES 
and HS, and 20 minutes at the MS level.  However, BPS schedules 176 student contact days 
compared to approximately 178 days for other districts.  The added benefit of the extra minutes in 
the BPS instructional day provides the district the ability to implement its current professional 
learning calendar and provide monthly teacher work time that is very appreciated by the staff. 
The additional time also provides additional minutes that compensate when the district misses 
school for snow days.  In other districts, snow days are often made up after missing several days.  
 
Other considerations related to the calendar/instructional time occur at the middle school level. 
Currently, due to the lack of transportation/bus drivers, middle school teams attending away 
events must leave earlier in the day so our buses have time to return to the district for elementary 
and high school routes. Removing minutes in the middle school day would create situations 
where more class time is missed.  The district will continue to study the instructional time and 
calendar over the course of the 2020-2021 school year.  
 
The district is currently discussing with secondary buildings to move from a traditional schedule 
to a block schedule.  The secondary schools implemented a block schedule this year to reduce 
student transition periods and reduce the number of daily person to person contacts to reduce 
COVID spread. Many teachers and administrators have expressed an interest in making this a 
permanent change. Their reasoning includes increased time to complete instructional activities, 
fewer discipline issues due to reduced number of transitions and less unsupervised time, Students 
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also report that they like the block due to the fewer classes each day. Building principals have 
been asked to have formalized conversation about making this change with their staff, students, 
and families.  If the district is to make this change, then professional development will need to be 
provided support for our staff. A decision will need to be made before the end of the 1st semester 
to allow us the time to properly register students for class.  
 

5.1(c) Evaluate the current use of funds to ensure the equitable distribution of resources and 
supports for high-need schools.  
 

The district continues to review expenses to ensure the equitable distribution of funds across the 
district. Since over 85% of all district resources cover expenses related to personnel, one of the 
easiest ways to evaluate equity in this area is to look at the staffing report for each building and 
evaluate staff to student ratios. This school year is a bit unique due to students currently placed 
into the AT-Home Learning Program. This has had a dramatic effect on class size around the 
district. On the average, class sizes have been reduced from about 22 per class to around 17 per 
class. This varies by building and courses across all buildings. The district anticipates that about 
200-300 out of the 2100 At Home students will return to the regular setting starting 2nd semester. 
By reviewing staffing and class sizes, we have the ability to ascertain how we utilize our district 
resources in each building. As evident in the ​2020/21 District Staffing Report 
 presented to the board in October, you tend to find smaller class sizes and additional FTE in 
buildings with increased student needs resulting from the number of students in poverty, EL, 
SPED, etc.  
 

5.1(d) Evaluate current facility needs, building utilization, and enrollment to assess future district 
needs.  

The district will need to conduct, at some point over the next few years, a building utilization 
study to determine future needs. It has been over four years since the district last conducted an 
enrollment study.  Due to housing developments and the annexation of property in southwest 
Bellevue, it is important that the district monitors enrollment growth.  
  

5.1(e) Develop a district strategic abandonment process and program evaluation procedure to 
evaluate initiatives.  

 
The district had planned to outline a strategic abandonment process during the 2019-20 school 
year that would have been presented to the school board in May of 2020.  This process will guide 
the district as we make future decisions related to programming. Due to the extended school 
closure, the district will postpone this work until the 21-22. 

 
Strategy 5.2: Increase district resources to support student learning needs.  
 
5.2(a) Actively lobby for federal impact aid and state aid. 
 

Dr. Rippe continues to participate in the Military Impacted Schools Association organization to 
lobby for additional impact aid funds and associate programs that can support our students. 
Because of our continued participation in MISA and our attendance at these events, the district 
continues to learn about and seek DoDEA and DOD Grants to support the learning of all students. 
Dr. Rippe also meets regularly with the district lobbyist for the Nebraska State Legislature 
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whenever the body is in session and has Mr. Radcliffe, district lobbyist, come to board meetings 
as needed to discuss legislative activity in Lincoln. 
 

5.2(b) Actively pursue federal, state, and local grants to support student learning.  
 

In February of 2020, the district submitted a 3.5 million grant to the department of defense to 
expand STEM programming to middle and high schools as well funds to implement a 
Cyber-Security Program and Unmanned Aviation Systems (Drone) program at the Career Launch 
Center. The district did not receive this grant. However, we did receive great feedback from DOD 
about our application. This grant was a longshot and was more targeted towards business, 
industry, colleges, and Universities.  
 
In May, the district submitted a 1.5 million dollar grant to the DoDEA to support reading 
instructions, expand dual enrollment opportunities for Health Sciences, implement a Health 
Science Academy/CNA program at the new career center.  The district was notified in September 
that we would receive the grant.  Information about the grant was provided to the Board in 
October.  
 
In total, BPS has received $6.9 million dollars in competitive grant-funded support since our 1st 
award in the Summer of 2018. 

 
5.2(c) Expand partnerships with Bellevue Public Schools Foundation.  

 
District administration and school board play an active role within the BPS Foundation. The BPS 
Foundation continues to work with the district to expand enrollment in the Kids’ TIme program. 
The program traditionally has an enrollment of 900-1000 students.  However due to the spring 
closure, Directed Health Measures,  and the number of students participating in the At-Home 
program, enrollment has dramatically decreased to around 500 students.  The Foundation is 
working with the district to increase staffing and provide additional classroom spaces to enroll the 
45 students on the waiting list into the program.  
 
The Foundation once again provided funds, approximately $20,000, for classroom grants in the 
2020-21 school year.  Those grants were awarded on November 2, 2020.  
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