
Board of Education Regular Meeting

Monday, August 12, 2024 12:00 PM

Gothenburg High School Media Center
1322 Avenue I

Gothenburg, NE 69138

Agenda

1. Call to Order & Pledge of Allegiance

Rationale: 

Mission Statement:

Gothenburg Public Schools is the cornerstone of a proud, passionate, and progressive 
community where students and staff thrive in a positive and innovative 
environment.  We ensure the growth of all individuals by inspiring them to own and 
maximize their potential.

A copy of the open meetings law is posted on the wall of the Board Room and is 
available to the public.

2. Approve the Agenda

Rationale: 

The Board reserves the right to rearrange the order of items as needed.

3. Recognition of Visitors

3.1. Public Participation

Rationale: 

Board Policy 2009 - Opportunity for Public Expression.  
(A copy of the policy is linked here.)

PUBLIC PARTICIPATION

INSTRUCTIONS FOR MEMBERS OF THE PUBLIC WHO WISH TO 
SPEAK: This is the portion of the meeting when members of the public may speak 
to the board about matters of public concern.  

• Getting Started:  When you have been recognized, please stand and state your name.   

• Time Limit:  The board will generally allow a total of 30 minutes for the presentation of 
all public comments.  Individuals may speak only one time, and must limit comments to 
around 5 minutes.  If there are more than 6 individuals who wish to address the board, the 
30 minutes will be divided equally between the number of speakers.   These time limits 



may be changed by a majority vote of the board members in attendance to extend the 
time for a specific item or speaker. 

• Personnel or Student Topic:  If you are planning to speak about a personnel or a student 
matter involving an individual, please understand that the district has a complaint policy 
and/or procedures to resolve such complaints and concerns.  The Board requests that you 
follow the policy and procedures before addressing these matters with the Board.  Board 
members will generally not respond to any questions you ask or comments about 
individual staff members or students.  

• General Rules: This is a public meeting for the conduct of business.  Comments from 
the audience while others are speaking will not be tolerated.  Lewd, obscene, profane, 
slanderous, threatening and hostile conduct or statements and fighting words (words 
whose mere utterance entails a call to violence) will not be tolerated. 

• No Action by the Board:  The board will not act on any matter unless it is on the 
published agenda. 

4. Action Items

4.1. Consent Agenda

Rationale: 

1. Approval of Previous Minutes

2. Approval of the Treasurer's Report

3. Approval of the Warrants / Bills

  a.  Petty Cash

  b.  Student Activity

  c.  Hot Lunch

  d.  Bank Statement

  e.  Summary of Accounts and Receipts

  f.  Monthly Expenditure Report

  g. Check Journal

4. Excuse Absent Board Members

5. Consider Option Enrollment Requests

 



4.2. Discuss and consider approval of the 2024-2025 Gothenburg Public Schools Re-
Opening Plan.

Rationale: Every six months, the board of education is asked to review and approve 
the Re-Opening plan.  This plan is kept on our school website and has had no 
changes since last year. 

Also included here is the "Exclusion and Re-Admittance" operating procedure we 
will utilize again this school year.  This does not require board approval.
 

4.3. Discuss and consider Area B Remodel Pay Applications for July.   

Rationale: The following expenditures have been approved by Bond Council for 
use of QCPUF funds as they are addressing air quality and life safety issues within 
the building. 
  

Halls Electric $57,537.90 HVAC Electrical

Snell Services $122,378.56 HVAC

Ackerman General 
Contracting $34,873.20 Drywall

Board Action is utilized for QCPUF expenditures to ensure transparency regarding 
the use of funds. 

4.4. Discuss and consider approval of transfers to the Depreciation Fund, the Activities 
Fund, the Cooperative Fund, and the Employee Benefit Fund.  

Rationale: Money was budgeted in the Depreciation Fund and is reserved for the 
repair and replacement of items such as the purchase of vehicles, a roof, or 
instructional equipment.  The Superintendent and Finance Committee recommend a 
transfer of $700,000 at this time.  This amount includes the $600,000 dollars of 
ESSER fund reimbursement.

Money is budgeted for general operating expenses in the Activities Fund. The 
activities director and business manager determine the short-term and long-term 
needs of the program and determine when and how the funds are to be utilized.  The 
superintendent recommends a transfer of $70,000 at this time.

The Cooperative Fund is utilized for interlocal agreements where the school district 



is acting as the fiscal agent for any cooperative activity between one or more public 
agencies.  In this case, we are preparing our first Operating Expenses payment now 
that The Impact Center is up and running.  The superintendent recommends a 
transfer of $100,000 at this time.

The Employee Benefit Fund is utilized as reserve General Fund money for employee 
benefits such as early retirement, health insurance, and unemployment.  It is 
recommended that we transfer $25,000 into the Employee Benefit fund. 

There are sufficient resources in the budget to allow for these transfers, totaling 
$895,000 at this time. 

5. Policy & Procedure

5.1. Second reading of proposed new policies.

Rationale: After reviewing existing policy, the following proposals for new policy 
are linked here for consideration of the Board.  No feedback was provided after the 
July board meeting therefore, there are no changes to what was presented last 
month. 

6039 Repeat of Grade at Parent-Guardian Request

6041 Malcom X Holiday

6042 Projection Maps

6043 Sharing Mapping Data

5.2. Second Reading of the 2024-2025 Activity Handbook

Rationale: This is the second reading of our activity handbook.  No additional 
feedback was provided after the July board meeting and there have been no 
additional updates. The handbook has been aligned with new and updated board 
policies.  

5.3. Second Reading of the 2024-2025 Staff Handbook

Rationale: This is the second reading of our staff handbook.  It has been aligned 
with new board policies.  No additional feedback was provided after the July board 
meeting, therefore, there are no changes since the July meeting.

5.4. Annual review of Attendance and Excessive Absenteeism Policy 5001.  

Rationale: State statute requires annual review of our Attendance and Excessive 
Absenteeism Policy 5001.  This policy was updated in July to include "mental 
illness" in accordance with updated state statute.

https://docs.google.com/document/d/1iTKaGHQyu2fZ27reA5PyVv3AYJEfGWpzPjcIe9iNuDY/edit
https://docs.google.com/document/d/1xWiA4qr9qwUcwoxvUF9uPtXot9GoBEFI/edit
https://docs.google.com/document/d/1f4lAop1dvzI8A-FTVWQNy0X0wxHYWgr8/edit
https://docs.google.com/document/d/1yJlvs18zJKG7XWESQB-UkR9alY6KF4j4/edit?rtpof=true
https://docs.google.com/document/d/1KX6lRUCsMrpCMOntF3PEYvbZxHjqZs-n/edit


As an annual notice, this is an informational item only.  No action is required. 

6. Informational Items

6.1. Annual disclosure of administrative conflict of interest in accordance with Board 
Policy 4053.

Rationale: Board Policy 4053 requires administrators of the district to make known 
the existence of any conflict of interest in any contract in which the employee has an 
interest.

The conflict of interest forms are attached here for public record.

7. Reports

7.1. Board of Education Reports

Rationale: 

Committee Reports (Chair in bold)

•  Personnel Committee (Mr. Fornoff, Mrs. Terrell, Mrs. Jobman)

• Transportation and Facilities (Mr. Wyatt, Mr. Dalrymple, Mrs. Brass)

• Finance (Mrs. Jobman, Mr. Wyatt, Mrs. Brass)

• Committee on American Civics (Mrs. Terrell, Mr. Fornoff, Mr. Dalrymple)

• Policy Review (Mrs. Terrell, Mr. Fornoff, Mrs. Brass)

 

7.2. Administrative Reports

Rationale: 

1.  Topic Specific Administrative Reports

2. General Administrative Reports
a.  Elementary (Mrs. Floyd)
b.  High School (Mr. Ryker)
c.  Activities (Mr. Mroczek)
d.  Special Populations (Mrs. McKenna)
e.  Teaching and Learning (Mrs. Richeson)
f.   Superintendent (Dr. Jonas)



 

8. Next Meeting  

 

Rationale: Monday, September 9th @ TBD

Swede Activities:
None

The budget hearing and special meeting to adopt the budget will take place on 
Wednesday, September 25th at 5:30p.m. 

 

9. Adjournment

 





















































































































































































Board of Education Regular Meeting
Monday, July 15, 2024 7:00 PM 
Gothenburg High School Media Center
1322 Avenue I
Gothenburg, NE 69138
 
Gothenburg Public Schools is the cornerstone of a proud, passionate, and progressive community 
where students and staff thrive in a positive and innovative environment.  We ensure the growth 
of all individuals by inspiring them to own and maximize their potential.
 
Attendance Taken at 7:04 PM:
 

 

1. Call to Order & Pledge of Allegiance

 

2. Approve the Agenda

Motion to approve the agenda as presented Passed with a motion by Nate Wyatt and a 
second by Matt Dalrymple.
Matt 
Dalrymple:   Yea   

Kyle 
Fornoff:   Yea   

Becky 
Jobman:   Yea   

Kelly 
Terrell:   Yea   

Nate Wyatt:   Yea   
 

Present Board Members: Others Present: 
Lisa Brass:   Absent   
Matt Dalrymple:   Present   
Kyle Fornoff:   Present   
Becky Jobman:   Present   
Kelly Terrell:   Present   
Nate Wyatt:   Present   

Seth Ryker, Jr/Sr High Principal
Marc Maroczek, Activities Director 
& 
Jr/Sr High Assistant Principal
Josie Floyd, Elementary Principal
Tomye McKenna, Special 
Education Director & 
Elementary Assistant Principal
 

  
Angie Richeson, Director of 
Teaching & Learning
Dr. Allison Jonas, 
Superintendent
Becky Vang, Business Manager



3. Recognition of Visitors

 

3.1. Public Participation

 

3.2. Presentations

 

Madison shared about her plans to join the University of Nebraska at Kearney in the fall.

4. Hearings

 

4.1. Call the budget amendment hearing to order.

 

4.2. Discuss the proposed 2023-2024 budget amendment.

 

4.3. Public comment regarding the proposed budget amendments.

 

No public comment was provided.

4.4. Close the budget amendment hearing.

 

5. Action Items

 

5.1. Consent Agenda

Motion to approve consent agenda as presented Passed with a motion by Becky Jobman and 
a second by Kelly Terrell.
Matt 
Dalrymple:   Yea   

Kyle 
Fornoff:   Yea   



Becky 
Jobman:   Yea   

Kelly 
Terrell:   Yea   

Nate Wyatt:   Yea   
 

5.2. Personnel

 

5.2.1. Set substitute salaries for the 2024-2025 school year.

Motion to set substitute salaries as presented Passed with a motion by Kelly Terrell and a 
second by Matt Dalrymple.
Matt 
Dalrymple:   Yea   

Kyle 
Fornoff:   Yea   

Becky 
Jobman:   Yea   

Kelly 
Terrell:   Yea   

Nate Wyatt:   Yea   
 

5.2.2. Review, consider, and approve the required staff trainings, as presented, as 
reasonable in length of time.

Motion to approve the required staff trainings, as presented, during the 2024-2025 school 
year as reasonable and appropriate for the District. Passed with a motion by Becky Jobman 
and a second by Kelly Terrell.
Matt 
Dalrymple:   Yea   

Kyle 
Fornoff:   Yea   

Becky 
Jobman:   Yea   

Kelly 
Terrell:   Yea   

Nate Wyatt:   Yea   
 



5.3. Discuss and consider approval of the proposed amendment to the School Nutrition 
budget.

Motion to approve the amended budget for 2023-2024 as presented Passed with a motion by 
Nate Wyatt and a second by Matt Dalrymple.
Matt 
Dalrymple:   Yea   

Kyle 
Fornoff:   Yea   

Becky 
Jobman:   Yea   

Kelly 
Terrell:   Yea   

Nate Wyatt:   Yea   
 

5.4. Discuss, consider, and take all necessary action to adopt resolution increasing the 
school district’s base growth percentage used to determine the school district’s 
property tax request authority by up to six percent (6%).

Motion to adopt the resolution increasing the school district's base growth percentage used to 
determine the school district's property tax request authority by up to six percent (6%). 
Passed with a motion by Becky Jobman and a second by Kelly Terrell.
Matt 
Dalrymple:   Yea   

Kyle 
Fornoff:   Yea   

Becky 
Jobman:   Yea   

Kelly 
Terrell:   Yea   

Nate Wyatt:   Yea   
 

Board of Education noted the importance of this, ensuring Dr. Jonas could work with the 
finance committee knowing what funds could potentially be available for the 2024-2025 
school year.  The Board noted that this does not impact taxes at this point but is a planning 
tool.

5.5. Discuss and consider Area B Remodel Pay Applications for June. 

Motion to determine that an actual or potential environmental hazard exists within the 
existing school building and to utilize the Qualified Capital Purpose Undertaking Fund to 
pay Halls Electric, Snell Services, and Ackerman General Contracting as presented Passed 
with a motion by Kelly Terrell and a second by Nate Wyatt.



Matt 
Dalrymple:   Yea   

Kyle 
Fornoff:   Yea   

Becky 
Jobman:   Yea   

Kelly 
Terrell:   Yea   

Nate Wyatt:   Yea   
 

Dr. Jonas noted that the project is on time and on budget.

5.6. Discuss and consider approval of membership with NRCSA for the 2024-2025 
school year.

Motion to approve membership with NRCSA for the 2024-2025 school year Passed with a 
motion by Matt Dalrymple and a second by Becky Jobman.
Matt 
Dalrymple:   Yea   

Kyle 
Fornoff:   Yea   

Becky 
Jobman:   Yea   

Kelly 
Terrell:   Yea   

Nate Wyatt:   Yea   
 

6. Policy & Procedure

 

6.1. Discuss and consider policy updates for the 2024-2025 school year.

Motion to approve the policy updates for 2024-2025 as presented Passed with a motion by 
Nate Wyatt and a second by Kelly Terrell.
Matt 
Dalrymple:   Yea   

Kyle 
Fornoff:   Yea   

Becky 
Jobman:   Yea   



Kelly 
Terrell:   Yea   

Nate Wyatt:   Yea   
 

Dr. Jonas took the board through each policy summary.

6.2. First reading of proposed new policies.

 

6.3. Discuss and consider approval of the 2024-2025 Student Handbook.

Motion to approve the Student Handbook as presented Passed with a motion by Kelly Terrell 
and a second by Nate Wyatt.
Matt 
Dalrymple:   Yea   

Kyle 
Fornoff:   Yea   

Becky 
Jobman:   Yea   

Kelly 
Terrell:   Yea   

Nate Wyatt:   Yea   
 

6.4. First Reading of the 2024-2025 Activity Handbook

 

6.5. First Reading of the 2024-2025 Staff Handbook

 

6.6. Discuss and consider approval of teacher and administrator evaluation documents.

Motion to approve the evaluation documents for certified staff as presented. Passed with a 
motion by Kelly Terrell and a second by Matt Dalrymple.
Matt 
Dalrymple:   Yea   

Kyle 
Fornoff:   Yea   

Becky 
Jobman:   Yea   



Kelly 
Terrell:   Yea   

Nate Wyatt:   Yea   
 

7. Informational Items

 

7.1. Review of Strategic Plan - Strategy 2: Expanded Opportunities.

 

8. Reports

 

8.1. Board of Education Reports

 

8.2. Administrative Reports

 

9. Next Meeting

 

10. Adjournment

Motion to approve adjournment Passed with a motion by Becky Jobman and a second by 
Nate Wyatt.
Matt 
Dalrymple:   Yea   

Kyle 
Fornoff:   Yea   

Becky 
Jobman:   Yea   

Kelly 
Terrell:   Yea   

Nate Wyatt:   Yea   
 



























































































































































































































NOTICE OF BUDGET HEARING AND BUDGET SUMMARY
Gothenburg Public Schools (24-0020-000) in Dawson County, Nebraska

PUBLIC NOTICE is hereby given, in compliance with the provisions of State Statute Sections 13-501 to 13-513, that the governing body will meet on the 15th day of July,
2024 at 7 o'clock PM in the High School Media Center at Gothenburg Public Schools for the purpose of hearing support, opposition, criticism, suggestions or
observations of taxpayers relating to the following proposed budget and to consider amendments relative thereto.  This budget amendment will allow the district to
expend dollars required by the Nebraska Department of Education to remain in comliance with the Net Cash Resource guidelines.  The budget detail is available at the
office of the Clerk/Secretary during regular business hours. For more information on statewide receipts and expenditures, and to compare cost per pupil and performance
to other school districts, go to: https://nep.education.ne.gov

Actual
Disbursements &

Transfers

Actual/Estimated
Disbursements &

Transfers

Budgeted
Disbursements &

Transfers
Necessary

Cash
Reserve

(4)

Total Available
Resources

Before Property
Taxes

(5)

Total Personal and
Real Property

Tax Requirement
(7)

2021-2022
(1)

2022-2023
(2)

2023-2024
(3)

$ 11,706,097.00 $ 12,116,963.00 $ 16,063,780.00 $ 1,500,000.00 $ 8,563,780.00 $ 9,090,909.00

$ 123,051.00 $ 300,000.00 $ 769,498.00 $ 769,498.00

$ 68,651.00 $ 71,069.95 $ 126,482.05 $ 126,482.05

$ -   $ -   $ -   $ -  

$ 600,561.00 $ 702,920.00 $ 750,000.00 $ 750,000.00

$ 490,822.00 $ 476,500.00 $ 900,000.00 $ 900,000.00

$ 737,443.00 $ 740,000.00 $ 1,294,310.00 $ 594,310.00 $ 707,071.00

$ 519,676.00 $ 505,655.00 $ 1,973,311.00 $ 1,546,234.00 $ 431,391.00

$ -   $ -   $ 2,030,000.00 $ 2,030,000.00 $ -  

$ -   $ -   $ 175,000.00 $ 175,000.00

$ 22,115.00 $ -   $ 25,000.00 $ 25,000.00

 

TOTALS $ 14,268,416.00 $ 14,913,107.95 $ 24,107,381.05 $ 1,500,000.00 $ 15,480,304.05 $ 10,229,371.00

Bond Purposes Non-Bond Purposes Total
Breakdown of Property Tax $ 707,071.00 $ 9,522,300.00 $ 10,229,371.00

$ 490,822.00 $ 476,500.00 $ 650,000.00 $ 650,000.00

School Nutrition
(Proposed Amendment) $ 490,822.00 $ 476,500.00 $ 900,000.00 $ 900,000.00

FUNDS

General

Depreciation

Employee Benefit

Contingency

Activities

School Nutrition

Bond

Special Building

Qualified Capital
Purpose Undertaking

Cooperative

Student Fee

Proposed Amended Budget

School Nutrition (Original)











































































































































































NOTICE OF BUDGET HEARING AND BUDGET SUMMARY
Gothenburg Public Schools (24-0020-000) in Dawson County, Nebraska

PUBLIC NOTICE is hereby given, in compliance with the provisions of State Statute Sections 13-501 to 13-513, that the governing body will meet on the 15th day of July,
2024 at 7 o'clock PM in the High School Media Center at Gothenburg Public Schools for the purpose of hearing support, opposition, criticism, suggestions or
observations of taxpayers relating to the following proposed budget and to consider amendments relative thereto.  This budget amendment will allow the district to
expend dollars required by the Nebraska Department of Education to remain in comliance with the Net Cash Resource guidelines.  The budget detail is available at the
office of the Clerk/Secretary during regular business hours. For more information on statewide receipts and expenditures, and to compare cost per pupil and performance
to other school districts, go to: https://nep.education.ne.gov

Actual
Disbursements &

Transfers

Actual/Estimated
Disbursements &

Transfers

Budgeted
Disbursements &

Transfers
Necessary

Cash
Reserve

(4)

Total Available
Resources

Before Property
Taxes

(5)

Total Personal and
Real Property

Tax Requirement
(7)

2021-2022
(1)

2022-2023
(2)

2023-2024
(3)

$ 11,706,097.00 $ 12,116,963.00 $ 16,063,780.00 $ 1,500,000.00 $ 8,563,780.00 $ 9,090,909.00

$ 123,051.00 $ 300,000.00 $ 769,498.00 $ 769,498.00

$ 68,651.00 $ 71,069.95 $ 126,482.05 $ 126,482.05

$ -   $ -   $ -   $ -  

$ 600,561.00 $ 702,920.00 $ 750,000.00 $ 750,000.00

$ 490,822.00 $ 476,500.00 $ 900,000.00 $ 900,000.00

$ 737,443.00 $ 740,000.00 $ 1,294,310.00 $ 594,310.00 $ 707,071.00

$ 519,676.00 $ 505,655.00 $ 1,973,311.00 $ 1,546,234.00 $ 431,391.00

$ -   $ -   $ 2,030,000.00 $ 2,030,000.00 $ -  

$ -   $ -   $ 175,000.00 $ 175,000.00

$ 22,115.00 $ -   $ 25,000.00 $ 25,000.00

 

TOTALS $ 14,268,416.00 $ 14,913,107.95 $ 24,107,381.05 $ 1,500,000.00 $ 15,480,304.05 $ 10,229,371.00

Bond Purposes Non-Bond Purposes Total
Breakdown of Property Tax $ 707,071.00 $ 9,522,300.00 $ 10,229,371.00

$ 490,822.00 $ 476,500.00 $ 650,000.00 $ 650,000.00

School Nutrition
(Proposed Amendment) $ 490,822.00 $ 476,500.00 $ 900,000.00 $ 900,000.00

FUNDS

General

Depreciation

Employee Benefit

Contingency

Activities

School Nutrition

Bond

Special Building

Qualified Capital
Purpose Undertaking

Cooperative

Student Fee

Proposed Amended Budget

School Nutrition (Original)



STATE LEGISLATIVE ADVOCACY 
NRCSA is active in representing rural public 
schools in the Unicameral.  The Executive 
Director is the main spokesperson for NRCSA, 
but is also represented by the lobbying firm 
of Nowka and Edwards.  NRCSA’s Legislative 
Committee includes 20 Superintendents/
ESU Administrators and 6 Board of Education 
members from member schools/ESUs. 

RURAL ADVOCACY
NRCSA is the only organization that speaks 
solely on behalf of public rural schools in the 
State of Nebraska.  Other groups do a great job 
of representing their members, but at times 
cannot take a stand as they represent both 
very large and smaller districts.  NRCSA is not 
necessarily tied down along those lines.

SUPERINTENDENT SEARCHES
NRCSA’s Superintendent and Principal Search 
Servics are conducted by veteran Superintendents 
whose professional lives were involved in rural 
education in Nebraska.  The service is available 
to all Nebraska school districts, with member 
districts paying a lower rate than non-member 
districts.  A professional cost effective proposal 
and fee structure is available upon request.

PLANNING WORKSHOPS         
The NRCSA Planning Support Service is an 
elective service that assists districts in planning 
and goal-setting.  The service is conducted by 
veteran Superintendents whose professional 
lives were involved in rural education in 
Nebraska.

NATIONAL ADVOCACY
NRCSA is a member of the National Rural 
Education Advocacy Consortium (NREAC), 
which represents the interests of rural public 
schools in national forums where education 
issues are decided.

PRINCIPAL SEARCHES                 
During the 2022-23 year, NRCSA added a 
Principal Search service.  NRCSA consultants will 
work with the Superintendent to conduct a search 
for Principal candidates. 

COMMUNICATIONS 
NRCSA provides regular updates from the 
Executive Director to member schools.  A more 
in-depth update is provided to all members just 
prior to monthly Board of Education meetings.   
The NRCSA webpage is www.nrcsa.net.   NRCSA 
also has a social media presence on Twitter (@
NRCSA1980) and on Facebook (www.facebook.
com/nrcsahome).

SPRING CONFERENCE                    
NRCSA offers an annual conference in Kearney 
in March.  The conference targets issues and 
interests of rural schools.  An opportunity 
is created to network with other rural 
school districts and to interact directly with 
policymakers and NRCSA leaders.

TEACHER SCHOLARSHIPS                           
New for this year, NRCSA provies six $1,000 
scholarship to employees of member districts/
ESUs who are working to attain teacher 
certification either through a recognized “para 
to teacher” program such as offered by the state 
colleges or a transitional program such as offered 
by UNK.

DISTRICT MEETINGS                           
Each fall NRCSA conducts a meeting in each of 
the six membership districts.  These meetings 
provide an opportunity for rural schools to 
connect with NRCSA leadership on a face-to-
face basis.

US BANK ONE CARD PROGRAM  
NRCSA has partnered with US Bank to provide 
this unique purchase card program for school 
districts.  Individual school districts decide 
which staff members receive purchase cards.  
The district has control over where purchases 
can be made and for what amounts.  This can 
be especially helpful when sending sponsors out 
with student groups. 

NRCSA AWARDS                               
NRCSA annually recognizes individuals who are 
outstanding at serving member districts.  At the 
Spring Conference each year NRCSA recognizes 
an Outstanding Elementary Teacher, Secondary 
Teacher, Classified Staff Member, ESU Staff 
Member, Music Teacher, Principal, Board of 
Education Member, and Superintendent/ESU 
Administrator.

NRCSA EXECUTIVE BOARD              
The 10-member Executive Board provides 
leadership and direction for the organization.  
Each of the six NRCSA districts is represented 
by at least one Superintendent from a district 
within the district.  

NRCSA SCHOLARSHIPS
NRCSA annually awards 20 $2,000 scholarships 
to high school seniors from NRCSA-member 
schools who are entering college with the goal 
of becoming school teachers.  NRCSA also 
presents two $2,000 Gary Fisher Scholarships 
to high school seniors going into the fine arts.

EXCESS EQUIPMENT CLEARINGHOUSE              
A free service to member districts and ESUs is 
the opportunity to post items for sale to all other 
members.  Items such as vehicles, scoreboards, 
weight equiqment, school furniture, and text 
books have been posted on behalf of members.

NEBRASKANS UNITED                     
NRCSA is a strong member of this group 
which includes most education and ag-related 
organizations in the State.  The purpose is 
to work to provide property tax relief, as well 
as to protect and promote funding to public 
education.

NEW LEAF TELETHERAPY
Beginning with the 2023-24 school year, 
NRCSA has partnered with New Leaf to provide 
another tool in helping to providee Mental 
Health teletherapy services for their staff and 
students. 

LEADERSHIP OPPORTUNITIES         
Each year there are over 70 leadership positions 
on the Executive Committee or other NRCSA 
committees that provide opportunities for 
member Superintendents/ESU Administrators.

EDUCATION ASSOCIATIONS 
COALITION 
NRCSA is an active member of this group that 
is comprised of all of the major education 
associations in the state.  The purpose of the 
group is to work together on legislative issues 
facing public education.

NATIONAL RURAL EDUCATION 
ASSOCIATION
NRCSA is a strong member of the NREA.  The 
NREA provides leadership on issues facing 
rural education on the national level.  Dr. Jon 
Habben, former NRCSA Executive Director of 
NRCSA, serves as NRCSA’s Federal Legislative 
Liaison.

RURAL TEACHER SHORTAGE
NRCSA has started a Rural Teacher Committee 
that was established to find ways to address 
the shortage of teachers in rural schools. 
Twelve member Superintendents work with 
representatives from Chadron State College, 
Wayne State College, and Peru State College in 
this work.

--YOUR ANNUAL MEMBERSHIP PROVIDES SUPPORT FOR --
Nebraska Rural Community Schools Association

“QUALITY RURAL SCHOOLS”
Nebraska Rural Community Schools Association 440 S. 13th St, Suite B, Lincoln, NE 68508

@NRCSA1980 www.facebook.com/nrcsahome



 Date:  _______________________________  Teacher Name:  __________________________________________________________ 

 Subject:  ____________________________  Administrator:  ___________________________________________________________ 



 Advanced  - The teacher  purposefully  demonstrates  current  and comprehensive  knowledge of  highly  effective educational  practices by 
 incorporating  innovative  strategies as well as taking  on both  formal and informal  leadership roles. (Exceeds  District Standards) 

 Proficient  - The teacher  consistently  demonstrates  knowledge of effective educational practices by incorporating strategies as well as contributing 
 to the professional community or  attempting  to take  on leadership roles. (Meets District Standards) 

 Progressing  - The teacher demonstrates  limited  knowledge  of effective educational practices and/or  inconsistently  incorporates strategies.  The 
 teacher  attempts  to contribute to the professional  community on an  initial  level. (Showing Progress  Toward District Standards) 

 Unsatisfactory  - The teacher  fails  to demonstrate  knowledge of effective educational practices and  has not attempted  to incorporate basic 
 strategies.  The teacher  seldomly  attempts to contribute  to the professional community and shows  little or  no  desire to do so. (Does Not Meet 
 District Standards) 
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 Legend 
 Icon  Four Critical Questions of the PLC Process 

 ●  What do we want our students to know and be able to do?  (curriculum) 
 ●  What should each student know and be able to do as a result of each unit, grade level, or department course? 
 ●  Essential standards and targets are identified. 
 ●  The curriculum is unpacked into learning targets. 
 ●  Targets are written in kid-friendly terms or “I can” statements. 

 ●  How will we determine what our students know or can do?  (assessment) 
 ●  Common formative assessments aligned with the essential standards and targets are created or agreed upon. 
 ●  Data are analyzed to inform student and adult learning. 
 ●  Students track their own progress. 

 ●  What will we do if our students don't know it?  (instruction) 
 ●  Time is scheduled during the school day to provide skill-specific intervention. 
 ●  Students are given multiple opportunities for success. 
 ●  During this time, no new instruction takes place in the classroom. 

 Icon  Marzano’s Essential  Instructional Strategies 

 Communicating Learning Goals and Feedback (DQ1) -  The teacher sets and communicates clear 
 targets, has a method for determining if those targets have been met, and celebrates those successes with 
 students. 

 Engaging Students (DQ5) -  The teacher uses a variety  of strategies to increase the degree in which 
 students are inquisitive, interested, or inspired. 

 Helping Students Interact with New Knowledge (DQ2) -  The teacher guides students in actively 
 processing new information in order to retain it by designing instruction that allows students to construct 
 knowledge through their interactions. 

 ●  What will we do if our students do know it?  (instruction) 
 ●  Opportunities are scheduled for extending the curriculum beyond whole group instruction. 
 ●  Tier 2, Flex Time, or “No New Instruction” Days 
 ●  No new instruction takes place during extension activities. 
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 (1)  EFFECTIVE PRACTICE:  Foundational Knowledge  The teacher demonstrates a comprehensive knowledge of content, pedagogy, 
 students, and standards needed to provide each student with effective opportunities for learning, development, and achievement. 

 Overall Performance: 

 Performance Level  Foundational Knowledge 

 ❑  Advanced  The teacher demonstrates a  current  and comprehensive  knowledge of content, pedagogy, students, and standards 
 needed to provide each student with effective opportunities for learning, development,  and  achievement. 

 ❏  Proficient  The teacher demonstrates a  comprehensive  knowledge  of content, pedagogy, students,  and  standards needed  to 
 provide each student with effective opportunities for learning, development, and achievement. 

 ❏  Progressing  The teacher demonstrates a  limited  knowledge of content, pedagogy, students  or  standards needed to provide each 
 student with effective opportunities for learning, development, and achievement. 

 ❏  Unsatisfactory  The teacher demonstrates a  lack  of knowledge of content,  pedagogy, students,  or  standards needed to provide  each 
 student with effective opportunity for learning, development, and achievement. 

 Narrative Comments: 
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 Subcategories for Foundational Knowledge: 

 Performance Level  Content 

 ❑  Advanced  Demonstrates  current and comprehensive  knowledge of  his or her discipline’s content and the components of an 
 effective curriculum. 

 ❏  Proficient  Demonstrates a  strong  knowledge of his/her discipline’s  content and the components of an effective curriculum. 

 ❏  Progressing  Demonstrates a  limited  knowledge of his/her discipline’s  content and the components of an effective curriculum. 

 ❏  Unsatisfactory  Demonstrates a  lack  of knowledge of his/her discipline’s  content, and the components of an effective curriculum. 

 Narrative Comments: 

 Performance Level  Standards 

 ❑  Advanced  Demonstrates a  thorough  understanding  , and serves  as a leader  for development and/or implementation  of local, 
 state, and national standards. 

 ❏  Proficient  Demonstrates a  fundamental  understanding of local,  state, and national standards. 

 ❏  Progressing  Demonstrates a  limited  understanding of local, state,  and national standards. 

 ❏  Unsatisfactory  Demonstrates a  lack  of understanding of local, state,  and national standards. 

 Narrative Comments: 
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 Subcategories for Foundational Knowledge (continued): 

 Performance Level  Social and Emotional 

 ❑  Advanced  Has a  comprehensive  understanding of the intellectual,  social, emotional, and physical development of students and 
 the effect of cultural and societal influences to  positively impact  student learning. 

 ❏  Proficient  Has a  strong  understanding of the intellectual, social,  emotional, and physical development of students and 
 understands  the effect of cultural and societal influences  on student learning. 

 ❏  Progressing  Is  familiar  with the intellectual, social, emotional,  and physical development of students and show  limited  knowledge of 
 cultural and societal influences on learning. 

 ❏  Unsatisfactory  Is  unfamiliar  with the intellectual, social, emotional,  and physical development of students and a  lack  of  knowledge of 
 cultural and societal influences on learning. 

 Narrative Comments: 

 Performance Level  Equal Access 

 ❑  Advanced  Consistently  demonstrates responsibility for providing  effective opportunities for each student’s learning, development, 
 and achievement. 

 ❏  Proficient  Regularly  demonstrates responsibility for providing  effective opportunities for student learning, development, and 
 achievement. 

 ❏  Progressing  Understands  the importance of providing effective  opportunities for student learning, development, and achievement, 
 but  has not consistently demonstrated  the ability  to do so. 

 ❏  Unsatisfactory  Does not recognize nor demonstrate  the importance  and responsibility for providing effective opportunities for student 
 learning, development, and achievement. 

 Narrative Comments: 
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 (2)  EFFECTIVE PRACTICE:  Planning and Preparation  The  teacher integrates knowledge of content, pedagogy, students, and standards 
 with the established curriculum to set high expectations and develop rigorous instruction for each student that supports the growth of 
 student learning, development, and achievement. 

 Overall Performance: 

 Performance Level  Planning & Preparation 

 ❑  Advanced  The teacher  purposefully  and consistently integrates  a  comprehensive  knowledge of content, pedagogy, students, 
 and standards with the established curriculum to develop units, lessons, and other learning experiences that support the 
 growth of  individual  student learning, development,  and achievement. 

 ❏  Proficient  The teacher  consistently  integrates  knowledge of content,  pedagogy, students, and standards with the established 
 curriculum to  develop  coherent and rigorous units,  lessons, and activities that support the growth of student learning, 
 development, and achievement. 

 ❏  Progressing  The teacher demonstrates a  basic  knowledge of content,  pedagogy, students, and curriculum standards, but  fails to 
 integrate  coherent and rigorous units, lessons, and  activities. 

 ❏  Unsatisfactory  The teacher displays a very  limited  knowledge of content,  pedagogy, students, or curriculum standards, and/or  fails to 
 develop  coherent and rigorous units, lessons, and  learning activities. 

 Narrative Comments: 
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 Subcategories for Planning and Preparation: 

 Performance Level  Unit Development  Possible Evidence 

 ❑  Advanced  Consistently develops  innovative  and  coherent units, lessons, and activities 
 using a variety of appropriate research-based strategies and resources, including technology. 

 Lesson plans show: 

 ❏  preplanned 
 engagement 
 strategies 

 ❏  Proficient  Consistently  develops  rigorous  and coherent units,  lessons, and activities using a variety of 
 appropriate research-based strategies and resources, including technology. 

 ❏  Progressing  Attempts  to develop  coherent  units, lessons, and activities  using a variety of appropriate 
 research-based strategies and resources, including technology. 

 ❏  Unsatisfactory  Fails  to develop coherent units, lessons, and activities. 

 Narrative Comments: 

 Performance Level  Differentiation  Possible Evidence 

 ❑  Advanced  Consistently designs and adapts instruction  in an  exceptional manner  based on student’s prior 
 knowledge, abilities, student progress, assessment results, circumstances, and interests. 

 Lesson plans show: 

 ❏  connection to prior 
 knowledge 

 ❏  small groups 
 ❏  student surveys 

 ❏  Proficient  Consistently  designs, and adapts instruction based  on student’s prior knowledge, abilities, 
 progress, assessment results, circumstances, and interests. 

 ❏  Progressing  Attempts  to design and adapt instruction based on  student’s prior knowledge, abilities, 
 progress, assessment results, circumstances, and interests. 

 ❏  Unsatisfactory  Fails  to design and adapt instruction based on student  prior knowledge, abilities, progress, 
 assessment results, circumstances, and interests. 

 Narrative Comments: 
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 Subcategories for Planning and Preparation (continued): 

 Performance Level  Teaching Strategies  Possible Evidence 

 ❑  Advanced  Consistently plans a variety of  innovative,  research-based  teaching strategies to engage, 
 challenge, and meet the needs of individual students. 

 Lesson plans show: 

 ❏  using academic 
 games 

 ❏  physical 
 movement 

 ❏  maintaining a 
 lively pace 

 ❏  identifying critical 
 content 

 ❏  organizing 
 students to 
 Interact with new 
 content 

 ❏  previewing new 
 content 

 ❏  chunking content 
 Into “digestible 
 bites” 

 Helping Students: 
 ❏  process new 

 content 
 ❏  elaborate on new 

 content 
 ❏  record and 

 represent 
 knowledge 

 ❏  reflect on learning 

 ❏  Proficient  Consistently  plans a variety of appropriate, research-based  teaching strategies to engage, 
 challenge, and meet the needs of individual students. 

 ❏  Progressing  Attempts  to plan appropriate, research-based teaching  strategies to engage, challenge, and 
 meet the needs of individual students, or may show inconsistent results. 

 ❏  Unsatisfactory  Fails  to plan for research-based teaching strategies  that engage, challenge, and meet the 
 needs of individual students 

 Narrative Comments: 
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 (3)  EFFECTIVE PRACTICE:  The Learning Environment  The  teacher creates and maintains a learning environment that fosters positive 
 relationships and promotes active student engagement in learning, development, and achievement. 

 Overall Performance: 

 Performance Level  The Learning Environment 

 ❑  Advanced  The teacher creates and maintains an  exceptional  learning  environment that fosters positive relationships and promotes 
 active student engagement in learning, development, and achievement. 

 ❏  Proficient  The teacher creates and maintains an  effective  learning  environment that fosters positive relationships and promotes 
 active student engagement in learning, development, and achievement. 

 ❏  Progressing  The teacher  strives  to create and maintain a learning  environment that fosters positive relationships and promotes active 
 student engagement in learning, development, and achievement. 

 ❏  Unsatisfactory  The teacher  fails  to create and/or maintain an effective  or engaging learning environment. 

 Narrative Comments: 
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 Subcategories for The Learning Environment: 

 Performance Level  Routines and Procedures  Possible Evidence 

 ❑  Advanced  Consistently establishes and maintains  highly  effective  routines, procedures, and clear 
 standards of conduct ensuring an engaging learning environment for  individual  students. 

 ❏  actively engages 
 students in 
 self-regulation 

 ❏  classroom 
 meetings 

 ❏  reminders of rules 
 and procedures 

 ❏  cues or signals 

 ❏  Proficient  Consistently  establishes and maintains effective routines,  procedures, and clear standards of 
 conduct  ensuring  an engaging learning environment  for students. 

 ❏  Progressing  Attempts  to establish routines, procedures, and standards  of conduct, which promotes, but 
 does not ensure, an engaging learning environment for each student. 

 ❏  Unsatisfactory  Fails  to establish routines, procedures, and standards  of conduct, resulting in an ineffective 
 learning environment for students. 

 Narrative Comments: 

 Performance Level  High Expectations  Possible Evidence 

 ❑  Advanced  Advocates  for the school/district in establishing  high expectations for student learning, 
 development, and achievement. 

 ❏  rigorous learning 
 goals 

 ❏  tracking student 
 knowledge 

 ❏  celebrating 
 success 

 ❏  challenging DOK 

 ❏  Proficient  Consistently  establishes high expectations for learning,  development, and achievement. 

 ❏  Progressing  Attempts  to establish high expectations for learning,  development, and achievement. 

 ❏  Unsatisfactory  Fails  to establish high expectations for learning,  development, and achievement. 

 Narrative Comments: 
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 Subcategories for The Learning Environment (continued): 

 Performance Level  Positive Behavioral Supports 

 ❑  Advanced  Purposefully interacts with students,  families, and  the community  in ways that cultivate self-motivation  and values 
 diversity. 

 ❏  Proficient  Purposefully  interacts with students in ways that  cultivate self-motivation and value diversity. 

 ❏  Progressing  Attempts  to interact with students in ways that cultivate  self-motivation and value diversity. 

 ❏  Unsatisfactory  Fails  to interact with students in ways that cultivate  self-motivation or value diversity. 

 Narrative Comments: 

 Performance Level  Student Learning Community 

 ❑  Advanced  Intentionally promotes a strong and active  collaborative  learning community built on a climate of mutual respect, trust, 
 openness, and support that extends to the larger school community which values student, family, neighborhood, and 
 community experiences. 

 ❏  Proficient  Consistently  establishes and maintains a collaborative  learning community built on a climate of mutual respect, trust, 
 openness, and support that extends to the larger school community. 

 ❏  Progressing  Strives  to develop a collaborative learning community  built on a climate of mutual respect, trust, openness, and support, 
 but with moderate success. 

 ❏  Unsatisfactory  Has not attempted  to develop a collaborative learning  community built on a climate of mutual respect, trust, openness, 
 and support. 

 Narrative Comments: 
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 (4)  EFFECTIVE PRACTICE:  Instructional Strategies 
 The teacher uses effective instructional strategies to ensure growth in student achievement. 

 Overall Performance: 

 Performance Level  Instructional Strategies 

 ❑  Advanced  The teacher consistently uses  highly  effective instructional  strategies that result in continuous growth in learning for 
 each student. 

 ❏  Proficient  The teacher  consistently  uses effective instructional  strategies to ensure growth in student achievement. 

 ❏  Progressing  The teacher  strives  to use effective instructional  strategies to ensure growth in student achievement. 

 ❏  Unsatisfactory  The teacher  fails  to use effective instructional strategies  and growth in student achievement is  below  expectations. 

 Narrative Comments: 

 Subcategories for Instructional Strategies: 

 Performance Level  Learning Goals 

 ❑  Advanced  Consistently provides  rigorous and measurable  learning  goals. 

 ❏  Proficient  Consistently  provides developmentally appropriate  and  measurable  learning goals. 

 ❏  Progressing  Attempts  to provide developmentally appropriate learning  goals. 

 ❏  Unsatisfactory  Fails  to provide developmentally appropriate learning  goals. 

 Narrative Comments: 
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 Subcategories for Instructional Strategies (continued): 

 Performance Level  Student Engagement  Possible Evidence 

 ❑  Advanced  Continuously engages students by using  innovative  activities, assignments, groupings, 
 structure, pacing, technologies, and a variety of instructional techniques such as direct 
 instruction, inquiry, and discussion as appropriate for individual student achievement. 

 ❏  maintaining a lively 
 pace 

 ❏  demonstrating 
 intensity and 
 enthusiasm 

 ❏  friendly controversy 
 ❏  academic games 
 ❏  physical movement 
 ❏  presenting unusual 

 or intriguing 
 information 

 ❏  identifying critical 
 content 

 ❏  organizing students 
 to interact with new 
 content 

 ❏  previewing new 
 content 

 ❏  chunking content 
 into “digestible 
 bites” 

 ❏  process new 
 content 

 ❏  elaborate on new 
 content 

 ❏  record and 
 represent 
 knowledge 

 ❏  reflect on learning 

 ❏  Proficient  Continuously  engages students by using varied activities,  assignments, groupings, structure, 
 pacing, technologies, and a variety of instructional techniques such as direct instruction, 
 inquiry, and discussion as appropriate for individual student achievement. 

 ❏  Progressing  Attempts  to engage students by using varied activities,  assignments, groupings, structure, 
 pacing, technology, and a variety of instructional techniques such as direct instruction, inquiry, 
 and discussion as appropriate for individual student achievement. 

 ❏  Unsatisfactory  Minimally  engages students due to limited or incorrect  use of activities, assignments, 
 groupings, structure, pacing, technology, and a variety of instructional techniques. 

 Narrative Comments: 
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 Performance Level  Higher Level Thinking 

 ❑  Advanced  Promotes  individual students’ skills in critical thinking,  creativity, and problem-solving. 

 ❏  Proficient  Develops  students’ skills in critical thinking, creativity,  and problem-solving. 

 ❏  Progressing  Attempts  to implement strategies to develop students’  skills in critical thinking, creativity, and problem-solving. 

 ❏  Unsatisfactory  Rarely  uses strategies to develop students’ skills  in critical thinking, creativity, and problem solving. 

 Narrative Comments: 
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 Subcategories for Instructional Strategies (continued): 

 Performance Level  Differentiation 

 ❑  Advanced  Modifies, adapts, and differentiates instructional strategies based on data analysis,  observation, and  student needs  . 

 ❏  Proficient  Modifies, adapts, and differentiates instruction  based  on data analysis  . 

 ❏  Progressing  Attempts  to modify, adapt, and differentiate instruction. 

 ❏  Unsatisfactory  Rarely  modifies, adapts, or differentiates instruction. 

 Narrative Comments: 

 Performance Level  Student Growth 

 ❑  Advanced  Ensures a  high level  of student growth and achievement. 

 ❏  Proficient  Ensures  student growth and achievement. 

 ❏  Progressing  Student growth and achievement is  limited or inconsistent  . 

 ❏  Unsatisfactory  Student growth and achievement is  significantly below  expectations  . 

 Narrative Comments: 
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 Subcategories for Instructional Strategies (continued): 

 Performance Level  Community Connections  Possible Evidence 

 ❑  Advanced  Effectively and  continuously  communicates with students  and families to promote and 
 support high expectations and/or  draws upon  community  resources to positively impact 
 student achievement. 

 ❏  presenting 
 unusual or 
 intriguing 
 information 

 ❏  guest speakers or 
 presenters 

 ❏  partnerships with 
 local businesses 

 ❏  Proficient  Effectively  communicates with students and families  to promote and support high 
 expectations and/or  draws upon  community resources  to positively impact student 
 achievement. 

 ❏  Progressing  Has  limited  communication with students and families  and/or  does not  recognize or 
 acknowledge community resources. 

 ❏  Unsatisfactory  Engages in  little or no  communication with students  and families and/or  does not  recognize 
 or acknowledge community resources. 

 Narrative Comments: 

 Gothenburg Public Schools - Teacher Evaluation 
 17 



 (5)  EFFECTIVE PRACTICE:  Assessment  The teacher systematically  uses multiple methods of formative and summative assessment to 
 measure student progress and to inform ongoing planning, instruction, and reporting. 

 Overall Performance: 

 Performance Level  Assessment 

 ❑  Advanced  The teacher consistently and systematically  creates  and uses multiple methods of formative and summative assessment 
 to measure student progress.  The teacher  disaggregates  data for use in planning, preparing for instruction, and 
 reporting. 

 ❏  Proficient  The teacher consistently and systematically  develops  and uses multiple methods of formative and summative 
 assessment to measure student progress.  The teacher  uses  assessment results when planning, preparing  for 
 instruction, and reporting. 

 ❏  Progressing  The teacher has  limited  understanding of the various  methods of assessment, and/or the teacher uses assessment 
 inconsistently  . 

 ❏  Unsatisfactory  The teacher has  little or no  understanding of assessment  methods and uses them inconsistently or incorrectly. 
 Assessment results are  ignored or not used appropriately. 

 Narrative Comments: 
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 Subcategories for Assessment: 

 Performance Level  Assessment Development 

 ❑  Advanced  Excels  in the development and use of  highly effective  formative and summative assessments and accommodations 
 that are effective free of bias. 

 ❏  Proficient  Consistently  develops and uses a  variety  of appropriate  formative and summative assessments and accommodations 
 that are effective and free of bias. 

 ❏  Progressing  Possesses  limited  knowledge or makes limited efforts  to develop and use appropriate formative and/or summative 
 assessments.  Assessment accommodations are effective but  inconsistent  . 

 ❏  Unsatisfactory  Possess  minimal  knowledge of or  fails  to develop and  use appropriate formative and/or summative assessments. 

 Narrative Comments: 

 Performance Level  Data Analysis 

 ❑  Advanced  Uses  comprehensive data  analysis and  interpretation to inform instruction, document and report student 
 progress over time, and provide meaningful feedback to each student. 

 ❏  Proficient  Routinely  analyzes and interprets the resulting data  to inform instruction, document and report student progress over 
 time, and provide meaningful feedback to each student. 

 ❏  Progressing  Attempts  to analyze and/or interpret the resulting  data, negatively impacting his/her ability to inform instruction, 
 document and report student progress over time, and provide meaningful feedback to each student. 

 ❏  Unsatisfactory  Fails  to analyze and/or interpret the resulting data,  negatively impacting his/her ability to inform instruction, document 
 and report student progress over time, and meaningful feedback to each student. 

 Narrative Comments: 
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 Subcategories for Assessment (continued): 

 Performance Level  Student Reflection  Possible Evidence 

 ❑  Advanced  Models  highly effective  strategies that enable students  to set high expectations for personal 
 achievement, and monitor and reflect on their own work. 

 ❏  rigorous learning 
 goals 

 ❏  performance 
 scales 

 ❏  tracking student 
 progress 

 ❏  celebrating 
 success 

 ❏  Proficient  Systematically  uses strategies that enable students  to set high expectations for personal 
 achievement, and monitor and reflect on their own work. 

 ❏  Progressing  Makes  limited  use of strategies intended to enable  students to set high expectations for 
 personal achievement, and monitor and reflect on their own work. 

 ❏  Unsatisfactory  Rarely  uses strategies intended to enable students  to set high expectations for personal 
 achievement, and monitor and reflect on their own work. 

 Narrative Comments: 
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 (6)  EFFECTIVE PRACTICE:  Professionalism  The teacher acts  as an ethical and responsible member of the professional community. 

 Overall Performance: 

 Performance Level  Professionalism 

 ❑  Advanced  The teacher  serves as a role model  for ethical and  responsible behavior and serves as a leader in the professional 
 community. 

 ❏  Proficient  The teacher  consistently models  ethical and responsible  behavior as a member of the professional community. 

 ❏  Progressing  The teacher  understands  ethical and responsible behavior  but is  inconsistent  in demonstrating a high level  of 
 professional practice. 

 ❏  Unsatisfactory  The teacher  fails to act  in an ethical and/or professionally  responsible manner. 

 Narrative Comments: 

 Subcategories for Professionalism: 

 Performance Level  Policies and Procedures 

 ❑  Advanced  Adheres to and  positively influences  school policies,  procedures, and regulations. 

 ❏  Proficient  Adheres  to school policies, procedures, and regulations. 

 ❏  Progressing  Generally  adheres to school policies, procedures,  and regulations. 

 ❏  Unsatisfactory  Does not  regularly follow school policies, procedures,  or regulations. 

 Narrative Comments: 
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 Subcategories for Professionalism (continued): 

 Performance Level  Confidentiality 

 ❑  Advanced  Advocates  for  and protects the rights and confidentiality  of students and families. 

 ❏  Proficient  Protects  the rights and confidentiality of students  and families. 

 ❏  Progressing  Seeks  to protect the rights and confidentiality of  students and families, but results may be inconsistent. 

 ❏  Unsatisfactory  Actions  may compromise  the right and confidentiality  of students and families. 

 Narrative Comments: 

 Performance Level  Documentation 

 ❑  Advanced  Maintains  accurate  records, documentation, and data  and consistently uses them to meet  individual  student  needs. 

 ❏  Proficient  Maintains  accurate  records, documentation, and data. 

 ❏  Progressing  Maintains  rudimentary  records, documentation, and  data. 

 ❏  Unsatisfactory  Fails  to maintain accurate records, documentation,  and data. 

 Narrative Comments: 
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 Subcategories for Professionalism (continued): 

 Performance Level  Professional Development 

 ❑  Advanced  Actively pursues  targeted  professional development  and systematically and  thoughtfully  reflects on professional 
 practices  in order to improve  . 

 ❏  Proficient  Actively pursues  meaningful professional development  and  systematically  reflects on his/her own professional 
 practices. 

 ❏  Progressing  Participates in  required  professional development  and/or a limited amount of optional activities and  periodically 
 reflects on own professional practices. 

 ❏  Unsatisfactory  Seldom  participates in any professional development  and  rarely  reflects on professional practices. 

 Narrative Comments: 

 Performance Level  Professional Contributions 

 ❑  Advanced  Provides  leadership to and for the profession. 

 ❏  Proficient  Contributes  to and advocates for the profession. 

 ❏  Progressing  Makes  limited  contributions to the profession. 

 ❏  Unsatisfactory  Makes  very limited  contributions to the profession. 

 Narrative Comments: 
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 (7)  EFFECTIVE PRACTICE:  Collaboration  The teacher contributes  to and promotes the vision of the school and collaborates with students, 
 families, colleagues, and the larger community to share responsibility for the growth of student learning, development, and achievement. 

 Overall Performance: 

 Performance Level  Collaboration 

 ❑  Advanced  The teacher takes a  leadership role  in contributing  to and promoting the vision of the school and  continuously 
 collaborates with students, families, colleagues, and the larger community to share responsibility for the growth of 
 student learning, development, and achievement. 

 ❏  Proficient  The teacher  contributes  to and promotes the vision  of the school and collaborates with students, families, colleagues, 
 and the larger community to share responsibility for the growth of student learning, development, and achievement. 

 ❏  Progressing  The teacher  strives  to contribute to and promote the  vision of the school and to collaborate with students, families, 
 colleagues, and the larger community to share responsibility for the growth of student learning, development, and 
 achievement. 

 ❏  Unsatisfactory  The teacher  fails to contribute  to and promote the  vision of the school and  fails to recognize  his/her  responsibility to 
 collaborate with students, families, colleagues, and the larger community, and to share responsibility for the growth of 
 student learning, development, and achievement. 

 Narrative Comments: 
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 Subcategories for Collaboration: 

 Performance Level  Vision 

 ❑  Advanced  Provides leadership  for the development and implementation  of the district’s and/or school's vision, mission, and goals 
 for teaching and learning. 

 ❏  Proficient  Actively  participates in the development and implementation  of the school’s vision, mission, and goals for teaching and 
 learning. 

 ❏  Progressing  Participates  to some extent  in the development and/or  implementation of the school’s vision, mission, and goals for 
 teaching and learning. 

 ❏  Unsatisfactory  Does not  participate in the development and/or implementation  of the school’s vision, mission, and goals for teaching 
 and learning. 

 Narrative Comments: 

 Performance Level  School Improvement 

 ❑  Advanced  Takes a  leadership role  in the school improvement  process by serving as a teacher mentor  and  team leader. 

 ❏  Proficient  Contributes  to the school improvement process by serving  as a teacher mentor  and/or  team leader. 

 ❏  Progressing  Makes  limited  contribution to the school improvement  process. 

 ❏  Unsatisfactory  Makes  little or no  contribution to the school improvement  process. 

 Narrative Comments: 
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 Subcategories for Collaboration (continued): 

 Performance Level  Communication  Possible Evidence 

 ❑  Advanced  Deliberately and consistently  models  effective communication  strategies and technological 
 resources to create and sustain meaningful and collaborative relationships with students, 
 families, colleagues, and the community in order to  advance  the learning process. 

 ❏  updated grades on 
 PS 

 ❏  updated Google 
 Classroom 

 ❏  teacher website 
 ❏  parent newsletters 
 ❏  emails/phone calls 
 ❏  permission slips 
 ❏  communication 

 folder 

 ❏  Proficient  Deliberately and consistently  uses  effective communication  strategies to create meaningful and 
 collaborative relationships with students, families, colleagues, and the community in order to 
 enhance  the learning process. 

 ❏  Progressing  Sporadically  uses effective communication strategies  while working with students, families, 
 colleagues, and the community. 

 ❏  Unsatisfactory  Fails  to use effective communication strategies while  working with students, families, 
 colleagues, and the community. 

 Narrative Comments: 
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 (8)  EFFECTIVE PRACTICE:  Professional Growth Target  The  teacher utilizes the teacher evaluation document to facilitate self reflection 
 based on the eight effective practices and utilizes this information to develop a professional growth target. 

 Professional Growth Target 

 I will… 
 ● 

 Professional Growth Target - Benchmarks / Actions 

 By… 
 ● 

 ● 

 ● 

 ____________________________________  ______________  ____________________________________  ______________ 
 Administrator Signature  Date  Teacher Signature  Date 

 The teacher’s signature of this evaluation form does not necessarily imply agreement, but does indicate that he/she has read the evaluation and has 
 had an opportunity to discuss it’s contents with their supervisor.  Any rebuttal or response by the teacher is contained on the attached pages and will 
 be filed in the District office. 
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 *This section to be utilized for Special Education Case Managers only. 

 (9)  SPECIAL EDUCATION:  Specialized Instruction  The teacher  designs and facilitates a focused, goal driven, and targeted/explicit 
 instructional program addressing a deficiency in students’ academics, behavior, or education environment. 

 Overall Performance: 

 Performance Level  Specialized Instruction 

 ❑  Advanced  The teacher takes a  leadership role  in contributing  to and promoting individualized instruction and  consistently 
 collaborates with general education teachers to share responsibility for the growth of student learning, development, and 
 achievement as  evidenced by student performance data  . 

 ❏  Proficient  The teacher  contributes  to and promotes individualized  instruction and  routinely  collaborates with general  education 
 teachers to share responsibility for the growth of student learning, development, and achievement. 

 ❏  Progressing  The teacher  strives  to contribute to and promote individualized  instruction but  inconsistently  collaborates with  general 
 education teachers to share responsibility for the growth of student learning, development, and achievement. 

 ❏  Unsatisfactory  The teacher  fails  to contribute to and promote individualized  instruction and  fails to recognize  his/her responsibility  to 
 collaborate with general education teachers, and to share responsibility for the growth of student learning, development, 
 and achievement. 

 Narrative Comments: 
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 Subcategories for Special Education: 

 Performance Level  Compliance  Possible Evidence 

 ❑  Advanced  Provides leadership  for the implementation of Rule  51 Program Standards within the district 
 and  serves as a mentor  to other staff in an official  or unofficial capacity. 

 ❏  IEPs completed on time 
 ❏  Knowledge of Procedural 

 Safeguard processes 
 ❏  Utilization of Special 

 Education Handbook for 
 guidance of paperwork. 

 ❏  Knowledge of the school’s 
 responsibility for summer 
 services, support services, 
 transportation, and 
 assessment. 

 ❏  Knowledge of best 
 practice for  summer 
 services, support services, 
 transportation, and 
 assessment. 

 ❏  Proficient  Actively  participates in the implementation of Rule  51 Program Standards within the district. 

 ❏  Progressing  Strives  to implement Rule 51 Program Standards but  still requires guidance on maintaining or 
 implementing Program Standards. 

 ❏  Unsatisfactory  Does not  demonstrate an understanding of Rule 51 Program  Standards and  does not strive 
 to implement said standards. 

 Narrative Comments: 

 Performance Level  Maintaining Accurate Records 

 ❑  Advanced  The teacher writes IEPs that  rarely  require administrative  correction for compliance.  All required aspects  are 
 addressed at the meeting, recorded in meeting notes, and accurately represented in the IEP and PWN. 

 ❏  Proficient  The teacher writes IEPs that  sometimes  require administrative  correction for compliance.  Most required aspects  are 
 addressed at the meeting, recorded in meeting notes, and accurately represented in the IEP and PWN. 

 ❏  Progressing  The teacher writes IEPs that  often  require administrative  correction for compliance.  Most required aspects are 
 addressed at the meeting  but not recorded  in meeting  notes or accurately represented in the IEP and/or PWN. 

 ❏  Unsatisfactory  The teacher writes IEPs that are  not in compliance  .  Required aspects are  not addressed  or recorded in  meeting 
 notes, the IEP, or PWN. 

 Narrative Comments: 
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 Performance Level 
 Progress Monitoring 

 ❑  Advanced  Utilizes an  innovative  system to collect progress  monitoring data  specific to each student  and consistently  uses the 
 data to meet  individual  student instructional needs. 

 ❏  Proficient  Utilizes an  effective  system to collect progress monitoring  data for students and  consistently  uses the data  to meet 
 student instructional needs. 

 ❏  Progressing  Utilizes a  rudimentary  system to collect progress  monitoring data for  groups of students  and  sometimes  uses the 
 data to meet student instructional needs. 

 ❏  Unsatisfactory  Fails  to utilize a system to collect progress monitoring  data. 

 Narrative Comments: 

 Performance Level 
 Relationships 

 Possible Evidence 

 ❑  Advanced  The teacher creates and maintains  exceptional  relationships  with families and students that  ensures 
 active student engagement in learning, development of their individualized plan, and improved 
 achievement evidenced by data. 

 ❏  Gathers information from 
 families in prep for IEP. 

 ❏  Uses a variety of means to 
 gather data (i.e. phone calls, 
 questionnaire, emails) 

 ❏  Communication logs show 
 consistent and positive 
 communication. 

 ❏  Family concerns are 
 addressed and considered. 

 ❏  Parents feel like an important 
 part of the IEP team. 

 ❏  Teacher communicates 
 regularly with families. 

 ❏  Teacher incorporates 
 parentaly identified  priorities 
 outside school routines (i.e. 
 social stories) 

 ❏  Proficient  The teacher creates and maintains  good  relationships  with families and students that  promotes  active 
 student engagement in learning, development of their individualized plan, and improved achievement 
 evidenced by data. 

 ❏  Progressing  The teacher  strives  to create and maintain good relationships  with families and students that promote 
 active student engagement in learning, development of their individualized plan, and improved 
 achievement but  data does not reflect these efforts  . 

 ❏  Unsatisfactory  The teacher  fails  to create and maintain good relationships  with families and students that promote 
 active student engagement in learning, development of their individualized plan, and improved 
 achievement. 

 Narrative Comments: 
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School Psychologist 
Evaluation

Psychologist: 
Date: 

Administrator: 



Instructions 
for use Overview

The School Psychologist evaluation document has be adapted from the Danielson 
Framework for School Psychologists.  The purpose of the evaluation is to cover those 
attributes needed specifically for school psychologists to be successful.  The 
evaluation tool is broken into four domains:

Domain 1 - Planning and Preparation

Domain 2 - The Environment

Domain 3 - Delivery of Service

Domain 4 - Professional Responsibilities

It is expected that school psychologists become, at a minimum, proficient in all 
domain indicators.  A score of “beginning” indicates that the school psychologist 
does not meet district standards and a plan of improvement will be developed.

Self Evaluation

Each year, the school psychologist is to complete this document as a self-evaluation 
prior to being evaluated by an administrator.  The purpose of the self-evaluation is to 
allow for self-reflection as it pertains to the district’s expectations and to set a 
minimum of three goals based on previous evaluations or a current self-evaluation.



Summary of Strengths 
and Opportunities for Growth

Domain 1: Planning & Preparation Domain 2: The Environment

● Strengths:

○

○

● Opportunity for Growth:

○

● Strengths:

○

○

● Opportunity for Growth:

○

Domain 3: Delivery of Service Domain 4: Professional Responsibilities

● Strengths:

○

○

● Opportunity for Growth:

○

● Strengths:

○

○

● Opportunity for Growth:

○



Domain 1:  
Planning & 
Preparation

Level of Performance

Advanced Proficient Progressing Beginning

1a. Demonstrating 
knowledge and skills in using 
psychological instruments to 
evaluate students.

Psychologist uses a wide range of 
psychological instruments to evaluate 
students and knows the proper situations in 
which each should be used.

Psychologist uses 5-8 psychological 
instruments to evaluate students and 
determine accurate diagnoses.

Psychologist uses a limited number of 
psychological instruments to evaluate 
students

Psychologist demonstrates little or no 
knowledge and skill in using psychological 
instruments to evaluate students.

1b.  Demonstrating 
knowledge of child and 
adolescent development 
and psychopathology.

Psychologist demonstrates extensive 
knowledge of child and adolescent 
development and psychopathology and 
knows variations of the typical patterns.

Psychologist demonstrates thorough 
knowledge of child and adolescent 
development and psychopathology.

Psychologist demonstrates basic knowledge 
of child and adolescent development and 
psychopathology.  

Psychologist demonstrates little or no 
knowledge of child and adolescent 
development and psychopathology.

1c.  Establishing goals for the 
psychology program 
appropriate to the setting 
and the students served.

Psychologist's goals for the treatment 
program are highly appropriate to the 
situation in the school and to the age of the 
students and have been developed 
following consultations with students, 
parents, and colleagues.

Psychologist’s goals for the treatment 
program are clear and appropriate to the 
situation in the school and to the age of the 
students.

Psychologist’s goals for the treatment 
program are rudimentary and are partially 
suitable to the situation and the age of the 
students.

Psychologist has no clear goals for the 
psychology program, or they are 
inappropriate to either the situation or age 
of the students.

1d.  Demonstrating 
knowledge of state and 
federal regulations and of 
resources both within and 
beyond the school and 
district.

Psychologist’s knowledge of governmental 
regulations and of resources for students is 
extensive, including those available through 
the school or district and in the community.

Psychologist displays awareness of 
governmental regulations and of resources 
for students available through the school or 
district and some familiarity with resources 
external to the district.

Psychologist displays awareness of 
governmental regulations and of resources 
for students available through the school or 
district, but no knowledge of resources 
available more broadly.

Psychologist demonstrates little or no 
knowledge of governmental regulations of 
resources for students available through the 
school or district.

1e.  Planning the psychology 
program, integrated with the 
regular school program, to 
meet the needs of individual 
students and including 
prevention.

Psychologist’s plan is highly coherent and 
preventative and serves to support students 
individually, within the broader educational 
program.

Psychologist has developed a plan tha 
includes the important aspects of work in 
the setting.

Psychologist's plan has a guiding principle 
and includes a number of worthwhile 
activities, but some of them don’t fit with 
the broader goals.

Psychologist's plan consists of a random 
collection of unrelated activities, lacking 
coherence or an overall structure.

1f.  Developing a plan to 
evaluate the psychology 
program.

Psychologist’s evaluation plan is highly 
sophisticated, with imaginative sources of 
evidence and a clear path toward improving 
the program on an ongoing basis.

Psychologist’s plan to evaluate the program 
is organized around clear goals and the 
collection of evidence to indicate the 
degree to which the goals have been met.

Psychologist has a rudimentary plan to 
evaluate the psychology program.

Psychologist has no plan to evaluate the 
program or resists suggestions that such an 
evaluation is important.

Notes:



Domain 2:  The 
Environment

Level of Performance

Advanced Proficient Progressing Beginning

2a.  Establishing rapport 
with students.

Students seek out the psychologist, 
reflecting a high degree of comfort and 
trust in the relationship.

Psychologist’s interactions with students 
are positive and respectful; students 
appear comfortable in the testing center.

Psychologist’s interactions are a mix of 
positive and negative; the psychologist's 
efforts at developing rapport are partially 
successful.

Psychologist’s interactions with students 
are negative or inappropriate; students 
appear uncomfortable in the testing center.

2b.  Establishing a culture of 
positive mental health 
throughout the school.

The culture in the school for positive 
mental health among students and 
teachers, while guided by the psychologist, 
is maintained by both teachers and 
students.

Psychologist promotes a culture throughout 
the school for positive mental health in the 
school among students and teachers.

Psychologist’s attempts to promote a 
culture throughout the school for positive 
mental health in the school among 
students and teachers are partially 
successful.

Psychologist makes no attempt to establish 
a culture for positive mental health in the 
school as a whole, either among students 
or teachers, or between students and 
teachers.

2c.  Establishing and 
maintaining clear 
procedures for referrals.
(MTSS, SAT)

Procedures for all aspects of referral and 
testing protocols are clear to everyone and 
have been developed in consultation with 
teachers and administrators.

Procedures for referrals for meetings and 
consultations with parents and 
administrators are clear to everyone.

Psychologist has established procedures for 
the referrals, but the details are not always 
clear.

No procedures for referrals have been 
established; when teachers want to refer a 
student for special services, they are not 
sure how to go about it.

2d.  Establishing standards 
of conduct in the testing 
center.

Standards of conduct have been 
established in the testing center.  
Psychologist’s monitoring of students is 
subtle and preventive, and students engage 
in self-monitoring behavior.

Standards of conduct have been 
established in the testing center.  
Psychologist monitors student behavior 
against those standards; response to 
students in appropriate and respectful.

Standards of conduct appear to have been 
established in the testing center.  
Psychologist’s attempts to monitor and 
correct negative student behavior during an 
evaluation are partially successful.

No standards of conduct have been 
established, and psychologist disregards or 
fails to address negative student behavior 
during an evaluation.

2e.  Organizing physical 
space for testing of students 
and storage of materials.

The testing center is highly organized and is 
inviting to students.  MAterials are stored in 
a secure location and are convenient when 
needed.

Testing center is well organized; materials 
are stored in a secure location and are 
available when needed.

Materials in the testing center are stored 
securely, but the center is not completely 
well organized, and materials are difficult to 
find when needed.

The testing center is disorganized and 
poorly suited to student evaluations.  
Materials are not stored in a secure 
location and are difficult to find when 
needed.

Notes:



Domain 3:  
Delivery of 

Service

Level of Performance

Advanced Proficient Progressing Beginning

3a.  Responding to referrals; 
consulting with teachers and 
administrators.

Psychologist consults frequently with 
colleagues, contributing own insights and 
tailoring evaluations to the questions raised 
in the referral.

Psychologist consults frequently with 
colleagues, tailoring evaluations to the 
questions raised in the referral.

Psychologist consults on a sporadic basis 
with colleagues, making partially successful 
attempts to tailor evaluations to the 
questions raised in the referral.

Psychologist fails to consult with colleagues 
or to tailor evaluations to the questions 
raised in the referral.

3b.  Evaluating student 
needs in compliance with 
National Association of 
School Psychologists (NASP) 
guidelines.

Psychologist selects, from a broad 
repertoire, those assessments that are the 
most appropriate to the referral questions 
and conducts information sessions with 
colleagues to ensure that they fulling 
understand and comply with procedural 
timelines and safeguards.

Psychologist administers appropriate 
evaluation instruments to students and 
ensures that all procedures and safeguards 
are faithfully adhered to.

Psychologist attempts to administer 
appropriate evaluation instruments to 
students but does not always follow 
established timelines and safeguards.

Psychologist resists administering 
evaluations, selects instruments 
inappropriate to the situation, or does not 
follow established procedures and 
guidelines.

3c. Chairing evaluation 
team.

Psychologist assumes leadership of the 
evaluation team and takes initiative in 
assembling materials for meetings.  MDTs 
are prepared in an exemplary manner.

Psychologist assumes leadership of the 
evaluation team as a standard expectation; 
prepares detailed MDTs.

Psychologist assumes leadership of the 
evaluation team when directed to do so, 
preparing adequate MDTs.

Psychologist declines to assume leadership 
of the evaluation team.

3d.  Planning interventions 
to maximize students’ 
likelihood of success.

Psychologist develops comprehensive plans 
for students, finding ways to creatively 
meet student needs and incorporate many 
related elements.

Psychologist’s plans for students are 
suitable for them and are alighned with 
identified needs.

Psychologist’s plans for students are 
partially suitable for them or are 
sporadically aligned with identified needs.

Psychologist fails to plan interventions 
suitable for students, or interventions are 
mismatched with the finding of the 
assessment.

3e.  Maintaining contact 
with physicians and 
community mental health 
service providers.

Psychologist maintains ongoing contact with 
physicians and community mental health 
service providers and initiates contacts 
when needed.

Psychologist maintains ongoing contact with 
physicians and community mental health 
service providers.

Psychologist maintains occasional contact 
with physicians and community mental 
health service providers.

Psychologist declines to maintain contact 
with physicians and community mental 
health service providers.

3f.  Demonstrating flexibility 
and responsiveness.

Psychologist is continually seeking ways to 
improve the treatment program and makes 
changes as needed in response to student, 
parent, or teacher input.

Psychologist makes revisions in the 
treatment program when it is needed.

Psychologist makes modest changes in the 
treatment program when confronted with 
evidence of the need for change.

Psychologist adheres to the plan or 
program, in spite of evidence of its 
inadequacy.

Notes:



Domain 4:  
Professional 

Responsibilities

Level of Performance

Advanced Proficient Progressing Beginning

4a.  Reflecting on practice. Psychologist’s reflection is highly accurate 
and perceptive.  Psychologist draws on an 
extensive repertoire to suggest alternative 
strategies.

Psychologist’s reflection provides an 
accurate and objective description of 
practice.  Psychologist makes some specific 
suggestions as to how the program might 
be improved.

Psychologist’s reflection on practice is 
moderately accurate and objective.  Only 
global suggestions are made as to how the 
program might be improved.

Psychologist does not reflect on practice, or 
the reflections are inaccurate or 
self-serving.

4b. Communicating with 
families.

Psychologist secures necessary permissions 
and communicates with families in a highly 
effective manner.  Psychologist reaches out 
to families of students to enhance trust.

Psychologist communicates with families 
and secures necessary permission.

Psychologist’s communication with families 
is partially successful; permissions are 
obtained, but there are occasional 
insensitivities that do not build trust.

Psychologist fails to communicate with 
families and secure necessary permission; 
communicates in an insensitive manner.

4c. Maintaining accurate 
records.

Psychologist’s records are accurate and 
legible, well organized, and stored in a 
secure location.  They are written to be 
understandable to another qualified 
professional.

Psychologist’s records are accurate and 
legible, well organized, and stored in a 
secure location.

Psychologist’s records are accurate and 
legible, and stored in a secure location.

Psychologist’s records are in disarray; they 
may be missing, illegible, or stored in an 
insecure location.

4d.  Participating in a 
professional community.

Psychologist makes a substantial 
contribution to school and district events 
and projects and assumes leadership with 
colleagues.

Psychologist participates actively in school 
and district events and projects and 
maintains positive and productive 
relationships with colleagues.

Psychologist’s relationships with colleagues 
are cordial, and psychologist participates in 
school and district events and projects 
when specifically requested.

Psychologist’s relationships with colleagues 
are negative or self-serving, and 
psychologist avoids being involved in school 
and district events and projects.

4e.  Engaging in professional 
development.

Psychologist actively pursues professional 
development opportunities and makes a 
substantial contribution to the profession 
through such activities as offering 
workshops to colleagues.

Psychologist actively pursues appropriate 
professional development opportunities.

Psychologist's participation in professional 
development activities is limited to those 
that are convenient or required.

Psychologist does not participate in 
professional development activities, even 
when such activities are clearly needed for 
the ongoing development of skills.

4f.  Showing 
professionalism.

Psychologist can be counted on to hold the 
highest standards of honesty, integrity, and 
confidentiality and to advocate for 
students, taking a leadership role with 
colleagues.

Psychologist displays high standards of 
honesty, integrity, and confidentiality in 
interactions with colleagues, students, and 
the public, and advocates for students 
when needed.

Psychologist is honest in interactions with 
colleagues, students, and the public, plays a 
moderate advocacy role for students, and 
does not violate confidentiality.

Psychologist displays dishonesty in 
interactions with colleagues, students, and 
the public and/or  violates principles of 
confidentiality.

Notes:



Improvement
of

Professional
Practices

Goal Development

Goals are based on areas of this document or previous evaluations where you 
want to see improvement.  They will be composed of two parts: 

WHAT the goal is and the ACTION that will be taken to achieve the goal.  

I.e. I will utilize a wider range of psychological instruments to evaluate 
students. To do this I will become familiar with three additional instruments.

Goal 1)

Goal 2)

Goal 3)

Administrator Signature ______________________________________  Date: __________

Staff Signature ______________________________________________  Date: __________

The school psychologist’s signature of this appraisal form does not necessarily imply agreement, but does indicate that he/she has read the evaluation and has had 
an opportunity to discuss its contents with the supervisor.  Any rebuttal or response by the school psychologist is contained on the attached pages.
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Criterion 1 
 
Personal Qualities.  The certificated counselor exhibits personal qualities and values, which are 
conducive to a positive educational setting. 
 
Indicators: Minimum of 8 out of 10 to meet District Criterion. 
 
The evaluation procedure assesses the extent to which the teacher: 
 
F 1.1  Is appropriately dressed for assigned duties; is neat and clean. 
F 1.2  Is tactful. 
F 1.3  Is patient. 
F 1.4  Is tolerant and open-minded; accepts constructive criticism. 
F 1.5  Is punctual and efficient in meeting all assignments. 
F 1.6  Displays self-control in emotional situations. 
F 1.7  Displays a sense of humor. 
F 1.8  Maintains positive relations with students. 
F 1.9  Maintains positive relations with parents. 
F 1.10 Maintains positive relations with colleagues. 
F 1.11 An explanation or suggestion for improvement: 
  
  
  
Comments: 
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  

COUNSELOR EVALUATION CRITERIA

1

 



 Criterion 2: 
  
Guidance and Counseling Skill.  The certificated counselor demonstrates, in his or her performance, a 
competent level of knowledge and skill in designing and conducting guidance and counseling 
experiences. 
  
Indicators: Minimum of 3 out of 4 to meet District Criterion. 
  
The evaluation procedure assesses the extent to which the teacher: 
  
F 2.1 Identifies the learning needs of individual pupils. 
F 2.2  Evaluates pupil achievement of learning objectives. 
F 2.3  Provides in-service to teachers. 
F 2.4  Works towards the implementation and successful completing of school district goals. 
F 2.5  An explanation or suggestion for improvement: 
  
  
  
  
  
Comments: 
  
  
  

COUNSELOR EVALUATION CRITERIA
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Criterion 3: 
  
Management Competence.  The certificated counselor demonstrates, in his or her performance, a 
competent level of knowledge and skill in organizing the physical and human elements in the 
educational setting. 
  
Indicators: Minimum of 7 out of 9 to meet District Criterion. 
  
The evaluation procedure assesses the extent to which the teacher: 
  
F 3.1  Utilizes instructional materials and media appropriate to the pupil(s) needs. 
F 3.2 Organizes the physical setting so that it contributes to learning through scheduling. 
F 3.3  Utilizes community resources. 
F 3.4  Organizes individual, small group and large group experiences as appropriate to the pupil. 
F 3.5  Promotes office climate conducive to counseling and guidance. 
F 3.6  Encourages students to assume responsibilities for behavior. 
F 3.7  Secures permanent records. 
F 3.8  Determines and maintains guidance budget. 
F 3.9  Coordinates the school testing program. 
F 3.10 An explanation or suggestion for improvement: 
  
  
  
Comments: 
  
  
  
  
  

COUNSELOR EVALUATION CRITERIA
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Criterion 4: 
  
Professional Preparation and Commitment.  The certificated counselor exhibits, in his or her 
performance, evidence of having a theoretical background and knowledge of the principals and methods 
of counseling, and a commitment to education as a profession. 
  
Indicators: Minimum of 3 out of 3 to meet District Criterion. 
  
The evaluation procedure assesses the extent to which the teacher: 
  
F 4.1  Demonstrates enthusiasm and interest in counseling as reflected in the counselor’s continuing  

professional development. 
F 4.2  Keeps abreast of the new developments, ideas, and events in guidance and counseling. 
F 4.3  Demonstrates a commitment to school and professional activities (attendance at local, district,  

and state meetings, consortium activities, participation on special committees, etc.) 
F 4.4  An explanation or suggestion for improvement: 
  
  
  
Comments: 
  
  
  
  
  

COUNSELOR EVALUATION CRITERIA
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Criterion 5: 
  
Effort Toward Improvement.  The certificated counselor demonstrates an awareness of his or her 
limitations and strengths, and demonstrates continued professional growth. 
  
Indicators: Minimum of 3 out of 3 to meet District Criterion. 
  
The evaluation procedure assesses the extent to which the teacher: 
  
F 5.1  Identifies strengths, limitations, needs, etc. through continuous self-evaluation activities. 
F 5.2  Responds to recommendation (if any) included in periodic and annual personnel evaluations. 
F 5.3  Participates in activities sponsored by the district education service district, and professional  

organizations. 
F 5.4  An explanation or suggestion for improvement: 
  
  
  
Comments: 
  
  
  
  
  

COUNSELOR EVALUATION CRITERIA
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Criterion 6: 
  
The Handling of Student Discipline and Attendant Problems.  The certificated counselor 
demonstrates the ability to manage the non-instructionsl, human dynamics in the educational setting. 
  
Indicators: Minimum of 4 out of 5 to meet District Criterion. 
  
The evaluation procedure assesses the extent to which the teacher: 
  
F 6.1  Recognizes conditions which may lead to disciplinary problems. 
F 6.2  Develops appropriate strategies for preventing disciplinary problems. 
F 6.3  Responds appropriately to disciplinary problems when they do occur. 
F 6.4  Resolves discipline problems in accordance with law, school board policy, and administrative  

regulations and policies. 
F 6.5  Assists students toward self-discipline and acceptable standards of student behavior. 
F 6.6  An explanation or suggestion for improvement: 
  
  
  
Comments: 
  
  
  
  
  

COUNSELOR EVALUATION CRITERIA
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Criterion 7: 
  
Interest in Students.  The certificated counselor demonstrates an understanding of and commitment to 
each pupil, taking into account each individual’s unique background and characteristics. The certificated 
counselor demonstrates enthusiasm for or enjoyment in working with pupils. 
  
Indicators: Minimum of 4 out of 4 to meet District Criterion. 
  
The evaluation procedure assesses the extent to which the teacher: 
  
F 7.1  Enjoys the process of working with students. 
F 7.2  Recognizes the process of working with students. 
F 7.3  Seeks to maintain and increase the enthusiasm of the students for their studies. 
F 7.4  Seeks to improve students’ self-esteem. 
F 7.5  An explanation or suggestion for improvement: 
  
  
  
Comments: 
  
  
  
  
  

COUNSELOR EVALUATION CRITERIA
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Criterion 8: 
  
Professional Competence.  The certificated counselor demonstrates a depth and breadth of knowledge 
of theory and content in general education and guidance and counseling appropriate to the elementary 
and/or secondary levels. 
  
Indicators: Minimum of 2 out of 2 to meet District Criterion. 
  
The evaluation procedure assesses the extent to which the teacher: 
  
F 8.1  Demonstrates a depth of knowledge in the area of guidance and counseling. 
F 8.2  Recognizes the relationship between counseling and the total educational program. 
F 8.3  An explanation or suggestion for improvement: 
  
  
  
Comments: 
  
  
  
  
  

COUNSELOR EVALUATION CRITERIA
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Criterion 9: 
  
Counselor-Staff Relations.  The certificated counselor contributes to improved employee relationships 
by exhibiting professional behavioral qualities. 
  
Indicators: Minimum of 4 out of 5 to meet District Criterion. 
  
The evaluation procedure assesses the extent to which the teacher: 
  
F 9.1  Assumes his or her share of responsibilities. 
F 9.2  Uses discretion when speaking of school or colleagues. 
F 9.3  Observes “channels” when speaking on matters affecting the welfare of the school and staff. 
F 9.4  Shows a willingness to share ideas and techniques. 
F 9.5  Is professional in all contacts with colleagues. 
F 9.6  An explanation or suggestion for improvement: 
  
  
  
Comments: 
  
  
  
  
  

COUNSELOR EVALUATION CRITERIA
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Criterion 10: 
  
Community-School Relations.  The certificated counselor demonstrates an awareness of the 
importance of maintaining positive relations between the schools and the community they serve. 
  
Indicators: Minimum of 2 out of 2 to meet District Criterion. 
  
The evaluation procedure assesses the extent to which the teacher: 
  
F 10.1 Is professional in all contacts with students, parents, and the community. 
F 10.2 Strives to communicate his or her program and/or the total school program in a creditable  

fashion. 
F 10.3 An explanation or suggestion for improvement: 
  
  
  
Comments: 
  
  
  

COUNSELOR EVALUATION CRITERIA
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GOALS: 
  
Personal Goals.  Goals are based on areas of this document where you want to see improvement. They 
will be composed of two parts: WHAT the goals is and the ACTION that will be taken to achieve the 
goal. i.e. I will establish clearer learning objectives by posting lesson objectives at the front of the 
room and going over them with students.  
  
Please align your goal to the criteria and strand it corresponds to. 
  
Met 
F  Goal 1: 
  
  
  
  

Criterion ______ Strand ______ 
  
F  Goal 2: 
  
  
  
  

Criterion ______ Strand ______ 
  
F  Goal 3: 
  
  
  
  

Criterion ______ Strand ______ 
  
  
Comments: 
  
  
  
 

COUNSELOR EVALUATION CRITERIA
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The staff signature of this appraisal does not necessarily imply agreement, but does indicate 
that he/she has read the evaluation and has had an opportunity to discuss it's contents with the 
supervisor.  Any rebuttal or response by the teacher is contained on the attached pages.
 
Administrator Signature: __________________  Staff Signature: _____________________
Date:___________                                                   Date: _______________



 Administrator Name: 

 Superintendent:  Date: 



 Advanced  - The administrator  purposefully  demonstrates  current and comprehensive  knowledge of  highly  effective  educational practices by 
 incorporating  innovative  strategies as well as taking  on both  formal and informal  leadership roles. (Exceeds  District Standards) 

 Proficient  - The administrator  consistently  demonstrates  knowledge of  effective  educational practices by incorporating  effective  strategies as 
 well as  providing leadership  to the professional community.  (Meets District Standards) 

 Progressing  - The administrator demonstrates  limited  knowledge of effective educational practices and/or  inconsistently  incorporates effective 
 strategies.  The administrator  attempts  to contribute  to the professional community on an  initial  level.  (Showing Progress Toward District 
 Standards) 

 Unsatisfactory  - The administrator  fails  to demonstrate  knowledge of effective educational practices and  has not attempted  to incorporate basic 
 strategies.  The administrator  seldomly  attempts to  contribute to the professional community and shows  little or no  desire to do so. (Does Not 
 Meet District Standards) 

 Gothenburg Public Schools - Director of Teaching & Learning Evaluation 
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 (1)  ADAPTIVE LEADERSHIP:  The administrator facilitates  the development and implementation of a shared mission utilizing objectives and 
 strategies that reflect the district's core beliefs and parameters. 

 Overall Performance: 

 Performance Level  Mission and Vision 

 ❏  Advanced  The administrator implements a  systematic and comprehensive  analysis of data and  collaborates extensively and 
 effectively  with school and community members in order  to shape a shared vision and goals that result in a high level of 
 teacher efficacy, student achievement,  and  the closing  of achievement gaps. 

 ❏  Proficient  The administrator  analyzes  data and engages  key school  and community members  in order to shape a shared  vision 
 and goals designed to result in improved teacher efficacy and student achievement. 

 ❏  Progressing  The administrator conducts a  limited analysis  of data  on current practices and outcomes and is  inconsistent  in 
 engaging school and community members in shaping a vision and goals designed to result in improved teacher efficacy 
 and student achievement. 

 ❏  Unsatisfactory  The administrator  ineffectively analyzes  data, or  fails to engage  key school and community members in  shaping a 
 vision and goals designed to result in improvement of teacher efficacy and student achievement. 

 Narrative Comments: 

 Gothenburg Public Schools - Director of Teaching & Learning Evaluation 
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 Subcategories for Adaptive Leadership: 

 Performance Level  Commitment 

 ❏  Advanced  Continually  models and reinforces commitment to the  shared vision through the use of  diverse  communication 
 strategies.  Deliberately and consistently  models  effective communication strategies and technological resources to 
 create and sustain meaningful and collaborative relationships with internal and external stakeholders. 

 ❏  Proficient  Models and reinforces  commitment to the shared vision  through communication strategies.  Deliberately and 
 consistently  uses  effective communication strategies  to create meaningful and collaborative relationships with internal 
 stakeholders. 

 ❏  Progressing  Attempts  to model and reinforce commitment to the  shared vision through the use of  limited  communication 
 strategies.  Sporadically  uses effective communication  strategies while working with stakeholders. 

 ❏  Unsatisfactory  Does not  model or reinforce commitment to the shared  vision.  Communication strategies are  ineffective  .  Fails  to use 
 effective communication strategies while working with stakeholders. 

 Narrative Comments: 

 Performance Level  Continuous Improvement 

 ❏  Advanced  The administrator leads a  systematic  continuous improvement process that results in change initiatives promoting 
 improved student achievement, enhanced student well-being, and greater district effectiveness.  There is a clear  Pk-12 
 alignment  between district/state/national indicators of quality, accreditation, and accountability. 

 ❏  Proficient  The administrator  leads  a continuous improvement process  that results in improved student performance, enhanced 
 student well-being, and greater district effectiveness.  There is  alignment  between district and state quality  indicators 
 for accreditation and accountability. 

 ❏  Progressing  The administrator leads a continuous improvement process but with  inconsistent outcomes.  Some  quality 
 indicators/accreditation standards guide district planning and practice. 

 ❏  Unsatisfactory  The administrator is  ineffective  in leading the continuous  improvement process and  fails  to develop essential 
 components of the process.  Little or no evidence  of quality indicators to guide district planning or practice. 

 Gothenburg Public Schools - Director of Teaching & Learning Evaluation 
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 Narrative Comments: 

 Performance Level  Stakeholder Feedback 

 ❏  Advanced  Demonstrates an  innovative  process to review feedback  from students, parents, and teachers.  Utilizes this 
 information to lead discussion around shared vision and goals. 

 ❏  Proficient  Demonstrates a  current and comprehensive  process to  review feedback from students, parents, and teachers. 
 Utilizes this information to lead discussion around shared vision and goals. 

 ❏  Progressing  Utilizes a  periodic  review of feedback from students,  parents,  or  teachers to lead discussion around shared  vision and 
 goals. 

 ❏  Unsatisfactory  Review of feedback is  limited. 

 Narrative Comments: 

 Gothenburg Public Schools - Director of Teaching & Learning Evaluation 
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 (2)  ORGANIZATIONAL LEADERSHIP:  The administrator fosters  and monitors district climate and culture to ensure equity and enhance the 
 academic, physical, social, and emotional growth of all students. 

 Performance Level  Professional Community 

 ❏  Advanced  The administrator builds a  highly effective and engaged  professional community within the district and  develops  the 
 professional capacity and practice of personnel by  consistently  recruiting, selecting, developing, supporting,  retaining, 
 and leading high-quality teachers and staff in accordance with the district vision and core values. 

 ❏  Proficient  The administrator  develops  a professional community  within the district and develops the professional capacity and 
 practice of personnel by recruiting, selecting, developing, supporting, retaining, and leading high-quality teachers and 
 staff in accordance with the school vision and core values. 

 ❏  Progressing  The administrator’s understanding and use of effective personnel practices is  inconsistent or ineffective  ,  and 
 improvements are needed in the functions of recruiting, hiring, retaining, developing, supporting, or leading high quality 
 teachers and support staff in accordance with the district’s vision and core values. 

 ❏  Unsatisfactory  The administrator  fails  to effectively recruit, hire,  retain, develop, support, and lead high quality teachers and support 
 staff in accordance with the district’s vision and core values.  The administrator’s personnel practices are  ineffective  . 

 Narrative Comments: 

 Gothenburg Public Schools - Director of Teaching & Learning Evaluation 
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 Subcategories for Organizational Leadership: 

 Performance Level  Climate and Culture 

 ❏  Advanced  The administrator creates and maintains an  exceptional  professional environment that fosters positive relationships and 
 promotes active building principal and teacher engagement in learning, development, and achievement.  High 
 expectations for all teachers and staff members are supported by  data-driven goals  . 

 ❏  Proficient  The administrator creates and maintains an  effective  professional environment that fosters positive relationships and 
 promotes active building principal and teacher engagement in learning, development, and achievement.  High 
 expectations are  clearly and consistently  communicated  and monitored. 

 ❏  Progressing  The administrator  strives  to create and maintain a  professional environment that fosters positive relationships and 
 promotes active building principal and teacher engagement in learning, development, and achievement.  High 
 expectations are communicated but  not monitored  .  Not all staff are aware of the high expectations. 

 ❏  Unsatisfactory  The administrator  fails  to create and/or maintain  an effective or engaging professional environment.  Little or  no 
 evidence  of high expectations for all staff.  Staff  are unclear on expectations. 

 Narrative Comments: 

 Performance Level  Collaboration 

 ❏  Advanced  The administrator  collaborates  effectively  with staff  to create and maintain a district culture that values equity of 
 educational opportunity, promotes culturally responsive practices, and enhances the academic, social, physical, and 
 emotional development of all students. 

 ❏  Proficient  The administrator  collaborates  with staff to create  and maintain a school culture that values equity of educational 
 opportunity, promotes culturally responsive practices, and enhances the academic, social, physical, and emotional 
 development of all students. 

 ❏  Progressing  The administrator collaborates with staff in an  attempt  to create and maintain a district culture that values equity of 
 educational opportunity, promotes culturally responsive practices, and enhances the academic, social, physical, and 
 emotional development of all students, but these efforts may  lack consistency  or effectiveness. 

 ❏  Unsatisfactory  The administrator  fails  to provide the leadership  to create and maintain a school culture that values equity of 
 educational opportunity, promotes culturally responsive practices, and enhances the academic, social, physical, and 
 emotional development of all students. 

 Gothenburg Public Schools - Director of Teaching & Learning Evaluation 
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 Narrative Comments: 

 Performance Level  Equity 

 ❏  Advanced  Equitable practices are  embedded  in all professional  development as part of a shared vision.  Curriculum is designed to 
 provide  equitable and challenging  learning experiences  for all students and is routinely monitored and adjusted. 
 District processes and procedures are  highlighted  by teachers, parents, and students in perceptual survey data. 

 ❏  Proficient  Professional development  emphasizes  a shared vision  of equity and equitable practices.  Curriculum is  routinely 
 developed, monitored, and adjusted.  District processes and procedures are  validated  through perceptual survey  data. 

 ❏  Progressing  Professional development  attempts  to reflect a shared  vision of equity.  Curriculum is developed, monitored, and 
 adjusted  reactively  .  District processes and procedures  are haphazard and not recognized by teachers, parents, or 
 students in perceptual survey data. 

 ❏  Unsatisfactory  Professional development  does not reflect  a shared  vision of equity.  Curriculum is  not  developed, monitored,  or 
 adjusted.  Perceptual survey  data is not used  to validate  district processes and procedures. 

 Narrative Comments: 

 Gothenburg Public Schools - Director of Teaching & Learning Evaluation 
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 (3)  INSTRUCTIONAL LEADERSHIP:  The administrator provides  leadership to ensure the implementation of a rigorous curriculum, use of 
 data-informed teaching practices, and accountability for each student’s academic success and well-being  . 

 Overall Performance: 

 Performance Level  Instructional Pedogogy 

 ❏  Advanced  Supports teachers in designing and adapting instruction  in an exceptional manner  based on the  individual  needs of 
 students utilizing formative student progress data and interim assessment results. 

 ❏  Proficient  Consistently  supports teachers in designing and adapting  instruction based on the needs of students utilizing formative 
 student progress data and interim assessment results. 

 ❏  Progressing  Attempts  to support teachers in designing and adapting  instruction based on student progress data and interim 
 assessment results. 

 ❏  Unsatisfactory  Fails  to support teachers in designing and adapting  instruction based on student progress or assessment results. 

 Narrative Comments: 

 Gothenburg Public Schools - Director of Teaching & Learning Evaluation 
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 Subcategories for Instructional Leadership: 

 Performance Level  Standards Alignment 

 ❏  Advanced  Supports teachers in developing  innovative  and coherent  units, lessons, and activities using a variety of appropriate 
 research-based strategies and resources, including technology that align with state and local standards. 

 ❏  Proficient  Supports teachers in  consistently  developing  rigorous  and coherent units, lessons, and activities using a variety of 
 appropriate research-based strategies and resources, including technology that align with state and local standards. 

 ❏  Progressing  Attempts  to support teachers in developing  coherent  units, lessons, and activities using a variety of appropriate 
 research-based strategies and resources, including technology that align with state and local standards. 

 ❏  Unsatisfactory  Fails  to support teachers in developing coherent units,  lessons, and activities that align with state and local standards. 

 Narrative Comments: 

 Performance Level  Instructional Strategies 

 ❏  Advanced  Consistently plans professional development opportunities around a variety of  innovative,  research-based teaching 
 strategies designed to engage, challenge, and meet the needs of individual students. 

 ❏  Proficient  Consistently  plans professional development opportunities  around a variety of appropriate, research-based 
 teaching strategies designed to engage, challenge, and meet the needs of individual students. 

 ❏  Progressing  Attempts  to plan professional development opportunities  around appropriate, research-based teaching strategies to 
 engage, challenge, and meet the needs of individual students, or may show inconsistent results. 

 ❏  Unsatisfactory  Fails  to plan professional development opportunities  around research-based teaching strategies that engage, 
 challenge, and meet the needs of individual students. 

 Narrative Comments: 

 Gothenburg Public Schools - Director of Teaching & Learning Evaluation 
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 Performance Level  Data Analysis 

 ❏  Advanced  Uses  comprehensive data  analysis and interpretation  to inform professional development and report progress over 
 time to provide meaningful feedback to individual teachers. 

 ❏  Proficient  Routinely  analyzes and interprets data to inform professional  development and report progress over time to provide 
 meaningful feedback to teacher teams. 

 ❏  Progressing  Attempts  to analyze and/or interpret data, negatively  impacting his/her ability to inform professional development and 
 provide meaningful feedback to teachers. 

 ❏  Unsatisfactory  Fails  to analyze and/or interpret data, negatively  impacting his/her ability to inform professional development and 
 provide meaningful feedback. 

 Narrative Comments: 

 Gothenburg Public Schools - Director of Teaching & Learning Evaluation 
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 (4)  PROFESSIONAL LEADERSHIP: The administrator manages the organization, operations, and resources of the district to provide 
 a safe, efficient, and effective learning environment for all students and staff. 

 Overall Performance: 

 Performance Level  Systems Development 

 ❏  Advanced  The administrator has a  broad and deep  understanding  of the management functions of their role and  systematically 
 undertakes them.  The administrator’s  highly effective  management of the organization, operations, and resources of 
 the district results in a learning environment that is safe, highly effective, highly efficient, and in accordance with the 
 mission, vision, and goals of the district. 

 ❏  Proficient  The administrator  has an understanding  of the management  functions of their role and  undertakes  them.  The 
 administrator’s  management  of the organization, operations,  and resources of the district results in a learning 
 environment that is safe, effective, efficient, and in accordance with the mission, vision, and goals of the district. 

 ❏  Progressing  The administrator displays a  basic  understanding of  the management functions of their role and  attempts  to undertake 
 them.  The administrator is  inconsistent  in their  management of the organization, operations, and resources of the 
 district resulting in an  inconsistent  learning environment. 

 ❏  Unsatisfactory  The administrator  does not display  an understanding  of the management functions of their role.  The administrator 
 does not manage  the organization, operations, or resources  of the district resulting in an unsafe, inefficient, or 
 ineffective learning environment. 

 Narrative Comments: 

 Gothenburg Public Schools - Director of Teaching & Learning Evaluation 
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 Subcategories for Professional Leadership: 

 Performance Level  Professional Ethics and Advocacy 

 ❏  Advanced  The administrator models an  exceptionally high level  of fairness, integrity, and professional ethics and  provides 
 leadership  to and for the profession at the local,  regional, and state level. 

 ❏  Proficient  The administrator  models  fairness, integrity, and  professional ethics and  contributes  to and advocates  for the profession 
 at the local and regional level. 

 ❏  Progressing  The administrator  usually  acts with fairness, integrity,  and professional ethics and makes  limited  contributions  to the 
 profession. 

 ❏  Unsatisfactory  The administrator  does not routinely  act with the  expected degree of fairness, integrity, or professional ethics and makes 
 very limited  contributions to the profession. 

 Narrative Comments: 

 Performance Level  Policies and Procedures 

 ❏  Advanced  Adheres to and  positively influences  district policies,  procedures, and regulations. 

 ❏  Proficient  Encourages  adherence to district policies, procedures,  and regulations. 

 ❏  Progressing  Generally  adheres to school policies, procedures,  and regulations. 

 ❏  Unsatisfactory  Does not  regularly follow school policies, procedures,  or regulations. 

 Narrative Comments: 

 Gothenburg Public Schools - Director of Teaching & Learning Evaluation 
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 (5)  PROFESSIONAL GROWTH TARGET:  The administrator utilizes the evaluation document to facilitate self reflection based on the 
 leadership tenants and utilizes this information to develop a professional growth target. 

 Professional Growth Target 

 I will… 
 ● 

 Professional Growth Target - Benchmarks / Actions 

 By… 
 ● 

 ● 

 ● 

 ____________________________________  ______________  ____________________________________  ______________ 
 Superintendent’s Signature  Date  Administrator’s Signature  Date 

 The administrator’s signature of this evaluation form does not necessarily imply agreement, but does indicate that he/she has read the evaluation 
 and has had an opportunity to discuss it’s contents with their supervisor.  Any rebuttal or response by the administrator is contained on the attached 
 pages and will be filed in the District office. 

 Gothenburg Public Schools - Director of Teaching & Learning Evaluation 
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 Administrator:  __________________________________________________________ 

 Superintendent:  ________________________________________________________  Date: __________________________ 
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 Effective Practices 

 Vision for Learning 
 Continuous 

 Improvement 
 Staff Support and 

 Development 
 Operations and 
 Management 

 Culture for Learning 
 Professional Ethics and 

 Advocacy 
 Self Evaluation 

 Vision for Learning 

 The principal, as an instructional leader, embodies and inspires all members of the educational community to collectively embrace 
 and actualize the shared vision, mission, and goals of the school and district for high-quality teaching and learning that results in 
 improved student achievement, reduction of opportunity gaps, and enhanced student and staff well being. 

 Indicator  Ineffective 
 [Awareness] 

 Developing 
 [Understanding] 

 Effective 
 [Application] 

 Highly Effective 
 [Systems] 

 a. 
 Decision-making 

 Does not promote 
 collaboration, resulting in 
 barriers to understanding the 
 strengths and needs of each 
 student, groups of students, 
 staff, and self 

 Recognizes the importance of 
 collaborative decision making and 
 seeks personal and systems 
 leadership development to promote 
 a collective responsibility for meeting 
 the needs of each student, groups of 
 students, staff, and self 

 Leads all constituent groups within the 
 school community in the analysis of 
 multiple sources of relevant data to 
 drive the creation of the vision, mission, 
 and goals of the school, and ensures 
 alignment with district, state, and 
 federal policies 

 Sustains an environment of collective 
 responsibility and commitment to 
 vision by framing critical questions, 
 identifying issues, and investing in 
 staff and self to maximize impact on 
 the educational community 

 b. 
 Expectations 

 Does not promote 
 communication, resulting in 
 barriers to clear expectations for 
 self, students, and staff 

 Recognizes the importance of clear 
 expectations and seeks personal and 
 systems leadership development to 
 promote a collective responsibility for 
 meeting the needs of self, students, 
 and staff 

 Establishes high expectations for the 
 well-being and performance of self, 
 students, and staff, and widely 
 communicates how the vision, mission 
 and goals of the school align with 
 those expectations 

 Sustains an environment of collective 
 responsibility and commitment to 
 vision by framing critical questions, 
 identifying issues, and investing in 
 staff and self to maximize impact on 
 the educational community 
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 c. 
 Vision, Mission & 
 Goals 

 Does not promote collaboration, 
 resulting in barriers to 
 understanding the strengths and 
 needs of each student, groups of 
 students, staff, and self 

 Recognizes the importance of 
 collaborative decision making and 
 seeks personal and systems 
 leadership development to promote 
 a collective responsibility for meeting 
 the needs of each student, groups of 
 students, staff, and self 

 Leads all members of the educational 
 community in a systematic review of 
 the vision, mission, and goals of the 
 school and adjusts based on the 
 changing needs of the students and 
 the learning community 

 Sustains an environment of collective 
 responsibility and commitment to 
 vision by framing critical questions, 
 identifying issues, and investing in 
 staff and self to maximize impact on 
 the educational community 

 d. 
 Instructional 
 Practices 

 Does not promote 
 communication, resulting in 
 barriers to understanding the 
 strengths and needs of each 
 student, groups of students, staff, 
 and self 

 Recognizes the importance of 
 understanding the needs of each 
 student, groups of students, staff, and 
 self, and seeks personal and systems 
 leadership to enhance the impact of 
 instructional leadership on learning 
 and growth opportunities 

 Promotes teaching practices based on 
 sound instructional theory and 
 pedagogy, research on student 
 learning and development, alignment 
 to the vision, mission and goals of the 
 school, and the needs of each student 
 and staff member 

 Sustains an environment of collective 
 responsibility and commitment to 
 vision by framing critical questions, 
 identifying issues, and investing in 
 staff and self to maximize impact on 
 the educational community 

 e. 
 Programming 

 Does not promote collaboration, 
 resulting in barriers to 
 understanding the strengths and 
 needs of each student and groups 
 of students 

 Recognizes the importance of 
 meeting the needs of each student 
 and groups of students, and seeks 
 personal and systems leadership 
 development to promote a 
 collective responsibility for innovative 
 instruction and programming 

 Ensures each student’s instructional 
 experience is based on intentional and 
 district-supported use of high quality 
 instructional materials and aligned to 
 innovative and impactful 
 programming personalized to the 
 interests and needs of individual 
 students and groups of students 

 Sustains an environment of collective 
 responsibility and commitment to 
 vision by framing critical questions, 
 identifying issues, and investing in 
 staff and self to maximize impact on 
 the educational community 

 f. 
 Curricular Resources 

 Does not promote collaboration, 
 resulting in barriers to 
 understanding the strengths and 
 needs of each student, groups of 
 students, staff, and self 

 Recognizes the importance of 
 meeting the needs of each student, 
 groups of students, staff, and self, 
 and seeks personal and systems 
 leadership development to promote 
 a collective responsibility for learning 
 and growth opportunities 

 Implements a systematic plan, using 
 multiple sources of relevant data, to 
 ensure alignment of curriculum, 
 instruction, and assessment processes 
 based on instructional priorities and 
 student and staff development and 
 support needs 

 Sustains an environment of collective 
 responsibility and commitment to 
 vision by framing critical questions, 
 identifying issues, and investing in 
 staff and self to maximize impact on 
 the educational community 
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 g. 
 Access to 
 Educational 
 Resources 

 Does not promote 
 communication, resulting in 
 barriers to understanding the 
 strengths and needs of each 
 student, groups of students, staff, 
 and self 

 Recognizes the importance of clear 
 expectations and seeks personal and 
 systems leadership development to 
 promote a collective responsibility in 
 meeting the needs of each student, 
 groups of students, staff, and self 

 Models behavior that demonstrates 
 the belief that all students and staff 
 members can reach their full potential 
 with meaningful access to educational 
 resources they need at the right 
 moment, at the right level, and with 
 the right intensity 

 Sustains an environment of collective 
 responsibility and commitment to 
 vision by framing critical questions, 
 identifying issues, and investing in 
 staff and self to maximize impact on 
 the educational community 

 Comments on Vision for Learning 
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 Continuous Improvement 

 The principal, as an instructional leader, leads a continuous improvement process that results in improved student growth and 
 achievement, enhanced student and staff well-being, and greater school effectiveness. 

 Indicator  Ineffective 
 [Awareness] 

 Developing 
 [Understanding] 

 Effective 
 [Application] 

 Highly Effective 
 [Systems] 

 a. 
 Developing, 
 Implementing, and 
 Monitoring 

 Does not promote 
 collaboration, resulting in 
 barriers to understanding the 
 strengths and needs of each 
 student, groups of students, 
 staff, and self 

 Recognizes the importance of 
 collaborative decision making and 
 seeks personal and systems leadership 
 development to promote a collective 
 responsibility for meeting the needs of 
 each student, groups of students, staff, 
 and self 

 In collaboration with the educational 
 community, develops, implements, 
 monitors, and revises a continuous 
 improvement plan that is aligned with 
 district, state, and federal guidelines 
 and goals 

 Sustains an environment of collective 
 responsibility and commitment to 
 continuous improvement by framing 
 critical questions, identifying issues, 
 and investing in staff and self to 
 maximize impact and influence on 
 the educational community 

 b. 
 Improvement 
 Process 

 Does not promote collaboration, 
 resulting in barriers to barriers to 
 understanding the strengths and 
 needs of each student, groups of 
 students, staff, and self 

 Recognizes the importance of 
 collaborative decision making and 
 seeks personal and systems leadership 
 development to promote a collective 
 responsibility for meeting the needs of 
 each student, groups of students, staff, 
 and self 

 Adopts a systems perspective and 
 promotes coherence among 
 improvement efforts and all aspects 
 of school organization, programs, and 
 services to align with the school’s 
 vision, mission, and goals 

 Sustains an environment of collective 
 responsibility and commitment to 
 continuous improvement by framing 
 critical questions, identifying issues, 
 and investing in staff and self to 
 maximize impact and influence on 
 the educational community 

 c. 
 Professional 
 Learning 

 Does not promote collaboration, 
 resulting in barriers to 
 understanding the strengths and 
 needs of each student, groups of 
 students, staff, and self 

 Recognizes the importance of meeting 
 the needs of each student, groups of 
 students, staff, and self, and seeks 
 personal and systems leadership 
 development to understand how the 
 professional growth of staff and self 
 impacts continuous improvement 

 Implements a school-wide 
 documented professional learning 
 plan that is developed based on staff 
 input, aligned to the school’s 
 continuous improvement processes, 
 and evaluated and adjusted based 
 on participant feedback and student 
 outcome data 

 Sustains an environment of collective 
 responsibility and commitment to 
 continuous improvement by framing 
 critical questions, identifying issues, 
 and investing in staff and self to 
 maximize impact and influence on 
 the educational community 
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 d. 
 Decision-Making 
 Process 

 Does not promote 
 communication, resulting in 
 barriers to establishing trust within 
 the educational community 

 Recognizes the importance of 
 confidence in the system, and seeks 
 personal and systems leadership 
 development to establish a 
 decision-making process, utilizing the 
 collective efforts of all members of the 
 educational community 

 Manages the process of change 
 within the school, communicating the 
 need and process for change so that 
 it is fully understandable, consistent, 
 and transparent, and utilizing the 
 collective efforts of all members of the 
 educational community 

 Sustains an environment of collective 
 responsibility and commitment to 
 continuous improvement by framing 
 critical questions, identifying issues 
 and investing in staff and self to 
 maximize impact and influence on 
 the educational community 

 e. 
 Awareness & 
 Responsiveness 

 Does not promote collaboration, 
 resulting in barriers to 
 understanding the strengths and 
 needs of each student, groups of 
 students, staff, and self 

 Recognizes the importance of meeting 
 the needs of each student, groups of 
 students, staff, and self,  and seeks 
 personal and systems leadership 
 development to utilize cultural 
 responsiveness to meet the contextual 
 needs of the educational community 

 In collaboration with the educational 
 community, aligns the school’s 
 curriculum and high quality 
 instructional materials to district and 
 state content standards to ensure 
 cultural responsiveness and high 
 expectations for student learning 

 Sustains an environment of collective 
 responsibility and commitment to 
 continuous improvement by framing 
 critical questions, identifying issues, 
 and investing in staff and self to 
 maximize impact and influence on 
 the educational community 

 f. 
 Perspectives 

 Does not promote 
 communication, resulting in 
 barriers to the impact of the 
 educational community on the 
 system 

 Recognizes the importance of systems 
 growth, and seeks personal and 
 systems leadership development to 
 integrate diverse perspectives into the 
 vision, mission, and goals of the school 

 Creates and sustains strategic 
 partnerships with diverse groups of 
 community leaders, keeping them 
 informed and seeking their 
 perspectives on issues affecting the 
 school 

 Sustains an environment of collective 
 responsibility and commitment to 
 continuous improvement by framing 
 critical questions, identifying issues, 
 and investing in staff and self to 
 maximize impact and influence on 
 the educational community 

 g. 
 Data Lens 

 Does not promote collaboration, 
 resulting in barriers to 
 understanding the strengths and 
 needs of  each  student, student 
 groups, staff members, and self 

 Recognizes the importance of 
 data-informed decision making, and 
 seeks support and development to 
 gain multiple data perspectives to 
 meet the  needs of each student, 
 student groups, staff members, and self 

 In collaboration with the educational 
 community, monitors the 
 achievement of each student group 
 and other sources of data to make 
 informed decisions about student 
 learning, teacher effectiveness, and 
 continuous improvement 

 Sustains an environment of collective 
 responsibility and commitment to 
 continuous improvement by framing 
 critical questions, identifying issues, 
 and investing in staff and self to 
 maximize impact and influence on 
 the educational community 

 h. 
 Learning 
 Communities 

 Does not promote collaboration, 
 resulting in barriers to 
 understanding the strengths and 
 needs of each student, student 
 groups, staff members, and self 

 Recognizes the importance of 
 understanding the strengths and  needs 
 of each student, student groups, staff 
 members, and self,  and seeks personal 
 and systems leadership to promote a 
 collective responsibility for learning and 
 growth opportunities 

 Coordinates collaborative 
 school-wide learning communities 
 that meet to reflect on professional 
 practice, examine student data, and 
 identify strategies directly applicable 
 to improving instruction and learning 

 Sustains an environment of collective 
 responsibility and commitment to 
 continuous improvement by framing 
 critical questions, identifying issues, 
 and investing in staff and self to 
 maximize impact and influence on 
 the educational community 
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 i. 
 Engagement 
 Efforts 

 Does not promote 
 communication, resulting in 
 barriers  to understanding  the 
 strengths and needs of each 
 student, groups of students, staff, 
 and self 

 Recognizes the importance of meeting 
 the needs of each student, groups of 
 students, staff, and self, and seeks 
 support and development to 
 understand the impact of family and 
 community engagement opportunities 
 on continuous improvement efforts 

 Monitors the effectiveness of family 
 and community engagement efforts 
 and regularly uses results to inform 
 continuous improvement efforts 

 Sustains an environment of collective 
 responsibility and commitment to 
 continuous improvement by framing 
 critical questions, identifying issues, 
 and investing in staff and self to 
 maximize impact and influence on 
 the educational community 

 Comments on Continuous Improvement 
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 Staff Support and Development 

 The principal, as an instructional leader, develops and supports the professional capacity and practice of personnel to maximize 
 student learning opportunities and outcomes that align with district and state content standards and the school’s vision, misson, and 
 goals. 

 Indicator  Ineffective 
 [Awareness] 

 Developing 
 [Understanding] 

 Effective 
 [Application] 

 Highly Effective 
 [Systems] 

 a. 
 Climate 

 Does not promote collaboration, 
 resulting in barriers to a climate 
 of support and development 

 Recognizes the importance of a 
 climate of support and 
 development, and seeks personal 
 and systems leadership 
 development to promote a 
 collective responsibility for meeting 
 the needs of all staff and self 

 Builds a climate of trust, 
 responsiveness, and equity in decision 
 making that is based on the needs 
 and voices of each staff member 

 Sustains an environment of collective 
 responsibility and commitment to support 
 and development by framing critical 
 questions, identifying issues, and investing 
 in staff and self to maximize impact and 
 influence on the educational community 

 b. 
 Common 
 Language of 
 Instruction 

 Does not promote  collaboration  , 
 resulting in barriers to clear 
 performance expectations 

 Recognizes the importance of a 
 common language of instruction and 
 seeks personal and systems 
 leadership development to promote 
 a collective responsibility for meeting 
 the needs of all staff and self 

 Implements a performance 
 evaluation system for teachers and 
 instructional support staff based on a 
 common instructional language and 
 effective teaching practices 

 Sustains an environment of collective 
 responsibility and commitment to support 
 and development by framing critical 
 questions, identifying issues, and investing 
 in staff and self to maximize impact and 
 influence on the educational community 

 c. 
 Professional 
 Dialogue 

 Does not promote collaboration, 
 resulting in barriers to 
 professional growth of all staff 
 and self 

 Recognizes the importance of 
 professional dialogue for improving 
 practice, and seeks personal and 
 systems leadership to enhance the 
 impact of instructional leadership on 
 learning and growth opportunities 

 Observes instructional staff formally 
 and informally and provides specific, 
 actionable, and timely feedback to 
 improve instructional practice, and 
 takes action to provide each 
 instructional staff member with the 
 supports and development needed 

 Sustains an environment of collective 
 responsibility and commitment to support 
 and development by framing critical 
 questions, identifying issues, and investing 
 in staff and self to maximize impact and 
 influence on the educational community 

 d. 
 Professional 
 Growth & 
 Development 

 Does not promote collaboration, 
 resulting in barriers to 
 professional growth of all staff 
 and self 

 Recognizes the importance of 
 professional growth, and seeks 
 personal and systems leadership to 
 enhance the impact of instructional 
 leadership on learning and growth 
 opportunities 

 Leads efforts for the development 
 and implementation of differentiated 
 learning and growth opportunities in 
 the areas of professional knowledge, 
 skills, and practice for individual 
 teachers and staff members 

 Sustains an environment of collective 
 responsibility and commitment to support 
 and development by framing critical 
 questions, identifying issues, and investing 
 in staff and self to maximize impact and 
 influence on the educational community 
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 e. 
 Instructional 
 Expectations 

 Does not promote collaboration, 
 resulting in barriers to 
 understanding the  needs of 
 each student, student groups, 
 staff members, and self 

 Recognizes the importance of 
 meeting the  needs of each 
 student, student groups, staff 
 members, and self,  and seeks 
 personal and systems leadership to 
 enhance the impact of 
 instructional leadership on learning 
 and growth opportunities 

 Engages in ongoing professional 
 dialogue with instructional staff to 
 ensure high quality instructional 
 materials and evidence-based, 
 district-supported strategies are fully 
 implemented as intended, resulting in 
 increased student growth and 
 achievement 

 Sustains an environment of collective 
 responsibility and commitment to support 
 and development by framing critical 
 questions, identifying issues, and investing 
 in staff and self to maximize impact and 
 influence on the educational community 

 f. 
 Human Capital 

 Does not promote collaboration, 
 resulting in barriers to student 
 access and learning 
 opportunities 

 Recognizes the importance of 
 student access and opportunities, 
 and seeks personal and systems 
 leadership development to make 
 data-informed human capital 
 decisions 

 Develops and implements a 
 systematic recruitment and retention 
 plan that includes analysis of multiple 
 sources of data to ensure equitable 
 access to effective educators for 
 each student 

 Sustains an environment of collective 
 responsibility and commitment to support 
 and development by framing critical 
 questions, identifying issues, and investing 
 in staff and self to maximize impact and 
 influence on the educational community 

 g. 
 Staff Strengths 

 Does not promote collaboration, 
 resulting in barriers to 
 understanding the strengths and 
 needs of all staff members and 
 self 

 Recognizes the importance of 
 meeting the needs of all staff 
 members, and seeks personal and 
 systems leadership development to 
 create a vision that aligns with 
 strengths of staff and self 

 Mentors emerging staff leaders to 
 build leadership capacity within the 
 school community 

 Sustains an environment of collective 
 responsibility and commitment to support 
 and development by framing critical 
 questions, identifying issues, and investing 
 in staff and self to maximize impact and 
 influence on the educational community 

 Comments on Staff Support and Development 
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 Operations and Management 

 The principal manages the organization, operations, and resources of the school to provide a safe, efficient, and effective learning 
 environment for all students and staff. 

 Indicator  Ineffective 
 [Awareness] 

 Developing 
 [Understanding] 

 Effective 
 [Application] 

 Highly Effective 
 [Systems] 

 a. 
 Policy & 
 Procedure 

 Does not promote 
 communication, resulting in 
 barriers to collaborative 
 decision making 

 Recognizes the importance of 
 collaborative decision making, and 
 seeks personal and systems leadership 
 development to promote a collective 
 responsibility for the development of 
 policies, protocols, and daily 
 operations 

 In collaboration with the educational 
 community, establishes, implements, 
 and communicates the school’s 
 policies, protocols, and daily 
 operations to promote the vision, 
 mission, and goals of the school 

 Sustains an environment of a collective 
 responsibility and commitment to 
 operations and management by framing 
 critical questions, identifying issues, and 
 investing in staff and self to maximize 
 impact and influence on the educational 
 community 

 b. 
 Conflict 

 Does not promote 
 communication, resulting in 
 barriers to collaborative 
 decision making 

 Recognizes the importance of 
 collaborative decision making, and 
 seeks personal and systems leadership 
 development to promote a collective 
 responsibility for the development of a 
 conflict resolution process 

 Creates, implements, and sustains a 
 system of conflict resolution among all 
 members of the educational 
 community that aligns with the vision, 
 mission, and goals of the school 

 Sustains an environment of a collective 
 responsibility and commitment to 
 operations and management by framing 
 critical questions, identifying issues, and 
 investing in staff and self to maximize 
 impact and influence on the educational 
 community 

 c. 
 Community 
 Resources 

 Does not promote 
 communication, resulting in 
 barriers to learning and growth 
 opportunities for all students, 
 families, staff members, and self 

 Recognizes the importance of learning 
 and growth opportunities for all 
 members of the education 
 community, and seeks personal and 
 systems leadership development to 
 promote family and community 
 engagement 

 Promotes the school as a community 
 center and resource for families and 
 community members 

 Sustains an environment of a collective 
 responsibility and commitment to 
 operations and management by framing 
 critical questions, identifying issues, and 
 investing in staff and self to maximize 
 impact and influence on the educational 
 community 

 d. 
 Data System 

 Does not promote 
 communication, resulting in 
 barriers to understanding the 
 strengths and needs of each 
 student, groups of students, 
 staff, and self 

 Recognizes the importance of meeting 
 the needs of each student, groups of 
 students, staff, and self, 
 and seeks personal and systems 
 leadership to support continuous 

 Maintains an organized data system 
 and uses the system consistently to 
 communicate actionable information 
 about classroom and continuous 
 improvement with the educational 
 community 

 Sustains an environment of a collective 
 responsibility and commitment to 
 operations and management by framing 
 critical questions, identifying issues, and 
 investing in staff and self to maximize 
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 improvement efforts with evidence of 
 effectiveness 

 impact and influence on the educational 
 community 

 e. 
 Data Analysis 

 Does not promote 
 collaboration, resulting in 
 barriers to understanding the 
 strengths and needs  of each 
 student, student groups, staff 
 members, and self 

 Recognizes the importance of meeting 
 the needs of  each student, student 
 groups, staff members, and self,  and 
 seeks personal and systems leadership to 
 prioritize student access when making 
 programming and human capital 
 decisions 

 In collaboration with the educational 
 community, uses multiple sources of 
 relevant data to ensure academic 
 and social interventions, 
 accommodations, and curricular and 
 extracurricular activities are available 
 to meet the strengths and needs of 
 each student 

 Sustains an environment of a collective 
 responsibility and commitment to 
 operations and management by framing 
 critical questions, identifying issues, and 
 investing in staff and self to maximize 
 impact and influence on the educational 
 community 

 f. 
 Regulations, 
 Policies & Laws 

 Does not promote 
 communication, resulting in 
 barriers to engaging the 
 educational community 

 Recognizes the importance of keeping 
 the educational community informed 
 and seeks personal and systems 
 leadership development to utilize 
 compliance activities to enhance 
 continuous improvement 

 Informs the development of, complies 
 with, and helps the educational 
 community understand local, state, 
 and federal regulations, policies, and 
 laws that impact the learning 
 environment 

 Sustains an environment of a collective 
 responsibility and commitment to 
 operations and management by framing 
 critical questions, identifying issues, and 
 investing in staff and self to maximize 
 impact and influence on the educational 
 community 

 g. 
 Budget 

 Does not promote 
 communication, resulting in 
 barriers to student access and 
 learning opportunities 

 Recognizes the importance of student 
 access and learning opportunities for all, 
 and seeks personal and systems 
 leadership development to prioritize 
 resources 

 Engages in responsible, ethical, and 
 accountable budgeting and 
 accounting practices 

 Sustains an environment of a collective 
 responsibility and commitment to 
 operations and management by framing 
 critical questions, identifying issues, and 
 investing in staff and self to maximize 
 impact and influence on the educational 
 community 

 h. 
 Managing & 
 Monitoring 

 Does not promote 
 collaboration, resulting in 
 barriers to a safe and healthy 
 learning environment 

 Recognizes the importance of the 
 learning environment, and seeks 
 personal and systems leadership 
 development to engage in collaborative 
 decision making for site management 

 Manages and monitors the school’s 
 site, facilities, services, and equipment 
 to maintain a safe, clean, healthy 
 learning  environment 

 Sustains an environment of a collective 
 responsibility and commitment to 
 operations and management by framing 
 critical questions, identifying issues, and 
 investing in staff and self to maximize 
 impact and influence on the educational 
 community 
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 i. 
 Building 
 Capacity 

 Does not promote 
 communication, resulting in 
 barriers to understanding the 
 strengths and needs of  each 
 student, student groups, staff 
 members, and self 

 Recognizes the importance of 
 meeting the needs of each student, 
 groups of students, staff members, and 
 self, and seeks personal and systems 
 leadership development to identify 
 data to inform professional capacity 

 Manages staff resources, assigning 
 staff members to roles that optimize 
 their professional capacity to address 
 each student’s strengths and needs 

 Sustains an environment of a collective 
 responsibility and commitment to 
 operations and management by framing 
 critical questions, identifying issues, and 
 investing in staff and self to maximize 
 impact and influence on the educational 
 community 

 Comments on Operations and Management 
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 Culture of Learning 

 The principal, as an instructional leader, cultivates and nurtures an inclusive, caring, and supportive learning environment that 
 promotes the academic success and well-being of each member of the educational community. 

 Indicator  Ineffective 
 [Awareness] 

 Developing 
 [Understanding] 

 Effective 
 [Application] 

 Highly Effective 
 [Systems] 

 a. 
 Establishing the 
 Culture 

 Does not promote 
 communication, resulting in 
 barriers to a safe and healthy 
 learning environment 

 Recognizes the importance of a 
 safe and healthy environment, 
 and seeks personal and systems 
 leadership development to 
 establish a culture of learning for 
 all 

 Is consistently visible in the school 
 and community, leads efforts to 
 create and sustain a safe and 
 healthy learning environment of 
 respect and rapport based on clear 
 guidelines for appropriate behavior, 
 and addresses student and staff 
 conduct in a positive, fair, unbiased 
 manner 

 Sustains an environment of collective 
 responsibility and commitment to a 
 culture of learning by framing critical 
 questions, identifying issues, and 
 investing in staff and self to maximize 
 impact and influence on the 
 educational community 

 b. 
 Student-Centered 
 Culture 

 Does not promote 
 communication, resulting in 
 barriers to understanding the 
 strengths and needs of each 
 student, groups of students, staff, 
 and self 

 Recognizes the importance of 
 meeting the needs of each student, 
 groups of students, staff, and self, 
 and seeks personal and systems 
 leadership to promote a collective 
 responsibility for  l  earning and growth 
 opportunities 

 Articulates a vision that defines a 
 student-centered school culture, and 
 creates and sustains school 
 conditions that ensure equitable 
 access to learning and development 
 opportunities for each student, staff 
 member, and self 

 Sustains an environment of collective 
 responsibility and commitment to a 
 culture of learning by framing critical 
 questions, identifying issues, and 
 investing in staff and self to maximize 
 impact and influence on the 
 educational community 

 c. 
 Continuum of 
 Support 

 Does not promote 
 communication, resulting in 
 barriers to understanding the 
 strengths and needs of each 
 student, and groups of students 

 Recognizes the importance of 
 collaboration in meeting the 
 needs of each student and 
 groups of students, and seeks 
 personal and systems leadership 
 to identify data to inform student 
 support and growth opportunities 

 Implements a systemic process, using 
 multiple sources of relevant data, to 
 provide a layered continuum of 
 support to meet the academic, 
 physical, social-emotional, and 
 mental health needs of each student 

 Sustains an environment of collective 
 responsibility and commitment to a 
 culture of learning by framing critical 
 questions, identifying issues, and 
 investing in staff and self to maximize 
 impact and influence on the 
 educational community 
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 d. 
 Learning & 
 Development 
 Opportunities 

 Does not promote collaboration, 
 resulting in barriers to 
 understanding the strengths and 
 needs of each student, groups of 
 students, staff members, and self 

 Recognizes the importance of 
 meeting the needs of each student, 
 groups of students, staff members, 
 and self, and seeks personal and 
 systems leadership to promote a 
 collective responsibility for learning 
 and growth opportunities 

 Supports protocols and practices 
 that provide collaboration time 
 among staff, cultivating mutual 
 respect, collegiality, and collective 
 responsibility for meeting student and 
 staff goals 

 Sustains an environment of collective 
 responsibility and commitment to a 
 culture of learning by framing critical 
 questions, identifying issues, and 
 investing in staff and self to maximize 
 impact and influence on the 
 educational community 

 e. 
 Sustainable Culture 

 Does not promote communication, 
 resulting in barriers to a culture of 
 learning for each student, groups 
 of students, staff, and self 

 Recognizes the importance of 
 developing a culture of learning, 
 and seeks personal and systems 
 leadership development to 
 promote data-informed decision 
 making based on the strengths of 
 each student, groups of students, 
 staff members, and self 

 Promotes high expectations and 
 mutual accountability, recognizes 
 successes of students and staff, and 
 uses multiple sources of relevant 
 data to monitor the climate and 
 culture of the educational 
 community 

 Sustains an environment of collective 
 responsibility and commitment to a 
 culture of learning by framing critical 
 questions, identifying issues, and 
 investing in staff and self to maximize 
 impact and influence on the 
 educational community 

 f. 
 Awareness of 
 Student Access and 
 Opportunities 

 Does not promote collaboration, 
 resulting in barriers to student 
 access and learning opportunities 

 Recognizes the importance of 
 student access and learning 
 opportunities, and seeks personal 
 and systems leadership 
 development to understand the 
 impact of protocols and practices 
 on each student, student groups, 
 and all members of the 
 educational community 

 Models cultural competence and 
 responsiveness and collaborates with 
 the educational community to 
 create, implement, and sustain 
 systemic instructional protocols and 
 practices that confront and eliminate 
 institutional bias and student 
 marginalization 

 Sustains an environment of collective 
 responsibility and commitment to a 
 culture of learning by framing critical 
 questions, identifying issues, and 
 investing in staff and self to maximize 
 impact and influence on the 
 educational community 

 g. 
 Contextual 
 Awareness 

 Does not promote collaboration, 
 resulting in barriers to student 
 access and learning opportunities 

 Recognizes the importance of 
 student access and learning 
 opportunities, and seeks personal 
 and systems leadership 
 development to promote an 
 inclusive environment and 
 collective responsibility for student 
 success 

 Recognizes diversity as an asset, and 
 creates and sustains a learning 
 environment in which all students, 
 staff, and community members are 
 known, accepted, valued, trusted 
 and respected, and encouraged to 
 be active and responsible members 
 of the school community 

 Sustains an environment of collective 
 responsibility and commitment to a 
 culture of learning by framing critical 
 questions, identifying issues, and 
 investing in staff and self to maximize 
 impact and influence on the 
 educational community 
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 h. 
 Community Impact 

 Does not promote collaboration, 
 resulting in barriers to student 
 access and learning opportunities 

 Recognizes the importance of 
 student access and opportunities, 
 and seeks personal and systems 
 leadership development to 
 integrate diverse perspectives into 
 the vision, mission, and goals of the 
 school 

 Utilizes and promotes the cultural, 
 social, and intellectual resources of 
 the community 

 Sustains an environment of collective 
 responsibility and commitment to a 
 culture of learning by framing critical 
 questions, identifying issues, and 
 investing in staff and self to maximize 
 impact and influence on the 
 educational community 

 Comments on Culture of Learning 
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 Professional Ethics and Advocacy 

 The principal, as an instructional leader, exhibits a high level of professional ethics and advocates for policies of equity and 
 excellence in support of the vision, mission, and goals of the school. 

 Indicator  Ineffective 
 [Awareness] 

 Developing 
 [Understanding] 

 Effective 
 [Application] 

 Highly Effective 
 [Systems] 

 a. 
 Personal 
 Responsibility 

 Does not promote communication, 
 resulting in barriers to establishing 
 trust within the educational 
 community 

 Recognizes the importance of 
 confidence in the system, and seeks 
 personal and systems leadership 
 development to establish trust and 
 respect within the educational 
 community 

 Places students at the center of 
 education and shares a collective 
 responsibility for each student’s 
 academic success and well-being 

 Sustains an environment of 
 collective responsibility and 
 commitment to the profession by 
 framing critical questions, identifying 
 issues, and investing in staff and self 
 to maximize impact and influence 
 on the educational community 

 b. 
 Navigating the 
 Professional 
 Environment 

 Does not promote communication, 
 resulting in barriers to establishing 
 trust within the educational 
 community 

 Recognizes the importance of 
 confidence in the system, and seeks 
 personal and systems leadership 
 development to establish trust and 
 respect within the educational 
 community 

 Proactively navigates the political, 
 social, economic, legal, and 
 cultural environment in which the 
 school exists in support of the 
 school’s vision, mission, and goals 

 Sustains an environment of 
 collective responsibility and 
 commitment to the profession by 
 framing critical questions, identifying 
 issues, and investing in staff and self 
 to maximize impact and influence 
 on the educational community 

 c. 
 Trust & Relationships 

 Does not promote communication, 
 resulting in barriers to establishing trust 
 within the educational community 

 Recognizes the importance of 
 confidence in the system, and seeks 
 personal and systems leadership 
 development to establish trust and 
 respect within the educational 
 community 

 Protects the established rights and 
 confidentiality of students and staff 

 Sustains an environment of 
 collective responsibility and 
 commitment to the profession by 
 framing critical questions, identifying 
 issues, and investing in staff and self 
 to maximize impact and influence 
 on the educational community 

 d. 
 Ethical Behavior 

 Does not promote communication, 
 resulting in barriers to establishing 
 trust within the educational 
 community 

 Recognizes the importance of 
 confidence in the system, and seeks 
 personal and systems leadership 
 development to establish trust and 
 respect within the educational 
 community 

 Models ethical behavior, acting 
 according to and promoting the 
 professional norms of integrity, 
 fairness, transparency, trust, 
 collaboration, perseverance, 
 reflective practice, and personal 
 continuous improvement 

 Sustains an environment of 
 collective responsibility and 
 commitment to the profession by 
 framing critical questions, identifying 
 issues, and investing in staff and self 
 to maximize impact and influence 
 on the educational community 
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 e. 
 Personal 
 Accountability 

 Does not promote communication, 
 resulting in barriers to establishing 
 trust within the educational 
 community 

 Recognizes the importance of 
 confidence in the system, and seeks 
 personal and systems leadership 
 development to establish trust and 
 respect within the educational 
 community 

 Holds self and others in the 
 educational community 
 accountable for adhering to 
 established standards of integrity 
 and ethical behavior and handles 
 conflict resolution with 
 professionalism 

 Sustains an environment of 
 collective responsibility and 
 commitment to the profession by 
 framing critical questions, identifying 
 issues, and investing in staff and self 
 to maximize impact and influence 
 on the educational community 

 f. 
 Engaging the 
 Educational 
 Community 

 Does not promote communication, 
 resulting in barriers to establishing 
 trust within the educational 
 community 

 Recognizes the importance of 
 confidence in the system, and seeks 
 personal and systems leadership 
 development to establish trust and 
 respect within the educational 
 community 

 Engages in purposeful, positive 
 conversations and activities 
 throughout the educational 
 community to advocate publicly for 
 the importance of education, the 
 needs of students, staff, and self, 
 and educational priorities 

 Sustains an environment of 
 collective responsibility and 
 commitment to the profession by 
 framing critical questions, identifying 
 issues, and investing in staff and self 
 to maximize impact and influence 
 on the educational community 

 g. 
 Relationships 

 Does not promote communication, 
 resulting in barriers to establishing 
 trust within the educational 
 community 

 Recognizes the importance of 
 confidence in the system, and seeks 
 personal and systems leadership 
 development to understand the 
 impact of leadership development on 
 trust from the educational community 

 Builds and maintains sound 
 relationships with the educational 
 community, including staff and 
 students, based upon personal 
 integrity, dignity, and mutual 
 respect 

 Sustains an environment of 
 collective responsibility and 
 commitment to the profession by 
 framing critical questions, identifying 
 issues, and investing in staff and self 
 to maximize impact and influence 
 on the educational community 

 h. 
 Growth of Self 

 Does not promote communication, 
 resulting in barriers to establishing 
 trust within the educational 
 community 

 Recognizes the importance of 
 confidence in the system, and seeks 
 personal and systems leadership 
 development to understand the 
 impact of leadership development on 
 trust from the educational community 

 Assumes responsibility for 
 professional growth and leadership 
 development both as an individual 
 and as a member of a learning 
 community 

 Sustains an environment of 
 collective responsibility and 
 commitment to the profession by 
 framing critical questions, identifying 
 issues, and investing in staff and self 
 to maximize impact and influence 
 on the educational community 

 Comments on Professional Ethics and Advocacy 
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 Self Evaluation 

 The administrator utilizes the evaluation document and staff feedback to facilitate self reflection based on the effective practices and 
 utilizes this information to develop professional growth targets. 

 Professional Growth Target - Self-Evaluation 

 I will… 
 ● 

 Professional Growth Target - Benchmarks / Actions 

 By… 
 ● 

 ● 

 ● 
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 Professional Growth Target - Staff Feedback 

 I will… 
 ● 

 Professional Growth Target - Benchmarks / Actions 

 By… 
 ● 

 ● 

 ● 

 ____________________________________  ______________  ____________________________________  ______________ 
 Superintendent Signature  Date  Administrator Signature  Date 

 The administrator’s signature of this evaluation form does not necessarily imply agreement, but does indicate that he/she has read the 
 evaluation and has had an opportunity to discuss it’s contents with the superintendent.  Any rebuttal or response by the administrator is 
 contained on the attached pages and will be filed in the District office. 
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Article 8 INTERNAL BOARD POLICIES Policy No. 8151 

 
 Page 1 of  1 

 
Internal Board Policies - Organization 
 
Standing Committees 
 
It shall be the policy of Gothenburg Public Schools that the following will be the standing 
committees of the Board of Education: 
 
      1.       Negotiations Committee 

 
2.       Committee on American Civics 

 
3. Transportation/Facilities 

 
4. Finance Committee 

 
5. Policy Committee 

 
 

 
It shall further be the policy of Gothenburg Public Schools that the Superintendent shall appoint 
the members of the above committees.   
 
   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Legal Reference: Neb. Rev. Stat. § 79-724 

Neb. Rev. Stat. § 79-520 
 
 
Date of Adoption: July 15, 2019 



Administrator Report
Meeting: July Board Meeting
Date: 7/15/2024 @ 7:00
Mrs. Josie Floyd, Elementary Principal
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
Summer Productivity:
The custodial staff has been working diligently since the conclusion of the school year in preparation for the
start of the 2024-2025 school year. I want to share a big THANK YOU to the entire staff who has worked hard
(around the Area B construction project) cleaning carpets, waxing floors, and installing carpet, and the plethora
of “summer” projects that always need completed to ensure we have the best for our students. The school is
really looking great and was ready for our students coming to Camp Dudley on Monday, July 8th! Due to the
construction project we are using kindergarten and 1st grade classrooms as well as THE HUB for Camp
Dudley!

Camp Dudley (Summer School) 2024:
Camp Dudley will kick off July 8th-26th with two sessions being offered
(8:00-9:30) & (10:00-11:30). We have had some updates to our numbers
since the June Board Meeting.

The following individuals will be part of the program:
Teachers: Kayla Paul (Kindergarten), Kelsey Zach (1st Grade), Tara
Foster (2nd Grade), Erika Brown (3rd Grade), Jamie Burkink (4th Grade),
Heather Franzen (5th Grade & 6th Grades).

Paras: Sue Finke, Marie Foster, Megan Reed, Mashaela Foster, Alyssa Holt, Tiffany Mulligan, Mandy Holsten
(secretary)

Staff Development:
● June 24th: Dudley Student Code of Conduct (Collaborative Team)
● July 8th: Positive Behavior Framework (Collaborative Team)
● July 10th: Educator Wellness for Student Achievement and Long-Term

Retention with Dr. Tina Boogren

Dudley Elementary Student Code of Conduct (2024-2025)
● Dudley Elementary Student Code of Conduct Update📚

https://docs.google.com/spreadsheets/d/15rYzClAvFK7rhPNfj7xPJC50n_UN0r_FJZzpEUEG6Tw/edit?gid=0#gid=0
https://www.loom.com/share/8874057cfac942c89c9aa6f35eb09936?sid=007866c7-8d79-45fe-a102-85639e08e968


Administrator Report
Date:  7/15/24
Mr. Seth Ryker, Secondary Principal
==============================================================================

Topics:

Credit Recovery
Open House
Administrator Days

I. Credit Recovery
a. 3 students participated in Credit Recovery in June and gained 20 credits toward

graduation.

II. GPS Open House

b. GPS will host Open House on Monday, August 12th (5:30-7:00)
i. Orientation for 7th & 9th grade students as well as students new to the

district.
ii. Community vendors can contact the district office to request a table
iii. Information will be available in both newspapers later this month

III. Administrator Days

a. Attending Administrator Days - Kearney July 24-26



Administrator Report
Meeting: July Board Meeting
Date:  7/15/2024
Mr. Marc Mroczek, Activities Director
==============================================================================

Topics:

NCA Multi-Sports Clinic
Extra-Duty Openings 24/25
Fall Activities Start Date
Summer Strength & Conditioning
June Camps

I. NCA Multi-Sports Clinic
● The Nebraska Coaches Association Multi-Sports Clinic will be held on July

23-24, 2024, in Lincoln.
● We have 23 coaches and also myself will be attending.

II. Extra-Duty Openings 24/25
● Head JH Wrestling and Assistant JH Wrestling are still currently available.

III. Fall Activities Start Date
● All high school fall sports can begin conditioning the week of August 5-9, 2024.
● All high school fall sports will officially start practice on August 12, 2024.

IV. Summer Strength & Conditioning
● JH sessions (7th & 8th Girls & Boys)): averaging 20-30 students each day.
● HS sessions (9th-12th Girls & Boys): averaging 85 students each day.

V. June Camps
● June was a busy month for our girls and boys basketball athletes.

○ Thomas Viglianco and Shane Hennen came to Gothenburg for the
second straight summer to work with our elementary, junior high, and
high school girls and boys basketball players.

○ A big thanks to Mr. Koehn and Mr. Strauser for organizing and having
these well-known athletes come out to Gothenburg again.

● Legends Wrestling Camp was a big event.
○ 380 wrestlers attended (65 were girl wrestlers)
○ 100 coaches in attendance.
○ 31 schools from across the state and also surrounding states.
○ Help was provided by our wrestling teams, girls and boys basketball, girls

tennis, speech, and football.
○ Camp Clinicians: Nick James (UNK runner up), Austin Eldridge (UNK

National Champion), Jayden Miller (Central OKlahoma College Women's



Team), Jayleen Sekona (Colorado Mesa 3 time All American), Marissa
Gallegoes (Mesa National Champion), Dalton Jensen (UNK wrestling
coach.







Strategic Plan Update
● Strategy 3.1 - Collaborate to revitalize the volunteer-based school

foundation to provide financial support in order to increase student
opportunities.

○ The last School Foundation Meeting was on June 11th.
○ Most of our discussion was about awareness of the GPS Foundation. We

discussed tailgates at activities and possibly piggybacking off of one of
them (Flatwater Bank, Booster Club). More discussion will be held at the
next meeting.

○ The next School Foundation meeting is scheduled for August 13th.







 
July 15, 2024  
Mrs. Tomye McKenna  
Special Education Director/Assistant Elementary Principal  
+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++  
I. Update on Strategy 1  
II. Special Education  
III. Paraprofessional 
 
 

I. Update on Strategy 1 
a. Positive Behavior Plan for 24-25 school year 

i. Mrs. Floyd will share 
b. Staff book study 

i. Mrs. Floyd will share 
c. Meet the Staff Member 

i. All staff will be featured on social media this year 
 

II. Special Education 
a. Website been updated with changes in staff assignment 
b. Added a mission statement to the page.  

 

At Gothenburg Public Schools, our Special Education Department is 
dedicated to fostering a nurturing and inclusive environment where 
every student is empowered to reach their fullest potential. We are 
committed to providing individualized and high-quality educational 
programs that address the unique needs and strengths of our students. 

Our mission is to: 

Promote academic, social, and emotional growth through 
personalized learning plans and innovative teaching strategies. 

Cultivate a supportive and inclusive community that values 
diversity and encourages collaboration among students, families, and 
staff. 

Equip our students with essential life skills and prepare them for 
meaningful and independent participation in society. 

Advocate for the rights and needs of our students, ensuring they 
receive the resources and opportunities necessary to thrive. 

We believe in the potential of every student and strive to create an 
educational experience that empowers them to achieve their goals and dreams. 



c. This week I am attending the NAESP National Conference in Nashville with Mrs. Josie 
Floyd 

 
III. Paraprofessionals 

a. Still looking to hire two more special education paraprofessionals to support our 
students 
 

 



Administrator Report
Meeting: July Board Meeting
Date: 7/15/24
Mrs. Angie Richeson - Director of Teaching and Learning
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
Curriculum (Standards) and Materials - *indicates curriculum reports required by state statute

● *American Government - Citizenship Test
○ Mr. Scott teaches American Government (a semester class)
○ The Citizenship Test is given to all seniors in American Government

■ Half of the seniors are tested in December and half in May
■ Every student has to pass the test (60%) before finishing the semester
■ Students learn & review the content as part of the class
■ 28 students took the class 2nd semester

● 12 students scored a 100%
● 13 students received a score in the 90% range
● 1 student received a score in the 70% range
● 2 students received a score in the 60% range
● 1 student had to retake the test after receiving a score below 60%

(that student passed on their second attempt)
● *Computer Science

○ Mr. Koehler teaches a semester-long Computer Science course
■ He started teaching this class in the 2023-2024 school year

○ Students need at least one five-credit course (one semester) of computer science
and technology prior to graduation

○ Computer science and technology education includes, but is not limited to,
knowledge and skills regarding computer literacy, educational technology, digital
citizenship, information technology, and computer science

Assessment
● MAP Growth Assessment data helps teachers match instruction to individual student

needs
● Spring MAP Growth Assessment Data
● Continuous Improvement District Priorities (Goals)

Professional Development
● We are working on finalizing the Back-to-School Professional Development schedule

○ 2024-2025 Calendar
○ 3 FLEX Days

■ 1 day to work on required training
■ 1 day to work in classroom
■ 1 day to meet with PLC Collaborative Team

○ Wednesday, August 7th - Welcome Back Day
○ Thursday, August 8th - Collaborate, Innovate & Cultivate Day

https://drive.google.com/drive/folders/1RxEt-K46L2p7ok61cZwq95NQWC_SY5aN?usp=drive_link
https://docs.google.com/document/d/1QUVWUlMusE6gR74lLKZI1kj0adhPjuWmQ3IuRukY8Rk/edit?usp=sharing
https://drive.google.com/file/d/1c2YB7x7430ukrQSuhTBTlsfqlJTAyJ_J/view?usp=sharing


○ Monday, August 12th - Transition Team Meeting Day / Open House
○ Wednesday, August 14th - First Day of School

Mentor / Mentee Program
● Swede Orientation will be held Wednesday, July 31st - Friday, August 2nd. This is a

special opportunity for all new and new-to-the-district teachers to dive in and prepare for
their new school year as a Swede!

● Board Members are invited to the Mentor / Mentee Luncheon on Wednesday, July 31st
(12:00 - 1:00 p.m.) at Good Life - Gothenburg. Please let me know if you plan to attend.



Administrator Report

Meeting: July Board Meeting

Date: 7/15/24

Dr. Allison Jonas

Shout out to Mr. Ryker!

Mr. Ryker was recently nominated as the Secondary Principal of the YEAR!!! Congratulations to

Mr. Ryker! Additionally, I have linked a letter from Mrs. Nutt that further accentuates the

selflessness embodied by Mr. Ryker. We are fortunate he is a Swede and fortunate to have

incredible substitutes like Mrs. Nutt!

Transportation Update

We have recently partnered with Razor Tracking for our route buses which will allow us to see the

location of our route buses in “almost” real time. These run off cell towers and require hardly

any service to run. We are excited from a safety standpoint to have a better idea of where buses

are when inclement weather takes place or if something would ever happen. Matt Dalrymple

was an integral part of getting this off the ground and we’re excited about the potential of this

program from a safety standpoint!

Summer Projects

Area B

Summer Cleaning

Painting

Floors

Patio Space - approved through federal programming

Office Update

We have a lot of transitions taking place in the office but I’d just like to give a huge thank you to

Mrs. Kay Streeter for assisting with the transition and also a “shout out” to Mrs. Becky Vang who

is really embracing her new role. This role is incredibly important to the daily operations of the

school and we’re incredibly fortunate to have such incredible people working to make the

transition as seamless as possible.

June Statewide Involvement

6/18 NASCD Meeting at NCSA (paid by NASCD)

6/24 Leadership Retreat in Omaha with Admin Team

https://drive.google.com/file/d/1X5ln0ZX622DSLseBRnPgCSW5jnTkGDzJ/view?usp=sharing


Contract Days (225)

July - 19 days January - 21 days

August - 25.5 days February - 22.5 days

September - 23.5 days March - 21 days

October - 28.5 days April - 23 days

November - 19 days May - 21 days

December - 17.5 days June - 16 days

Total Contract Days for 2023-2024: 257 (225 in contract)



SCHOOL DISTRICT # 20
Treasurer's Report for the month of:

  July 2024

GENERAL  FUND

06/30/24 Balance from last month 5,598,338.64$        
07/11/24 Lincoln Co Treasurer Direct Deposit 14,195.02$          
07/15/24 Custer County Treasurer Direct Deposit 6,936.22$            
07/15/24 Dawson County Treasurer Direct Deposit 116,486.50$        
07/19/24 Ostergard Ins 01 1200 212 001 & 002 1,357.33$            
07/19/24 Vak Insurance 01 1200 212 001 739.79$               
07/19/24 Vak Insurance 01 1200 212 001 739.79$               
07/31/24 Int CD xxx916 - 01-1-01510 3,231.93$            
07/31/24 Int CD xxx918 - 01-1-01510 3,231.93$            
07/31/24 Int CD xxx917 - 01-1-01510 2,875.75$            
07/31/24 NE Young Child Reimbursement J Ostergard, C Wyatt 014416 814.40$               
07/31/24 Interest DDA xxx101 3,480.01$            

Total receipts for month 154,088.67$         

Dawson County transfers to 
  Special Building Fund 3,285.05$             
  Bond Fund 6,168.38$             
Custer County transfers to
  Special Building Fund 236.94$                
  Bond Fund 463.05$                
Lincoln County transfers to
  Special Building Fund 557.67$                
  Bond Fund 1,131.79$             

Total Warrants paid 1,164,017.04$      
.

07/31/24 Balance 4,576,567.39$        

07/31/24 Dayspring Bank xxx101 2,056,733.41$     
COD#xxx991 Flatwater Bank 5.15% due 3-16-25 245,280.69$        
COD#xxx352 Dayspring Bank 5.05% due 11-5-24 211,214.87$        
COD#xxx916 Dayspring Bank 4.91% due 3-26-25 267,248.73$        
COD#xxx917 Dayspring Bank 4.37% due 9-26-24 266,825.86$        
COD#xxx918 Dayspring Bank 4.91% due 3-26-25 267,248.73$        
COD#xxx992 Flatwater Bank 5.15% due 3-16-25 262,015.10$        
COD#xxx081 Flatwater Bank 5.00% due 8-18-25 500,000.00$        
COD#xxx082 Flatwater Bank 5.00% due 8-16-25 500,000.00$        

07/31/24 Balance of investments and accounts 4,576,567.39$        
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SCHOOL DISTRICT # 20
Treasurer's Report for the month of:

  July 2024

SPECIAL BUILDING FUND

06/30/24 Balance 889,945.69$           
07/23/24 Dawson County Treas - transfer from General Fund 3,285.05$            
07/23/24 Custer County Treas - transfer from General Fund 236.94$               
07/23/24 Lincoln County Treas - transfer from General Fund 557.67$               
07/25/24 Int CD xxx014 - 01-1-01510 2,558.57$            
07/31/24 Interest DDA xxx321 52.29$                 
07/31/24 Interest DDA xxx866 1,166.04$            

Total receipts 7,856.56$             

Total Warrants paid -$                      

07/31/24 Balance 897,802.25$           

07/31/24 Dayspring Bank xxx866 657,263.97$        
07/31/24 Dayspring Bank xxx321 28,969.73$          

COD#xxx014 Dayspring Bank 4.91% due 3-26-25 211,568.55$        

07/31/24 Balance of investments and accounts 897,802.25$           

EMPLOYEE BENEFIT ACCOUNT

06/30/24 Balance 69,246.11$             
07/19/24 Payflex 3,458.34$            
07/31/24 Interest DDA xxx545 125.92$               

Total Receipts 3,584.26$             

Total Warrants paid 2,057.28$             

07/31/24 Balance 70,773.09$             

07/31/24 Dayspring Bank - xxx545 70,773.09$          

07/31/24 Balance of investments and accounts 70,773.09$             

DEPRECIATION FUND

06/30/24 Balance 437,290.75$           
07/19/24 Sold School Bus 12,345.67$          
07/31/24 Interest DDA xxx515 395.66$               

Total receipts 12,741.33$           

Total Warrants paid -$                      

07/31/24 Balance 450,032.08$           

07/31/24 Flatwater Bank xxx515 180,653.72$        
COD #xxx994 Flatwater Bank 5.15% due 3-16-25 209,455.72$        
COD#xxx266 Dayspring Bank 4.00% due 8-24-24 59,922.64$          

07/31/24 Balance of investments and accounts 450,032.08$           
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SCHOOL DISTRICT # 20
Treasurer's Report for the month of:

  July 2024

SCHOOL DISTRICT 20 BOND FUND

06/30/24 Balance 510,678.96$           

07/23/24 Dawson Co-transfer from General Fund K-8 2,776.27$            
07/23/24 Dawson Co-transfer from General Fund 9-12 3,392.11$            
07/23/24 Custer Co -transfer from General Fund K-8 218.39$               
07/23/24 Custer Co -transfer from General Fund 9-12 244.66$               
07/23/24 Lincoln Co -transfer from General Fund K-8 555.91$               
07/23/24 Lincoln Co -transfer from General Fund 9-12 575.88$               
07/31/24 Interest acct xxx753 904.80$               

Total Receipts 8,668.02$             

Total paid out -$                      

07/31/24 Balance 519,346.98$           

07/31/24 Dayspring Bank Acct xxx753 519,346.98$        

07/31/24 Balance of Investments and accounts 519,346.98$           

SCHOOL DISTRICT 20 COOPERATIVE FUND

06/30/24 Balance 91,506.09$             

07/31/24 Interest acct xxx702 165.46$               

Total Receipts 165.46$                

Total paid out -$                      

07/31/24 Balance 91,671.55$             

07/31/24 Dayspring Bank Acct xxx702 91,671.55$          

07/31/24 Balance of Investments and accounts 91,671.55$             

07/31/24 TOTAL DEPOSITS OF THE DISTRICT 6,606,193.34$        

Prepared by Tonya Steuben, Treasurer Dist. # 20
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SCHOOL DISTRICT # 20
Treasurer's Report for the month of:

  July 2024

Dayspring Bank-total deposits
DDA xxx101 General Fund 2,056,733.41$     
DDA xxx321 Special Building Fund 28,969.73$          
DDA xxx753 Bond Fund 519,346.98$        
DDA xxx866 Special Building Fund 657,263.97$        
DDA xxx545 Employee Benefit Account 70,773.09$          
DDA xxx702 Cooperative Fund 91,671.55$          
CD#xxx266 Depreciation Fund 59,922.64$          
CD#xxx352 General Fund 211,214.87$        
CD#xxx916 General Fund 267,248.73$        
CD#xxx917 General Fund 266,825.86$        
CD#xxx918 General Fund 267,248.73$        
CD#xxx014 Special Building Fund 211,568.55$        

Total deposits are covered by securities pledged to NBISCO
to meet the 102% statutory pledge requirement. - verified 4,708,788.11$     

Flatwater Bank - Total deposits
COD#xxx991 General Fund 245,280.69$        
COD#xxx992 General Fund 262,015.10$        
COD#xxx081 General Fund 500,000.00$        
COD#xxx082 General Fund 500,000.00$        
COD#xxx994 Depreciation Fund 209,455.72$        
DDA xxx515 Depreciation Fund 180,653.72$        

 Total 1,897,405.23$     

Reconciled by Becky Vang
07/31/24 DDA #xxx490 Hot Lunch Fund 307,950.40$        
07/31/24 DDA #xxx771 Student Activity Fund 282,763.52$        
07/31/24 DDA #xxx822 Petty Cash Fund 2,000.00$            
07/31/24 DDA #xxx852 Student Fees Fund 32,223.09$          
07/31/24 DDA #xxx459 QCPUF Account 588,577.56$        
07/31/24 CD QCPUF-Flatwater xxx830 5.15% due 3-18-25 1,100,000.00$     
07/31/24 CD Student Activity Fund-Flatwater xxx995 5.15% due 3-16-25 52,402.67$          

Total deposits are covered by securities pledged to NBISCO
to meet the 102% statutory pledge requirement. - verified 4,263,322.47$     
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Article 8 INTERNAL BOARD POLICIES Policy No. 8151 

 
 Page 1 of  1 

 
Internal Board Policies - Organization 
 
Standing Committees 
 
It shall be the policy of Gothenburg Public Schools that the following will be the standing 
committees of the Board of Education: 
 
      1.       Negotiations Committee 

 
2.       Committee on American Civics 

 
3. Transportation/Facilities 

 
4. Finance Committee 

 
5. Policy Committee 

 
 

 
It shall further be the policy of Gothenburg Public Schools that the Superintendent shall appoint 
the members of the above committees.   
 
   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Legal Reference: Neb. Rev. Stat. § 79-724 

Neb. Rev. Stat. § 79-520 
 
 
Date of Adoption: July 15, 2019 



Administrator Report
Meeting: August Board Meeting
Date: 8/12/24 @ 12:00 p.m.
Mrs. Josie Floyd, Elementary Principal
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
Summer School: Thank you to all of the staff who helped provide “Camp Dudley”
for 64 students in grades K-6 during the month of July. We had an 90% participation
rate based on the number of students who attended in relation to those who had
signed up. Students came to school every day for a three week period with two
different sessions being offered for families to best accommodate summer and work
schedules. Sessions were from 8:00-9:30 a.m. or 10:00-11:30. The following
teachers were involved throughout summer school which made it a successful
learning opportunity for our children: Kayla Paul, Kelsey Zach, Tara Foster, Erika
Brown, Jaime Burkink, and Heather Franzen. Charity Wyatt was a substitute for our
teachers. Days at Camp Dudley wouldn’t have been the same without the
assistance of our paras: Sue Finke, Mashaela Foster, Marie Foster, Megan Reed,
Tracie Gamblin, Alyssa Holt, Tiffany Mulligan, and Suzy Vak. Students were excited
to come to school and worked incredibly hard. They really enjoyed the special treats
on Fridays! Behind the scenes and intune to ALL THE DETAILS of Camp Dudley
was Mandy Holsten. A huge thank you to her! Great job to everyone who made a
positive impact on students in July!

Class Lists & BOY Letter:With the conclusion of the summer break, our Dudley students anticipate who their
teacher will be for the upcoming school year. Class Lists have been shared with teachers and are changing
(almost every day) in one grade level or another. A “Beginning of the Year” letter was sent out to all families on
July 18th. All students in grades K-6th received a letter with their classroom teacher being identified. BOY
Teacher Letter 2024

Kindergarten VIK Days: VIK Days (Very Important Kindergarten) will take place Wednesday, August 14th
and Thursday, August 15th. These two days provide the incoming kindergarten students with an opportunity to
TRANSITION to kindergarten in a very special and successful way. Our kindergartners received a classroom
assignment prior to the first day that was created based on a variety of information gathered throughout the
transition process. As classes were created, we worked hard to create very balanced cohorts of students.
During VIK Days, teachers will facilitate a variety of activities exposing the students to ALL aspects of
kindergarten. It is an opportunity to experience those first few days of school through play-based activities.
The kindergarten school day will start at 7:55 a.m. and end at 2:25 p.m. for the first week and a half of school
(August 14th through August 23rd). Starting Monday, August 26th, kindergarteners will be dismissed at regular
time (3:25 p.m.).

Impact Center:
The Flatwater Bank Early Learning Center was able to open to serve families on Monday, June 24. The
remaining construction reached substantial completion on August 1. There are some building-wide systems
that are still in the process of being regulated, and there are a handful of punch list items still being attended to,
but most of the work on the building is complete. Staff and volunteers are in the process of setting up the
clothes from the Gothenburg Giving Closet in the 96 Ranches, Inc. Healthy Families Center and it is hoped that
this area can be open to local families by September 1. Work on the Dayspring Bank Event Center is complete
and staff is in the process of purchasing furniture and equipment to finish that space. Community members and
organizations have already made reservations for more than a dozen events in that space. Turf was installed in
the Jack Randecker Sports Training Center in July and coaches and others connected with the town baseball

https://docs.google.com/document/d/1YuKaDDGtEXQuC3rGbjctLJYKKXRRaZKJA5hdU5z8FHM/edit?usp=sharing
https://docs.google.com/document/d/1YuKaDDGtEXQuC3rGbjctLJYKKXRRaZKJA5hdU5z8FHM/edit?usp=sharing


team have volunteered to hang the batting cages in that space soon. Questions about the Early Learning
Center can be directed to Casey Madsen at 308-351-5011 and questions about the other parts of the facility
can be directed to Nichole Hetz at 308-351-5010.

“The Swede Way” Team:
The following individuals are part of our Swede Way Team who worked
collaboratively this summer to develop our “The Swede Way Staff Handbook”
as well as revamp our Student Code of Conduct for Dudley Elementary. Their
dedication to both of these significant and very impactful tasks is deeply
appreciated.

"The Swede Way" Handbook

Dudley Elementary Student Code of Conduct (2024-2025)

https://docs.google.com/document/d/1UtKGfRs6SIBlyiw2C5bw_t6F3UnJ4PR7WJ_gAtIIwQc/edit
https://docs.google.com/spreadsheets/d/15rYzClAvFK7rhPNfj7xPJC50n_UN0r_FJZzpEUEG6Tw/edit?gid=554360267#gid=554360267


Administrator Report
Date:  8/12/24
Mr. Seth Ryker, Jr/Sr High Principal
==============================================================================
Topics: Orientation, New Teachers, Administrator Days

1) Orientation

● Back to School Night will be hosted tonight - Monday, August
12th with orientation occurring at 6 P.M. in the PAC.

2) New Teachers

● The Secondary Building will introduce 6 new teachers to
students on Wednesday. They have been working to get ready
since 7/31 through our orientation process.

3) Administrator Days (July 24-26)

● Gerry Brooks was the Friday keynote speaker
○ He had a great message that centered around empathy for

all



Administrator Report
Meeting: August Board Meeting
Date: 8/12/2024
Mr. Marc Mroczek, Activities Director
==============================================================================

Topics:

High School Fall Sports
2024 NSAA Fall Classifications
First Competition Dates for High School
JH Fall Sports

I. High School Fall Sports
● All high school fall sports will officially begin practice today, Monday, August 12th. Below are

projected numbers:
○ Football: 47
○ Cross Country: HS Girls: 9, HS Boys: 10. JH Girls: 4, JH Boys: 10.
○ Volleyball: 35
○ Softball: 10
○ Girls Golf: 10

II. 2024 NSAA Fall Classifications
● Cross Country: Class C.

○ https://nsaahome.org/wp-content/uploads/2024/07/2024-CC-Classifications-to-Post.p
df

● Softball: Class C.
○ https://nsaa-static.s3.amazonaws.com/textfile/soft/sbclassifications.pdf

● Girls Golf: Class C.
○ https://nsaa-static.s3.amazonaws.com/textfile/ggolf/gogclassifications.pdf

● Volleyball: Class C-1.
○ https://nsaa-static.s3.amazonaws.com/textfile/volley/vbclassifications.pdf

● Football: C-1. (Year 1 of a 2 year cycle.)
○ https://nsaa-static.s3.amazonaws.com/textfile/fbl/2425fbclassifications.pdf

III. First Competition Dates for High School
● Softball: at McCook on August 22nd. 5:00/6:30 P.M.
● Volleyball: at Grand Island (NE Hall of Fame Jamboree) on August 22nd. 6:00 P.M.

○ First Regular Season Game: August 29th Home vs. Cozad. 5:00/6:00/7:00 P.M.
● Girls Golf: Dual at Hershey on August 26th. 2:00 P.M.
● Football: at Ogallala on August 29th (Thursday). 7:00 P.M.
● Cross Country: at Lexington (Overton G.C.) on September 5th. 5:00 P.M.

IV. JH Fall Sports
● JH Football will begin practice August 19th.
● JH Volleyball will begin practices after school starts.
● JH Cross Country began practices with the HS on August 12th.

https://nsaahome.org/wp-content/uploads/2024/07/2024-CC-Classifications-to-Post.pdf
https://nsaahome.org/wp-content/uploads/2024/07/2024-CC-Classifications-to-Post.pdf
https://nsaa-static.s3.amazonaws.com/textfile/soft/sbclassifications.pdf
https://nsaa-static.s3.amazonaws.com/textfile/ggolf/gogclassifications.pdf
https://nsaa-static.s3.amazonaws.com/textfile/volley/vbclassifications.pdf
https://nsaa-static.s3.amazonaws.com/textfile/fbl/2425fbclassifications.pdf


Strategic Plan Update
● Strategy 3.1 - Collaborate to revitalize the volunteer-based school foundation to provide

financial support in order to increase student opportunities.
○ The last School Foundation Meeting was on June 11th.
○ The next School Foundation meeting is scheduled for August 13th.



Administrative Report 
August 12, 2024 
Mrs. Tomye McKenna 
Special Education Director/Assistant Elementary Principal 
 
++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++ 
 
 

I. Strategy 1 
II. Special Education 
III. Paraprofessionals 

 
 
 
 

I. Strategy 1 
a. Thursday, August 8th we had our Back-to-School Barbecue for Staff  

i. Hosted by the Gothenburg School Board – Thank you!!! 
ii. Largest group to date of staff members attending 

iii. 43 businesses donated prizes  
iv. Great night to be together and eat lots of great food 

b. Culture Club hosted Tropical Sno on Thursday, August 8th 
i. Each staff member was treated to a sno cone.  

 
 
 

II. Special Education 
a. KSB spoke to all staff on August 8th  

i. Topic: Special Education for the General Education teacher 
b. Transition Meetings will take place on Monday, August 12th 

i. Special Education teachers 
ii. 504 coordinator and nurse 

iii. MTSS specialists 
iv. Time to review students who receive services and the support they will 

need in the classrooms 
c. MANDT training on Tuesday, August 6th 

i. Required for all counselors, paraprofessionals, and special education 
teachers 

ii. Faith Mullen teaches the program 
iii. Teaches about building relationships with students, supporting students 

during escalation and how to help them de-escalate 
 
 
 



III. Paraprofessionals 
a. 5 total hired over the summer 

i. Amber Block 
ii. Beth Hackett 

iii. Ursula Blake 
iv. Kayla Holmes 
v. Jade Brown 

1. Has three children – two in Dudley, one at the Impact Center 
2. Loves working with kids and is excited to dive in 

b. Paraprofessional training took place on Monday, August 5th 
i. Dallas Lewendowski from ESU 10 

ii. Took place at the Impact Center 
 

 
 
 
 
 
 

 

 



Administrator Report
Meeting: August Board Meeting
Date: 8/12/24
Mrs. Angie Richeson - Director of Teaching and Learning
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

Curriculum (Standards)

● Science Standards - Nebraska Revised Statute 79-760.01 requires the State Board of
Education to adopt measurable academic content standards for the areas of reading,
writing, mathematics, science, and social studies, and the State Board of Education to
develop a plan to review and update standards for those subjects every seven years.

○ October (2023) - review of the 2017 Nebraska College and Career Ready (CCR)
Standards for Science began

○ Summer (2024) - final revisions made to standards
○ September - anticipated approval by the State Board of Education

Materials Selection

● 6004 Curriculum and Instructional Materials Selection REDLINE
● We will be reviewing math materials this school year:

Assessment:

● Our assessments will remain the same for the 2024-2025 school year. Every year we
refine our process a bit more to get closer to our goal of establishing a comprehensive
approach to evaluating student learning and development. Our comprehensive
approach to assessment should help inform instruction, support students, progress
monitor, ensure accountability, engage and motivate students, and make data-driven

https://docs.google.com/document/d/1g0bE3odYKGBLOVGTH4Bt84UCg_erlzY7/edit?usp=sharing&ouid=110141940146938302870&rtpof=true&sd=true


decisions. Therefore, we have created a document with our “Assessment Expectations”
for each testing term.

● Assessment Expectations

Mentor Program:

● Swede Orientation took place Wednesday, July 31st - August 2nd
○ Agenda: Swede Orientation - 2024-2025

● We are so excited to welcome all new staff members to the Swede Family!

https://docs.google.com/document/d/16oThdxqNid-ofaz1pDRCsGKr2X7CNrmv5S5i_iMkntw/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1LnuInkp5g0x6vXyfdHwUPi6Le0gPcdchQ5-if2GEJjU/edit?usp=sharing


Professional Development:

● Training: It’s been a busy summer with the opportunity for staff to meet many of their
technical training requirements via online training… and to utilize one of their
Back-to-School Professional Development FLEX days to complete their training.

● Back to School Professional Development Days: We are in the heart of our Back to
School Professional Development Days. It’s always incredible to have staff back in the
building as everyone prepares to welcome back students!

○ Agenda: Back-to-School Professional Development 2024-2025
● Mrs. Richeson’s July Professional Development Opportunities:

○ NCSA Administrators’ Days
○ NACIA (Nebraska Association of Curriculum, Instruction and Assessment)

Meeting - Elected as Vice Chair

Safe Schools
● Mrs. Bartels is doing a great job with the transition to Safe Schools Coordinator. She

had the opportunity to present to staff during Back-to-School Professional Development
and rocked it! We look forward to her leadership in that role!

Strategic Plan - Strategy 3: We will collaborate with all stakeholders to maximize student
growth

● 3.3 - Implement innovative and effective communication practices (Operational Phase)
○ Check out our website and app! www.gothenburgswedes.org

https://docs.google.com/document/d/1ISTqKH2TaQRZyMcKlXu-TsyEwZmVGc73lVGRJ5bgQEc/edit?usp=sharing
http://www.gothenburgswedes.org


Administrator Report

Meeting: August Board Meeting

Date: 8/12/24

Dr. Allison Jonas

Summer Projects

The building looks incredible! Our custodial team has been working hard to clean everything

from the ceilings to the floors and everything in between. Construction in the Elementary has

wrapped up and Area B now has updated HVAC controls that will ensure a much more

comfortable learning environment for students. Many classrooms received updated paint and a

few received updated carpet. Our 21 year old facility looks incredible thanks to our custodial and

maintenance team who work diligently throughout the summer.

Budget Discussions

The budget workshop has been scheduled for Wednesday, August 28th at 6PM.

Wednesday, August 28th @ 5PM (Budget Workshop)

September 9th @ TBD (Budget Q & A)

September 9th @ TBD (Regular Board Meeting)

Wednesday, September 25th @ 5:30 (Budget Hearing & Special Board Meeting to adopt the

budget) This must take place after joint public hearings which conclude September 24th and

before the submission deadline of September 30th.

Special Session Update

At the time of this writing, the special session recessed. By the time this meeting takes place, she

should have some insight from the Revenue Committee as it is anticipated the legislature will be

in session on Saturday, August 10th. I will provide any updates I am able at that time.

July Statewide Involvement

7/16 NDE Budget Workshop North Platte

7/17 NDE Commissioner's Advisory Council Lincoln

7/24-26 Admin Days Kearney
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